
“Multicultural Counseling and Psychology”.

In Section 1 of this course you will cover these topics:
Society, Culture, Counseling, And Human Services

The Emerging Self And Social Learning Theory

Social, Cultural, And Racial Identity

Topic : Society, Culture, Counseling, And Human Services

Topic Objective:

At the end of the topic the students will be able to:

 Learn the ways that professional organizations of counseling and human services address

social and cultural foundations.

 Explore the meaning of society and culture

 Learn terminology related to cultural processes.

 Understand relationships among aspects of cultural diversity and counseling processes and

human services.

Definition/Overview:

This topic explores the meaning of society and culture and their relationship to counseling

and human services, presents definitions for many of the common terms involving processes

related to cultural diversity, and emphasizes the importance of cultural knowledge and

understanding for effective counseling and delivery of human services. The topic introduces

concepts and terms related to social and cultural foundations of professional counseling and

human services. Increasing diversity among and within groups in the U.S. has implications

for counselors and other professional helpers who work in a variety of settings. The first step

in achieving competency is to become aware of how culture and background influence

choices made in professional relationships formed with clients who are different than the

counselor or helper. Equally important is an appreciation of the strengths that a clients culture

contributes to healthy development and the promise of a full life.

Marking its beginning at the turn of the 20th century, the counseling profession of the 21st

century consists of many specialty areas including school and educational counseling, mental

health services, community counseling, family counseling, career development and
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placement, geriatric counseling, spiritual counseling, and a host of others. Similarly, the

human services profession has developed in response to human needs and challenges

emerging from the late 20th century to the present day. Regardless of the setting in which

they deliver services, counselors in all these specialties have a common knowledge base of

counseling theory, helping skills, and professional practice.

This knowledge base has developed over the professions lifetime due to the effort of several

associations including the American Counseling Association (ACA) and its divisions, the

Council for Accreditation of Counseling and Related Education Programs (CACREP), and

the National Board for Certified Counselors (NBCC), which combined have set standards for

counselor preparation and professional practice. At the same time, the National Organization

for Human Service Education promotes preparation standards, professional competencies,

and ethical standards of practice for human services.

The goal of this text is to provide basic information about the social and cultural foundations

that guide counselors and human service professionals and more importantly, assist clients in

making decisions about personal and professional goals, career choices, educational plans,

personal relationships, and other behaviors to bring more beneficial meaning to their lives.

This text gives particular attention to social and cultural influences in the context of self-

concept development.

Competent professionals also understand the resistance within their own profession to

accepting multiculturalism as a major force in the development of approaches to counseling.

For example, many people see a connection between multiculturalism and concepts such as

affirmative action, civil rights, and reverse discrimination, which often provokes negative

responses. In addition, some counselors favor a more universal perspective believing that all

traditional practices in counseling and therapy work equally well across client groups

regardless of cultural differences.

A lack of measurable competencies for cross-cultural approaches and adequate standards of

professional practice also have contributed to this resistance, as has the dearth of research

findings to validate such approaches and standards. Scarcity of empirical research, however,

has long been a challenge of the counseling and human service professions regardless of the

approaches used in therapy and other helping relationships.
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A final point of this topic is that no person is defined entirely by his or her cultural

background. Human beings are born into this world with the capacity to perceive events and

draw conclusions about those experiences. Those conclusions help define a persons

worldview. For this reason, this text examines the emerging self of the person to learn how

self-concept development interacts with society and culture.

Key Points:

1. Acculturation

Acculturation is the process of assuming new ways and behaviors of a culture that are

different from ones culture of origin, while retaining some of the beliefs and attributes of

ones own culture. It is a dynamic process and occurs when different cultural groups interact,

exchange aspects of their cultures, and adapt to these exchanges. Acculturation processes can

happen at global or local levels of inter-action, are multidimensional, multifaceted, and

multidirectional, and can include two or many cultures.

2. Assimilation

As defined by learning theorists and psychologists, assimilation is the cognitive process by

which people bring new information in the form of mental structures into their understanding

of the world around them. From a sociological perspective, assimilation is the process or

processes by which a person (or group) is accepted, absorbed, and integrated into a new

culture. As such, assimilation is likely to interact and intertwine with the process of

acculturation, which we defined earlier. Similar to acculturation, assimilative processes might

contribute to stressful experiences particularly as related to an individuals ethnic identity.

3. Encapsulation

When people are unaware, unreceptive, and intolerant of the views of other cultures, to the

point where they live as if there is only one culture and one worldview, they become

encapsulated in their own culture. In the field of perceptual psychology, the phrase

phenomenal absolutism describes the process or stance where a person maintains a righteous

posture, believing that he or she is most always correct and that people who disagree are

wrong or untrustworthy. When people become encapsulated in their own worldview, it is

similar to this posture of phenomenal absolutism.
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4. Collectivism

Collectivism describes the belief that the group is more important than individuals are

because everyone is part of a group, tribe, family, or other type of unit. Furthermore, each

individual owes a debt to the group to which he or she belongs because survival and

development would be less likely without the culture and support of that network. Some

authorities note that collectivistic influence is particularly important in African cultures,

Native American traditions, and Asian societies among others that value interdependence

more than independence.

5. Enculturation

Enculturation is the process of a person becoming a member of a cultural group. It combines

both formal and informal relationships to convey knowledge, history, language, awareness,

and other aspects of a particular culture to the individual. These learning processes are

initiated, influenced, and encouraged through many channels including parents, family, peer

groups, and institutions of society that embrace the culture.

6. Individualism

An individualistic culture or perspective is, as the name implies, one that emphasizes and

prefers individual development often to the extent that it disregards group welfare. An

individualistic culture might emphasize gratification of the individuals personal needs and

desires. In such cultures, a persons behavior is more likely to be motivated by the quest for

personal fulfillment and self interests rather than group survival. When taken to this extreme,

it is clear why counselors and other professionals who focus on the individual client without

regard to other cultural perspectives have the potential to do more harm than good.

7. Inter-culture and Intra-culture

Meaning between or across cultures, intercultural experiences help people expand perspective

of self and others and subsequently their worldview. When individuals perceive cross-cultural

experiences in a positive fashion, it leads to increased intercultural sensitivity. By becoming

more sensitive to other cultural views, people move away from an encapsulated framework

that limits development as fully functioning, mentally healthy, participants in an inclusive

society. Intra-culture refers to those factors within a culture that affect development and

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

4
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



influence behavior. In counseling, intra-cultural factors might include a clients economic

status, social class, educational background, degree of acculturation, family background and

functioning, and rural or urban identification.

8. Subculture

In every society and culture, subgroups form, and members of those particular societies and

cultures distinguish themselves by identifying with and belonging to certain subgroups,

subsystems, or subcultures. These communities consist of members who join because of

ethnic, religious, economic, educational, social, or some other attraction.

9. Worldview

Peoples experiences combined with family, societal, cultural, educational, spiritual, and other

influences help them construct a worldview. All these influences notwithstanding,

establishing a worldview by an individual person is a private process by which he or she

forms a belief system. Regardless of the society and culture that are dominant influences in a

persons development, peoples psychic makeup allows them to process information and

construct a unique worldview. In multicultural counseling, the interaction of the clients

worldview with the worldviews of his or her culture, with the dominant culture if different,

and with the counselors worldview must be understood by the counselor for effective helping

to occur.

Example/Case Study:

Topic : The Emerging Self And Social Learning Theory

Topic Objective:

At the end of the topic the students will be able to:

 Learn about the structure proposed by self-concept theory and how self-concept development

interacts with social and cultural influences.

 Learn about the types of events and experiences that might alter self-concept development.

 Revisit social learning theories to understand how they relate to self-concept development

and enculturation.

 Relate self-concept development with worldview.
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 Understand deviant behavior in the context of self-development and cultural influences.

 Learn about particular social and cultural phenomena and their relationship to the emerging

self, including different forms of violence and abuse, educational development, and new

technology.

Definition/Overview:

This topic explores self-concept theory and the influence of society and culture in human

development. The hypothesis is that, while society and culture play a prominent role in a

persons development, it is the emerging self-concept, interacting with particular social and

cultural influences, that filters experiences, information, traditions, and knowledge, and

structures them into a distinctive view of self and the world. Self-concept theory explains the

structure and stability of this construct while social learning theories, explain the behavioral

and cognitive processes involved in its construction.

This topic considers ways that self-concept changes during a persons lifetime, and relates

these events to social and cultural factors that frequently play mitigating roles in the process

of growth and development. Ways of altering the self-concept explored in the topic are:

Ecstatic and traumatic events, self-determination, intervention (such as counseling), and

repeated positive or negative life events for counselors and other helpers, a few fundamental

teachings about self-concept that are essential. First and foremost is that the self-concept is

just that, a theory.

It is not something clients show us. As a theory, self-concept is most helpful in allowing

counselors and clients to construct assumptions about influential beliefs and values, explore

self-talk that might be inhibiting development, and gain general understanding of how clients

view themselves and the world around them. From this exploration, clients then choose

aspects of their self-views they want to change in making life decisions. Another inference

from the teachings about self-concept is that, although they can change, self views,

particularly as related to personality, remain relatively stable over a lifetime. Counselors and

clients can focus on changing behaviors that might ultimately bring about different self

views. New behaviors might be selected and incorporated expeditiously, but any adjustment

to self-concept will usually take time.
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Counselors and human service providers also understand the powerful influence they have in

establishing an effective helping relationship with clients. How they use that power while

respecting the social and cultural background and experiences of each client is the hallmark

of ethical and professional practice. Perhaps most importantly, successful professionals take

time to learn about and understand their own self-views.

Helping people examine and explore their perceptions about themselves and the world is best

facilitated by counselors and other professionals who willingly engage in their own self-

reflection for the purpose of identifying behaviors, views, and values that might inhibit their

performance and helpfulness. This topic also introduces different theories of social learning

and relates them to self-development. The theoretical development and research in the social

learning theory and self-development provide knowledge of possible processes by which

people construct self-views.

The inferences of this knowledge for professional helpers touch on four areas of awareness

and understanding:

 awareness of learning processes,

 understanding of the clients social learning,

 awareness of the helpers own learning, and

 Awareness of the clients subsequent self-identity and worldview. Final sections of this topic

present several social aspects that have an impact on individual development as well as how

people function in families and society. Brief treatments about deviancy, violence and abuse,

substance abuse, education, and new technology are presented. Few professionals are

equipped or prepared to handle any or all issues that clients might bring to helping

relationships.

For this reason, training in specialized areas is important, as is appreciation of ones

limitations as a helping professional. Certain deviant, violent, and abusive behaviors demand

knowledge and practice beyond the usual preparation required to help with normal

developmental issues. When working with clients who exhibit behaviors or face challenges

related to any of the variables presented in this topic, successful counselors and human

service providers learn about family and cultural background to help clients work through

issues within an appropriate context. Ignoring ethnic or cultural factors places the helper at
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risk of encapsulation, which inhibits empathic understanding and limits the likelihood of

successful helping relationships.

Key Points:

1. The Emerging Self and Social Learning

 Self-concept, or self-view, is the blueprint to a developing personality.

 Countless perceptions result in unique understanding of oneself and the surrounding world.

 An unconscious process of constructing a self-identity

 Common to human development across societies and cultures

2. Structure of Self-Concept

 An orderly structure that provides harmony and concurrence among the limitless perceptions

a person accumulates to form a self-view and ultimately a unique worldview.

 Purkeys illustration of the self-concept as a large spiral made up of a core (center) and infinite

boundary.

3. Self-Concept Theory

 A person's perceptions and subsequent construction of a self-concept are processes and

products influenced by family, society, and culture.

 Several identity constructs: gender, race, social class, and education

 In addition: biological factors.

4. Social Cognition Learning Model

Vygotsky attempted to develop a theory of cognitive development with particular relevance

to an ever-changing society, the impact of culture on human development, and practical

implications for education and learning. Three basic premises set the foundation for his

theory: (1) the significant role a persons culture plays in the process of human development.

(2) the central role of language in human development, (3) the zone of proximal

development. This idea focuses on what children are capable of doing on their own in

comparison to what they are able to do with help from others.
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5. Social Learning Theory

Social learning theory is the theory that people learn new behavior through overt

reinforcement or punishment or via observational learning. People learn through observing

others' behavior. If people observe positive, desired outcomes in the observed behavior, they

are more likely to model, imitate, and adopt the behavior themselves. It also suggests that the

environment can have an effect on the way people behave.

Learning often takes place through observation without any identifiable or direct

reinforcement. Furthermore, learning through modeling does not necessarily result in

behavior change Sometimes, learning through modeling simply is integrated into a persons

pattern of cognitive functioning (i.e., into the construction of self-concept).

During the past decades of social learning research, theorists have placed increased emphasis

on the role cognition plays in the understanding and interpretation of human learning and

behavior. This makes particular sense when considering cultural learning and the integration

of cultural traditions and beliefs into a persons self-concept.

6. Development of Social Learning Theory

Social learning theory is derived from the work of Gabriel Tarde which proposed that social

learning occurred through four main stages of imitation:

 close contact,

 imitation of superiors,

 understanding of concepts,

 role model behavior

Julian Rotter moved away from theories based on psychoanalysis and behaviorism, and

developed a social learning theory. In Social Learning and Clinical Psychology, Rotter

suggested that the effect of behavior has an impact on the motivation of people to engage in

that behavior. People wish to avoid negative consequences, while desiring positive results or

effects. If one expects a positive outcome from a behavior, or thinks there is a high

probability of a positive outcome, then they will be more likely to engage in that behavior.

The behavior is reinforced, with positive outcomes, leading a person to repeat the behavior.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

9
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



This social learning theory suggests that behavior is influenced by these environmental

factors or stimuli, and not psychological factors alone.

Albert Bandura expanded on the Rotter's idea, as well as earlier work by Miller & Dollard,

and is related to social learning theories of Vygotsky and Lave. This theory incorporates

aspects of behavioral and cognitive learning. Behavioral learning assumes that people's

environment (surroundings) cause people to behave in certain ways. Cognitive learning

presumes that psychological factors are important for influencing how one behaves. Social

learning suggests a combination of environmental (social) and psychological factors

influence behavior. Social learning theory outlines three requirements for people to learn and

model behavior include attention: retention (remembering what one observed), reproduction

(ability to reproduce the behavior), and motivation (good reason) to want to adopt the

behavior.

7. Criminology

In criminology, Ronald Akers and Robert Burgess developed social learning theory to

explain deviancy by combining variables which encouraged delinquency (e.g. the social

pressure from delinquent peers) with variables that discouraged delinquency (e.g. the parental

response to discovering delinquency in their children). Social learning theory has been also

used to better understand aggressive behavior.

The first two stages were used by Edwin Sutherland in his Differential Association Theory.

Sutherlands model for learning in a social environment depends on the cultural conflict

between different factions in a society over who has the power to determine what is deviant.

But his ideas were difficult to put into operation and measure quantitatively. Burgess, a

behavioral sociologist, and Akers revised Sutherlands theory and included the idea of

reinforcement, which increases or decreases the strength of a behavior, and applied the

principles of Operant Psychology, which holds that behavior is a function of its

consequences.

Functionalism had been the dominant paradigm but, in the 1960s, there was a shift towards

Social Control Theories, Conflict Criminology, and Labeling Theories that tried to explain

the emerging and more radical social environment. Moreover, people believed that they could

observe behavior and see the process of social learning, e.g., parents watched their own

children and saw the influence of other children on their own; they could also see what kind

of affect they had on their own children, i.e. the processes of differential association and
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reinforcement. The conservative political parties were advocating an increase in punishment

to deter crime. Unlike Labeling Theory, Social Learning Theory actually supports the use of

punishment which translates into longer sentences for those convicted, and helps to explain

the increase in the prison population that began in the early 1970s.

Burgess and Akers adapted Sutherland to describe a variety of deviant behaviors:

 "Criminal behavior is learned according to the principles of operant conditioning. Operant

behavior is affected by environmental consequences, e.g. conditioning, shaping, stimulus

control, and extinction. Conditioning aims to produce consistency of response to stimulus.

Shaping gives differential reinforcement of behaviors; for example, parents will reinforce

baby talk and then as the child gets older, regular speech. Extinction occurs once the operant

behavior is no longer reinforced.

 Criminal behavior is learned both in non-social situations that are reinforcing or

discriminative, and through social interaction in which the behavior of other persons is

reinforcing or discriminative for criminal behavior. Sutherland viewed the process of learning

criminal behavior as symbolic interaction, but Burgess and Akers believed that this excluded

other sources of reinforcement, e.g. stealing a loaf of bread may not receive social

reinforcement, but it does receive reinforcement because eating the bread nourishes a hungry

thief which is inherently reinforcing.

 The principal part of the learning of criminal behavior occurs in those groups which

compromise the individuals major source of reinforcements. The family is the primary

example of an intimate primary group but Burgess and Akers allowed any groups the

possibility of offering positive reinforcement.

 The learning of criminal behavior, including specific techniques, attitudes, and avoidance

procedures, is a function of the effective and available re-inforcers, and the existing

reinforcement contingencies. Burgess and Akers agreed but felt that it was important to study

motivation to see how reinforcement gained value.

 The specific class of behaviors which are learned and their frequency of occurrence are

functions of reinforces which are effective and available, and the rules or norms by which

these reinforcers are applied. Burgess and Akers broadened the idea from which

reinforcements may be derived. Effective reinforcements must be analyzed to understand the

development of individual behavior and behavior within a group.

 Criminal behavior is a function of norms which are discriminative for criminal behavior, the

learning of which takes place when such behavior is more highly reinforced than non-
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criminal behavior. Burgess and Akers posited that there was a process in which norms

discriminated in favor of delinquency and that behavior was then reinforced.

 "The strength of criminal behavior is a direct function of the amount, frequency, and

probability of its reinforcement. They proposed that when there is an increase in the amount

of reinforcement, there is also an increase in the response rate.

The theory can be applied to most criminals and crimes that produce a "gain", but is best

applied to behavior within groups which offer reinforcement, such as gangs, peer groups, or

social groups. The "gain" can be psychological, e.g. positive attention from other group

members, or material, e.g. what was stolen. The degree of positive reinforcement will

determine whether the behavior is continued. In their study of alcohol behavior, Akers et al.

found that elderly drinking and youthful drinking follow the same lines of norms and group

behavior. The theory was focused on the interaction between the individual and the social

group, and did not address individual differences or social context. Individual differences

may be biological, psychological, or the result of other factors; and these differences may

affect the interaction between the individual and the social group. Akers therefore expanded

the theory by explaining crime rates as a function social learning in a social structure. While,

the original theory focused on individual criminal behavior, Social Structure Learning

focuses on macro-level causes of crime positing that environments impact the individual

through learning.

Unlike situational crime prevention, the theory ignores the opportunistic nature of crime. To

learn one must first observe criminal behavior, but the theory does not explain how a person

first meets people exhibiting criminal behavior. Further, the theory does not explain how

people who have not been associating with criminals still become criminals, e.g. if a solitary

child in a rural area steals from his mothers purse; where was this behavior learned? The

theory does explain how criminal behavior is transmitted from one person to another, which

can explain increases in types of crimes, but it does not consider how crime can be prevented

although it may be fairly assumed that the processes of learning behaviors can be changed.

There is also a definitional problem. What may be reinforcement for one person may not be

for another. Also, reinforcements can be both social involving attention and behavior between

more than one person, and non-social reinforcement would not involve this interaction. Social

Learning Theory has been used in mentoring programs that should, in theory, prevent some

future criminal behavior. The idea behind mentoring programs is that an adult is paired with a

child, who supposedly learns from the behavior of the adult and is positively reinforced for
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good behavior. In the classroom, a teacher may use the theory by changing the seating

arrangements to pair a behaving child and a misbehaving child, but the outcome may be that

the behaving child begins to misbehave.

Example/Case Study:

Topic : Social, Cultural, And Racial Identity

Topic Objective:

At the end of the topic the students will be able to:

 Explore and understand the concepts of socially constructed statuses and identities.

 Learn different theories of social, cultural, and racial identity.

 Relate social, cultural, and racial identity with self-concept development.

 Learn how the constructs of individualism and collectivism operate culturally and in self-

concept development.

Definition/Overview:

Human development, including an emerging self-concept, is either enhanced and supported,

or neglected and depreciated, by the societies and groups in which, and with whom, people

live. These assorted social and cultural elements in concert with a persons unique perceptual

power contribute to the development of a self-view and worldview that fill a continuum of

human thought and beliefs about oneself, other people, and life in general.

For counselors and other professional helpers, an understanding of the dynamic relationship

between a persons view of self and the social-cultural context in which she or he was born

and nurtured is imperative. This topic provides a broad overview of social identity, cultural

identity, and racial identity theories, which provide the foundations for cultural and racial

identity models proposed by theorists over the years. First, it explores social identity theory

developed by Tajfel and Turner

Second, this topic considers cultural identity theory as reported in the multicultural

counseling literature and reviews some of the criticisms of these models as well as research

challenges. Lastly, it examines racial identity as a social construction. In addition to these

theoretical presentations, this topic explains in greater depth the concepts of collectivism and
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individualism introduced in the first topic, and explores the construct of self-consciousness in

relationship to identity. Understanding of students own self-concept developmenthow they

came to be who they are todayis crucial in being able to reach out in genuine ways to help

others.

When professionals know which critical life events and learning experiences have helped

them construct their self view, they are in better position to understand how other people,

including clients, have come to establish their self-concepts. Such understanding allows

helpers to demonstrate genuine empathy for clients problems, concerns, and life struggles.

Connected to this understanding of self-concept development is knowledge about and

appreciation for ones own identity. Understanding a clients cultural identity and worldview is

a next step in establishing a helping relationship. Here, knowledge of current research and

cultural specific literature will be of value to counselors and other human service providers.

One caveat in using generalized cultural information is to be certain not to assume that every

client of a particular heritage has the traits, customs, beliefs, or attitudes commonly found

among people of that culture. For this reason, it is especially important for helping

professionals to assess clients perspectives and ask clients how their ethnicity, race, gender,

or other cultural factors have contributed to their identity.

When working with clients from diverse racial and ethnic backgrounds, another important

consideration is to determine whether racial or ethnic identity factors have played or are

playing a role in the concerns currently presented. By using culturally appropriate attending

skills early in the helping relationship, counselors and other professionals assess the influence

of racial and ethnic identity on current issues that clients present. Three possibilities emerge

from this early assessment. First, the professional helper might conclude that there is either

implicit or explicit racial, racist, or racial identity factors involved. The second possibility is

racial or ethnic factors are relevant to the situation, but their influence is not evident. The

third conclusion is that racial/ethnic identity issues or experiences are not relevant to the

presenting concern.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

14
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Key Points:

1. Social Identity Theory

Social Identity Theory explains how prejudice can result from intergroup relations that

involve identification with the in-group and negative attitudes towards the out-group. People

classify themselves within various groups based on age, race, organizational affiliation, etc.

and these categories help a person to define their environment. Groups to which a person

categorizes themselves in are called in-groups, and individuals who dont fit into this group

are classified as out-group members. Individuals perceive themselves as similar to other

members of the in-group.

Social Identity Theory explains how intergroup relations, more specifically how identifying

positively with the in-group and negatively judging the out-group helps individuals gain self-

esteem. Self esteem can be enhanced when a person evaluates members of the in-group more

favorably than members of the out-group. The need to evaluate in-groups more positively

than out groups forms the basis for social competition that is motivated by a need for self-

esteem, rather than just fulfilling ones personal interests. However, in recent years, the need

for self-esteem as the sole drive for Social Identity Theory has been downplayed and

researchers have investigated other motives. One motive is self- regulation which explains

how when in-group identification is activated, an individual matches their behavior to group

standards in order to confirm membership with their group.

The preference for members of an in-group that favor other members of the in group can be

called the loyal member effect. Studies have shown that the loyal member effect and Social

Identity Theory in general can be applied to young children as well as adults. These studies

involving young children show how members of a majority group are treated differently by

other in-group members as a function of the degree to which they interact with and accept

minority out-group members. Social rejection may result if in-group members befriend out-

group members.

2. Evidence

In a study conducted by Vaughn, Tajfel, and Williams, the child participants were randomly

divided into two groups, the intergroup and the interpersonal group. The children in the
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intergroup were told that they belonged to either a Blue or a Red group and that they had to

divide up pennies between members of the Blue and Red group. Later, the children in both

groups had to choose one out of three coin cards in front of them and then they were asked to

place coins in a Red or Blue money box. The results show that participants gave more coins

to their in-group than to the out-group, indicating high in-group bias among children even

though they were categorized artificially.

In another study, participants were young children between the ages of 4 and 7 who were

interviewed about their daily life. They were then presented with two drawings, one in which

both children were white, the other in which one child was black, and the other was white.

The participants were told that the children in both scenarios were playing happily. The white

children in both drawings are considered in-group members and the participants had to pick

which one they would consider a playmate. The participants were then asked to rate the white

children in the drawings using either positive traits or negative traits. The results indicated a

stronger preference for the white child in the drawing that played with another white child

rather than a white child who played with a black child (74% vs. 26%). Even very young

children preferred to interact with in-group members and they evaluated their peers who

interacted with in-group members more favorably than those who interacted with out-group

members, indicating the loyal member effect.

3. Critiques

The data in support of Social Identity Theory is conclusive in showing how in-group

members favor other in-group members and may evaluate out-group members negatively.

However some important factors must be noted. Negative feelings towards out-group

members or prejudice, is more likely to occur when individuals draw a large sense of identity

from their group membership, this identity is threatened, and there is a conflict between the in

group and the out-group. Negative feelings about those in-group members who had positive

interactions with out-group members were decreased when an external and powerful figure,

such as a teacher was present to create contact between the in-group and the out-group.

Respected external figures who do not attempt to control all interactions may help foster

more positive inter-group contact.

4. Cultural Identity

There are modern questions of culture that are transferred into questions of identity. Various

cultural studies and social theory investigate the question of cultural identity. In recent

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

16
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



decades, a new form of identification and with pieces broken off from the individual as a

coherent whole subject. Cultural identity remarks upon: place, gender, race, history,

nationality, sexual orientation, religious beliefs and ethnicity.

Culture, as a social practice, is not something that individuals possess. Rather, it is a social

process in which individuals participate, in the context of changing historical conditions. As

an "historical reservoir", culture is an important factor in shaping identity Some critics of

cultural identity argue that the preservation of cultural identity, being based upon difference,

is a divisive force in society, and that cosmopolitanism gives individuals a greater sense of

shared citizenship.. That is not to always be divisive. When considering practical association

in international society, states may share an inherent part of their 'make up' that gives

common ground, and alternate means of identifying with each other. Examples can be taken

from both old and contemporary world order. In the old world order European states shared a

high level of cultural homogeneity, due to their common history of "frequently violent

relationships, and Greco-Roman cultural origins. Brown also argues that the Western

invention of the nation-state has proven to be an appealing and homogenizing factor to many

cultures.

5. Cultural Knowledge

In the past, multicultural counseling has focused on knowledge of cultural characteristics

(e.g., Asians are collectivistic) and culture-specific tactics purported to be preferred by

minority clients (e.g., Asians prefer a directive counseling approach). Stanley Sue and Nolan

Zane have argued that knowledge of this kind, however, is distal to positive treatment goals

as it perpetuates cultural stereotypes and ignores the individual differences within the

respective minority groups. What is more important is therapist knowledge of the within-

group differences in minority clients' cultural identity development. Some minority group

members aspire to or internalize majority values, some embrace their cultural roots and reject

the majority culture, and some attempt to appreciate and integrate both majority culture and

cultural roots toward developing a bicultural identity. Theories of racial identitydevelopment,

including the work of Janet E. Helms and her colleagues, and lesbian/gay/bisexualidentity

development, including the work of Reynolds and Hanjorgiris, have delineated the identity

confusion and conflicts between self-acceptance and self-rejection among cultural minorities

during the process of developing awareness of and confronting oppression and

marginalization. As such, multicultural counselingcompetence entails therapist empathie
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understanding of the catalytic impact of majority oppression on the identity development and

coping of minority clients.

Recognizing that both clients and therapists are products of cultural socialization that assigns

them a majority or minority status, multicultural counselingemphasizes therapist knowledge

of how cultural upbringing and ascribed status shaped their own worldview. Along with

micro-knowledge of cultural group characteristics and macro-knowledge of societal forces

that perpetuate and exacerbate client's counseling concerns, multicultural counseling

emphasizes therapists' knowledge of their own attitudes and biases toward other cultural

groups, especially therapists who are members of the majority group. Rather than developed

through the lens of a single theorist, multicultural counseling is rooted in a culture-centered

tradition, recognizing the therapists and the mainstream theoretical approaches they are

trained to use are also culture bound. In a multicultural counseling relationship, therapist

credibility is reflected by competence to discern and curb the therapist's own biases that may

result in discriminatory, oppressive, or racist practice throughout the assessment, diagnostic,

and intervention process.

6. Diversity Issues in Counseling

As social beings, the environments within which people live and learn have an enormous

impact on career development. The opportunities afforded to individuals, the resources at

their disposal, and the social framework within which people live all interact and contribute

to their sense of self and their awareness and knowledge of various career options. Thus, it is

critical that a range of personal and societal factors be taken into consideration in attempting

to understand an individual's career development process.

 Gender

From the moment a child is born, a powerful and pervasive socialization process occurs

in which girls and boys begin to learn what is expected and socially acceptable behavior

based on their gender. This socialization process influences the type of play, leisure, and

academic activities children tend to engage in and the development of children's schemas

of appropriate gender roles. In addition, this socialization influences how individuals in

the child's life will interact with the child and the types of behaviors that are reinforced.

Researchers indicate that by the time children are 8 years old, they have developed a

sense of what occupations are acceptable and unacceptable for their gender. Thus,
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children's experiences and gender role schemas have an impact on the types of

occupations they consider as adolescents and young adults (e.g., nurse for women, doctor

for men).

In the adult years, gender socialization continues to affect the career development of men

and women in significant ways. For example, women who are employed outside of the

house often struggle with balancing multiple roles and might feel that their roles and

responsibilities at work and home are in direct conflict with one another. On the other

hand, men may experience immense pressure to achieve at work and to be the main

breadwinner for the family. The stress to be successful and to provide for the family to

maintain a certain lifestyle may influence the types of career and positions that men

consider appropriate. In addition, because a man's personal identity may be highly

associated with his work, a man's psychological well-being may be at risk in the event of

job loss or underachievement in the work setting. Though changing social norms and

work opportunities have lead to an increase in the number of women entering

traditionally male-dominated occupations (and to a lesser extent men entering female-

dominated occupations), the impact that gender socialization has on career development

continues to be a significant source of influence in the career selections and satisfaction of

both men and women.

 Race and Ethnicity

Race and ethnicity have been identified as factors that warrant consideration in the career

development process. From both a personal and societal perspective, race and ethnicity

can influence the types of occupations perceived as acceptable and accessible. For

example, from a personal perspective, one's racial and ethnic identity (the extent to which

one identifies as a member of a particular racial or ethnic group) can influence the types

of occupations individuals consider as possible options. In part, this perception may be

influenced by the type of learning experiences and opportunities to which racial and

ethnic minority members have been exposed as well as the availability of role models

from their racial or ethnic group in various career fields. From a societal perspective,

racial and ethnic discrimination and oppression may lead members of racial and ethnic

minority groups to eliminate occupations they perceive as inaccessible to them. Thus, the

impact of race and ethnicity on career development of diverse individuals needs to be

examined from both a phenomenological as well as a societal point of view.
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 Culture

Culture, the shared values and belief systems held by members of a particular group,

influences how individuals view and interact in the world, and it also affects their

behaviors, decision making, and goal identification. An example of a cultural value

associated with different racial and ethnic groups is that of collectivism. Collectivism is

the tendency for individuals to consider the well-being, wishes, and best interest of the

group to which they belong (family or community) when making decisions. For example,

a client whose culture values collectivism may consider the wishes of his or her parents or

other elders in the family in determining what type of occupation to pursue. In contrast,

individualism reflects the tendency to make decisions and choices within the context of

what is best for the individual and is highly valued in Euro-American society. Thus,

selecting a career based on personal interests and needs may characterize the decision-

making process of individuals from individualistic cultures. Career counselors need to be

aware of and respectful of the cultural context and cultural values that influence their

clients' career development. Additionally, career counselors need to be aware of their own

cultural values and beliefs systems and how these may affect the career counseling

relationship. Career counselors' awareness of personal values and beliefs will also

decrease the chances that they are imposing their values when assisting clients in their

career development.

7. Counseling Process and Intervention

To address the common problems of premature termination and attrition by minority clients

in psychotherapy, therapist competence to establish credibility is considered essential to

positive treatment outcome. Credibility refers to the client's perception of the therapist as

effective and trustworthy. Minority clients' underutilization of and attrition from

psychotherapy have been attributed to their perception that psychotherapy is a tool to

conform them to the majority worldview. In other words, therapists and psychotherapy lose

credibility when minority clients do not have trust and faith that their counseling concerns

will be understood from their cultural belief system. Therapist credibility can be ascribed,

achieved, or both. Ascribed credibility refers to the position or status assigned to the therapist

by the minority client. Therapist race, gender, and age are some of the determining factors.

Such status may be afforded independently of the therapist skills. For example, a Black client

who had repeated experiences with White racism may ascribe low credibility to a White
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therapist. A female therapist may be perceived as more credible than a male therapist by a

female client who is a victim of rape. Regardless of the therapist skills, ascribed credibility is

somewhat beyond the therapist's control. Achieved credibility refers more directly to skills

demonstrated during the therapeutic encounter. Credibility is achieved when therapist actions

lead a skeptical and guarded client to trust the therapist and stay in counseling. Achieved

credibility is related to therapist skills to offer conceptualization that is congruent with the

minority client's belief system, as well as provide intervention strategies that are appropriate

and acceptable within the client's cultural system.

In a cross-cultural dyad, a minority client may ascribe initial credibility based on a particular

therapist attribute (e.g., racial match in which a Black client believes a Black therapist would

understand experiences of racism). Yet when a therapist fails to consider the client's cultural

system and minority status (e.g., a Black therapist who denies existence of societal racism) in

the assessment, conceptualization, and intervention process, the therapist loses achieved

credibility. Despite the initial ascribed credibility, low achieved credibility may result in

client distrust of the therapist, nondisclosing behaviors, and attrition from therapy. On the

other hand, a minority client may ascribe low credibility due to a particular therapist status

attribute (e.g., cross-racial dyad in which therapist race triggers client's feelings of racism).

Yet, therapist ability to depersonalize, contextualize, and empathize with the client's initial

guardedness and skepticism may enhance the therapist's achieved credibility, thereby

decreasing client defensiveness and facilitating client retention in therapy.

Beyond credibility, social justice is the ultimate concern for which therapists and the

profession of psychotherapy enable and empower minority clients. Multicultural counseling,

therefore, focuses on therapist knowledge of the intricate factors that facilitate and impede the

counseling relationship and dynamics between a therapist and client from different cultural

groups.

In clinical practice, multicultural counseling positions and conceptualizes clients' presenting

concerns within the context of societal discrimination, racism, or oppression. It seeks to help

clients whose counseling concerns are rooted in their minority status to re-attribute sources of

distress to contextual rather than personal causes. In training and supervision, multicultural

counselingdelineates and analyzes if the power differential due to counselor and client's

majority-minority group statuses adversely affects the quality of the therapeutic relationship,

such as premature termination or conforming minority clients to majority values. As such,

effective intervention focuses not only on the minority client, but also on the therapist

cultural biases, as well as the interplay of majority-minority values in the therapeutic
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relationship. Recognizing the catalytic impact of majority oppression, multicultural

counseling intervenes at both the individual and the systemic level. Beyond individual

psychotherapy, multicultural counselingengages in advocacy for, and empowerment of,

minority clients to achieve social justice.

In sum, multicultural counseling entails therapist competence in the following three domains:

(1) empathie knowledge of the impact of societal oppression on the identity development and

conflicts of clients who are ascribed a minority status by virtue of cultural characteristics, (2)

recognition and confrontation of the therapist's own cultural biases and internalized

worldview of the majority group, and (3) skill to discern and apply cultural knowledge to

instill trust and credibility in the cross-cultural therapeutic relationship. Beyond individual

psychotherapy, therapists also intervene in social advocacy and empowerment of minority

clients for the cause.

Example/Case Study:

In Section 2 of this course you will cover these topics:
Cultural, Racial, And Ethnic Identity Models

Sex, Gender, And Sexual Orientation Identity

Topic : Cultural, Racial, And Ethnic Identity Models

Topic Objective:

At the end of the topic the students will be able to:

 Learn different racial, cultural, and ethnic models of development.

 Integrate knowledge of racial, cultural, and ethnic models of development with self-concept

development.

 Explore self-consciousness in the context of social, cultural, and racial development.

 Continue self-awareness of ones identity development.

Definition/Overview:

This topic continues the discussion of cultural and racial identity while considering notable

racial and ethnicity models. In addition, it gives further thought to the relationship of these

concepts with overall self-identity. Stage theories of racial and cultural identity might be
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helpful in assessing where clients are as they enter and proceed through counseling of other

helping relationships.

Equally important is the understanding theoretical models might offer about the helpers own

cultural identity. Throughout this topic, students have opportunity to explore their cultural

identity. Space in a single topic cannot do justice to all the theoretical models developed over

the years. This topic offers a sample of the most notable. The topic provides a list of various

stage models of cultural identity. When using proposed models in the helping process,

counselors and other professionals avoid labeling or categorizing clients simply because they

appear to belong to a particular racial or ethnic group. More appropriate interventions using

these models ask clients if they can relate to the language and significance of particular stages

of development and what meaning these factors might have for their present concerns or

problems.

The key is to learn from clients rather than to use ones own perceptions in forming misguided

or mistaken conclusions. A final suggestion in using racial and ethnic identity models is to

become knowledgeable of cultural behaviors and nuances that might influence various

helping skills. This topic encourages students to learn about behavioral differences and

cultural sensitivities common among the people with whom they will work. For example, the

topic suggests they search out resources to learn about Native American, Asian American,

Latino/as, and people of other heritage, and use them judiciously.

In addition, they should learn from clients what is important. For example, what behaviors

offer them comfort or present uncomfortable situations? In this way, counselors and other

helpers use clients perspectives in creating healthy and helpful relationships.

Key Points:

1. Racial Identity

White racial identity development (WRID) theory describes how White individuals develop a

sense of themselves as racial beings, acknowledge the realities of structural racism and White

privilege, and come to accept race as a healthy aspect of themselves and others. Structural

racism is defined here as the policies and practices in the fabric of U.S. society that

disadvantage non-White individuals; White privilege refers to the rights, advantages,
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exemptions, and/or immunities granted to White individuals that non-Whites are not

provided. WRID is a specific derivation of the more general cultural/racialidentity

development theory. It is consistent with cultural/racial identity development theory in that it

assumes that (a) people have varying levels of awareness about their group identity, (b) the

level of awareness is influenced by sociopolitical factors, and (c) the level of awareness has

important implications for counseling practice and training.

2. People of Color Racial Identity

Black and White racial identity attitudes have been assessed more often in research than the

racial identity attitudes of other racial groups. While some researchers have suggested that

ethnic or cultural identity may be more salient than racial identityfor people of color, others

argue that measures of racial identityare appropriate for people of color. In an attempt to

operationalize the statuses described in her people of color racial identitymodel, Helms

created the People of Color Racial Identity Attitudes Scale (POCRIAS). The POCRIAS

contains 50 items with four subscales measuring the conformity, dissonance,

immersion/emersion, and internalization/integrative awareness statuses. Items are measured

on a Likert scale ranging from 1 (strongly agree) to 5 (strongly disagree), with higher scores

on each subscale indicating greater levels of that racial identity attitude. Studies have

supported the reliability of the measure, although published empirical support for its validity

is limited. Therefore, while one of its strengths is that it is one of the only scales available to

assess the racial identityof people of color in addition to that of African Americans, this

measure is limited by its lack of empirical support and utilization in published literature. The

limited psychometric support for this measure has led some researchers to use African

American racial identitymeasures (e.g., the RIAS) to examine the racial identityof other

individuals of color.

Although limited, empirical research on racial identity for racial groups other than White and

Black individuals has been conducted. For example, Asian American racial identity has been

found to be related to gender role conflict and psychological symptoms, gender role conflict

and male norm roles, psychosocial development, and levels of racial adjustment. For

Latinos/as, racial identity has been found to be related to gender role conflict and

psychological symptoms, ego identity, and psychosocial development. Psychometric research

on the POCRIAS with Native Americans suggests it is appropriate for investigating the racial

identity attitudes of this group. While one study found that Native Americans endorse high
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internalization identityattitudes, additional research is needed on the racial identityof this

population.

3. Models

William Cross developed a Nigrescence model to explain the process of Black racial identity

development. This Nigrescence model was later applied by Judy Katz and Allen Ivey to

understand how Whites deny their own race and the existence of structural racism. Cross's

model, combined with these early investigations of how Whites understand their own race

and racism, led to the development of the first WRID models.

There are several models that have been proposed to explicate WRID, and although these

models differ in their description and sequence, they generally progress as follows: a

minimization of oneself as a racial being and of racism; dissonance created by cross-racial

experiences that challenge this naivet; a recognition of oneself as a racial being and Whites'

perpetuation of racism; and the internalization of an integrated White racial identity and

comfort in cross-racial interactions. Historically, WRID models referred to stagesof racial

identity development; this term has been replaced with statuses to refer to the more fluid

boundaries between different racial identity statuses and the dynamic processes by which

individuals progress and regress between racial identitystatuses.

4. Helms's Model

Janet Helms's model of White racial identity development is the most researched and applied

of the WRID models. Helms's model has given rise to an assessment instrument, the White

Racial IdentityAttitude Scale (WRIAS), to measure WRID. Helms's WRID model has

received some support from psychometric scrutiny of the WRIAS. Helms's model describes

six statuses that may be divided into two meta-processes: (1) abandonment of racism and (2)

defining a nonracist White identity.

Lack of awareness of oneself as a racial being and obliviousness to racial issues characterize

contact status. Here, a White person is naive regarding the sociopolitical implications of race.

During disintegration status, the minimization of race and racism is challenged by witnessing

racial oppression or acknowledging one's own racist thoughts and behaviors. This challenges

the naivete of the previous status and creates dissonance. This dissonance may result in

feelings of guilt, sadness, or anxiety and may lead a White person to avoid contact with

persons of color. Reintegration status is marked by recourse to pro-White, anti-minority
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attitudes to deal with the dissonance of disintegration status. One condones White supremacy

and blames minorities for their own problems.

Helms's second processdefining a nonracist White identitybegins with pseudo-independence

status. When racial oppression and a racist White identityare challenged, White people make

an effort to understand racial differences. The motivation for multicultural learning is present,

but understanding of diversity is immature, and cross-racial interactions may be paternalistic.

In immersion/emersion status White people search for a personally meaningful definition of

Whiteness. Intentionally learning about one's contribution to racism is an important task for

this status. Less emphasis is put on trying to change others as one turns inward to address

personal racist beliefs and tendencies. Autonomy status represents an individual's acceptance

of his or her Whiteness and role in racial oppression. Here, the person's reference group is

multiracial and the person selects and nurtures those aspects of White culture that feel right.

Finally, the autonomous individual moves beyond intellectualization of antiracism to take

action against racial oppression.

5. Sue And Sue Model

Derald Wing Sue and David Sue have recently proposed a five-phase WRID model, in which

individuals fluidly regress and progress across phases. This model differs from Helms's

model in the way in which White individuals are theorized to address the dissonance from

acknowledging racial inequality and Whites' role in racial oppression. Rather than a

movement forward into a rintgration phase, as in Helms's model, individuals recycle back to

the beginning conformity phase before reaching the later phases of WRID in the Sue and Sue

model. The five phases of this model are discussed next.

During the conformity phase, a White person is highly ethnocentric, one's self-conception as

a racial being is minimal, there is a conscious or unconscious belief that White culture is

superior, and one professes a nonracist identity. The dissonance phase occurs when an

individual experiences incongruence between his or her nonracist self-image and

contradictory behavior. One's Whiteness and concomitant bias is acknowledged, and there is

a dilemma about how to cope with this incongruence. Here, White people may return to the

conformity phase or move into the resistance and immersion phase,characterized by a

confrontation with one's own racism. In this phase, an individual becomes disillusioned to

racial oppression, may reject his or her own Whiteness, and identify strongly with non-White

groups. The introspectionphase is a compromise between the preceding two phases, in which
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one questions and reformulates what it means to be White. The person accepts his or her

Whiteness and role in perpetuating racial oppression but seeks to define a new racial identity.

The formation of a nonracist White identity is the hallmark of the integrative awareness

phase. Now, an individual has an understanding of him- or herself as a racial being,

appreciates diversity, is aware of oppression, and actively works to confront it.

6. Applications for Training and Counseling

Because the majority of counseling practitioners are White, WRID scholarship has focused

upon the context of understanding counselors' racial identity status in multicultural

counselingand training situations. By contrast, non-White racial identityscholarship has

focused upon its implications for clients rather than counselors.

From a training perspective, becoming aware of one's own White identityis an important part

of multicultural counselingcompetency, an imperative for working with non-White client

populations. Relatedly, Helms argued that White counselors with a greater degree of WRID

have a greater capacity to confront and address structural racism and the racial dynamics and

racial identity of their clients. Sue and Sue recommended that graduate programs assess

WRID status to tailor multicultural training experiences, with the goal of making Whiteness

visible and integrated into trainees' self-concept in a nonracist fashion.

Haresh Sabnani and colleagues articulated a WRID model with concomitant training goals

for each racial identity status. This model incorporates aspects of the aforementioned models

to create five WRID statuses: (1) pre-exposure/pre-contact, (2) conflict, (3) pro-minority/

antiracism, (4) retreat into White culture, and (5) redefinition and integration. For each of

these statuses, Sabnani prescribed objectives for the development of counselors' beliefs and

attitudes, knowledge, and skills, with the overall goal of facilitating the counselors'

movement to the next racial identity status. Their hypothesis is that counseling trainees will

be differentially primed for multicultural training experiences based on their racial identity

status. As Helms also argued, targeting training and educational experiences to racial

identitystatus is critical in facilitating

White students' racial identity, their capacity to recognize their own contributions to societal

racism, and their capacity to counselnon-White individuals.

WRID also has important applications to counseling. Because WRID appears to influence

cross-racial interpersonal relationships, White counselors can consider how their racial

identity status may influence therapeutic relationships with non-White clients. Helms
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advanced a complex dyadic model for this purpose; cross-referencing WRID statuses with

Black racial identity statuses. The result is a description of the relational dynamic for every

potential White-non-White encounter, according to each individual's racial identity

development status. This understanding of dyad combinations can attenuate confusion in

clinical work and may motivate White counselors to nurture their racial self-concept to

maximize the efficacy of their service to non-White populations.

Research examining the impact of WRID upon aspects of the counseling and supervisory

relationship has yielded mixed results. For example, Madonna Constantine found that racial

micro-aggressions, subtly racist messages and/or behavior by White counselors with African

American clients, adversely affected the therapeutic alliance in counseling. Shawn Utsey and

Carol Gernat found that White trainees with less advanced racial identity statuses relied upon

more primitive ego defense mechanisms in racially provocative situations within

counselingand supervisory dyads. However, Alan Burkard and colleagues did not find that

WRID was associated with the capacity to form a working alliance in counseling by White

participants.

7. A Model Of Multicultural CounselingCompetencies

Psychologists Ponterotto, Fuertes, and Chen have identified multicultural

counselingcompetencies as the longest-standing model of multicultural counseling. The

multicultural counseling competencies model is based on the work of Sue, Arredondo, and

McDavis, which was originally published in 1992 and has been revised many times since

then. The modeloffers suggestions for counselor training as well as for intervening with

culturally different clients. The model is organized around three dimensions: increasing

awareness, understanding clients' worldviews (knowledge), and gaining intervention skills

that adequately address the needs of culturally diverse clients. This model proposes training

in which counselors

 increase awareness of their own worldviews, assumptions, beliefs, attitudes, and prejudices;

 gain knowledge of their clients' cultural heritage, as well as knowledge of how forms of

oppression affect all people personally and professionally; and

 master skills that increase their effectiveness in counseling culturally diverse clients (for

example, specialized training and supervision that are directly relevant to the cultural group

with which the counselor is working).
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Within each dimension, Sue, Arredondo, and McDavis propose specific strategies for moving

toward multicultural competence and describe characteristics of multi-culturally competent

counselors. For example, on the awareness dimension, Sue and colleagues state that a multi-

culturally competent counselor is aware of cultural differences between himself or herself and

his or her clients. Counselors who are members of the European American majority culture

may be unaware of their own identity as racial beings in a multiracial society that does not

value all of its members equally. It is essential that European American counselors become

conversant in models of White racial identitydevelopment and explore the meanings and

implications of their racial identity in counseling. Furthermore, a multi-culturally competent

counselor values and celebrates cultural differences. These differences may include time

orientation (past, present, or future), people orientation (independence or interdependence),

nature orientation (mastery or harmony), and individual activity in the world (doing/action or

being).

On the second dimensionunderstanding culturally different worldviewsSue and colleagues

state that counselors should gain knowledge about their clients' cultural groups. This broad

competency is further broken down into knowing about cultural norms and traditions, models

of racial and ethnic identity development, effects of racial and ethnic status on dimensions of

human development (e.g., personality, academic, vocational aspirations), and social

inequities and forms of oppression that negatively affect cultural minority members.

On the third dimension, counselors are challenged to apply their knowledge of self, others,

and society to a wide array of culturally appropriate interventions that reach beyond

traditional one-on-one counseling. Examples include conducting counseling in the language

preferred by the client (when this is impossible, a referral to another professional may be

preferable), incorporating indigenous healing practitioners into the treatment plan, and

intervening at a systemic or institutional level on behalf of the client, to name just a few.

If the counselor in our example, Mr. Janushkovsky, had been multi-culturally competent, he

would have been aware of his own bias toward Asian Americans and other cultural minority

groups. He also would have recognized Mrs. Fonda's behaviors as prejudiced and oppressive.

He then would have been able to conceptualize Ms. Chen's anxiety as a normal reaction to an

oppressive situation and implement an appropriate and effective treatment plan. Mr.

Janushkovsky also could have acted as an advocate for Ms. Chen by addressing bias in

advising and counseling with Mrs. Fonda.

The model developed by Sue and colleagues goes far in addressing the concerns that have

accumulated over the past 30 years of multicultural counseling about the treatment of ethnic
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and racial minorities in the mental health system. It is complex and comprehensive and

covers counselor training, client assessment, diagnosis, and treatment. The next step for this

model is to establish its effectiveness in all of these areas through scientific research.

8. Multicultural Counseling Competencies In Assessment And Diagnosis

When conducting clinical assessment (initial intake interviews and personality, cognitive, and

educational testing), multi-culturally competent counselors are aware of potential problems

with standardized tests and traditionally used assessment procedures. These include test

development and interpretation, standardization norms, intake interview formats, and

diagnostic criteria. Though a discussion of the problems with assessment and diagnosis is

beyond the scope of this entry, we present here an abbreviated overview of the major issues

pertaining to multicultural counseling competencies in assessment and diagnosis.

The potential pitfalls in assessment and diagnosis are similar to those discussed in other

areas. Specifically, the preponderance of assessment instruments that are used today are

based on a European American value system and normed (gathering and development of

baseline data about expressions and prevalence of normal and abnormal cognitive,

psychological, and behavioral processes) on a predominantly European American sample.

Based on the assumptions that science and scientific findings transcend cultural differences

and that all or most psychological constructs are universal, these instruments have been used

to assess racial and ethnic minority populations. The problem with this practice lies in the

assumptions themselves.

Scientists who explore and describe the lifestyles and cultural practices of different groups of

people around the world, as well as scientists who conduct research on differences among

cultural groups in the United States, have found that the assumptions of value-free and

universal scientific process and findings may not be warranted. As a result of the growing

awareness of cultural factors in mental health and well-being, a variety of culture-bound

syndromes are now included in the Diagnostic and Statistical Manual of Mental

Disorderspublished by the American Psychiatric Association. Culture-bound syndromes

describe disorders that appear only in particular cultural groups. For example,amok is a

condition that has been diagnosed exclusively in Malaysian individuals.

Research has shown that the use of assessment and diagnostic tools developed for one

population (cultural group) with a different population often yields results that inadequately
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describe the nature of a construct or misrepresent the extent of a problem. Problems that stem

from this practice and affect counselingwith minority populations include the following:

 Culturally biased constructs that do not adequately represent the experiences of minority

groups

 Test items that do not take into account cultural expressions of social, emotional, and

behavioral functioning

 Inaccurate and often detrimental interpretations of test results based on norms that do not

represent the cultural group in question

 Over-pathologization (assigning more severe diagnoses based on counselor bias or ignorance

of cultural differences) of members of racial and ethnic groups

To avoid the pitfalls of assessment instruments that may be culturally insensitive and

inappropriate, multi-culturally competent counselors are encouraged to expand their

assessment protocols to include techniques and instruments that are consistent with clients'

cultural backgrounds. For example, multi-culturally competent assessment would take into

account clients' worldviews, immigration status and generation, racial and ethnic identity

development, and strengths and social support systems, as well as multiple sources of

information (e.g., family members, schoolmates, or contacts at places of worship), and

accurately interpret these data from the cultural perspective of the client rather than that of

the counselor. As psychologist Lisa Suzuki and her colleagues point out, test developers are

improving their procedures, which had led to more valid and reliable instruments. Finally, the

guidelines of the APA encourage counselors to become familiar with a test's psychometric

properties and apply caution and clinical judgment when using standardized instruments to

assess members of minority groups.

9. Multicultural Counseling Competencies in Treatment And Intervention

Multi-culturally competent counseling recognizes that all individuals have a multitude of

interconnected personal and social identities. Multi-culturally competent counselors

recognize that an individual's identity and well-being are influenced by his or her larger

social, political, and historical contexts, which must be addressed in counseling. Multicultural

counselingincludes in the work of therapy issues and concepts that are important to all

cultural groups living in the United States, but particularly those that are salient to members

of minority cultural groups. These issues include ethnic and racial identity development,
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acculturation, oppression, racism, sexual identity development, and discrimination, to name a

few. This viewpoint contrasts with Eurocentric counselingapproaches, which tend to view the

client as an individual who is disconnected from his or her social environment. Furthermore,

this expanded and comprehensive view of the individual has implications for the way multi-

culturally competent counselors intervene with their clients.

Multi-culturally competent mental health practitioners recognize that individual counseling

based on European American values and beliefs may be ineffective with culturally different

clients, not only because of the incompatibility of cultural beliefs but also because of the

clients' presenting problems. In other words, the counselor and the client must agree on the

definition of the problem, its sources, and possible means of ameliorating the issue.

Eurocentric theories of psychological development, counseling, and therapy often describe

psychological problems and treatment in overly restrictive ways. As a result, Eurocentric

theories may overemphasize the role of the individual and underemphasize the role of the

family and society in the etiology, maintenance, and resolution of psychological difficulties.

The idea that multi-culturally competent clinicians are aware of the inadequacies of

prevailing counseling theories is strongly related to the underlying tenets of multicultural

counselingcompetencies, which state that one of the goals of multicultural counseling is the

promotion of social justice for all individuals. Therefore, a multi-culturally competent

helping professional recognizes when his or her role as an individual counselor is insufficient

to help clients achieve goals that are consistent with the idea of universal social justice. In

such cases, multi-culturally competent counselors can effectively act in a different capacity

on behalf of the client. Psychologists Atkinson, Thompson, and Grant propose expanding the

traditional counseling role to promote the well-being of counselingclients. They suggest that

individual counselors may achieve this goal by adding the roles of adviser, advocate, and

agent of social change when appropriate.

A client's cultural background and membership in a particular ethnic or racial group play

crucial roles in his or her overall sense of self and offer resources that may support treatment

goals. Simultaneously, a minority client's social, economic, and political position in a

predominantly European American society and culture may be the cause of his or her

presenting problems or may contribute to personal difficulties. These considerations are

actively incorporated in counseling by culturally competent professionals. For many ethnic

and racial minority clients, the individual is not the appropriate level of intervention; rather,

the appropriate level is the family or an equivalent social support system. Therefore, multi-

culturally competent counselors strive to include in counseling as many relevant members of
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the client's social network as the client believes will be helpful. Clients who belong to a

cultural minority group may experience any number of problems that have been neglected in

Eurocentric theories of human development and counseling. These presenting problems

include normal developmental issues such as ethnic or racial identitydevelopment and sexual

identity development. Presenting problems may also include events and obstacles that do not

originate within individuals, such as acculturation stress resulting from recent immigration,

employment discrimination, or unequal access to resources because of poverty or language

barriers. These problems may be alleviated by individual counseling, but many mental health

professionals argue that preventive and broader systemic interventions are better suited and

more aligned with the goals of multicultural counseling and should be included prominently

in the multicultural counselingcompetencies repertoire.

Example/Case Study:

Topic : Sex, Gender, And Sexual Orientation Identity

Topic Objective:

At the end of the topic the students will be able to:

 Learn basic terminology and research findings regarding biological sex and sex differences.

 Learn terminology related to gender development and sexual orientation identity.

 Explore cultural influences on gender role and sex differences.

 Examine various stage models of sexual identity development.

 Explore ones sexual orientation identity and relate that development to self-concept

development.

Definition/Overview:

This topic explores the meaning of sex, gender, and sexual orientation identity as they relate

to and influence self-concept development. Biological sex is the precursor to gender identity

and ultimately sexual orientation identity. Sex, gender, and sexuality are closely related

concepts that interact with biological traits, social constructs, and cultural beliefs in a

complex process of influences to a persons identity. Research on biological sex has suggested

some differences between females and males. For example, findings of genetic variance that

instigates diverse hormonal activity between male and female sexes, suggest differences in
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brain development and resulting behavior patterns. The findings summarized in this topic are

examples of scientific discoveries that suggest biological sex differences.

Much more research is required to make firm conclusions. Just as researchers are finding no

meaningful genetic differences between racial groups yet more significant variance within

groups, similar results emerge from between sex studies. The social consequences of research

findings on sex differences play out in legislative arenas, courtrooms, pharmaceutical

companies, and other decision-making venues. Scientific and medical discoveries regarding

sex differences influence public perception and have implications for laws passed, court

decisions rendered, drugs manufactured and marketed, and a host of other social, legal, and

economic choices.

Often, scientific findings and conclusions influence perceptions and decisions that are either

favorable or unfavorable to women or men. Professional helpers keep in mind that research

of biological differences are similar to other types of group studies and thereby illustrate

variance of findings across the group. Therefore, practitioners cannot apply group results with

precision to individual clients because they do not know exactly where on the spectrum of

statistical variance a particular client might fall. Environmental influences, family factors,

cultural traditions, and individual perceptions are among the variables that combine with

biology to produce a functioning human being. Understanding the role that all these factors

play moves us from knowledge and awareness about biological sex to comprehension of

gender differences and gender roles in society. This text uses the term sex to indicate

biological identity as either female or male. In contrast, gender refers to peoples self-beliefs

and representations of themselves as female or male, or how society responds to peoples

depiction of them. Gender is a combination of biological 33 sexes and social construction.

We consider both nature and nurture when contemplating gender roles.

The nurturing side of this issue includes cultural influences important to the dynamics of

helping relationships with clients. Stereotypic views of gender differences are not unique to

U.S.society. Counselors and human service professionals understand how various cultural

groups perceive gender differences and the impact those beliefs might have on male and

female clients and on helping relationships. For illustrative purposes, this topic describes

some common (and in some cases, stereotypical) beliefs about different cultural groups

[African American, Native American, Asian, Arab, and Latino cultures]. For students

learning this information for the first time, caution is warranted about applying these beliefs
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to particular members of identified cultural groups. These are only a sample of beliefs

published in the literature that may or may not be applicable to individual clients or other

persons who happen to identify with a particular culture. If gender role is a product of

societal expectation and cultural tradition, then how individuals perceive these factors,

incorporate them into their self-view and ultimately their world-view, and act upon this

understanding defines their interpretation of feminine and masculine roles. More importantly,

this unique perceptual process helps each person establish a gender identity.

Generally, masculine behaviors and traits are associated with males and feminine

characteristics with females. Depending on cultural beliefs and traditions, societies place

different values on femininity and masculinity, and often it is the masculine gender and the

male sex that gains preference. How a person processes social, psychological, and biological

factors into formulating a gender identity is a significant part of the developing self-concept.

Ultimately, a persons perception about sex, gender roles, and masculine and feminine

characteristics interact with her or his biological makeup to influence decisions about

sexuality and acceptance of ones sexual orientation. This is a momentous process with

implications for self-concept development, social acceptance, and cultural identification.

Despite volumes of theoretical literature and research reports, no single idea has emerged

with a definitive explanation, and no scientific research has produced findings that

demonstrate with certainty any specific environmental influences as the determining factors

in sexual orientation identity. From all the research over the past 50 years and more, no one

can say what or how environmental factors influence sexual orientation. So far, no definitive

scientific study has linked sexual orientation to family structure or chance learning. Some

preliminary findings suggest a possible link to genetic and hormonal factors, but these results

are tentative and, similar to environmental factors, strongly debated within and outside the

scientific community. Today, the general view among researchers and practitioners in the

field is that sexual orientation is the outcome of a complex process of interacting biological,

social, and personal factors. The process of being heterosexual or homosexual, therefore, is

influenced by many variables. Some researchers and theorists, such as Eliason and Sullivan,

have outlined stages and processes to describe heterosexual orientation identity.

This topic offers brief summaries of stages of homosexual identity development gleaned from

various models as a composite view identifying five possible stages of development:

 Awareness and Confusion;
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 Identity Comparison and Group Association;

 Tolerance and Group Identification;

 Identity Acceptance;

 Sexual Satisfaction and Integration. Similar to competent practice when working with clients

of diverse racial and ethnic backgrounds, successful helpers approach gender issues and

sexual identity concerns from a posture of understanding, awareness, and knowledge.

Reflection and understanding of ones attitudes about gender issues and roles is complemented

by ongoing study and informed knowledge of research findings about sex differences. At the

same time, counselors and other helpers must be aware of, and comfortable with, their own

sexuality.

Key Points:

1. Gender Identity

Gender identity (or core gender identity) is a person's own sense of identification as male or

female. The term is intended to distinguish this psychological association, from physiological

and sociological aspects of gender. Gender identity is how one personally identifies

their/hir/her/his/yo's gender regardless of their sex characteristics. It does not have to be

either man or woman, but can be a combination of feminine, masculine and androgynous

feelings. Gender identity was originally a medical term used to explain sex reassignment

surgery to the public. The term is also found in psychology, often as core gender identity.

Sociology, gender studies and feminism are still inclined to refer to gender identity, gender

role and erotic preference under the catch-all term gender.

Some workers in the field have suggested that gender identity is affected by "genetic, prenatal

hormonal, postnatal social and post-pubertal hormonal determinants." Biological factors

include the influence of testosterone and gene regulation in brain cells. Social factors are

primarily based on the family, as gender identity is thought to be formed by the third year of

life. However, it is now thought that the innate gender identity, although powerfully

influenced by the sex of the genitalia and the gender of rearing, is not determined by these

factors. There is evidence that sex differentiation of the brain may be inconsistent with other

sex characteristics, resulting in individuals dressing and/or behaving in a way which is

perceived by others as being outside cultural gender norms; these gender expressions may be

described as gender variant.
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Self concept or self identity may be informed by how a person understands how others

perceive them. Gender Identity does not refer to the placing of a person into one of the

categories male or female; but without including the concept of interaction with society at

large the term has no meaning. We are social beings. People who identify as Transsexual may

strongly desire that other people consider them to belong to a gender opposite to that of their

karyotype; but often are simply trying to modify their bodies and behaviors to match how

they feel inside, which may not have anything to do with being either male, female, a man, or

a woman.

The Diagnostic and Statistical Manual of Mental Disorders has five criteria that must be met

before a diagnosis of gender identity disorder (GID) can be made. "In gender identity

disorder, there is discordance between the natal sex of one's external genitalia and the brain

coding of one's gender as masculine or feminine

2. Gender identity - below the surface

Many people consider themselves to be cisgendered, that is, belonging to either the man or

woman gender corresponding to their biological sex of male or female. Before the 20th

century a person's sex would be determined entirely by the appearance of the genitalia, but as

chromosomes and genes came to be understood, these were then used to help determine sex.

Those defined as women, by sex, have genitalia that is considered female as well as two X

chromosomes; those viewed as men, by sex, are seen as having male genitalia, one X and one

Y chromosome. However some individuals have combinations of chromosomes, hormones,

and genitalia that do not follow the traditional definitions of "men" and "women". In addition,

genitalia vary greatly or individuals may have more than one type of genitalia, and other

bodily attributes related to a person's sex (body shape, facial hair, high or deep voice, etc.)

may or may not coincide with the social category, as woman or man. Recent research

suggests that as many as one in every hundred individuals may have some intersex

characteristic. Because of this reality, we are all located on a continuum of biological sex, and

gender as well.

Transsexual self-identified people sometimes wish to undergo physical surgery to refashion

their primary sexual characteristics, secondary characteristics, or both. This may involve

removal of penis, testicles or breasts, or the fashioning of a vagina or breasts. Historically,

such surgery has been performed on infants who present with ambiguous genitalia. However,

current medical opinion is broadly against genital assignment, shaped to a significant extent
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by the mature feedback of adults who regret these decisions being made on their behalf at

their birth. Gender reassignment surgery elected by adults is also subject to several kinds of

debate. One discussion involves the legal sex-gender status of transgender people, for

marriage, retirement and insurance purposes, for example. Another involves whether such

surgery is ethically sound. Is it a right people should be free to exercise, or is it a

responsibility surgeons should accept only in cases of genuine need?

The most easily understood case in which it becomes necessary to distinguish between sex

and gender is that in which the external genitalia are removed - when such a thing happens

through accident or through deliberate intent, the libido and the ability to express oneself in

sexual activity are changed, but the individual's gender identity may or may not change. One

such case is that of David Reimer, reported in As Nature Made Him by John Colapinto. It

details the persistence of a male gender identity and the stubborn adherence to a male gender

role of a person whose penis had been totally destroyed shortly after birth as the result of a

botched genital modification, and who had subsequently been surgically reassigned by

constructing female genitalia. In other cases, a person's gender identity may contrast sharply

with that assigned to them according to their genitalia, and/or a person's gendered appearance

as a woman or man (or an androgynous person, etc.) in public may not coincide with their

physical sex. So the term "gender identity" is broader than the sex of the individual as

determined by examination of the external genitalia.

3. Formation of gender identity

The formation of a gender identity is a complex process that starts with conception, but which

involves critical growth processes during gestation and even learning experiences after birth.

There are points of differentiation all along the way, but language and tradition in many

societies insist that every individual be categorized as either a man or a woman, although

there are societies, such as the Native American identity of a two-spirit, which include

multiple gender categories.

When the gender identity of a person makes her a woman, but her genitals are male, she will

likely experience what is called gender dysphoria, i.e., a deep unhappiness caused by her

experience of herself as a woman and her lack of female genitals and breasts.

Some research has been done that indicates that gender identity is fixed in early childhood

and is thereafter static. This research has generally proceeded by asking transsexuals when

they first realized that the gender role that society attempted to place upon them did not
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match the gender identity that they found in themselves and the gender role that they chose to

live out. These studies estimate the age at which gender identity is formed at around 2-3.

Such research may be problematic if it made no comparable attempt to discover when non-

transsexual people became aware of their own gender identities and choice of gender roles.

Some critics question this research, claiming that the studies suffer from a sampling bias. The

acquisition of hormone replacement therapy and sexual reassignment surgery is generally

controlled by doctors. One of the questions some doctors ask to distinguish between "real"

transsexuals and others is to ask them when they first felt identification with the opposite sex.

The researchers may then be unintentionally eliminating some subjects from consideration

when they try to determine a typical time of gender identity formation. There is also a

possibility of reporting bias, since transsexuals may feel that they must give the "correct"

answers to such questions in order to increase the chances of obtaining hormones. Patrick

Califia, author of Sex Changesand Public Sex, has indicated that this group has a clear

awareness of what answers to give to survey questions in order to be considered eligible for

hormone replacement therapy and/or sexual reassignment surgery:

"None of the gender scientists seem to realize that they, themselves, are responsible

for creating a situation where transsexual people must describe a fixed set of

symptoms and recite a history that has been edited in clearly prescribed ways in order

to get a doctor's approval for what should be their inalienable right".

4. Gender identity and sex

Some people do not believe that their gender identity corresponds to their biological sex,

namely transgender people, including transsexual people and many intersexed individuals as

well. Consequently, complications arise when society insists that an individual adopt a

manner of social expression (gender role) which is based on sex, that the individual feels is

inconsistent with that person's gender identity.

One reason for such discordances in intersexed people is that some individuals have a

chromosomal sex that has not been expressed in the external genitalia because of hormonal or

other abnormal conditions during critical periods in gestation. Such a person may appear to

others to be of one sex, but may recognize himself or herself as belonging to the other sex.

The causes of transgenderism are less clear; it has been subject of much speculation, but no

psychological theory has ever been proven to apply to even a significant minority of

transgender individuals, and theories that assume a sex difference in the brain are relatively
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new and difficult to prove, because at the moment they require a destructive analysis of inner

brain structures, which are quite small.

In recent decades it has become possible to surgically reassign sex. A person who

experiences gender dysphoria may, then, seek these forms of medical intervention to have

their physiological sex match their gender identity. Alternatively, some people who

experience gender dysphoria retain the genitalia that they were born with, but adopt a gender

role that is consonant with what they perceive as their gender identity.

5. Relationship to gender role

There are probably as many shades and complexities of sexual identity and gender identity as

there are human beings, and there are an equal number of ways of working those gender

identities out in the intricacies of daily life. Societies, however, tend to assign some classes of

social roles to "male" individuals, and some classes of social roles to "female" individuals (as

society perceives their sexes). In some societies, there are other classes of social roles for,

e.g., surgically neutered physiological male. See Hijra (India), for example. Sometimes the

connection between gender identity and gender role is unclear. The original

oversimplification was that there are unambiguously male human beings and unambiguously

female human beings, that they are clearly men and clearly women, and that they should

behave in all important ways as women and men "naturally" behave. (Compare

Heteronormativity) Investigations in biology and sociology have strongly supported the view

that "the sex between the ears is more important than the sex between the legs", and the

implication has been that people with masculine gender identities will give external

representation of their gender identities by adopting gender roles that are considered

appropriate to men in their society, and, similarly, that people with feminine gender identities

will adopt gender roles that are considered appropriate to women. It may be very difficult to

determine, however, whether a specific drag queen is someone who has a female gender

identity and is learning a female gender role, or whether that person is someone with a male

gender identity who enjoys adopting a female gender role. Some, such as RuPaul, refuse to be

categorized; others use terms like genderqueer or "gender fluid". Similarly, it may be very

difficult to determine whether a specific drag king is someone who has a male gender identity

and is learning a male gender role, or whether that person is someone with a female gender

identity who enjoys adopting a male gender role.
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6. Counseling and Sexual Orientation

During the past decade, the career development of lesbian, gay, bisexual, and transgendered

(LGBT) individuals has begun to receive increasing attention in vocational psychology.

Understanding the complex relationship between sexual identity development and career

development is critical when working with this population. Sexual identity development can

be an extremely stressful experience for LGBT individuals as they may be dealing with

gender identity confusion, negative societal stereotypes, and possible conflict with family and

peers related to their sexual identity. This developmental process typically occurs during

adolescence, the same period of time during which young people begin to identify career

interests and develop goals for their future. Thus, the career development of LGBT

individuals may be adversely affected as a consequence of the time, energy, and affective

resources that may be focused on their sexual identity development. Once LGBT individuals

are ready to make career decisions, their choices may be restricted to occupations considered

possible or appropriate options due to their sexual orientation. Additionally, they may

eliminate possible occupational options due to real or perceived discrimination anticipated in

certain work settings. Thus, sexual orientation and the unique issues that LGBT individuals

encounter at work need to be attended to by careercounseling professionals.

Example/Case Study:

In Section 3 of this course you will cover these topics:
Family, Culture, And Self-Concept Development

Ability, Attractiveness, Aging, And Self-Image

Topic : Family, Culture, And Self-Concept Development

Topic Objective:

At the end of the topic the students will be able to::

 Learn about divergent views related to family and community.

 Explore ones development in the context of family and community, and relate that

exploration to becoming an effective counselor/helper.

 Learn how family culture, structure, and experience interact with self-development processes.
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Definition/Overview:

Each society and culture places particular importance and significance on unique family

beliefs and traditions. Variation in family structure and traditional roles of mothers and

fathers as well as roles of extended family members are as numerous as world cultures

themselves. What many Americans often perceive as normal in their view of family structure

and function is different from what other cultures and societies might accept. Likewise, what

other cultures accept as normal in family descriptions and processes vary as much as the

number of cultures observed across the globe. Cultural and ethnic beliefs are influential

factors in family processes and subsequently in a persons self-concept development. These

beliefs provide congruency of social order. Families communicate these values, passing them

down to each new member throughout the history of the society, culture, and ethnic group to

which the family belongs and associates. At the same time, cultural and ethnic groups affirm

certain values about families, thus reinforcing what families teach.

Appreciating and knowing cultural values regarding family structure, beliefs, and traditions

are significant to understanding ones self-concept development. By the same token,

knowledge and understanding of dissimilar cultural beliefs about family structure and

function provide a starting point to learn about the diverse views various clients might bring

to counseling and other helping relationships.

This topic explores family structure and function as social and cultural foundations of self-

development and ultimately of counseling and human services. When considering family

structure, cultural influence plays an important role in deciding what is typical or normal. The

standard used in the U.S. and other Western cultures is a traditional description of mother and

father as authority figures who guide their children by setting appropriate example regarding

gender roles, sexual relationships, work ethic, religious practice, and other behavior. This

yardstick for measuring family structure, however, does not hold up across global cultures.

Aspects of culturally divergent families differ from what some people mistakenly refer to as

traditional family structure and values. As such, multigenerational families, non-kin boarders,

children living with relatives outside their birth family, and other facets of family structure

exist in various cultures around the world as well as within the U.S. and other Western

societies.
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Acceptable family features, as with other social and cultural factors that influence self-

concept development, are largely determined by cultures, particularly by dominant groups

within societies. Consequently, as individuals within cultures develop self-views and

incorporate them into a broader worldview, they accept the notion of a normal family

structure based on a conceptualization of family rooted in their social and personal belief

systems. Numerous cultural values such as time orientation, relationship with the

environment, personal relationships, views about the nature of humankind, and preferred

modes of functioning are essential values for counselors and other professional helpers to

consider and understand about themselves and families who seek services. As people

perceive events, experience circumstances, and screen these experiences in forming

conclusions their self-view and worldview, family influence acts as an important filter in the

screening process.

The degree to which a person accepts or rejects the influence of family contributes to the

harmony or tension with family life and to the ease with which a person moves through

developmental processes. Diverse clients as well as clients from the dominant culture deal

with the reality of family influence. The U.S. consists of seemingly countless cultural groups,

each of which has differences in family structure and/or functioning. This section of the topic

attempts to provide a brief summary of differences noted in the literature about various

family groups including African American, Asian American, Arab American, European

American, Jewish American, Latino/Hispanic American, and Native American families.

When considering racial, gender, or ethnic differences reported in the literature, counselors,

human service professionals, and other helpers are cautious not to generalize findings too

precisely for particular clients simply because they come from certain cultural or ethnic

groups.

These summaries offer a general understanding of how family structure and function might

vary across diverse populations. Individual clients who have a particular national, cultural, or

ethnic heritage may or may not reflect these generalized findings. Generalization across

cultural groups is risky and, at best, only provides a starting point to ask clients to disclose

perceptions about their heritage, background, and family life. The factors mentioned in this

topic emphasize common aspects of family structure and functioning found within and

sometimes across various cultural and ethnic groups. Next, this topic briefly considers the

closeness of family and community ties, and how such perceptions might influence different
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clients, regardless of their cultural background. Clients who seek assistance from counselors

and other professional helpers often express conflicting views with those of other family

members. With clients from cultures that place great emphasis on family cohesiveness and

loyalty, these conflicts can be most stressful and overwhelming. In working with such clients,

counselors are particularly diligent to monitor their personal beliefs about family,

connectedness, and related values, and refrain from injecting their biases about family ties or

family interference in the counseling relationship.

The ultimate goal is to help clients process their beliefs and goals within an appropriate

cultural context and make decisions that can bring resolution to the conflict while

maintaining respect for family and culture. Often, inclusion of families in the process can

help to retain beneficial families ties while assisting the client with important life decisions.

Beyond family ties, culturally diverse clients might also need to consider how their decisions

will affect relationships within their ethnic community and communities of the dominant

culture. Different forms of community provide venues for people to observe behaviors, listen

to opinions, and learn about customs and traditions that they filter through a unique

perceptual framework drawing conclusions that contribute to their personal development.

People of diverse cultures tend to live, work, and congregate in communities that share

similar beliefs, values, and customs. Communities have an important influence on human

development. Sometimes this influence is positive and sometimes it is not. In communities

that protect people, teach cultural history, customs, and traditions, and nurture their members

to acculturate into the larger society in appropriate ways healthy development is likely.

Unfortunately, some communities and neighborhoods do not receive equal treatment within

the larger society. Understanding family background and cultural heritage is a first step in

developing empathic understanding for others. This topic explored the influence of family in

terms of structure, traditions, socio-economic status, and other factors on the emerging self.

Counselors and therapists who work with diverse families want to understand how their

worldviews, particularly as related to family structure and function, language, religious

traditions and beliefs, gender roles, and social class, might affect helping relationships and

the ability to be effective practitioners. A next step is to learn from the clients perspective

how family influence has affected his or her self-development. Learning about the clients

perspective and how she or he has retained or rejected certain family values is essential in

understanding the clients worldview. Frequently, the inner conflict people have in their self-
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development results from consternation and disagreement with family members about beliefs,

customs, and traditions that the individual no longer embraces.

Key Points:

1. Ecological Systems Theory as a Guiding Theoretical Framework

Ecological frameworks recognize that each person functions within a complex network of

individual, family, community, and environmental contexts that influence the availability of

risk and opportunities to avoid risk. Urie Bronfenbrenner is a pioneer of the ecological model

of human development, in which he describes development as the composite of individual

genetic endowment, immediate family influences, and other components of the

environmental context. According to Bronfenbrenner, the individual is embedded in five

interrelated, nested subsystems that simultaneously influence the process of human

development.

The innermost circle represents the microsystem of the individual. Within the microsystem

are the individual's interactions with his or her immediate settings. Bronfenbrenner refers to

these interactions as proximal processes. For most children, the family is the first and most

important microsystem. As development proceeds through childhood and adolescence,

additional microsystems might be sports teams, youth or church organizations, and work.

Microsystems may overlap in that the same person may be a member of more than one

system in a child's life. For example, a friend may be a member of the child's peer group,

sports team, and class in school.

Just as the individuals interact with others in their microsystem, separate microsystems

interact with each other at the level of the mesosystem. The mesosystem incorporates

linkages between settings such as family, peers, teachers, and other school personnel. For

example, an adolescent's ability to excel in school may depend more on the interconnections

between the school and the home rather than solely on adequate performance in the

classroom. In this case, Bronfenbrenner posits that the breakdown of connections between

family, school, peer group, and neighborhood underlie the decline of academic achievement

more so than relationships within each of these contexts alone.

Continuing the progression to increasingly distal influences on the individual, the exosystem

represents external environments that the individual may or may not experience; yet events

that occur in these environments affect what happens in the microsystem (an individual's

immediate setting). This system includes features of the community such as availability of
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services or employment, access to formal and informal support, and socioeconomic climate.

Parental and teacher social networks are part of the exosystem, having the potential to

influence interactions with the child even though they may not directly be experienced by that

child.

The overarching macrosystem represents the larger societal contexts, and influences differ

across socioeconomic, ethnic, religious, and other subcultural groups. For example, in the

United States, macrosystem influences include American culture and the social policies and

programs that affect American families, such as racial prejudice and discrimination, the

media, and antipoverty social programs. Finally, each subsystem is embedded with time, the

chronosystem, which represents that each of these subsystems functions within time and

changes over time.

Applying this model to one of the most researched child outcomes, low academic

achievement, indicates that risks begin in the most proximal system. The microsystem

includes risk factors such as impulsivity, poor attention, inadequate school readiness, poor

physical health, low school attendance, and so on. In the mesosystem, low academic

achievement relates to the interactions between the family and the school, and include such

factors as parenting styles, parent involvement in academic endeavors, teaching styles, school

environment, and so on. The community context also affects a child's ability to perform well

academically, given such factors as community violence, neighborhood crime, parent

employment, school policies, transportation availability, and so on. Finally, through cultural

values, governmental policies, and the political climate, the larger society also begins to

influence academic achievement. Given the influences from multiple levels of children's

ecology, it becomes evident that the risks for low academic achievement cannot be

understood from one context alone.

2. Risk Factors Across the Ecological System

The structure of the ecological model allows for understanding the influences on child

development at multiple levels and informs the process by which contextual factors influence

child development. Although this framework identifies risk factors for child development, the

concept of risk initially evolved from medical research examining the cause of cardiovascular

disease. A medical research study that began in 1948, called the Framingham Heart Study,

followed multiple cohorts of individuals across several decades in an effort to identify the

factors that put individuals at risk for developing cardiovascular disease. The same logic has
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been applied to human development and enhanced understanding of why some children

facing adversities from multiple ecological levels develop into cognitively and socially

competent adults, and others do not. Several longitudinal studies have documented risk

factors and the decline of optimal child and adolescent development (e.g., the Perry Preschool

Project, the Abecedarian Project, the Milwaukee Project, and Project CARE).

As research studies began to investigate the cause of poor developmental outcomes and risky

behavior (e.g., low academic achievement, teen pregnancy, juvenile delinquency), three

categories emerged: child characteristics, parent/family characteristics, and

communitycharacteristics. Although risk factors are often studied and discussed within these

categories, the ecological framework informs the interrelated nature of each factor and

ecological system.

3. Child Characteristics

The three main risk factors associated with poor developmental outcomes include low birth

weight, temperament, and child health. First, compared to infants born at normal weight (> 5

lbs.), children born with low birth weight (1 to 4 lbs.) are more likely to have continual health

and developmental problems (e.g., cerebral palsy); lower IQ; and pervasive

neuropsychological impairments in attention, memory, problem solving, reasoning, and

language. Marked negative behavioral and academic outcomes are also evident, including

higher incidence of conduct disorder, hyperactivity, attention problems, and learning

disorders. Furthermore, the developmental consequences of low-birth-weight babies are

particularly devastating for the extremely low-birth-weight babies (less than 2 lbs.).

The second risk factor at the child level is temperament. Children with difficult temperaments

are at much higher risk for poor developmental outcomes than easy-temperament babies.

Difficult children have a negative effect on their caregivers and thus are less likely to

experience supportive relationships with them, which is a necessary component to counteract

exposure to adversity. Difficult babies often develop into difficult adolescents, who have

been shown to exhibit more emotional and behavior problems than adolescents who were

easy babies.

The third risk factor associated with poor developmental outcomes is poor child health.

Frequent hospitalizations, chronic medical conditions, and repeated illnesses increase the

stress level within the family, which has been related to later psychosocial and academic
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difficulties in school-age children. Poor health in childhood has a long-term impact on

developmentacross the life span and is related to early mortality rates.

4. Parent/Family Characteristics

Research has uncovered several parental and family-level risk factors associated with

maladaptive development, including family structure and resources, parental background

characteristics, and relationships within the family. One of the most pervasive negative

effects on developmental outcomes is a family living in poverty. Research suggests that

children raised in persistent poverty (as opposed to transitory poverty) perform much worse

academicallyas measured by achievement test scores, grade promotion, high school

graduation, and completed years of schoolingthan more affluent children. Furthermore,

children in economically strained environments are almost twice as likely as nonpoor

children to experience learning disabilities and developmental delays. Parent, teacher, and

child self-reports also reveal that low-income children display more externalizing problems,

such as fighting, difficulty getting along with others, and impulsivity, in comparison to

higher-income children. Finally, researchers report that children of poor families have more

emotional and behavioral problems than do children who have never been poor.

Vonnie McLoyd reviewed the research on children of low-income families. Results indicate

that family income produces the strongest relationship with academic achievement of all

other variables considered (e.g., parent's occupation and parent's education level). Even when

the other indicators are summed together, they do not yield as high a correlation with

academic achievement as does income alone. This line of research shows that economic

hardship influences the psychological well-being of parents and the relationships among

family members. Studies reveal that the influence of economic stress on children and

adolescents is mediated to a significant extent by disruptions in family relationships and

interactions, especially parentchild interactions.

In addition, families headed by single parents are also six times more likely to be poor than

are families from two-parent households and therefore are more likely to be affected by

poverty characteristics. Single parenthood disrupts the relationship between children and the

noncustodial parent, usually the father. This may affect the extent to which supportive, caring

relationships can be developed and nurtured. Psychological problems and behavior problems

are more likely in children from single-parent or remarried families.
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Another risk factor can be conceptualized as parental background characteristics, which

includes parental substance abuse and low parent education. Each has been linked to

increased internalizing and externalizing problems among children. Also, children with

parents suffering from alcoholism are approximately four to six times as likely as the general

population to develop alcohol problems. Furthermore, anxiety, depression, and externalizing

behavior disorders (e.g., conduct disorder) are more common among children with alcoholic

parents than among children of nonalcoholics. In families where alcohol or other drugs are

being abused, behavior is frequently unpredictable, communication is unclear, and family

structure is either nonexistent or inconsistent. Because parents who abuse alcohol or other

drugs are more likely to be involved with domestic violence, divorce, unemployment, mental

illness, and legal problems, their ability to parent effectively is severely compromised. There

is a higher prevalence of depression, anxiety, eating disorders, and suicide attempts among

children of parents who abuse drugs and alcohol than among their peers.

Familybackground factors, such as parental education, have moderate effects on child

development but larger effects on later adult outcomes. That is, parental education level

affects later adult outcomes through transmission of educative values, such as not dropping

out of school. Parent income and education level are associated with school drop-out rates,

which drastically reduce the quality of later adult life, increasing the likelihood of

unemployment and poverty.

The final risk factor to be discussed here includes the quality of the relationships within the

family (i.e., parentchild, sibling, and marital relationships). In general, research reports that

warm and supportive relationships within the family are associated with positive child and

adolescent outcomes, whereas coercive and conflictual relationships are associated with the

development of problems. One of the clearest and most replicated associations in this area is

between conflictual parentchild relationships and child and adolescent maladjustment. For

example, harsh, inconsistent, and ineffective discipline is associated with later antisocial

behavior, and insecure parentchild relationships, including parental rejection and

forcefulness, are traced to later internalizing problems.

5. Community Characteristics

The community context can also influence a child's developmental trajectory. Research has

shown that poor neighborhoods can have detrimental effects on individual health status

through three types of pathways. First, concentration of poverty and related characteristics
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may create more detrimental social environments (e.g., violence, stress and anxiety, exposure

to drugs, limited social control). Second, poorer communitiesare less likely to have access to

adequate health care and social services. Third, the physical environment (e.g., air pollutants,

hazardous conditions leading to accidents, poorer sanitation) in poor communitiesmay be

worse than in more affluent communities.

Existing research also points to a powerful connection between residing in an adverse

environment and participating in criminal acts. Inner-city neighborhoods provide limited

economic, institutional, and social resources for familiesand adolescents. Disorganized

neighborhoods have weak social control networks, which result in isolation among residents,

high residential turnover, and criminal activity that goes unmonitored. Few opportunities for

youth to be monitored (such as programs where youth can contribute to the community), as

well as the increased access to alcohol, drugs, and firearms, increase the likelihood of youth

engaging in risky and destructive behaviors. Neighborhoods with high crime, poverty, and

physical disorder are associated with youth engagement inviolence, crime, and drugs and

alcohol; low communityattachment; and a feeling of being unsafe.

6. The Impact of Cumulative Risk

Although each risk factor across the ecological system has been related to a negative

cognitive, social, or behavioral impairment, the impact of one risk factor tends to be

relatively small in relation to the cumulative effect of multiple risk factors. That is, research

suggests that children can handle some level of adversity, but when faced with three to four

risk factors, developmental outcomes become drastically and negatively affected.

Furthermore, the more risks to which children are exposed, the worse the developmental

outcomes. Therefore, children's optimal development is ultimately affected by the sheer

number of risk factors present, regardless of the nature of a particular risk factor. As the

number of risk factors increases, the negative effect enlarges disproportionately. For example,

having four or more risk factors, which relate to the child, parent, and sociodemographic

situation, can lead to a 10-fold increase in difficulties, a result that has been replicated

numerous times across the psychological research.

It is important to note that although poor developmental outcomes tend to relate to the

presence of risk factors, the absence of risk factors does not predict healthy development.

Appropriate opportunities must be presented for development to flourish and reach optimal

levels. For example, opportunities afforded by high parental warmth, rather than just a lack of
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harsh and inconsistent parenting, are essential to promote healthy development. Research

indicates that development is a balance between opportunities for strengths and risks to

develop. Within each of the ecological levels, there are risk factors that negatively influence

developmentand there are protective factors that foster positive development. Risks,

cumulative risks, and protective factors interacts generating a complex set of relationships

that creates development. Knowledge of risks alone is not sufficient to understanding child

development, although these factors have received the most research attention.

7. Modifying the Impact of Risk Factors on Development

The negative impact of cumulative risks may be offset by understanding the conditions that

promote successful development. Resiliency research has demonstrated that there are certain

factors that protect against undesirable behavior. Resiliency has been defined as the capacity

of the person, family, or community to prevent, minimize, overcome, or thrive in spite of

negative or challenging circumstances. There are three kinds of resiliency described in the

research literature. The first involves an individual who overcomes all the odds, suggesting

that this individual has a particular quality that allows him or her to withstand adversity. The

second consists of coping in the face of sustained and acute negative circumstances, such as

extremely high familyconflict. Third, resilience can refer to recovery from trauma, such as

the death of a sibling. All require risk to be present for resilience to emerge; however, most

research tends to fall within the second group: success in the face of adversity.

Identifying protective factors is one way that resiliency can be measured. Protective factors

are those that relate to positive developmental outcomes for youth exposed to high levels of

risk or adversity only. If positive outcomes are observed across all levels of risk (high and

low), the factor is termed an asset, compensatory, or promotive. Thus, protective factors are

assets that particularly matter when risk or adversity is high. Protective factors moderatethe

impact of adversity on adaptation, changing the expected negative child outcome.

A landmark study on resiliency, conducted by Emmy Werner, has followed the

developmentof children born on the Hawaiian island of Kauai since1955. It has provided a

wealth of data on protective factors for positive development in children with high

cumulative risk. In this study, the risk group (about one third of the children) was defined by

having four or more early risk factors that included poverty, perinatal stress, family conflict,

and low parental education. About one third of these high-risk children developed well in

terms of getting along with parents and peers, doing fine in school, avoiding serious trouble,
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and having good mental health. The resilient group had more resources and fewer adversities

from an early age, including (a) close attachment to at least one good parent, (b) family

harmony (i.e., conflict-free environment), (c) lack of parental psychopathology, (d) more time

before the next child in the family came along, (e) easier temperaments as babies,(f) better

intellectual skills and competence, (g) more connections with prosocial adults, (h) fewer

separations from caregivers, and (i) better overall physical health. Children were also

responsible, self-confident, and motivated to achieve.

On the other hand, the nonresilient group exhibited many of the same negative developmental

outcomes associated with high-risk youth described earlier. The follow-up study followed

high-risk children who were exposed to chronic poverty, birth complications, parental

psychopathology, and familydiscord into adulthood. With the exception of serious central

nervous system damage, the impact of adversities during childhood diminished adult

adaptation depending on the quality of the child-rearing environment and the emotional

support provided by family members, friends, teachers, and adult mentors. Poorest outcomes

at age 40 were associated with prolonged exposure to parental alcoholism and/or mental

illness. Men and women who had encountered more stressful life events in childhood

reported more health problems at age 40 than did those who had encountered fewer losses

and less disruption in their family during the first decade of life. This study demonstrates the

need for early attention to the health status of our nation's children, especially those who are

exposed to poverty, serious perinatal complications, and parental psychopathology. The

policy implications are clear: Early access to good preventive and ameliorative health

services and proper attention to the quality of early child care can result in improved quality

of life in adulthood.

8. Implications for Educational Psychology

As a group, children who live in poverty tend to perform worse in school than do children

from more privileged backgrounds. For the first half of the 20th century, researchers

attributed this difference to inherent cognitive deficits. At the time, the prevailing belief was

that the course of child developmentwas dictated by biology and maturation. These

preliminary results caught the attention of Sargent Shriver, President Lyndon Johnson's chief

strategist in implementing an arsenal of antipoverty programs as part of the War on Poverty.

His idea for a school readiness program for poor children focused on breaking the cycle of

poverty. Shriver reasoned that if poor children could begin school on an equal footing with
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wealthier classmates, they would have a better chance of succeeding in school and avoiding

poverty in adulthood. He appointed a planning committee of 13 professionals in physical and

mental health, early education, social work, and developmental psychology. Their work

helped shape what is now known as the federal Head Start program.

The three developmental psychologists in the group were Bronfenbrenner, Mamie Clark, and

Edward Zigler. Bronfenbrenner convinced the other members that intervention would be

most effective if it involved not just the child but the family and community that comprise the

child-rearing environment. Parent involvement in school operations and administration was

unheard of at the time, but it became a cornerstone of Head Start and proved to be a major

contributor to its success. Zigler had been trained as a scientist and was distressed that the

new program was not going to be field-tested before its nationwide launch. Arguing that it

was not wise to base such a massive, innovative program on good ideas and concepts but

little empirical evidence, he insisted that research and evaluation be part of Head Start.

Although it is difficult to summarize the hundreds of empirical studies of Head Start

outcomes, high-quality Head Start programs do produce a variety of benefits for most

children. Although some studies have suggested that the intellectual advantages gained from

participation in Head Start gradually disappear as children progress through elementary

school, some of these same studies have shown more lasting benefits in the areas of school

achievement and adjustment.

Head Start began as a great experiment that has yielded prolific results over the years. Some

20 million children and families have participated in Head Start since the summer of 1965;

current enrollment approaches one million annually, including those in the new Early Head

Start, which serves families with children from birth to age 3. Psychological research on early

intervention has proliferated, creating an expansive literature and sound knowledge base.

Many research ideas designed and tested in the Head Start laboratory have been adapted in a

variety of service delivery programs. These include family support services, home visiting, a

credentialing process for early childhood workers, and education for parenthood. Head Start's

efforts in preschool education spotlighted the value of school readiness and helped spur

today's movement toward universal preschool.

The existing literature also provides some guidelines for program design. Arthur Reynolds

suggests eight principles for designing effective interventions for children at risk for low

academic achievement:

 Target children and families who are at the highest risk of school difficulties.
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 Begin participation early and continue to the second or third grade.

 Provide comprehensive child-development services.

 Encourage active and multifaceted parent involvement.

 Create a child-centered, structured curriculum approach.

 Have small class sizes and teacher/child ratios.

 Provide regular staff development and inservice training for certified teachers.

 Evaluate and monitor the interventions systematically.

These principles suggest that although it may be useful to intervene before 3 years of age,

interventions for preschool and for school-age children can also be effective. Thus, the first 3

years should not be emphasized at the expense of interventions aimed at older children.

Second, the effects of early intervention have often been found to be larger for more

disadvantaged children, which provides a rationale for targeting very high-risk children in

particular. In addition to focusing on low-income children, it might be useful to target other

aspects of disadvantage, such as lack of maternal education. Third, the most important aspect

of quality is likely to be the nature of the interaction between the teacher and the child. Small

group sizes, better teacher training, and other regulable aspects of quality all make such

interactions more likely. Moreover, even rather loose regulation of these observable aspects

of quality by Head Start has been shown to be effective in eliminating poor-quality programs.

Example/Case Study:

Topic : Ability, Attractiveness, Aging, And Self-Image

Topic Objective:

At the end of the topic the students will be able to:

 Learn information about physical body types and research about self-image.

 Learn about research findings regarding physical attractiveness, media, and self-image.

 Explore ones development in the context of physical appearance.

 Learn how culture interacts with self-image and self-concept development.

 Explore concepts and facts related to ability, attractiveness, and aging in society.

 Examine stereotypic views regarding these factors and implications for counseling and other

helping relationships.
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Definition/Overview:

This topic continues the discussion of physical appearance begun in earlier topics (3 & 4), but

in the context of what society promotes as being most able, agile, and attractive. In addition,

it discusses aspects of physical ability and attractiveness in terms of their impact on the

emerging self-concept. Physical development is an essential and lifelong characteristic of

human development, and as such, influences self-identity throughout the life span.

Physical fitness does not mean that people excel physically in all aspects of their lives.

Rather, in an ideal social/cultural context, it means using physical traits and skills available to

live as full a life as possible without discrimination or exclusion from activities that enable

every person to reach desired goals. In practice, however, societies often create social

constructs, promote belief systems, and foster faddish behaviors that persuade individuals,

subcultures, and other groups about physical ability body image, and youthfulness.

Media inundate people with pictures and slogans telling them to look different, become more

attractive, and build their bodies for their lives to be more fulfilled. How societies and

cultures view physical appearance and ability, and subsequently act on those perspectives, is

another aspect of the social and cultural foundations that influence individual self-concept

development as well as collective views of a society. These views are as divergent as the

global cultures that form them. Most important is the notion that physical aspects of peoples

development have implications across cultures and societal groups, within families, and for

individuals.

These physical aspects include: ableism, disability, self-image, and aging. People derive

meaning about their bodies within a cultural context. In this developmental process, they

learn about the importance and value assigned to the body and to certain types of bodies. This

learning occurs at the same time the self is developing, and therefore, values placed on

physical definition and form influence the internal belief system in much the same way as

other cultural traditions do. Decisions people make about their physical self incorporate a

range of beliefs involving athleticism, masculinity, femininity, healthful living, lifestyles, and

youthfulness among others. Although individual responsibility for healthy living is an

important life concept, overemphasis on personal commitment to socially constructed values

related to body image and lifestyle might have dangerous implications.
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During the 20th century, U.S.researchers attempted to associate physical body shapes with

certain personality types. In it, Sheldon proposed a continuum of classified body types

featuring ectomorphic (tall, thin), mesomorphic (athletic, muscular), and endomorphic

(heavy, rotund). Such systems of somatotizing people based on their physiques are flawed

because of overgeneralization and oversimplification of self development. Nevertheless,

stereotypical perceptions of various body types as well as variations of physical maturation

relate certain personal characteristics to these phenomena.

These stereotypes are socially defined and culturally perpetuated. Physical stereotypes

influence self-concept development starting at an early age. Stereotypic views perpetuate

body images that might lead individuals whose bodies do not mirror societys perfect torso to

choose unhealthy lifestyles in trying to reach an unrealistic goal, or to develop inferior self-

concepts in terms of their physical appearance. In contrast, people who come closer to fitting

the ideal body image propagated by the prevailing culture might find they gain social

acceptance and other advantages unavailable to others.

According to Davis body imagethat is, the manner in which we view our body and the mental

representation we have of itforms an integral part of our body esteem and overall self-worth .

. . the preeminent factor in the formulation of the attitudes we hold about our physical self, as

least during most of our lives, is the degree to which it conforms to the cultural ideals of

beauty and sexual attractiveness Racial beliefs and identity also may influence body image.

Some research has shown that White women tend to suffer more from eating disorders than

Black women, and they also indicate lower levels of body satisfaction.

However, other studies tend to indicate more similarity in perceptions and claim that socio-

economic status (SES) could be a mitigating factor. The processes related to forming an

individuals belief system about body image are also the processes that help define that

persons views of acceptable and desired body types for others.

These processes combine individualistic philosophies of the person and society with

collectivistic views propagated by culture. Media is often the vehicle that defines best body

image in society and research continues to indicate that media has a powerful effect on body

image for the general population in the U.S. A meta-analysis of 25 research studies found that

negative body images were more likely to occur after viewing media images of the slender
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ideal than they were after viewing images of inanimate objects, average-sized models, or

plus-sized models.

Related to attractive physical appearance is the concept of physical ability. Throughout

history and across societies and cultures, people with less than optimal physical, mental, and

emotional abilities have faced discriminatory practices. In the U.S., the extraordinary focus

on individual responsibility and independent functioning often translates into excessive

emphasis on physical fitness and ability. These perceptions form an overarching belief

system, called ableism, which affects social, educational, political, and personal dimensions

of human functioning. Even when society has best intentions to help people with disabilities,

sometimes it sends messages that appear incongruent with the care intended. For example,

Hehir observed that ableist assumptions are apparent when schools and other institutions

focus inordinately on the characteristics of their disability to the exclusion of all else, when

changing disability becomes the overriding focus of service providers and, at times, parents

The discrimination and prejudice that physically disabled and learning disabled people face

are similar in form and function to the biases faced by other diverse clients. As with all

clients, the goal when assisting and counseling disabled people is to help them find and

choose a direction in life that brings satisfaction and feelings of self-worth. Another aspect of

physical disability comes naturally through the aging process. How societies view aging and

create social constructions that accept or reject and ignore or revere older people is another

dimension of physical appearance, ability, and disability. All people experience it; no one

escapes it. Aging is a social factor not because of any choice people have regarding whether

or not they will get older, but because of choices they and society make about aging, social

conditions that impede or enhance the process, and values, beliefs, and behaviors that society

associates with both aging and dying. As the average lifespan increases, society, families, and

individuals will experience more pressure to cope with the aging process. Multiple challenges

will emerge as personal desires, medical requirements, social changes, cultural values,

economic disparity, political forces, and other factors interact in this arena.

In addition, the availability of social activities, likelihood of family and generational

interaction, opportunity for educational endeavors, and access to counseling and other human

services to deal with stressors related to aging will determine the quality of life people can

expect in their later years. Cultural factors that may influence how persons handle these

issues include attitudes about and toward older family members. Tradition, custom, and

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

57
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



personal perception intermingle to create complex challenges, which then becomes magnified

by status variables such as gender, race, urban or rural identification, and social class. Of all

the factors that influence a persons perception of aging, poverty is one of the most

debilitating. It interacts with most, if not all, of the major issues surrounding the aging

process mentioned earlier in this section. As might be expected, the poverty gap between

groups based on racial identification indicates that about four times the number of Black

elderly couples are poor compared to elderly White couples.

Affluence, racial identity, sex, political power, and other variables have tremendous influence

on aging and how society perceives and treats older people, regardless of culture or

nationality. How people perceive factors associated with aging and subsequently act upon

their perceptions relates to the notions of individualism and collectivism explained in earlier

topics. On one hand, older citizens may be successful and satisfied with the aging process to

the extent that they maintain a degree of self-reliance. On the other hand, pure individualism

is probably not realistic for most people in the latter stages of life. When social constructions

force negative perceptions on people who are making educational, career, and other life

decisions, another oppressive and discriminatory factor, called ageism, raises its ugly head.

Butler the first director of the National Institute on Aging, is credited with coining the term

ageism.

Early definitions aligned ageism with other forms of discrimination such as sexism and

racism, citing it as systematic and stereotypic prejudice against people simply because they

were old. Contemporary definitions are inclusive of all age groups, meaning that ageism does

not only apply to older people. The knowledge professionals have about accurate facts related

to the concepts in this topic helps determine their proficiency. In addition, effective use of

appropriate skills and interventions is only possible with an informed knowledge base.

Specialized training and appreciation of ones limitations as a helping professional are also

important considerations, particularly when assisting clients with eating disorders, severe

disabilities, or serious issues related to aging.
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Key Points:

1. Self Image

A person's self image is the mental picture, generally of a kind that is quite resistant to

change, that depicts not only details that are potentially available to objective investigation by

others (height, weight, hair color, sex, I.Q. score, etc.), but also items that have been learned

by that person about himself or herself, either from personal experiences or by internalizing

the judgments of others.

2. Definition

A simple definition of a person's self image is their answer to this question - "What do you

believe people think about you?" A more technical term for self image that is commonly used

by social and cognitive psychologists is self-schema. Like any schema, self-schemas store

information and influence the way we think and remember. For example, research indicates

that information which refers to the self is preferentially encoded and recalled in memory

tests, a phenomenon known as "Self-Referential Encoding.

3. Inaccurate self image

The formation of a healthy self image can be challenging for an individual, especially when

family, peers, community, or the general society issues very negative evaluations of a person

that happen to be inaccurate. The consequences can be severe for the individual, who may

learn self-hatred. They can also be severe for the society.

Poor self image may be the result of accumulated invalid criticisms that the person collected

as a child which have led to damaging his own view of himself. Children in particular are

vulnerable to accepting false negative judgments from authority figures because they have yet

to develop competency in evaluating such reports.

4. What is not known to others

It should be noted that some information about an individual is not directly available to

others, and that information may be very pertinent to the formation of an accurate and well

functioning self image. For instance, only the individual may know whether certain of his or
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her acts were malicious or benevolent in intent. Only individuals know whether in their

internal experience they are masculine or feminine, good or bad and so on.

Individuals often form a negative self image as a result of physicalities affecting themselves,

such as alcoholic parents or other unstable environments, and the use of drugs to

unintentionally hurt themselves.

5. Body Image

Body image is a term which may refer to the percipcetion s of a human's own physical

appearance, or the internal sense of having a body which is interpreted by the brain.

Essentially a person's body image is how they perceive their exterior to look, and in many

cases this can be dramatically different from how they actually appear to others.

 History

From the point of view of psychoanalysis, the French child psychoanalyst Francoise

Dolto has developed a theory concerning the unconscious body image. Negative feelings

towards a fat person's body can in some cases lead to mental disorders such as depression

or eating disorders, though there can be a variety of different reasons why these disorders

can occur.

Within the media industry there have recently been popular debates focusing on how Size

Zero models can negatively influence young people into feeling insecure about their own

body image. It has been suggested that size zero models be banned from cat walks. Many

celebrities are targeted by the media due to their often drastic weight loss and slender

frames, examples of such personalities would be David Beckham, Nicole Richie and

British Super Model Kate Moss. Some examples of celebrity men targeted in a similar

fashion can be found, but the media seem to focus principally on the effect that the Size

Zero phenomenon has on young women. Media however, is generally quick to denounce

celebrities endorsing fad diets, including popstars who describe girls who are not under a

peer pressurized size, a "social suicide".

Body image is often measured by asking the subject to rate their current and ideal body

shape using a series of depictions. The difference between these two values is the amount

of body dissatisfaction. Monteath and McCabe found that 44% of women express
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negative feelings about both individual body parts and their bodies as a whole.

Psychology Today found that 56% of the women and about 40% of the men who

responded to their survey in 1997 were dissatisfied with their overall appearance.

The desire to lose weight is highly correlated with poor body image, and more women

than men desire to lose weight. Kashubeck-West et al. reported that when considering

only men and women who desire to lose weight, sex differences in body image disappear.

Men's body image is a topic of increasing interest in both academic articles and in the

popular press. Current research indicates many men wish to become more muscular than

they currently perceive themselves to be, often desiring up to 26 pounds of additional

muscle mass.

The desire for additional muscle has been linked to many men's concepts about

masculinity. A variety of research has indicated a relationship between men's

endorsement of traditionally masculine ideas and characteristics, and his desire for

additional muscle. Some research has suggested this relationship between muscle and

masculinity may begin early in life, as boys' action figures are often depicted as super-

muscular, often beyond the actual limits of human physiology.

 Definition and Origin

According to Vilayanur S. Ramachandran of the Universityof California, San Diego, the

nature of self has five defining characteristics. One of them is the sense of embodiment

and ownership of a body. Although we do in fact have a body, the brain is responsible for

the construction of a "body-image," a term introduced in the writings of neurologist

Henry Head. Your sense of having a body involves the visual system, the vestibular

system, and proprioception: the sense of body position and movement (a term coined by

Charles Scott Sherrington in his published work entitled, The Integrated Action of the

Nervous System). Proprioception correlates with dynamic body maps in the

somatosensory, motor, and parietal cortices. Most notable is the primary somatosensory

receiving area (S1) in the somatosensory cortex, where the sensory homunculus or "little

man" resides. The neurons in this region are responsible for cutaneous (skin), visceral

(organ), and proprioceptive sensation, as they fire to represent each part of your body
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(from the genitalia to the internal organs) with the help of sensory input that travels from

peripheral nerves, through the spinal cord, and into the brain

6. Neurological phenomenon

Ablation of those sensory nerves that carry sensory input from proprioceptors to the brain

results in a loss of proprioception. A person may experience such a loss in certain limbs, or

throughout the entire body. In Oliver Sacks book The Man Who Mistook His Wife for a Hat,

he describes a patient named Christina who suffered from a selective neuritisan infection in

her spinal fluid that disconnected her entire body from the parietal cortices in her brain,

causing a total loss of proprioception and therefore a sense of disembodiment. Christina

would flail and overshoot her limbs. Her body flopped around like a rag doll. Standing or

sitting straight was nearly impossible for her.

Many amputees who have lost limbs continue to sense the presence of them as their body

image remains intact. Even those born without arms or legs can experience such phantoms.

Often, the presence of these phantoms is so convincing that patients may attempt to step out

of bed onto phantom legs or feet, or attempt to pick up cups with a phantom hand.

A phantom limb is integral to wearing a prosthetic, in which the phantom fits like a glove.

The body image of the missing limb must be present, otherwise a prosthetic cannot be used

effectively.

There are many types of phantoms. Some are paralyzed; frozen in unusual positions. Many

phantoms are like photocopies: exact replicas of the missing limbs. Others are grossly

distorted and disproportioned. They may even be disconnected from the rest of the body and

dangle in mid-air. Some disappear, only to be resurrected decades later. Interestingly, a

woman may have a phantom penis with phantom erections. While the overall sex of a human

being is determined by DNA, it is possible that the sex of the brain itself is determined by the

hormones an embryo is exposed to while in the womb. Nonetheless, a man may have a

female brain, and a woman may have a male brain. This phenomenon may explain

transsexualism, according to Vilayanur S. Ramachandran. This argument regarding different-

sexed brains is but a theory and requires extensive empirical evidence to support it. The

implications of such a phenomenon would cause a paradigm shift in the currently accepted

understanding of what constitutes a male and a female.

The somatosensory system has been known to be involved in phantom limb syndrome.

According to V. S. Ramachandran, motor signals contribute to phantom limb phenomenon as
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well. The motor cortex is primarily responsible for voluntary movement. But when motor

signals are sent to muscles, a duplicate signal is sent to the parietal lobes as well in a

feedback loop, thereby

7. Obesity a brain disorder?

There have been a lot of suggestions and treatments to prevent obesity, but it seems like the

scale is still going up. In the article Issue for DSM- V: Should Obesity Be Included as a Brain

Disorder by Nora Volkow and Charles O Brien the author challenge the American

Psychiatric Association (APA) in whether obesity should be included in DSM V. They argue

that DSM- IV recognizes eating disorders such as anorexia and bulimia as mental disorders

with severe impairments and serious adverse outcomes, but does not recognize obesity

despite its devastating medical and psychological consequences. Obesity characterized by

compulsive consumption of food and the inability to restrain from eating despite the desire to

do so. These symptoms are remarkably parallel to those described in DSM IV for substance

abuse and drug dependence, which has led some to suggest that obesity may be considered

food addiction.

8. Self and Psychology

The self is a key construct in several schools of psychology, broadly referring to the cognitive

representation of one's identity. The earliest formulation of the self in modern psychology

stems from the distinction between the self as I, the subjective knower, and the self as Me, the

object that is known. Current views of the self in psychology diverge greatly from this early

conception, positioning the self as playing an integral part in human motivation, cognition,

affect, and social identity.

9. The Self in Kohut's Formulation

Heinz Kohut initially proposed a bipolar self compromising two systems of narcissistic

perfection: 1) a system of ambitions and, 2) a system of ideals. Kohut called the pole of

ambitions the narcissistic self (later, the grandiose self), while the pole of ideals was

designated the idealized parental imago. According to Kohut, these poles of the self

represented natural progressions in the psychic life of infants and toddlers.
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Kohut argued that when the child's ambitions and exhibitionistic strivings were chronically

frustrated, arrests in the grandiose self led to the preservation of a false, expansive sense of

self that could manifest outwardly, in the visible grandiosity of the frank narcissist, or remain

hidden from view, unless discovered in a narcissistic therapeutic transference (or selfobject

transference) that would expose these primitive grandiose fantasies and strivings. Kohut

termed this form of transference a mirror transference. In this transference, the strivings of

the grandiose self are mobilized and the patient attempts to use the therapist to gratify these

strivings.

Kohut proposed that arrests in the pole of ideals occurred when the child suffered chronic and

excessive disappointment over the failings of early idealized figures. Deficits in the pole of

ideals were associated with the development of an idealizing transference to the therapist who

becomes associated with the patient's primitive fantasies of omnipotent parental perfection.

Kohut believed that narcissistic injuries were inevitable and, in any case, necessary to temper

ambitions and ideals with realism through the experience of more manageable frustrations

and disappointments. It was the chronicity and lack of recovery from these injuries (arising

from a number of possible causes) that he regarded as central to the preservation of primitive

self systems untempered by realism.

By 1984, Kohut's observation of patients led him to propose two additional forms of

transference associated with self deficits: 1) the twinship and, 2) the merger transference. In

his later years, Kohut believed that selfobject needs were both present and quite varied in

normal individuals, as well as in narcissistic individuals.

To be clear, selfobjects are not external persons. Kohut and Wolf, 1978 explain:

Selfobjects are objects which we experience as part of our self; the expected control over

them is, therefore, closer to the concept of control which a grownup expects to have over his

own body and mind than to the concept of control which he expects to have over others.

Kohut's notion of the self can be difficult to grasp because it is experience-distant, although it

is posited based upon experience-near observation of the therapeutic transference. Kohut

relied heavily on empathy as a method of observation. Specifically, the clinician's

observations of his or her own feelings in the transference help the clinician see things from

the subjective view of the patient -- to experience the world in ways that are closer to the way

the patient experiences it. (note: Kohut did not regard empathy as curative. Empathy is a

method of observation).
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Example/Case Study:

In Section 4 of this course you will cover these topics:
Spirituality, Religion, And Self-Concept Development

Social Class And Economic Considerations

Topic : Spirituality, Religion, And Self-Concept Development

Topic Objective:

At the end of the topic the students will be able to:

 Learn about historical aspects of religious strife and relate to concepts of oppression and

suffering.

 Explore the meaning of spirituality and religious beliefs in a social/cultural context and relate

those descriptions to self-concept development.

 Assess ones knowledge of different world religions.

 Learn about various religions and their relationship to world and American cultures.

 Understand how spiritual and religious beliefs influence self-concept development and affect

helping relationships.

Definition/Overview:

This topic explores the influence of spirituality and religion on cultures, individual

development, and collective views. It begins with an examination of spirituality and religion

in a historical context. Two perspectives reflect historic differences and conflicts that have

existed among world cultures, empires, and countries in the name of either spirituality or

religion. On one hand, spirituality conveys humankinds search for lasting peace and harmony

with nature, while on the other, religious differences have too often accounted for rejection,

oppression, hostility, and hatred between and among people who cannot accept divergent

views and practices.

Many religious conflicts illustrate political unrest as much as religious differences. Yet,

religious animosity often fuels the fires of hostility. Knowledge of the history of religious

conflict contributes to understanding of the role religion takes as a social and cultural

influence in human development, particularly in the construction of self-views and related
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worldviews. Strong emotions play an important role in this developmental process, often due

to their historic meaning for particular groups, cultures, and societies.

Equally important is an understanding of spirituality, an appreciation of various religious

beliefs, and our ability to distinguish between the two. The word spirituality seems all

encompassing as it includes concepts of religious beliefs, human creativity and development,

love and compassion, and host of other dimensions that highlight a certain connectedness

among human beings. We often define religion according to denominational affiliation (e.g.,

Baptist, Jewish, Lutheran, or Buddhist), and by some measure of religious practice and

morality, such as attending worship services and living life according to a specific belief

system. People across divergent cultures lead spiritual lives while following particular

religious beliefs and adhering to specific practices. Others choose not to follow established

religions. Nevertheless, they find value in spiritual principles learned from their culture or

through experiences with people from other cultures. Across divergent cultures, we find

people that maintain a high level of spiritual purpose in their lives. By doing so, they

exemplify the distinction between religious beliefs and spirituality. At the same time, most

people are able to see the common ground between these two concepts. Likewise, people who

live healthy balanced lives are able to hold strong beliefs about the existence of a divine

being or other religious doctrine while accepting spiritual guidance without relinquishing

personal responsibility for their day-to-day behavior. The United States consists of diverse

cultural groups with equally as many views about spirituality and religion. The beliefs

recorded in the following sections are some frequently registered in professional literature

about culture and religions. As cautioned earlier in this text, such information provides

generalizations about cultural beliefs, and is not intended to assess or describe specific views

and values of individuals who happen to identify with particular groups.

 African American

As an institution, the church in the African American community is second only to the

family and serves several functions. Members of the African American community

affiliate with many denominations, including Islam, various Protestant sects, Catholicism,

and others. Services in predominantly Black churches are often celebrations, and

members of the congregation are more demonstrative than in predominantly White

American churches. Typically, the church provides an expressive outlet for release of

peoples deepest emotions, sometimes with cathartic benefits to people. At the same time,
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it functions as a status symbol, bestowing recognition to individuals and families often

denied by the larger society. Churches can also be refuges and havens from a hostile

world and a source of understanding for members searching for fulfillment and meaning

in this life and the hereafter. African American beliefs follow a spiritualitythat emanates

from African tradition. It defines the basis of human existence and humanity, and finds its

source in divine nature. Another assumption of African heritage is the connectedness of

all living things, with humankind at the center of the environment and a divine being as

the creator and sustainer of everything in the universe.

Collectivity is an important spiritual concept; the idea that the larger group and not the

individual is the most important element, and that each person owes his or her existence

to a unit of kinship and social network. Regarding individual development, another

spiritual belief is that selfknowledge is a key to healthful living and that people can fully

understand humanity only through their comprehension of their relationship with a

spiritual force, which guides the entire universe.

 Asian American

Within the broadly defined Asian American community, several religions are represented

and religious rites and ceremonies play an important role. Estimates of religious

participation by Asian Americans, indicate that a large percentage associates with

dominant religions of U.S. society. Catholic and Protestant affiliation comprise about a

third of the Asian American population according to these figures. As such, Asian

Americans frequently follow mainstream religious beliefs, and for many, attachment to a

particular church might help the process of forming communities that support cultural

traditions and beliefs. Traditional beliefs across Asian cultures maintain a holistic view of

spirituality and often explain life and death issues in relationship to karma and

reincarnation. In addition to following the tenets of karma and reincarnation, some Asian

cultures promote intuitive healing processes or folk beliefs.

 Euro-American

Religious affiliation among European Americans covers a wide spectrum. Many variables

interact and influence a persons spiritual development and religious affiliation over a

lifetime. For most Americans of European ancestry, religious adherence depends on
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geographic location, degree of acculturation, family background, marriage, and other

factors. Catholic, Protestant, Greek Orthodox, Judaism, Islam, and several other

denominations are among the religious memberships held by Americans.

 Judaism

Jewish heritage is replete with accounts of oppression, hostility, and annihilation. Such a

legacy propelled the founding of the state of Israel in 1947, where Jews could attain

national independence and status among other nations. The American Jewish community

financially and spiritually supported the formation of the Israeli state. Many American

Jews today continue to be unflagging supporters ofIsrael. However, the diversity of

American Jews among other factors has weakened this bond. Perhaps most significant is

the shrinking Jewish community itself. Intermarriage is a major force in the decrease of

Jewish families. Some data indicate that over half of American Jews marry non- Jews,

and relatively few offspring from those marriages marry Jews. Diversity among Jewish

American families, combined with the decreasing proportion of Jews in the U.S., has

caused consternation within the community. These differences of opinion among people

of Jewish faith have sometimes divided families and other groups. Because American

Jewry is so diverse and religious allegiance consists of several groups, it is challenging to

delineate standard principles of faith. Nevertheless, from traditional Jewish teachings

some fundamental beliefs emerge.

 Islam

According to some sources, Islam is one of the fastest growing religions in the U.S.

Followers of Islam are Muslims, sometimes referred to as Moslems. Estimates of the

number of Muslims in the U.S.vary greatly, ranging from 2 to 6 million depending on the

source. There is frequent confusion about Muslim heritage. In particular, two common

mythsthat all Muslims are Arabs or that all Arab Americans are Muslimcontribute to

uncertainty and misunderstanding about Islam. Some data suggest that most Arab

Americans follow a Christian religion, while about 25% follow Islam. In addition, with

over 1200 mosques in the U.S., about 60-65% of Muslims indicate they attend a mosque,

and the majority of those respondents are male. Islamic beliefs have historically viewed

significant differences between male and female roles and that some of these views come

from interpretations of the Quran. Hanna and Green observed, however, that regardless of
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the apparent ambivalent attitudes towards women found in Islamic doctrine, we cannot

lose sight of the fact that Islam remains a highly spiritual perspective that promotes

spiritual values such as benevolence, forgiveness, and personal development At the same

time, these authors noted that socio-political perspectives woven throughout Islamic

doctrine not only generate feelings of hostility toward Western beliefs by Muslims, but

also invite prejudicial and discriminatory reactions from non-Islamic Americans.

 Hispanic and Latinos(as)

As noted in earlier descriptions of Hispanic and Latino families, religion takes a powerful

role in these cultures. For Latino families who immigrate to the U.S., spiritual faith and

religious beliefs are core values to hold on to as means of surviving the social pressures

and economic depravity experienced in their newly adopted country. Spiritual beliefs

intermingle with mental and physical illnesses and healing processes in Latino and

Hispanic cultures. Catholicism is strong but there are also other forms of religion, such as

Santeria, a combination of Catholic and Yoruba (West African) beliefs and practices. In

addition, some reports indicate about a quarter of Latinos in the U.S. follow a Protestant

sect. Furthermore, some communities incorporate secret religious practices, such as

talking with spirits. In these instances, Latinas are sometimes thought to have mystical

and psychic powers. Faith healers in some communities practice in consultation with

clergy. The church in Latino communities is a safe haven where people find comfort and

refuge from the dominant society and language. A supportive vehicle, the church offers a

familiar environment and at the same time, provides possible avenues for community

involvement.

 Native American

In general, traditional Native American and Alaskan American beliefs encompass

spiritual leanings without necessarily including formal religious affiliation. Among their

spiritual beliefs are a focus on harmony with nature and all things, reverence for the

sacredness of the Creator, respect for elders, and a philosophy that sharing is more

significant than material matters because everything belongs to Earth. Native Americans

believe in the connectedness and purpose among all things. As with other cultural groups

in the U.S., Native Americans exhibit much diversity among their nations, communities,

and tribes. Contemporary Native American beliefs trace their roots to the arrival of the
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first nomadic people across the Bering Strait from northeast Asia. From these ancestors,

oral histories passed down for generations helped Native Americans develop beliefs in

spirits, life after death, shamanism, taboos, and ceremonies that constituted various

religions. The NativeAmerican Church, founded in 1918 and known as the PeyoteChurch,

maintains a membership of approximately a quarter million people. The church uses an

eclectic array of Native American spiritual rites, Christian beliefs, contemplation, and the

peyote cactus plant in sacramental ceremonies as part of religious worship. An important

spiritual symbol in Native American culture is the circlerepresenting life cycles and

symbolizing the most sacred elements of life. The Circle of Life includes four directions:

spirit, nature, body and mind, and symbolizes the countless circles that embrace all

people, exist within everyone, and are the essence of human existence . Some authorities

in counseling believe that spiritual beliefs are an essential component in the helping

relationship. Given the array of spiritual and religious beliefs that clients bring with them

to counseling and other helping relationships, the question for counselors and human

service professionals may not be whether to include spirituality and religious beliefs in

helping relationships, but rather how to do it in appropriate and beneficial ways. Most

cultures have a holistic view of human development with the body, mind, and spirit seen

as one entity.

In a sense, this perspective is a collective and synergistic belief that maintains the sum of the

parts is greater than the whole. From a holistic perspective, professional helpers strive to

understand the connectedness and inter-relationship of all internal and external elements. In

contrast, a strictly individualistic perspective views the person as separate parts, and

perceives helping as a narrow focus on broken or damaged elements without regard to their

relationship to the whole. Becoming a competent counselor requires achievement of

knowledge, skill, and understanding to work with clients who profess diverse spiritual and

religious views.

The following is a compilation of their suggestions. Professional helpers who are competent

to work with culturally diverse clients are able to:

 explore their spiritual universe and articulate the meaning that comes from such exploration;

 understand and empathize with diverse religious and spiritual expressions and orientations;
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 understand the limits of their knowledge of spiritual and religious elements manifested in

counseling relationships, and use appropriate referral sources to help clients handle these

issues;

 assess the relevance of spiritual and religious elements in the helping relationship;

 use spiritual, transpersonal, and religious beliefs and themes as part of the counseling process

to help clients meet personal and professional goals;

 articulate the relationship among religious, spiritual, and transpersonal beliefs and practices

and their meaning for development over the lifespan;

 describe spiritual/religious beliefs and practices in a cultural context;

 appreciate and understand how spiritual development contributes to overall selfdevelopment.

People embrace spiritual and religious beliefs depending on various factors in their life.

Family, community, and heritage as well as significant experiences and events help people

decide about issues of faith and spirituality. How clients process these factors and incorporate

religious or spiritual beliefs into their self-concept development, or discard past beliefs, may

have meaning in counseling relationships.

Key Points:

1. Relationship of Psychology and Religion

No matter what the world thinks about religious experience, the one who has it possesses a

great treasure, a thing that has become for him a source of life, meaning and beauty, and that

has given a new splendor to the world and to mankind. Where is the criterion by which you

could say that such a life is not legitimate, that such an experience is not valid?Carl Jung,

Psychology and Religion

The relation between psychology and religion has been complex and variable since its

inception in the early years of the 20th century. At best, the two have had a healthy respect

for each other; at worst, condescending disdain. Yet the present state of affairs suggests a

greater understanding and appreciation on the part of each for the other. The purpose of this

chapter is to examine that relation from several different yet related perspectives. These

include the history of the relation, definitional issues as they apply to an operational

understanding of the terms religion and spirituality, issues involving research, and the

implications of psychology and religion working together, as well as future directions.
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2. Psychology and Religion's Checkered History

The relation between American psychology and religion finds some of its earliest roots with

one of its most recognized pioneers, William James. In his book Varieties of Religious

Experience, written in 1902, he distinguished between the reality minded religious person

who became integrated as a result of religious experience and the sick soul who was full of

self-mistrust and despair. Other early psychologists also examined the psychological aspects

of religiosity. Carl Jung considered religion as a way to wholeness, and his thinking suggests

that he believed each person's religious outlook had an impact upon his or her mental health.

However, as the nascent field of psychology was defining itself, other voices focused on the

negative aspects of religion. Sigmund Freud, in his work The Future of an Illusion, viewed

religion as wish fulfillment, whereas John Watson implicitly dismissed it as something that

could not be measured and, by implication, was not worthy of study.

During the 1920s the rift between psychology and religion grew wider as psychology

continued toward self-definition. As psychology sought to establish itself as a legitimate

discipline, it moved toward a scientific model, after the model provided by physics. This

feature, along with American psychology's embracement of behaviorism, led to and

reinforced an empirical worldview, one antithetical to religion. In the course of increased

differentiation, psychology programs separated from their former home in philosophy

departments. In so doing, they shied away from topics too reminiscent of their family of

origin, philosophy, and, by extension, theology.

While psychology was distancing itself from religion, religion was moving away from

psychology. Paul Tillich's The Religious Situation posited that genuine religion was

antithetical to the illusion that cultured values, even those of human health and well-being,

were the values of God, implying that health and well-being, the stuff of applied psychology,

is not the domain of religion. More relevant to the growing distancing by persons of faith was

the mistrust of secular health professionals, including psychologists. Their suspicion may be

rooted in an awareness that many psychologists during the past century have endorsed

naturalistic, mechanistic, hedonistic, relativistic and atheistic values and practices, which

conflict with those of most traditional religious communities. Another feature that added to

the drift was the fact that although many religious traditions did not reject empiricism as one

aspect of epistemology, they did reject the belief that empirical knowledge is the only source

of truth or that empiricism alone can lead to a completely accurate knowledge of the universe.
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From another angle, there was the question of the relevance of the teachings of psychology

and religion in the lives of people. In some circles during the 1920s, religion was losing

ground as mainline Protestantism became bogged down in the Fundamentalist controversy,

which had been raised by the publication of The Fundamentals just after the turn of the

century. As happens in such cases, the church (i.e., organized religion) became increasingly

irrelevant for a significant part of the American people. Psychology provided Americans an

alternate source of knowledge and wisdom for coping with everyday problems. In essence,

psychology was becoming an alternative faith.

As the 20th century progressed, American psychology was further shaped by B. F. Skinner's

radical behaviorism. According to Skinner, the environment controls behavior so that both

good and evil, if each exist, reside there, not in the person. He was critical of religion,

positing the notion that traditional religions relied on fiction, negative reinforcement, and the

threat of punishment. In essence, what went on inside one's brain, whether referred to as a

mind, soul, or spirit, was unknowable because it could not be measured. Hence, the study of

religion or spirituality was understandably out of the question.

Along with the increasingly influential theories of radical behaviorism, other views of

psychology developed that were either implicitly or explicitly antithetical to the basic tenets

of religion. For example, Alfred Adler developed the theory of individual psychology. He

broke with Freud's theories, taking a more pragmatic psychosocial view of personhood. He

was optimistic about the nature of man, stressing man's social nature. Like the behaviorists,

Adler believed that environmental influences shaped behavior. His concept of the creative

self is compared to the conception of the theological soul and had many of the latter's

features.

Albert Ellis was at least initially much more outspoken against religion. His theory of rational

emotive therapy espoused a totally rational approach to living. He wrote, conventional

religion is, on many counts, directly opposed to the main goals of emotional healthsince it

basically consists of masochism, other-directedness, intolerance, refusal to accept ambiguity

and uncertainty, unscientific thinking, needless inhibition and self-abasement.

The confluence of psychology and religion was at least in part shaped by world

eventsnamely, the Great Depression, with its equally great sense of despair and hopelessness,

and World War II, which included the Holocaust and the advent of the nuclear age. In the

wake of these events came the existential thinking of Viktor Frankl, an awareness of the

human proclivity for evil and a fear of total annihilation. Even so, there was the hope for

something better. To cope with these circumstances, individuals appeared to have followed
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one of two general courses. One group, finding both classic spiritualityand classic Freudian

insight too dark and gloomy united in rediscovering the goodness of the self. This group

sought relief and improvement through the human potential movement, which included T-

groups, sensitivity training, and humanistic psychology, which was evident in the 1960s and

1970s.

At the same time, there was a relatively high percentage of Americans who claimed

traditional religious values (apparently in spite of the upheaval and rise of Third Force

Psychology). According to Cremins, the faith dimension or religious component of people's

lives remained consistent since the inception until the more sophisticated polls were

developed. The 1990 Galluppoll on Religion in Americareported 94 percent believe in God or

a Universal Spirit, 84 percent believe in God as a Heavenly Father who can be reached by

prayer, and the same number reported trying to practice what they believe. In essence, the

continued, consistently high percentage of persons believing in God was one factor that

caused the field of psychology to rethink the significance of religion in human behavior and

thought.

Another factor was the increased interest in and popularity of holistic medicine. As the

practice of medicine has gained a better understanding and appreciation of the interaction of

mind, body, and spirit, some researchers have been willing to explore the role of the spiritual

dimension in the healing process. A third factor that led to reevaluation of religion by the

scientific community involved the high success rate of Alcoholics Anonymous, with its

emphasis on the spiritual dimension as part of the healing process.

Cremins concluded by stating that spirituality has gained a new respect because of its

efficacy. Put another way, the relation between religion and variables such as lower levels of

depression, suicidality rates, recidivism rates among schizophrenics, and recovery rates for

major psychiatric illnesses all but compelled psychology to reconsider its reality as a viable

construct in the treatment of mental disorders.

3. The Confluence Of Psychology And Religion

Because of the previously mentioned factors, a warming of relations between psychology and

religion occurred during the last quarter of the 20th century. A number of pragmatic variables

pointed to this change. Emmons and Paloutzian posit that the 1976 establishment of the

American Psychological Association Division 36, Psychology of Religion, precipitated the

change in relations. They also noted several other factors marking this change, including the
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number and frequency of textbooks published in the area, the increased frequency of

psychology of religion material appearing in high-end journals, and the upsurge in the

publication of specialized professional and postgraduate-level books relating religious aspects

of applied psychology.

At a more practical level, there has also been an intentional effort to integrate psychology and

religion by individuals such as M. Scott Peck, James Dobson, Gary Smalley, and John Trent.

Another measure of change is the burgeoning number of recognized doctoral psychology

programs, which expressly emphasize the integration of psychology and religion.

4. Coming to the Table: Integrating Psychology and Religion

Perhaps the earliest attempts at integration occurred in the pastoral counselingmovement

during the 1940s. However, it was not until the 1950s that a more formal attempt occurred

with the establishment of the Christian Association for Psychological Studies (CAPS), a

group consisting of conservative Christian mental health professionals, albeit mostly

psychologists, with a stated purpose of integrating the principles of psychology and theology

in the service of professional counseling and therapy. Beck noted in a review of the history of

integration that one important feature that contributed to the process was the realization,

perhaps better described as admission, that the previous assumption that psychotherapy was

value free was incorrect. In fact, [O]nce it was established that all clinical interventions are

based upon some value system, the floodgates for inclusion of religion and religious themes

in the psychotherapy process were opened. Beck also notes several important threads that are

contributing to the momentum of integration to include the degree to which religion is woven

tightly into the fabric of American life, a desire among laity to become formally educated in

both disciplines, and the interest among Christian mental health professionals in conducting

their work with faithfulness to their understanding of Scripture and with congruency to the

Christian worldview.

In another vein, if there is any truth to the proverb the proof of the pudding is in the taste, one

must consider the issue of integration from the viewpoint of the consumer. Over the course of

the 20th century, the use of mental health resources has increased markedly from its early

days, when it was reserved for those who were wealthy, worried, but well. Over the years,

especially during the last half of the 20th century, more and more individuals sought services

for mental health problems as society made counselingmore acceptable. For instance,

statistical tables for the years between 1969 and 2002 reflect dramatic increases in the use of
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all forms of mental health services, with the singular exception of state and county mental

hospitals (http:/ / mentalhealth.samhsa.gov/ publications/ allpubs/ sma06-4195/

chp19table4.asp). Furthermore, there is a desire on the part of the counselees for religion to

be part of the process. According to Kahle and Robbins, a 1993 Gallup poll revealed that 66

percent of surveyed Americans stated a preference for a counselor who was religious. They

also cited studies indicating that counselees believed that discussions of religious concerns

were important in the counselingprocess and that the inclusion of spirituality and religion in a

sensitive manner was both welcomed and appreciated. The degree of interest in having

religion included in therapy is likely to vary widely, depending on a number of variables;

however, the second author's experience in 30 years of practice (in recent years, in a faith-

based counselingcenter) has been that, in 2007, many counselees seeking help are very

informed of their options and are intentionally seeking professional help from someone

whose approach and interventions will not conflict with biblical teachings.

In summary, at all levels, there has been a shift in thinking and attitudes about the mingling

of psychology and religion. Depending upon the perspective one takes (e.g., top-down,

bottom-up, or bidirectional), one finds change at all levels. Interestingly, even among some of

the pioneers, a change in viewpoint has been noted.

As the second author was perusing book publisher catalogues to determine what materials

involving psychology and religion are currently in print, he came across an item in the Albert

Ellis Institute Catalogue. The reader will recall that in the 1960s, Ellis was outspoken in his

view that religion was in direct opposition to mental health. However, in 2002, the Albert

Ellis Institute (of which Ellis is still president) published a pamphlet titled Incorporating

Religion into REBT. The description of the pamphlet reads as follows: REBT principles of

sound mental health are reinforced here by Christian teachings.

5. Will the Real Definition Please Stand Up?

As previously noted, from the perspective of the developing discipline of psychology, part of

the problem with the acceptance of religion was the difficulty in defining it. Clearly, without

an operational definition of terms such as religion, religiousness, religiosity, and spirituality,

it is difficult to measure, let alone understand, their role(s) in human behavior.

As yet, there is no agreed-upon definition of religion or spirituality. Attempts have been made

to do so, but those efforts have been complicated by changes in cultural perceptions and

definitions of the two terms.
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The quest for spirituality emerged near the end of the 20th century, perhaps as a backlash

against religiosity more so than religion, though it served as a reaction against the latter as

well. The American Heritage Dictionary defines religiosity as the quality of being religious

and excessive or affected piety. Americans as a group tend toward moderation in their

theology, and their perception of such excessive piety may be one reason that so many people

seek something outside institutional religion.

Initially, spirituality was defined as the body of spiritual or ecclesiastical persons. The more

contemporary use of the term applies to the particular pathways used by individuals in their

search for the sacred and/or for significance and meaning. Pargament defined spiritualityas a

search for the sacred and as being the most central function of religion. It deals with however

people think, feel, act, or interrelate in their efforts to find, conserve, and, if necessary,

transform the sacred in their lives. In more common usage, spirituality deals with the

immaterial features of lifeand tends to refer to a more individual approach in one's search for

the sacred.

Religion, as most people view it, is an institutional phenomenon. Religiousness deals more

with the personal or communal search for the sacred that occurs within a traditional context

or organized faith tradition. Here the sacred is rooted in a particular tradition, culture, or

institution.

Unfortunately, spirituality as a term tends to elude tight operational definition, and religion as

a term does only marginally better. While there has been relatively low consensus on an

operational definition of both terms, many will agree that the two are different but have a

certain degree of overlap. It has been suggested that both religion and spiritualityhave, as

their core aim, the search for the sacred. For Zinnbauer, spirituality is a broader construct

than religion. He defines both as a personal or group search for the sacred, the difference

being that religion happens within a traditional sacred context. The practice of spirituality is

not necessarily confined within that context, though it does manifest itself within a context,

be it cultural, familial, social, developmental, and so on. Pargament does the reverse and

defines religiousness as a broader construct than spirituality. For him, spirituality is a search

for the sacred. Religiousness refers to a search for significance in ways related to the sacred.

The difference here is framing these two constructs in terms of the means and ends of the

searching process. Religiousness has spiritualityat its core, but it is much broader than that,

addressing a range of things that go beyond spirituality, such as the material as well as the

immaterial, the basic as well as the elevated, and the secular as well as the sacred. It is

concerned with the full range of human experience, both the sacred and the profane.
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One of the more obviousand dangerousissues in defining these terms, especially in cultural

contexts, is that of polarization. Over the course of the past 30 years, numerous forms of

spirituality have gained increasing popularity whereas religion, in general, has seen a decline

in the same. The term religion (with our culture implicitly referring to Christian religion of a

conservative or fundamentalist nature) connotes more negative images. It is implicitly

forceful, dogmatic, loud and obnoxious, legalistic, oppressive, excessively structured, heavily

concerned with morality, and more recently steeped in politics. Religion is tied to an

institution that, in the opinion of many, lacks relevance and is, according to some, ineffective.

As of late, being religious is a bad thing.

Spiritualityhas found its home at the other end of the spectrum. It is open, free, concerned

with the individual and one's expression, permissive, liberating, good. Spirituality is moving,

changing, laid-back, and free from the institution. Being spiritual is far more preferable to

being religious these days.

The fact that this polarization between these two terms has taken place poses some potential

issues for further inquiry into the relation between psychology and religion. To begin with,

such polarity is restrictive. To divide religion and spirituality along institutional and

individual lines reduces religion to rigid entities that do not address the way religion works

and evolves in the life of the individual. It also causes us to lose sight of the individual

mission of the institution and the social context of the individual; we lose the opportunity to

learn how people express their faiths within the context of their lives.

Zinnbauer and Pargament suggest that this polarization between the two words stems from an

errant choice of words. They propose four terms instead of two: religion, religiousness, spirit,

and spirituality. Miller and Thoresen offer some explanation of these four terms. Religion is

typically an institutional material phenomenon whereas religiousness deals more with some

form of adherence to beliefs, practices, and/or precepts of religion. In the same vein, spirit as

an external or internal animating force is differentiated from spirituality , a sacred human

activity. It seems more appropriate, then, to compare religion with spirit and religiousness

with spirituality.

Finally, the divergence between religion and spirituality as bad or good, respectively, brings

up the issue of evaluation confounded with description. The positive or negative effect of

belief sets or practices is an issue for empirical research. Defining constructs as inherently

good or bad severely limits psychological inquiry and may reflect simple prejudice rather

than informed analysis. It is important to keep in mind that both religion andspirituality, like

all of humankind, are inherently good with the capacity to do great harm. To deem one or the
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other good or bad at the outset limits the researcher's capacity to evaluate the ways in which

religion and spirituality have positive or negative outcomes.

The difficulty in even attempting to define these terms stems from the fact that there are so

many different ideas, perceptions, and experiences concerning each. Those who have worked

to develop an operational definition of religion and spirituality have sometimes found that

those definitions are different from the mainstream usage of the terms. The meanings and

connotations of religion, spirituality, and religiousness have evolved over the past century,

and they continue to do so even now. As psychology continues to embrace the functions of

religion and spiritualityin the lives of individuals and groups, it will prove a worthy endeavor

to develop clear operational definitions that are closely aligned with popular usage of the

terms. It may also be, as some have suggested, that for purposes of conducting psychological

research, terms such as spiritualityare too global and that operationalizing the factors that

constitute spirituality (e.g., mindfulness) may be more fruitful in the long run. Clearly, the

definitional issue is a complex one that requires serious attention and clarification as

psychology works with religion as a variable in human behavior.

6. Survey Says: Research Thus Far

Without a doubt, research has grown in the area of religion and psychology, especially as

people have noticed a connection between religion and spiritualityto physical and mental

health. The field has made advances with regard to definitions of religion and spirituality and

even more so in the area of measurement of these two. As researchers have sought to further

understand the religion-spirituality-health connection, they have done a remarkable job

developing measures and scales in an attempt to concretize what they observed. Many of

these researchers operated within a measurement paradigm, which relied heavily on the

development and use of a variety of measures for research purposes, and with reasonable

success. There are a number of measurements that are reasonably effective. This also points

to the field's health and maturity. There are, however, several issues that arise out of the

abundance of measures that we have at our disposal.

The measurement paradigm drives the need to constantly develop new measurements. This

leads to greater interest in the measurements rather than in the objects of measurement

themselves. Consequently, there is an overabundance of measurements that were developed,

perhaps, without a clear need. As it is, many existing measures have been underutilized. Also,
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it could be argued that researchers have developed a fair number of the measurements

without the backing of theory-driven research.

Many of the measurements that have been developed thus far have typically relied on

samples limited to White, middle class, American, Protestantsusually men. There is a gross

underrepresentation of other races, religious groups, socioeconomic statuses, and cultural and

ethnic groups.

Another major issue in this area is the lack of sustained research programs that use

standardized measures. This is partly due to the lack of a clear, conceptual understanding of

religion and spirituality, which makes it difficult to maintain a long-term research program.

Funding for such research is virtually nonexistent and, as a result, research concerning

religion and spirituality has been added on to other research instead of being the primary

component. In other words, religion and spirituality have not been viable subjects of research

due to the fact that measures have usually been inaccurate and very limited.

Finally, measures of religion and spirituality have relied heavily on self-report measures.

Several relevant issues arise from the strict use of such measures: the inadequacy of

responses due to closed-end questions, a social desirability bias, high levels of literacy

required to answer questions, and the potential for response set bias. There is a significant

need for the development and utilization of other methodologies.

Emmons and Paloutzian recommend a new concept to address such a need. They call it the

multilevel interdisciplinary program because it recognizes the value of data at multiple levels

of analysis while making nonreductive assumptions concerning the value of spiritual and

religious phenomena. In order for this paradigm to be effective, however, those who study the

psychology of religion and their counterparts in the rest of psychology and allied sciences

will need to work together.

The extant research does suggest at least two very critical implications. The first is that there

is an increasing desire on the part of the consumer to receive counseling that is faith-based.

Secondly, it is evermore critical that clergy and mental health practitioners collaborate to

better serve their counselees.

As previously mentioned, the majority of Americans seeking counselingprefer to see a

counselor who is religious. Although most of those people surveyed are most likely looking

for a Christian counselor, it is important to note the difference between Christian counseling

and faith-based counseling. The former is limited to the Christian faith and tradition. Faith-

based counseling is broader than one faith tradition. A faith-based counselor is, at best,

competent about many different faith traditions and is open to helping persons of faith

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

80
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



(whatever the sort) to utilize their faith as one of the resources in the counseling setting. The

counselor may be from one faith tradition, whereas the counselee is from another. If more

people are seeking faith-based counseling, it stands to reason, then, that mental health

practitioners need to become more competent in the area of religion and spirituality in order

to give their clients more holistic care.

It is noteworthy that research has shown that clergy [italics added] are more likely than both

psychologists and psychiatrists combined to be approached for help by a person who has a

mental-health diagnosis. Some of the reasons cited for such reliance on clergy include their

relative accessibility, the level of trust many people have in clergy, and their typically good,

long-term relationship with the person seeking mental health services.

7. Practice

It is clear that the main thrust for the future integration of psychology and religion is practical

in nature: How can the two disciplines work together in the service of the individual in need

of help, whether the presenting problem is spiritual with psychological features or

psychological with spiritual aspects? The reality is, both disciplines are treating the whole

person. Each aspect is nonetheless real and in need of attention in order to achieve

meaningful change.

Although there is an interest in integrating the disciplines of psychology and theology, there

will continue to be a need to find the means for achieving this goal. At a more systemic level,

there is a need to develop empirically based treatment approaches that incorporate effective

strategies from both disciplines. Over the last decade, psychology has begun to address this

issue for itself, although little if any research has been done incorporating proven elements

from both disciplines.

At another level, there is a need to develop ways of integrating spiritual perspectives and

practices into treatment. Richards and Bergin

identified 19 examples of religious and spiritual interventions that could be applied within

explicit integration, including therapist prayer, teaching scriptural concepts, reference to

Scripture, spiritual self-disclosure, spiritual confrontation, spiritual assessment, religious

relaxation or imagery, therapist and client prayer, blessing by therapist, encouragement for

forgiveness, use of religious community, client prayer, encouragement of client confession,

referral for blessing, religious journal writing, spiritual meditation, religious bibliotherapy,

Scripture memorization and dream interpretation.
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Other strategies used by the authors of this chapter include use of scripture as metaphor,

involvement in experiential activities outside the therapist's office (e.g., visiting the

cemetery), use of religious rituals, and encouragement of spiritual practices in daily routines

(e.g., yoga, meditation, prayer labyrinth, mandala).

In a related vein, Richards, Rector, and Tjeltveit suggest that therapists can encourage the

integration of spirituality into the treatment process by asking counselees how they think

spiritual beliefs and values might enhance their coping.

8. Collaboration and Consultation

Shafranske noted that even though consultation and collaboration between psychologists and

religious professionals makes sense, rarely do psychologists consider clergy as potential

collaborators. Beck observed that a weakness in the integration process is the failure to more

actively involve individuals with biblical and theological expertise, by implication at either

the theoretical or grassroots level, resulting in psychologists not being taken seriously by their

religious counterparts.

Yet, with a growing population of people seeking faith-based mental health services, it would

make sense, then, for psychologists and clergy to collaborate at a much greater level. There

are several important aspects to this collaborative effort. To begin with, both clergy and

practitioners, as individuals, need to have more integration between their personal theology

and practice. Both need to be aware of their strengths and limitations in the healing process of

individuals. One of the obstacles to collaboration cited was that of education. Clergy typically

obtain little if any psychological education in their training, whereas psychologists may lack

an awareness of spiritual issues. Both groups need to be more aware of and sensitive to those

limitations, and to be willing to take advantage of opportunities to learn more about

psychology or religion/spirituality.

If clergy are functionally the front line for mental health services, but are not equipped to

appropriately work with an individual's or family's situation, they need to be aware of that,

and they need to be able to refer the individual or family to a competent mental health

practitioner. If there is an established relationship between clergy and psychologists or

psychiatrists, there is more likely to be a strong referral base and a greater chance that the

counselee(s) will get the help they need. For those people who are hesitant about seeking help

from a mental health professional because of the faith issue, a clergy referral can help assuage

any anxiety they might have. At the same time, mental health practitioners need to be willing
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to refer to clergy. Ultimately, ongoing interaction between the two provides a wealth of

resources that are otherwise unavailable.

9. Education and Training

The ethics of addressing religious issues have become more apparent as psychologists have

become increasingly aware of this dimension as part of the treatment process. Yarhouse and

VanOrman discuss this matter in a very cogent manner, concluding their discussion with a

number of recommendations similar to the ones previously noted. As one might expect, their

first recommendation involved pursuing continuing education to enable clinicians to gain an

understanding of similarities and differences among various religious traditions. Continuing

education is a large umbrella encompassing a number of means for achieving this end. For

persons entering the field of psychology, there are numerous programs that are designed with

an express intent of integrating the two disciplines. Other programs, such as Fuller

Theological Seminary, require their doctoral psychology students to earn a Master of Divinity

degree as part of their training. Still other formal means include the pursuit of psychology and

divinity degrees separately. For most professionals already practicing in the field of

psychology, however, other options are more realistic. These would include in-service

education, ongoing supervision, reading, and consultation. Another example in a group

practice setting is regular case conference meetings in which the group might devote one

meeting each month to spirituality. The process typically involves renewing a particular case

from a spiritual dimension while exploring how that dimension relates to the clients

presenting problems and mental health needs.

Example/Case Study:

Topic : Social Class And Economic Considerations

Topic Objective:

At the end of the topic the students will be able to:

 Learn how social class and social economic status (SES) converge with other status variables.

 Explore ones beliefs about social class and SES and how those beliefs might influence

counseling or other helping behaviors with diverse populations.
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Definition/Overview:

Another variable that converges with most if not all of the social and cultural factors is

socioeconomic status (SES), which is the relative ranking by financial wealth of a person,

family, or group within a particular society. As with all the other variables, socioeconomic

status is a socially constructed symbol. Nevertheless, actual differences in financial wealth

and the distribution of wealth within and across social groups exist. The interaction of

socioeconomic status with individual self-concept development and the manner in which

society handles its diversity of wealth includes these three aspects:

 reasons that economic differences occur,

 the meaning that society assigns to the differences that exist, and

 how individuals perceive wealth, poverty, and their relative place within societys overall

economy.

Socioeconomic status and the related construction called social class are as important to

identity development as are other status variablesrace, ethnicity, sex, gender, sexual

orientation, and abilitydiscussed in earlier topics This topic explores social class and

socioeconomic status as two related variables that influence self-concept development. Both

are worthwhile factors to consider when working with diverse populations.

In addition, this topic also focuses on specific aspects of classism, poverty, and affluence;

how they interact in the process of self-concept development, and how individuals relate to

the larger community and society to which they belong. Income, wealth, and resulting

socioeconomic status are factors that influence individual identity as well as family structure

and functioning. In addition to income and wealth, education and career status are related

variables that contribute to socioeconomic status (SES). Social class is a common identifier

found in everyday descriptors. For example, the expressions lower class, working class,

middle class, and upper class are part of the U.S.lexicon used to describe people we know

and with whom we work. These class groups are representations of various levels of

socioeconomic status (SES). Some people reject the notion of social class and view the

democratic culture espoused by many people in Americaas fostering a classless society.

Others believe that, social class exists because of inequalities that exist in societies and

perceptions about those inequalities. As such, when constructing self-views and subsequent
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worldviews, people include aspects of the economic environment, which gives meaning to

their class as well as other classes, and allows them to function in an identified social group.

Simply attaining or losing wealth to move from one class to another is not the only aspect in

understanding social class phenomena. As a construct, social class has contextual meaning.

Therefore, moving up or down in social class means more than acquiring or losing wealth.

Other variables need consideration and examination. For example, geographic location may

be a mitigating factor in determining social class of a family. Class association and

identification are influenced by many variables including wealth, education, location, and

membership in other social group, such as family. Furthermore, these variables contribute to

an identification system of social class that is essentially artificial and discriminatory.

Key Points:

1. Classism

People at all socioeconomic levels express class attitudes within their respective families,

groups, neighborhoods, institutions, and other environments. Such attitudes establish a

strategy of classism using four suggested levels:

 Downward Classism:

Prejudice and discrimination towards individuals and groups thought to be lower in social

status.

 Upward Classism:

Prejudicial attitudes towards people thought to be in a higher social group.

 Lateral Classism:

Attitudes and behaviors that attempt to reshape or re-educate a member of a social class

who has developed a divergent social worldview from the groups mainstream beliefs.
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 Internalized Classism:

Feelings of failure, depression, anger, despair, or frustration that result from a persons

inability to produce or attain sufficient wealth or otherwise meet the demands and

expectations of the economic culture.

Of all social class identifiers, none has more debilitating effects than poverty. This text has

compared individualism and collectivism as two contrary or competing perspectives.

Ironically, basic principles of each perspectiveindividual responsibility and social equalityare

threatened by the disparity of wealth across segments of the population. Poverty has a

devastating effect on an individuals self-concept and on a group or familys access to social,

political, and educational benefits.

Health considerations for the population at large present another equity issue related to

socioeconomic status. In addition, SES often interacts with other status variables, such as

race, in creating disparate health services for the general public.

A widening economic gap divides theUnited States. Great disparity in economic wealth

divides a population and makes it difficult to bring diverse groups together in working toward

important social goals such as equal mental health services all citizens.

The idea that affluence and poverty have an effect on self-development may seem self-

evident, but they are important concepts to explore in gaining an understanding of how

people interact within society from a socioeconomic perspective. Affluence in and of itself

does not guarantee healthy self-development or happiness. The ability to purchase goods that

improves lifestyle, however, may help enhance self-image and perhaps a persons overall life

satisfaction.

Affluence in America is becoming more available to members of diverse cultural groups and

projected growth in buying power is greater for minority populations than the majority

population. Evidence of increased buying power exists among targeted advertising audiences.

Language appears to be an important variable in this phenomenon, with bi-lingual families

making greater economic strides.
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African Americans have shown a decline in their overall poverty rate and an increase in

economic progress since the 1960s. Still, because a large portion of the Black population is

unemployed or employed in marginal low-paying jobs, they are vulnerable to the ebb and

flow of the national economy.

Fewer children across cultural groups are living in poverty compared to a decade ago. Yet,

the growth in the number of families headed by single parents continues to be a factor that

contributes to child poverty. This phenomenon, perhaps more than any other, points to the

combination of gender, race, and marital status as an influential factor in the study of

affluence and poverty.

An abundance of research indicates that women across cultures in American society earn less

income than men do, and this holds true when men and women hold the same jobs with

similar levels of experience. In addition, females lead most single-parent families and these

families have a high incidence of poverty. Race is also a convergent factor in this formula.

Socio-economic conditions contribute to stressful relationships in peoples lives. At the same

time, lifes stressors frequently become mitigating factors in peoples decisions to choose

behaviors that are unproductive and sometimes destructive. For diverse people attempting to

acculturate into a new society while at the same time dealing with family relationships, job

and employment issues, financial problems, and the day-to-day challenges that affect most

everyone, these stressors might seem insurmountable.

In addition to understanding social and economic factors that contribute to stress, helpers also

need to differentiate between interpersonal and intra-personal stress presented by clients.

Interpersonal stress occurs through interactions with family members, associates such as a

new boss and co-workers, and people in day-to-day relationships such as shoppers, clerks,

police officers, bus drivers, and countless others. Of course, it is not only the interactions

themselves with this multitude of people, but also the individuals perceptions about these

interactions.

Intra-personal stress comes from the inner behaviors and emotions of the person. It is the

culmination of thoughts and feelings a person has about herself or himself relative to either a

specific event or a more global perspective of life in general.
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Each client seeking assistance from a professional helper defines socioeconomic variables

and assigns them particular value according to his or her unique perceptual lens and

subsequent selfview. As such, a client who lacks financial wealth might nevertheless perceive

herself as holding high social status. In contrast, a financially wealthy client might perceive

himself as destitute. Understanding the unique process of self-creation and self-definition is

essential in helping clients make appropriate social, personal, educational, and career

decisions.

Helping clients to work through various social and economic factors that impede

selfdevelopment or damage personal relationships must also take into account cultural beliefs

and differences. As with all the other status variables presented in this text, socioeconomic

status and social class must be explored and understood by counselors or other professional

helpers if they expect to be effective with clients across cultural groups.

Sometimes, biases are inherent in the mental health system or counseling services as they are

designed. For example, a public counseling service that only offers daytime hours

unintentionally neglects a large portion of the community who, due to work schedules, could

only participate during evening hours. Missing work and pay could present a tremendous

financial strain that would be unrelieved by any counseling service. Similarly, the cost of

services might be prohibitive for some clients.

Because of socioeconomic realities, counselors and other human service professionals take

action beyond their own self-understanding and the immediate services they offer clients.

They become socially and professionally active in helping communities provide broad-based

services to a wide audience of clients.

2. Social and Economic Factors

Many of the traditional career development theories in the field have been criticized for being

classist due to the basic tenets on which they are based. For example, most Western theories

of career development assume that individuals exercise volition in selecting careers, that

career is central to one's life and identity, that universal definitions of constructs exist, and

that opportunities are available to everyone. Ignoring the role of social and economicfactors

on the career development of individuals in our society can have detrimental consequences
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for the individuals with whom career counselors work, and disregarding these factors leads to

continued class disparities.

3. Socioeconomic Status

Socioeconomic status is unquestionably one of the diversity-related factors that has been

widely understudied in the multicultural career literature, yet its significance in shaping

career development cannot be overemphasized. Socioeconomic status has a significant

impact on the lifestyles of individuals, the resources available to them, and the types of

experiences individuals engage in, all of which influence one's social class. As such, the role

of social class in the lives of individuals is especially important to understand because of its

reciprocal relationship to work and more specifically the type of work that individuals have

access to and to which they aspire. That is, social class can have a strong influence on one's

career development, and in turn career plays a large part in determining one's social class.

Wherever one falls along the social class spectrum, there are many ways in which social class

background plays an important role in career development. Social class background

influences how counselors form attitudes related to success and career aspirations. For

example, if a counselor believes that everyone can succeed if only a person works hard

enough, the counselor might not address social barriers that might influence the career

development of clients who believe that no matter how hard they try, they cannot make it

through the system. Believing that talents and hard work are always rewarded or that

everyone in society has the same opportunities for economicsuccess places the responsibility

of success and failure solely on the individual and ignores the presence of institutional

barriers (e.g., discriminatory hiring practices) that can prevent an individual from achieving

his or her goals. Social class may also determine whether someone has financial resources to

pursue higher education, the social contacts and networks to locate jobs, and access to critical

information that can inform career decisions.

4. Education and Academic Preparation

Socioeconomic status also influences aspects of the environment that can affect the

individual's career development. Economic capital (or lack of it) is associated with the quality

of housing, neighborhoods, and schools individuals have access to. The quality of teachers,

the educational resources available both at school and at home, the types of extracurricular
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activities offered at the school, and the expectations teachers have for students all contribute

to the quality of education a student receives.

During the early years of schooling, a strong, quality educational foundation across the core

academic subject areas, but especially math, science, and reading-writing, prepare youth for

secondary and postsecondary education. In addition, coursework in the math and science

areas has been identified as especially critical for entre into highly prestigious, high-paying

careers. A poor quality education can put youth at risk for not graduating from high school or

may limit further educational opportunities down the road. Because education is highly

linked to occupational status, it is important that all individuals in society have equal

opportunities for receiving a quality education and that supports are available for those

wanting to receive advanced levels of education.

5. Real and Perceived Barriers

Real or perceived barriers related to socioeconomic status that can influence the career

decisions and career development of individuals include discrimination; limited exposure to a

range of careers; lack of role models from the community employed in a range of careers;

lack of financial resources for education or training; lack of support from teachers, peers, or

family; and lack of educational preparation. Individually and cumulatively, these

environmental barriers can influence the internal beliefs one has regarding his or her ability to

achieve his or her goals and can limit the types of careers that individuals believe are

realistically attainable.

Example/Case Study:

In Section 5 of this course you will cover these topics:
Counseling And Cultural Diversity

Ethical And Legal Issues

Research Issues And Future Considerations For Counseling Diverse Populations
Topic : Counseling And Cultural Diversity

Topic Objective:

At the end of the topic the students will be able to:

 Examine cultural aspects inherent in counseling and other helping relationships.

 Consider the cultural implications of specific counseling skills.
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 Explore different models of counseling that may be appropriate with diverse clientele.

 Examine the potential use of group procedures with diverse clients.

Definition/Overview:

This topic explores counseling and diversity in depth. It considers inherent aspects of

counseling processes and presents models and skills that might be useful to counselors in

working with diverse populations. In addition, it introduces issues about assessment,

diagnosis, and intervention, describes group procedures with diverse clients, and considers

ways counselors might help beyond their day-to-day counseling relationships with clients.

Typical models of counseling begin with a deficit perspective of the client, or a problem-

oriented assessment of the clients situation. The trouble with a remedial perspective is that it

gives the counseling relationship a narrow focus on a persons internal processes and ignores

the external contributions of family, culture, and community. Approaches that are effective

with clients from varied cultural backgrounds tend to take a more holistic perspective,

considering the contribution of many factors and how individuals incorporate them into

unique worldviews. Another aspect of counseling that has cultural implications relates to the

skills encouraged and reinforced in counselor preparation. These include listening, attending,

self-disclosure, and interpretation among others. No single form of attending is appropriate

across cultural groups. Empathy manifests itself in the multitude of ways that counselors

demonstrate their understanding of how family and community connect, or interact, with

individual clients.

The ability to express accurate and authentic empathy across diverse client groups is a

reflection of cultural intentionality by counselors and the counseling profession as a whole. A

counselors intentionality guides awareness of how values related to language, social class,

racial identity, ethnic and cultural heritage, spiritual and religious beliefs, sexual orientation,

family background, residency, psychological health, and ecstatic or traumatic experiences

affect clients worldviews. Some fundamental tenets of professional counseling might possess

inherent biases when considered in cultural contexts. Traditional counseling theories and

processes consist of elements and beliefs that, by definition, involve biases that may be

contrary to other cultural values. For example, counseling promotes middle class biases such

as the notions of success, competition, perseverance, self-reliance, Standard English, and

privilege. By nature of the required entry into the counseling professiongraduate level
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preparationmany of these aspects and values are commonplace among people who express

interest in becoming professional counselors. Other values embraced by counseling that

might be counterproductive in attempting to help a diverse clientele include the emphasis

placed on confidentiality and personal space. Cultures that embrace the notions of shared

community and connectedness may not value personal space and privacy, including

confidences, to the same degree that American culture does. Related to inherent bias in

counseling is the fundamental notion of normalcy. Traditional approaches to counseling use

normalcy as a form of measurement to define the nature and severity of clients problems.

Such measurement assumes that all people, and therefore all cultures, are of the same or

similar in customs, beliefs, and values. Critique of traditional approaches to counseling as

well as common skills advocated in counselor preparation programs raises questions about

what is appropriate when working with diverse clientele. Despite criticism of Western

approaches to counseling, many popular theories are useful across client groups provided that

helpers use them with cultural sensitivity and relevancy. Multicultural literature has presented

some integrative models of counseling and therapy. These approaches typically apply aspects

of various traditional theories to address the needs of clients while accepting and respecting

cultural differences.

 Optimal theory

Introduced in the topics 3 and 4, optimal theory offers a holistic approach to counseling.

Optimal theory emphasizes process in the counseling relationship. The counseling

approach that translates optimal theory into practice is Belief Systems Analysis (BSA), an

adaptation and integration of some traditional theories into a holistic approach. This

model focuses on early life experiences that influenced socialization, thought processing,

and emotional and behavioral development, all of which contribute to a persons self-

awareness, self-understanding, and self-acceptance. Multilevel model of counseling.

Proposed as an approach to working with refugees in helping them meet their unique

needs, MLM has also been suggested as a model for counseling immigrants. The model

has application across cultural and ethnic groups for individuals and families that are

newly immigrated to a country or region of a country. MLM is a psycho-educational and

integrative model that incorporates cognitive, humanistic, and behavioral philosophies. It

consists of four levels of intervention that may be implemented separately or

concurrently.
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 Multicultural counseling and therapy

Multicultural counseling and therapy (MCT), is another integrative approach that

encourages clients to be free in examining their self-concepts in relation to other people

and in ways that have social and cultural meaning for themselves and for those close to

them. In this respect, interdependence is basic to philosophy and action in MCT. To

counteract the cultural biases inherent in the traditional approaches integrated by MCT,

Ivey et al.,introduced multicultural aspects with traditional approaches and encouraged

the incorporation of nontraditional methods to reflect the beliefs and practices of all

clients. MCT does not oppose any of the popular Western approaches, but rather seeks to

add culture as a center while respecting older traditions.

 Existential worldview theory

Existential worldview theory proposes five universal principles that include:

o an understanding of human nature;

o a focus on social and familial relationships;

o perceptions about all of nature;

o an understanding of time; and

o an awareness of life cycle activities that people of all cultures experience. In this model,

Worldview is the mediating variable that can help the therapist operationalize goals, process,

and outcome in counseling that are consistent with clients perceptions and cultural values.

Assessment tools, developed by Ibrahim to help counselors and clients evaluate and

understand their self- and worldviews include the Scale to Assess Worldview and the

Cultural Identity Checklist. By merging traditional cognitive and humanistic perspectives,

existential worldview theory attempts to help clients understand their private thought

processes and patterns, and when cognitions seemingly interfere with healthy life choices and

beneficial behaviors, clients are empowered to make adjustments in their thinking and

behavioral patterns. At the same time, existential worldview counselors help clients

distinguish between external and internal factors that are fundamental causes or influences to

situations and concerns they have identified in the counseling relationship.

 Stylistic model
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The Stylistic Model, presented holds that cultural identity consists of many layers,

Stylistic counseling, requires successfully uncovering those layers on behalf of both the

client and the counselor. Three basic dimensions compose the model in a hierarchical

structure. The foundational dimension is the clients historical and cultural background,

which consists of experiences and perceptions surrounding: Ethnic/racial isolation,

Family patterns, Cultural traditions, Dynamics of oppression, Mono-cultural

memberships, Leaders and heroes, Value Systems, Historical movements, and Language

patterns. The second tier (or layer) of the model is psychosocial development, consisting

of: Ethnic/racial identity, Personality formation, Human dignity, Psychological security,

Social forces, Perception of others, Self-inspection, Mind building, and Self-development.

Scientific-ideological is the final tier or layer of the model and it includes elements and

perceptions of ideological and scientific relevance to the counseling relationship and the

clients development. This tier includes nine elements: Ethnic/racial relations, Meaningful

alternatives, Economic potency, Logic-behavioral chains, Media influences, Relevant

programs, Individual goals, Politics, Institutional goals By addressing each of the 27

elements of the structure, beginning with cultural-historical perceptions and experiences

and building knowledge and awareness based on the subsequent exploration of the other

tiers, the Stylistic Model invites counselors to apply various approaches and use personal

styles of counseling in helping their clients.

 Invitational counseling

In a self-concept approach to counseling, Purkey and Schmidt introduced a

communication model that is a general approach to counseling. Although not specific to

multicultural counseling, many of its components are similar to those of approaches

presented in this section. As an integrated approach, invitational counseling embraces a

broad perspective of the services needed to help clients meet the diverse challenges of

todays world. At the same time, it encourages counselors and other professional helpers

to move beyond alleviation of immediate concerns towards an exploration of relatively

boundless potential for future human development. Founded on the assumptions of

perceptual psychology and self-concept theory, invitational counseling acknowledges the

power of human perception and its impact on self-development. The invitational approach

identifies four continuous levels of functioning across a spectrum of helpful and harmful
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behaviors, which encompass an infinite range of purposeful and accidental actions called

intentional and unintentional behaviors.

The four levels of functioning are:

o Intentionally Disinviting.

o Unintentionally Disinviting.

o Unintentionally Inviting.

o Intentionally Inviting.

In addition to the four levels of functioning, invitational counseling identifies five factors

that contribute to, or detract from, human development. These five factors are people,

places, policies, programs, and processes, and individually and combined, they function at

one or more of the levels described above. Basic to a multicultural perspective is the

belief that clients from diverse cultures require different approaches to counseling and

subsequently different skills and behaviors used by counselors to establish effective

helping relationships.

Yet, lack of research findings to verify specific skills for particular populations has led

some authorities to posit that the helping professions need to consider therapeutic

behaviors and skills with universal characteristics applicable across cultures. Others

challenge this perspective about universal approaches, noting that to broaden the

multicultural focus too much may diminish the cultural diversity that truly exists. This

debate illustrates the distinction between emic and etic perspectives.

Emically oriented counselors embrace approaches that are indigenous to the culture of

clients being served, while etically oriented counselors assume that differences between

cultures are measurable and some universal concepts and approaches to counseling are

useful across cultures. Perhaps there is some value in considering both etic and emic

perspectives when working with culturally diverse clients. Some authorities have written

in general terms about counseling behaviors and skills that might influence effective

helping relationships. In addition to these general actions, other more specific behaviors

appear in the multicultural literature to assist counselors in working across cultures.

Assessment is another important phase of any helping relationship. Neglect of proper

assessment or misuse of assessment procedures and instruments will likely lead
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counselors to give misguided direction and make erroneous decisions in the process of

helping. Unfortunately, not all procedures and instruments used by counselors and other

helping professionals have cultural sensitivity, so the use of their results to inform

responsible treatment plans are suspect. The deficiency of many assessment instruments

is due, in large part, to the narrow population on which they were developed.

Key Points:

1. Cultural Diversity

Cultural diversity is the modern term giving recognition and value to the multiplicity of

peoples, customs, languages, heritages, and cognitive orientations woven in the rich fabric of

American society. Once thought to be a melting pot, the character of the United States is now

recognized as reflecting a cultural plurality, wherein particular groups maintain their

distinctive character and identity with respect and pride. Cultural diversityis celebrated as a

strength, because these groups contribute their knowledge perspectives, experiences, and

practices toward the advancement of the nation and humankind. The value of cultural

diversity is reflected in the founding of the nation as a refuge from persecution, the

recognition that all are created equal, and the prohibition against discrimination reflected in

the Constitution. Cultural diversity is relevant, then, to every aspect of daily life, including

education and human service. A monocultural approach to professional service is not only

discriminatory but can be detrimental to the client and often a waste of the resources of the

professional. This entry explores the origin of cultural diversity, as well as the essential

concepts that contribute to its appropriate application to the practice of educational

psychology.

2. Origin of Diversity

The rich cultural diversity of the United Statesis derived from its earliest settlement in 1607,

when European emigrants from England, Spain,Sweden, Holland, and Francesettled with the

indigenous American Indians along the Atlantic coast. Africans arrived shortly thereafter in

1619 during the slave trade. Although the settlers lived as separate colonies for 177 years,

until the end of the Revolutionary War, it was not always a peaceful existence. American

Indians were displaced, and wars and rebellions raged among the settlers until the British and

French prevailed. Although the nation today is often associated with equality, democracy,
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religious tolerance, and human rights for all, history documents a sinuous journey toward

these ideals.

In the next century, as the nation began to attract more settlers to its expanding territories,

immigrants further increased the diversity. However, the immigration laws did not always

honor the democratic ideals of the founding fathers. The Naturalization Act of 1790 restricted

immigration to free White persons. Similar exclusionary laws, such as the Chinese Exclusion

Act of 1882; the Immigration Act of 1907, which stemmed the flow of Mexicans; and several

other laws enacted between 1917 and 1952 excluded, set quotas, or gave preference to

immigrants of specific nations until the Immigration Acts of 1968 and 1976 eliminated such

discrimination. Even today, the Patriot Act of 2001 permits exclusionary practices aimed at

obstructing terrorism. Thus, either by default or design, the nation is today a patchwork of

cultural diversity. There is no doubt that since its founding, the United Stateshas remained

culturally pluralistic. This concept acknowledges that American society comprises diverse

and distinct ethnic subsocieties that maintain their group identity.

3. Terminology

At this juncture, it is necessary to distinguish ethnicity from culture. The anthropological

notion of culture is an abstract concept that refers to learned rules of behavior and interaction,

plus the values and beliefs that underlie the overt actions of an individual or a group of

similar individuals that distinguish and identify members as a part of the group. Ethnicity

refers to the more concrete, unchangeable outward characteristics of culture such as race,

national origin, or ancestry, which are the conscious focus, not so much by members of the

group, but by others. Thus, culture is an internal abstraction and ethnicity is an other-directed

categorization.

Although the term ethnicityis popularly associated with minority groups, and sometimes

religious or language groups, the further distinction of these terms is necessary. A minority

group is typically defined in relation to its numerical proportion in the general population

together with subtle implications related to its history, power, and dominance. However,

although a numerical majority, women are sometimes categorized as a minority group

particularly with regard to labor, political influence, and economic power. Specific religious

groups are perceived as ethnic groups, such as Jews and the Amish people popularly known

as Pennsylvania Dutch. Similar to Jews, the Amish are not ethnically distinct. However, their
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religious and cultural practices distinguish them from mainstream society. These cases

exemplify the complexity of conceptually separating religion and ethnicity for some groups.

In some cases, nationality corresponds broadly to ethnicity, as in the example of Americans

of recent German, Swedish, or Dutch descent. Such distinctions are readily observable,

especially when national origin and language group are the same. However, a major

exception is observed in the case of Spanish speakers, also known as Hispanic or Latino/a.

Within this language group are subsocieties that can be linguistically, ethnically, nationally,

or culturally distinct. It is important to note that not all Spanish speakers are immigrants to

the United States. Historically, Spanish speakers inhabited the territories that today include

Florida, Texas, California, Arizona, andNew Mexico, as well as parts of Louisiana, and the

midwestern and northwestern states.

Even the terms Hispanicand Latino/a reflect the diversity of cultures. Hispanic, often used

interchangeably with Latino/a, is a designation adopted by the U.S. Census Bureau to classify

any individual of Spanish ancestry. Contrastively, Latino/a is a term adopted recently by

younger non-European individuals to express their cultural distinction and pride.

Inextricably associated with cultural diversity is linguistic diversity. Currently, two main

languages, English and Spanish, predominate in the United States, although there are more

than 100 languages represented among its bilingual citizenry. During the European wave of

immigration, assimilation was favored over preservation of the original culture and language.

English was valued as the lingua franca and unofficial national tongue. High importance was

attributed to learning English, especially Standard English, as the required medium for

identification and socioeconomic advancement. However, for particular groups, such as

African Americans, Hispanics, and American Indians, language preservation is a source of

cultural identity, pride, and solidarity. Currently, Spanish has gained recognition in

government, social, and business interactions, and bilingualism has gained a measure of

acceptance with the latest wave of immigrants since the 1990s.

The language of African Americans, known as African American English (AAE) and

colloquially known as Ebonics, has been the subject of social and political concern, as well as

educational research. A dialect historically thought to be the faulty learning of, or misuse of,

Standard English, linguistic scholars presently acknowledge the origin of AAE as a fully

developed linguistic system derived from a Creole of Western African languages together

with English, Dutch, Portuguese, and other European languages spoken by the colonizers of

the African continent. Contrary to popular thought, AAE was transported to the United States

and the Caribbeanduring the Middle Passage, survived among the African slaves, and has

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

98
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



undergone a process of decreolization, or merging with Standard English, since the abolition

of slavery. Similar influences of this linguistic merging are observed in Haitian Kreyol, Afro-

Brazilian Portuguese, and Afro-Cuban Spanish. Although it has been erroneously asserted

that AAE affects intelligence, academic performance, and literacy acquisition, direct

evidence for this claim is generally lacking, as the seeming effects are more likely due to

racism; de facto segregation; and other, more complex factors.

Another prominent component of cultural diversity is cognitive orientation, most specifically

sexual preference. Research has shed light on the possibility of a biological genesis for

homosexuality. Certainly, most practicing homosexuals will reveal that their sexual proclivity

is no more subject to their own selection than for heterosexuals. There is no argument that

open homosexuals identify as a cultural group.

A final cultural group for consideration has ties across all others previously discussed. This

group is known as Deaf Culture. Congenitally deaf individuals qualify as a cultural group in

every sense of the word. Historically classified as disabled, congenitally deaf individuals

have recently asserted their right to be recognized as fully functional members of society. A

full understanding of deaf culture requires examination of the dimensions of deafness.

Deafness can be congenital or acquired. Generally, individuals with acquired deafness are

classified as members of the hearing community, and they accept their acquired condition as

a disability. The rights of these individuals are protected under the Americans with

Disabilities Act. Much like individuals with a partial hearing loss, they usually do not identify

with Deaf Culture. Unlike their congenitally deaf counterparts, they prefer oral

communication for full interaction with the hearing community.

Contrastively, members of Deaf Culture prefer American Sign Language (ASL) as their

medium of communication. Thus, Deaf Culture can also be classified as a linguistic group.

Historically, teaching oral communication and efforts considered as attempts to correct a

disability, including speech therapy and cochlear implants, have been rejected.

A major characteristic of Deaf Culture is self-determination. Much like the Amish,

assimilation into general society, especially in education, is not the preference as deaf

individuals prefer separate education in deaf schools wherein the culture is practiced and

preserved. Cultural conflict can arise when a deaf child is born to hearing parents who

promote assimilation.

Having discussed the major cultural groups and the salient issues within the context of

society, this entry now examines the application of this information to professional practice
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using three case examples. The reader should bear in mind that the rules of intercultural

interaction are dynamic, and extremely few universals apply.

4. Political Incorrectness

Several noted professionals, celebrities, and public figures have had their careers ruined by

pejorative slips of the tongue regarding cultural groups. Either as an ethnic joke overheard,

slang use of a name, or stereotypic generalization, political incorrectness has become

intolerable. Political incorrectness is regarded as a manifestation of covert prejudice.

Revelation of such prejudice renders anyone of professional position, or social or political

influence, untrustworthy in their overt actions or decisions. As a case example, in response to

violence at a predominantly White suburban elite high school, a White principal reassured the

parents that the incident was Black on Black crime. Only the overwhelming support of

African American parents citing previous instances of cultural fairness saved the principal's

career from destruction.

Political incorrectness is dictated by the principle of Once spoken, there can be no retraction.

Consider the recent example of the political candidate who gained notoriety by referring to

his mother endearingly with a pejorative slang term. Similarly, a different candidate alluded

to his African American opponent as articulate. Although covert prejudice in these two

examples may not have necessarily been intended, it was the irresponsibility of the speaker

that was not tolerated.

Intercultural interaction requires knowledge of insider versus outsider rules of

communication and conduct. For example, it may not be taboo for the slang pejorative term

for African Americans to be used by African Americans in casual communication. However,

any use of the same term by a nonAfrican American can evoke immense pain, and often a

severe negative reaction. Suffice that African Americans only can sense the deep historical

assault associated with the term, and ironically, insider use may somehow reduce the impact

of the assault. However, this emotion is not transferable, so any use of the term by an outsider

is considered intolerable.

5. Test Bias

A major professional issue with regard to cultural diversity is test bias. Most professions rely

on standardized tests for decisions ranging from determining who requires services to

measuring the competency of professionals. A standardized test is one that is scored on the

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

100
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



basis of the performance of a norming population. Rarely is this population reflective of the

numerical proportion of every cultural group. Hence, standardized tests present a bias if they

unfairly over-generalize or do not reflect appropriate sensitivity in regard to a specific

cultural group. This is not to imply that a standardized test is never accurate for individuals

from cultural groups. But wherever systematic results are reflected for a large number of

individuals from a cultural group, a bias should be suspected. Such biases lead to

misdiagnosis and inappropriate services.

There are several possible sources of cultural bias. A major source is value bias. Value bias is

reflected in test items that represent a mismatch in the cognitive assumptions of the test

maker and the examinee. An example of value bias is demonstrated in the case when the

examiner expects the examinee to state answers using full sentences or narrative scenarios,

and the examinee provides a one-word response and presumes that the examiner can fill in

the remainder. This phenomenon of shared knowledge is often observed in high-context/low-

verbal cultural groups such as African Americans, Hispanics, and American Indians. A high-

context/low-verbal culture relies on the context, environment, and nonverbal responses. Thus,

fewer words are necessary to effect communication.

Situational bias is often overlooked when examining children and adults with standardized

tests. Situational bias refers to the social context, format, assumptions, and implicit rules of

the testing moment. Many students report that they do not perform well on multiple-choice

examinations because they are not accustomed to making one correct choice from a multitude

of possibilities. Also, when the test environment assumes a time-restricted or competitive

nature, cultural groups such as American Indians and some Hispanics may subconsciously

reject the testing exercise in its entirety. In other cases of situational bias, there may be a

fallacy that the examinee will approach the test as her or his ideal self, as characterized by the

popular adage Putting the best foot forward. A tendency of several cultural groups is to take

the test at face value and respond from a deeply personal vantage. The wrong answer is

incurred, not because the examinee did not possess the answer, but because the perception of

the right answer reflected a cultural mismatch of expectations.

Another type of bias is known as linguistic bias. Linguistic bias may involve the grammatical

constructions within the test items, wording of the instructions, or even scoring of the

responses. The results of linguistic bias reflect the interference of the examinee's native

language or dialect.

The use of culturally and linguistically discriminatory instruments is prohibited by law.

However, compliance may be impossible wherever truly culturally fair and culturally
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sensitive instruments do not exist. The solution is that professionals should recognize

possible biases, apply appropriate accommodations, refrain from total reliance on

standardized test scores, and demonstrate the validity of test results with additional nontest

evidence.

6. Intelligence and Cognitive Style

The debate on culture and intelligence has existed for more than a millennium. At one time,

Europeans were thought to be less intelligent than Africans. In the United States, the debate

emerged in the 1960s, and again in the 1980s, as Whites were observed to score higher on

traditional intelligence tests than African Americans. Toward the resolution of the debate,

Howard Garner first advanced the psychological theory of multiple intelligences in 1983.

Gardnerposited that the typical constructs used to define and measure intelligence were too

narrow. To date, he has identified eight separate intelligenceslinguistic, logical-mathematical,

spatial, bodily-kinesthetic, musical, naturalistic, intrapersonal, and interpersonalfor which

individuals variously demonstrate proclivities. Few intelligence types listed by Gardner lend

themselves to academic performance.

Modern theories of the relationship of intelligence and culture espouse either the nature or

nurture position. Nature theorists follow the assumption that intelligence is congenital,

biological, and genetic. Certainly, congenital abnormalities such as mental retardation

support their position. Nurture theorists consider the interplay of environmental factors such

as nutrition, parental education, home environment, socioeconomic level, cultural beliefs,

motivation, language barriers, quality of education, health, racism, and lack of positive role

models as determinants of intellectual ability.

Cognitive style, also known as learning style or conceptual style, supports the notion of

multiple intelligences by recognition that individuals encode and decode input information

and solve problems according to their predominant tendency of thinking and reasoning.

Cognitive styles have been broadly associated with various cultures, albeit without absolute

reference. Rosalie Cohen is one proponent who proposes a dichotomous model of cognitive

style. In this model, the Analytic learning style, which favors White, middle-class

individuals, is identified by the tendency toward stimulus sensitivity, focus on detail,

objectivity, and lengthened attention span. Contrastively, the Relational learning style, which

characterizes low-income minority groups, features the tendency toward subjective learning,

learning in a cooperative social context, personalized content, and shortened attention span.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

102
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Cohen describes how the classroom favors the Analytic style, leaving Relational students at

great disadvantage. For example, teaching models used in traditional American classrooms

require the use of linguistic, logical-mathematical, and interpersonal intelligences, which are

associated with the Analytic cognitive style.

7. Achievement Gap

The achievement gap refers to the performance differential in academic performance wherein

racial, linguistic, and cultural minorities lag behind their mainstream counterparts on such

indicators as reading achievement, grade point average, and dropout rate. It is observed that

by the time they reach twelfth grade, provided they do, minority students are 4 years behind

in their achievement, with African American and Latino students demonstrating skills in

English, math, and science similar to those of eighth-grade White students. Similarly, deaf

students typically fail to achieve grade-appropriate reading levels.

It is evident from national measurements collected over the past three decades by the

National Assessment of Educational Progress that there has been little change, even when the

socioeconomic level is controlled. Schools have witnessed an overrepresentation of

minorities in special education programs, and a similar under representation in programs for

the gifted and talented. It is not known how much the issue of test bias, and the

overrepresentation in special education, contribute to this situation.

Although it is generally accepted that the achievement disparities for African Americans and

Latinos reflect the confluence of a multitude of variables, including language, income, family

structure, schooling, and cultural factors, these factors alone do not adequately explain the

genesis of the gap. Hence, school reform has been a top priority since the mid-1980s. This

movement has enjoyed many successes, but significant challenges remain.

8. Health Disparities

The inferior health status of minority populations in the United States is well documented.

Compared to Whites, African Americans, Latinos, Asians, and American Indians have a

greater prevalence of diseases, higher mortality, shorter life expectancy, and poorer treatment

outcomes. Diseases and chronic conditions, including cancer, hypertension, asthma, diabetes,

and lead poisoning, occur with much greater frequency and are more likely to result in

hospitalization and death in African Americans and Latinos. HIV/AIDS is a condition

historically associated with the male homosexual community, yet new cases are increasing
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fastest among minorities, particularly African American women and young adults of 1825

years.

The causes of health disparities can be categorized in four major areas: genetics; cultural,

socioeconomic, and environmental factors; access to health care services; and quality of the

care provided. With regard to genetics, greater emphasis is now being placed on familial

predisposition to illness. Particular cancers, hypertension, obesity, and diabetes have been

observed through successive generations. Cultural practices, such as unhealthy dietary intake

and a sedentary lifestyle, together with genetics increase the probability of disease conditions.

Particular conditions, such as fetal alcoholism syndrome in American Indians, also reflect the

influence of cultural practices and genetics.

Cultural factors also include beliefs and attitudes about the body and life, as well as

preference for home remedies, which are all characteristic of minority populations. For

example, African Americans, Latinos, Asians, and American Indians are more likely to seek

holistic or nontraditional remedies such as herbalists, faith healers, and shamans.

Socioeconomic causes of health disparities include lack of insurance coverage, inadequate

insurance coverage, lack of transportation, and lack of a consistent source of health care.

Minorities are more likely to use emergency and acute care as a last-resort effort, rather than

pursue regular visits to a physician.

Linguistic barriers and lack of health information also contribute to health disparities for

minority populations. The linguistic barrier is particularly apparent for Deaf Culture and

bilingual immigrants. Immigrants also encounter legal barriers because federal law prohibits

Medicaid coverage until individuals have resided in the country for 5 years. These barriers

restrict minority populations' access to health care.

The burden of health disparities is not entirely the responsibility of minority care receivers.

Scarcity of health workers, especially in rural areas, as well as lack of diversity in the health

care workforce and lack of cultural competence among workers are also barriers related to

quality of health care. The issues associated with health disparities are currently being

addressed assiduously, with their complete elimination as a national goal.

9. Professional Service Delivery

Every culture displays its own unique qualities. But no culture is superior to another because

each culture functions to preserve the well-being and highest quality of life for its members

within the context of its unique worldview. Culture competency requires a knowledge of the
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ideas discussed in this entry, plus the acknowledgment that every individual deserves the

highest level of professional service. An appreciation of cultural differences is an opportunity

for self-enlightenment, and the use of culturally relative and culturally competent methods of

service delivery is the key to a stronger and more effective profession.

Example/Case Study:

Topic : Ethical And Legal Issues

Topic Objective:

At the end of the topic the students will be able to:

 Learn about ethical standards of the counseling and human service professions and their

relationship to issues of cultural diversity.

 Learn historic events that mark the development of this country and ways they reflected

attitudes and beliefs about cultural diversity.

 Learn about legislation that influenced and manifested this countrys cultural development and

attitudes toward diversity.

 Examine self-awareness about ones attitudes and beliefs regarding ethical and legal issues

surrounding multicultural counseling and cultural diversity.

Definition/Overview:

This topic presents on overview of ethical issues and laws that have significance in the

practice of cross-cultural or multicultural counseling. It presents standards that specifically

address helping relationships with diverse clientele as well as standards that create dilemmas

for practicing counselors and other helping professionals. Cultural competencies related to

ethical practice of counseling are also considered. In addition, the topic reviews historic

legislation that affected the lives of oppressed groups in the U.S. as well as contemporary

legislation that attempt to protect civil rights. Several professional associations have

established codes of ethical practice for the helping professions.

This topic limits coverage to the ethical codes of the National Board of Certified Counselors

(NBCC), the American Counseling Association (ACA), and the National Organization for

Human Service Education (NOHSE). The preamble of the Code of Ethics for National Board
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of Certified Counselors states that the NBCC certifies counselors as having met standards for

the general and specialty practice of professional counseling. A review of all the standards

found that only a few standards address directly or indirectly counseling practice across

cultural groups.

The preamble to the American Counseling Associations Code of Ethics includes the

statement: Association members recognize diversity in our society and embrace a cross-

cultural approach in support of the worth, dignity, potential, and uniqueness of each

individual Several general and specific standards of the ACA code address counselors

practice with diverse clients. Direct standards in the ACA code are found in Section A.2

Respecting Diversity. In this section, a statement on nondiscrimination warns against

practices that discriminate by age, color, culture, disability, ethnic group, gender, race,

religion, sexual orientation, marital status, or socioeconomic status. This standard is reiterated

in Section C.5 Public Responsibility, which also warns against sexual harassment. According

to the ACA code, cultural sensitivity is expected when diagnosing mental disorders. Section

E.5 includes statements that counselors should recognize cultural influences, socioeconomic

status, and cultural experiences in describing clients problems and diagnosing mental

disorders. Section E.8, Diversity in Testing, specifically cautions counselors about using

assessment procedures and interpreting clients performance when the normative group upon

which the instruments were developed and standardized do not include representation of a

clients gender, culture, ethnic, or racial group. The National Organization for Human Service

Education (NOHSE, 2004a) includes ethical standards to guide human service professionals

in their work with diverse clients. In the section titled, The Human Service Professionals

Responsibility to the Community and Society, statements #16 through #21 address issues of

diversity. As the counseling and other helping professions have become more accepting,

knowledgeable, and sensitive to cultural diversity among client populations, authorities in the

multicultural arena have advocated for the use and interpretation of standards within

situational and cultural contexts. Pedersen, for example, observed, Clients or counselors from

different cultural backgrounds might follow the same ethical guidelines in identical situations

by displaying different behaviors

Consequently, when following particular ethical codes while working with diverse clientele,

professionals might find themselves in a ethical dilemma, feeling forced to choose between

the stated standard and what the counselor believes is most appropriate within a cultural
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context. Pedersen warned that the ACA code of ethics and similar professional standards

(e.g., NOHSE) include presumptions that if adopted literally would culturally encapsulate

counselors or other helping professionals. He asserted that the ACA code includes 16

suppositions that present cross-cultural challenges to counselors, and probably for other

professional helpers. Several authorities have questioned the absolute wording of some ACA

standards in relation to work with culturally diverse clients. Beginning with the preamble

mentioned earlier, the ACA code receives criticism because of its apparent or implicit focus

on individualistic philosophy rather than respecting both collective and individualistic points

of view. Confidentiality is an important part of counseling relationships, and one that the

ACA code of ethics highlights in Section B, as well as Statement #3 of the Ethical Standards

of Human Service Professionals (National Organization of Human Service Education,

2004a).

However, as some authorities have noted, the notion of personal privacy is another ideal that

may have roots in individualistic values. Applying various standards with clients across

cultures and within cultures is complex and challenging. Being competent to adapt ethical

standards appropriately for all clients is imperative for counselors and other professional

helpers.

Key Points:

1. Ethical Standards

Professional organizations provide their members with codes of ethics that serve as standards

for their behavior. The Code of Ethics of the American Counseling Association and the

Ethical Standards for School Counselors of the American School Counselor Association are

the codes that govern the practice of school counseling.

2. Pertinent Legal Codes and Concepts

 Federal Legislation. Title IX which prohibits discrimination on the basis of sex, Title II of

the Education Amendment Acts of 1976 which requires states to draw up plans to assure

equal access to vocational education funds, and the Family Educational Rights and Privacy

Act of 1974 which protects the privacy of school records are examples of federal legislation

that has an impact on the practices of school counselors.
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 Legal Concepts. Privileged communication, the client's right by law to have prior

confidences to certain professionals maintained during legal proceedings; malpractice,

practices in excess of a professional's training or ability that result in damage; negligence, a

breach of legal duty resulting in damages; child abuse, a variety of acts leading to emotional

or physical harm: libel, false statements that are published and cause damages; and slander,

false statements that are transmitted verbally, are legal concepts about which school

counselors are challenged to be well versed. There are unclear areas even though the legal

concepts are designed to describe specific are responsibilities. The Tarasoff case is cited as an

example of how difficult it may be to determine exactly the appropriate lengths to go in order

to meet one's duty to warn potential victims of crimes. Advising minors without parental

consent in the troublesome areas such as whether or not to continue or abort a pregnancy is

another unclear area. Two suggestions for counselors confronted with such issues are to have

policy statements for crises and challenging situations and to keep proper notes about one's

actions and decisions. The most frequently reported legal issues are determining whether a

client is suicidal, determining whether to report child abuse, and determining whether a client

poses a danger to others.

 Most Frequently Reported Legal Issues Survey data indicate that the most frequently

reported legal issues by school counselors are determining whether a client is suicidal,

determining whether to report suspected child abuse, and determining whether a client posed

a danger to others.

3. AmericanSchoolCounselor Ethical Standards

The code is designed to recognize the unique work setting of school counselors. The first

section entitled Responsibilities to Students includes emphases on informed consent, keeping

up to date, avoiding dual relationship, making appropriate referrals, confidentiality, duty to

warn, and appropriate use of tests. The second section, Responsibilities to Parents, discusses

informed consent for parents confidentiality, and sensitivity to family issues. The third

section, Responsibilities to Colleagues and Professional Associates, deals with such matters

as cooperative relationships with faculty, staff, and administration and appropriate referrals.

A fourth section, Responsibilities to the School and Community, deals with standards for

protecting the schools mission, personnel, and property, and assisting in the development of

school programs and services. The final section links the ASCA Standards to the ACA Code

of Ethics.
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4. Avoiding Ethical Violations

DePauw offers guidelines for recognizing ethical considerations that are relevant at different

phases in counseling relationships. During the initiation phase, counselors are challenged to

determine if they are qualified to serve, and clients need to know about purposes, goals,

techniques, procedural rules, and limitations. The chief ethical considerations during the

counselingphase are confidentiality, consultation with others, and record keeping. When

crises occur, counselors are challenged to assume responsibility for the clients' and others'

welfare after carefully considering how serious the threats are. When terminating, counselors

are challenged to determine whether the relationship is still productive and be willing to

submit their work to review and evaluation.

5. Ethical Multicultural Counseling

Respect for individual differences and understanding the diversity of individual backgrounds

are ethical expectations. A review of the professional literature led to recommendations that a

clients unique frame of reference should be considered, the necessary information for

informed choices should be provided, and client advocacy should be undertaken when

necessary to protect them.

6. Making Good Ethical Decisions

The Transcultural Integrative Ethical Decision-Making Model (TIEDM) is presented as a

more comprehensive approach than earlier approaches. The TIEDM employs components

from other models into the following four stages: (a) interpret the situation through awareness

and fact finding, (b) formulate an ethical decision, (c) weigh competing nonmoral values and

affirm a course of action, and (d) plan and execute the selected course of action.

6. Ethics and Testing

Equally pivotal for the counseling profession are general standards in ethics and in testing. In

ethics, the American Counseling Association issued its latest Ethical Code in 2005 as a set of

eight standards. The American Psychological Association released its most recent set of

standards in 2002. In testing, the Standards for Educational and Psychological Testingwere

developed jointly by the American Educational Research Association, American

Psychological Association, and the National Council on Measurement in Education and
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released in 1999 (and are currently under revision). There are 264 testing standards presented

with respect to test construction, subgroup bias, and applications of testing. A typical

competency system is one developed and validated for Microsoft (by Lominger

International), then modified and released free-of-charge to the education sector in six

categories of results, courage, organizational skills, individual excellence, operating skills,

and strategic skills.

The ethicscodes of the American Counseling Association, the American Psychological

Association, and the National Association of Social Workers are relevant to those providing

professional counseling.

7. Responsibilities to Clients

The welfare of the client is the predominant ethical concern of the helping professions. Ethics

codes emphasize this reality by delineating the domains considered to be essential to a

healthy counselingrelationship. Most importantly, clients are entitled to an informed consent

process that allows them to understand the helping (or therapeutic) process, make decisions

regarding their participation, and have a reasonable understanding of the expected process

and outcome of counseling. Clients have a right to know the theories and techniques that

guide their counselor, the price of the services they will receive, the limits of confidentiality,

the training and professional memberships of their counselor, and the likelihood that the

counseling they will receive will be helpful. Even when counseling is involuntary, counseling

ethics codes encourage practitioners to find ways to empower clients and assist them in

making small informed choices.

Because the professional counseling relationship involves an inherent power imbalance, the

responsibility to the client is absolute. Clients are never to be exploited for the betterment of

the counselor. Anything that might threaten the counselor's objectivity and impartiality is

ethically questionable. Therefore, counselors must avoid engaging in or carefully manage

other roles in their clients' lives.

8. Responsibilities to Other Professionals

Counselors interact with other mental health professionals, school or hospital personnel, law

enforcement professionals, healthcare professionals, and administrators of public or private

organizations. Counselors have an ethical duty to work for the welfare of their clients while
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maintaining mutually respectful relationships with colleagues and employers. When policies

or other professional expectations conflict with client welfare, the counselor is ethically

bound to work for a solution that satisfies all parties. This is a complex mandate, and

satisfying it may on occasion require consultation or mediation. However, in the end, ethics

codes guide counselors to protect their clients' welfare as their most sacred trust.

Many institutions, agencies, and insurance companies have confidentiality policies that

require disclosure of certain information obtained in counseling, or that allow for consultation

with other professionals. This is not necessarily unethical, but clients must be informed of

these policies at the beginning so they can make an informed decision about the information

they are willing to disclose to the counselor.

9. Responsibility to Human Society

Counselingprofessionals are accountable to society at a number of levels. At the individual

and immediate level, counselors have a duty to protect intended victims from violence

threatened by clients, but must do so in a way that minimizes potential harm to the client.

Professional counselors also have a duty to represent themselves and their professions

accurately, and to use societal resources wisely and efficaciously.

In the aspirational section, recent editions of ethics codes are urging counseling practitioners

to attend to concerns of social justice and the root causes of human distress and disability.

Many writers have called for increased multicultural sensitivity in ethical counseling

practices. Becoming competent to work with clients from varied cultural backgrounds is an

important goal for ethical counselors, as professionals are expected to limit their practice to

those areas within which they have competence.

Example/Case Study:

Topic : Research Issues And Future Considerations For Counseling Diverse
Populations

Topic Objective:

At the end of the topic the students will be able to:

 Explore research issues and challenges to investigating of the impact of cultural diversity on

counseling and human service relationships.
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 Learn about national and world trends and issues that may affect the work of professional

counselors and human service providers.

 Revisit the concepts of self-awareness and cultural encapsulation in the process of becoming

an effective helper.

Definition/Overview:

This topic highlights research issues and future considerations for the counseling profession

as it strives to gain greater understanding of the social and cultural concepts that illuminate

and delineate helping processes. Counselors and other human service providers who serve

clients from diverse backgrounds, as with professional helpers in general, want to base their

practices on the most current research findings available. All aspects of counseling connect in

some way to the process of measurement.

In cross-cultural counseling, researchers have examined several assessment tools and scales

intended to help counselors measure aspects such as acculturation and cultural identity.

Among these scales, some researchers have indicated that the focus of each may differ

between etic and emic perspectives. A measurement scale or assessment procedure developed

from an etic viewpoint will consist of beliefs the observer maintains about universal

characteristics and traits that apply to all people regardless of their cultural background.

Measures that emanate from an emic viewpoint place greater value on socio-cultural

variables and the influence they have on the degree to which certain individuals acculturate

successfully. Emic measures tend to illustrate the variance and heterogeneity within different

ethnic groups in terms of peoples degree of acculturation. Another research area concerns

differences between counselors and clients. Specifically, researchers have examined clients

preferences for counselors based on racial or ethnic characteristics and on counselors

reactions to clients that were racially or ethnically different from them. Overall, the research

has failed to provide consistent findings about clients preferences for counselors of the same

racial or ethnic background.

More research is required to better understand what dynamics might interact within

counseling relationships when counselors and clients have dissimilar racial/ethnic

backgrounds. More important than matching and mismatching counselors and clients in this

effort might be to examine socio-cultural variables, self-development factors, and cultural
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traits in studying the dynamics that lead to successful counseling relationships between

apparently diverse counselor and clients. Effectiveness of counseling services is measured, in

part, by the results realized by clients. Sometimes these results are levels of satisfaction

expressed by clients about their counseling experiences. Other times, outcomes might be

observable changes in behaviors and/or relationships that clients set as goals for counseling.

Research of outcomes in the context of counseling with diverse clients, particularly regarding

the effectiveness of certain multicultural models, is lean at best.

Among the issues related to research methodology are the tasks of finding and selecting

appropriate samples, having clear conceptual/theoretical frameworks, designing sound

studies, locating or developing valid instruments for measuring research variables, and

controlling for confounding variables. Researchers have highlighted several themes that

should receive attention in the coming years. Among these topics, one of the most prevalent

is a focus on the process of multicultural counseling. Research has yet to show clear and

consistent value and efficacy of culture-specific procedures in counseling. Another focus is

for researchers to examine more thoroughly within group differences and how those

differences might influence counseling strategies used with new immigrants, highly

acculturated immigrants, and children of immigrants. Effective strategies might vary

considerably.

As history has shown, social and cultural development is ever changing. Therefore,

counseling professionals might expect new issues and trends to emerge in the coming years:

 The expectation is for the U.S. population to become increasingly diverse in the coming

years. In part, this expanding diversity will result due to continued immigration to this

country.

 Demand for services by an increasingly diverse clientele will underscore the importance of

continuing research on multicultural competencies to develop best practices as well as

appropriate counselor preparation for working with clients across cultures.

 An increase in multiracial identities and perhaps a corresponding decrease in race as a social

classification and status identity might be another trend. Increased equity across the broader

population with decreased control by the dominant White culture in the U.S. might encourage

more socialization among diverse groups including greater numbers of interracial marriages

and subsequently more multiracial members of society.
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 An ever-increasing older population in the U.S. will affect all ethnic and cultural groups.

Ageism is a form of social/cultural discrimination that targets older citizens and prevents

them from fully participating in society.

 The future does not look promising toward progress to free people from impoverished

conditions, either in the U.S. or globally.

 In addition to being aware of future issues and trends specific to diverse client populations,

counselors and other human service providers want to stay abreast of professional issues that

might have an impact on their practice. The counseling and human service professions have

expanded in the U.S. over the past several decades and now there are international efforts

emerging.

 Technological advances present increasing opportunities for providing various human

services and information to clients worldwide.

Ethical standards and communication competencies across cultural groups will be important

as counselors and other helpers from different parts of the world begin to offer services for a

broader clientele. Among the most significant inferences for helping professionals regarding

the content of this topic is the knowledge that we have much yet to learn about theoretical

frameworks and communication skills to be effective with a broad range of clients. For this

reason, it seems imperative for counselors and other helpers to embrace some form of

conceptual structure, such as self-concept theory, social identity theories, social-cognitive

models, and cultural identity models covered in this text. As research studies are able to

validate or reject various theories or parts of theories, counselors and other helpers will be in

stronger position to choose models with confidence that they have efficacy for working with

all clients. Another inference from research literature in this field is that professional helpers

and clients from diverse backgrounds can form effective helping relationships depending on

the level of awareness and skill the professional is able to demonstrate. Furthermore,

sensitivity to language barriers and a proactive stance to overcome such obstacles is

imperative when working across cultures.

A final thought about future directions and issues in multicultural or cross-cultural counseling

is that the world is ever changing. Although we might expect conflicts between cultures,

oppression of various groups, and discrimination of individuals and groups to continue across

the globe, we might also imagine a time when diversity is celebrated and cultural influences

recognized for the rich contribution they make to collective values as well as individual

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

114
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



development. To provide assistance effectively, professional counselors and other helpers

will require a working knowledge of social and cultural foundations, a keen awareness of

their own cultural background, and compassionate understanding of how that background

might interact with all their clients.

Key Points:

1. Diversity, Multiculturalism And Assessment

Attention to issues of diversity in counsellinghas found a number of expressions within the

fields of assessment. These include (1) attention to the evaluation and development of

culturally fair instruments and (2) explicit focus on the assessment of multicultural

counselling competence.

2. Culturally Fair Assessment

Regarding cultural fairness, the field of counsellinghas directed its attention to the critique

and development of culturalsensitivity in relation to the assessment instruments utilized

within the discipline. The Handbook of Multicultural Counsellingreflects one representative

resource in this regard. This handbook articulates two primary components of diversity in

assessment: culturally sensitive or adapted assessment and the assessment of multicultural

counselling competencies.

A framework for assessment in multicultural counselling has been advanced by Grieger and

Ponterotto. This framework takes into account cultural worldviews and levels of

acculturation, within both clients and their families. Levels of psychological mindedness, and

attitudes towards helping, are critical at the individual and familial levels. Additionally,

recent work by Rodriguez identifies a range of culturally sensitive assessment instruments

that are currently available in the field. These include intelligence tests (e.g. Wechsler

Intelligence Scale for Children Third Edition, and Woodcock-Johnson Psycho-Educational

Battery Revised) and non-verbal instruments (e.g. the Test of Nonverbal Intelligence-Third

Edition, and The Leiter International Performance scale). In addition, alternate assessment

strategies are utilized to accommodate cultural differences. These strategies include

suspending time limits, contextualizing vocabulary, encouraging use of paper and pencil on

arithmetic tests, clients target performances on tasks more familiar to the mainstream culture.

The collective goals of efforts in this field are to examine and establish culturally fairness in
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assessment in order to support the counsellor's overall dedication to culturalcompetence in

the process of counselling.

3. The Assessment of Cultural Competence

The need for culturally sensitive assessment has also extended to the assessment of the

counsellor's own multicultural competencies, as well. Rodriguez notes specific standards of

culturally competent counsellors. These standards include (1) continued awareness and

development of culturally sensitive assessment theories and (2) a thorough understanding of

the instruments accessible for diverse populations. Ponterotto, Rieger, Barrett, and Sparks

provide a review of four different assessment instruments created to assess the

culturalcompetence of counsellors. The first assessment measure, the Cross-Cultural

Counselling Inventory Revised, is based on 11 discrete cross-cultural counselling

competencies. The second measure is the Multicultural Counselling Awareness Scale-Form

B:Revised Self Assessment, which measures multicultural knowledge/skills and awareness.

Third, the Multicultural CounsellingInventory is an instrument that measures multicultural

counsellingcompetence according to four categories: skills, awareness, knowledge, and the

counselling relationship. And fourth, the Multicultural Awareness-Knowledge-and-Skills

Survey is used in counsellor training programmes to assess the effect of instructional

strategies on students' multicultural counselling development.

This work is complemented by related efforts in the field to develop models of racial and

cultural identity development and associated assessment instruments. Importantly, this work

has been extended towards identifying the ways in which a counsellor's own identity

development relates to the development of professional competencies in multicultural

counsellingcontexts.

In sum, issues of diversity constitute an important expression of the counselling field's

commitment to multiculturalism. This commitment finds expression both in the ongoing need

for the development of culturally relevant assessment tools, and in sustained self-reflection

regarding the counsellor's own cultural awareness and multicultural skills.

4. Future Perspectives and Conclusions

Explicit attention to issues concerning the field's future has been the subject of recent

empirical research. Neimeyer and Norcross, for example, have identified specific predictions

associated with future directions in the area of counselling and counselling assessment.
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Together with the results of systematic Delphi Polling, this work suggests continued attention

to the three themes identified in this entry. This likelihood is further enhanced by related

developments in allied fields, such as the renewed interest in positive psychology and models

of growth and development, technological advances in computer-assisted career assessment,

and the inclusion of diversity as a core domain in the accreditation of counselling training

programmes.

The field of counselling supports a broad array of interests and instruments in relation to the

area of assessment. Distinctive contributions are marked by the field's ongoing commitment

to models of growth and development, to a sustained focus on career and vocational issues,

and on an enduring commitment to issues of diversity. Each of these areas, in turn, has

spawned a wide assortment of assessment instruments designed to maximize the

effectiveness of the work that is done between counsellors and their clients across a broad

domain of professional practice.
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