
METHODS OF TEACHING ADULTS

Topic Objective:

At the end of this topic student would be able to:

 Define the term adult education.

 Describe the importance of adult education.

 Highlight the process of adult education.

Definition/Overview:

Andragogy: Teaching adults

Adults learn differently than young people. but more importantly, their reasons for learning

are very different. Andragogy, the theory of adult learning, attempts to explain why adults

learn differently than other types of learners.

Key Points:

1. Adult Learners

Adult learners are volunteers. There is no compulsion involved when teaching adults and

therefore motivation is not usually a problem. Adults tend to seek out learning

opportunities. Often life changes, such as marriage, divorce, a job change, termination,

retirement or a geographical change, serve as the motivation for the adult to seek new

learning opportunities Adults often seek out learning opportunities in order to cope with

life changes. They usually want to learn something that they can use to better their

position or make a change for the better. They are not always interested in knowledge for

it's own sake. Learning is a means to an end, not an end in itself. These adults bring a
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wealth of information and experiences to the learning situation. They generally want to be

treated as equals who are free to direct themselves in the education process.

Andragogy Pedagogy

Demands of
learning

Learner must balance life
responsibilities with the
demands of learning.

Learner can devote more time to
the demands of learning because
responsibilities are minimal.

Role of
instructor

Learners are autonomous and
self directed. Teachers guide
the learners to their own
knowledge rather than
supplying them with facts.

Learners rely on the instructor to
direct the learning. Fact based
lecturing is often the mode of
knowledge transmission.

Life experiences Learners have a tremendous
amount of life experiences.
They need to connect the
learning to their knowledge
base. They must recognize the
value of the learning.

Learners are building a
knowledge base and must be
shown how their life experiences
connect with the present
learning.

Purpose for
learning

Learners are goal oriented and
know for what purpose they
are learning new information

Learners often see no reason for
taking a particular course. They
just know they have to learn the
information.

Permanence of
learning

Learning is self-initiated and
tends to last a long time.

Learning is compulsory and
tends to disappear shortly after
instruction.

Difference between Andragogy and Pedagogy

2. Techniques for Teaching Adults

 Use problem oriented instruction. Case studies, simulations problem solving groups make the

instruction relevant to their situation.

 Instruction should be about tasks not memorization of content.
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 Instructors need to put their egos aside and not be afraid to have ideas and instruction

challenged. Don't be afraid to give up control.

 Make the environment comfortable and leave time for breaks (every 45- 60 minutes).

 Instructors should use open ended questions to bring out the vast experiences of the adult

learners.

3. Four keys to adult learning

 Let adults direct themselves in the instructional process

 Integrate new information with previous experiences

 Make sure the information is relevant

 Make sure the information is readily useable for the learner

Topic : Definitions

Topic Objective:

At the end of this topic student would be able to:

 Define the term adult education.

 Describe the importance of adult education.

 Highlight the process of adult education.

Definition/Overview:

Adult Education: Adult education is the practice of teaching and educating adults. This

often happens in the workplace, through 'extension' or 'continuing education' courses at

secondary schools, at a college or university. Other learning places include folk high schools,

community colleges, and lifelong learning centers. The practice is also often referred to as

'Training and Development'. It has also been referred to as andragogy (to distinguish it from
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pedagogy). A difference is made between vocational education, mostly undertaken in

workplaces and frequently related to upskilling, and non-formal adult education including

learning skills or learning for personal development.

Key Points:

1. Adult Education

Educating adults differs from educating children in several ways. One of the most

important differences is that adults have accumulated knowledge and experience that can

add or hinder the learning experience. Adults frequently apply their knowledge in a

practical fashion to learn effectively. They must have a reasonable expectation that the

knowledge recently gained will help them further their goals. One example, common in

the 1990s, was the proliferation of computer training courses in which adults (not children

or adolescents), most of whom were office workers, could enroll. These courses would

teach basic use of the operating system or specific application software. Because the

abstractions governing the user's interactions with a PC were so new, many people who

had been working white-collar jobs for 10 years or more eventually took such training

courses, either at their own whim (to gain computer skills and thus earn higher pay) or at

the behest of their managers.

In the United States, a more general example is that of the high-school dropout who

returns to school to complete general education requirements. Most upwardly-mobile

positions require at the very least a high school diploma or equivalent. A working adult is

unlikely to have the freedom to simply quit their job and go "back to school" full time.

Public school systems and community colleges usually offer evening or weekend classes

for this reason. In Europe this is often referred to as "second-chance", and many schools

offer tailor-made courses and learning programs for these returning learners.
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Those adults who read at the very lowest level get help from volunteer literacy programs.

These programs provide one to one tutoring and small group sessions for adults at the 6th

grade level or below. Public libraries, nonprofit organizations and school systems

administer these programs across the country. ProLiteracy Worldwide is the national

organization which provides training, tutor certification and accreditation for local

volunteer programs. States often have state organizations such as Literacy Florida.which

provide field services for volunteer literacy programs. In the U.S.A., the equivalent of the

high school diploma earned by an adult through these programs is to pass the General

Education Development (GED) test. Another fast-growing sector of adult education is

English for Speakers of Other Languages (ESOL), also referred to as English as a Second

Language (ESL) or English Language Learners (ELL). These courses are key courses in

assisting immigrants with not only the acquisition of the English language, but the

acclimation process to the culture of the United States.

Topic : Adult Student

Topic Objective:

At the end of this topic student would be able to:

 Define the term adult students.

 Describe the role of Mature Student

Definition/Overview:

Adult Students: The Adult Students (Fred Armisen, Rachel Dratch, Tracy Morgan, and

Horatio Sanz) were recurring characters in sketches on Saturday Night Live. They are

socially awkward individuals who enroll in night school classes such as dance class (taught

by host Adrien Brody), or a class in social communication (taught by host Salma Hayek) for

the purpose of beginning a relationship. Armisen's character, Gabe Fisher, seems to have a

slight autistic tendency, and always ends up becoming mutually attracted to Dratch's

character Ruth, a middle-aged New Yorker with a dry, ironic sense of humor. Morgan's

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

5
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



character is AJ, a low-income, under-educated man who is always paired in exercises with

Sanz's character, Vasquez, who has the mind of a four year old and a speech impediment.

When Morgan left the show in 2003, his character was replaced by another one named Pete

(played by Chris Parnell), a bitter divorc in a cooking class skit with host Jack Black. This

was the last appearance (to date) of the Adult students, so Parnell's character is not recurring.

Key Points:

1. Mature Student

A mature student (aka adult learner or non-traditional student in North America) in

tertiary education (at a university or a college) is normally classified as an

(undergraduate) student who is at least 21 years old (23 years old in Ireland) at the start of

their course and usually having been away from school for at least two years. Mature

students can also include students away from school for decades or students with no

secondary education as situations allow. Mature students also make up graduate and post

graduate populations merely by demographic of age. Mature students are otherwise

indistinguishable from younger students in that they study full-time, most-time, part-time,

occasional, and at a distance (correspondence, Internet, or other remote means). For

example, most of the students at the Open University in the United Kingdom, where

students can study part-time from home, are mature students wishing to gain a degree

later in life, perhaps because the opportunity was not available to them when they left

school.

The normal entry requirements for school-leavers wishing to start an undergraduate

degree are often not applied to mature students. However, this varies by jurisdiction, and

prospective students should consult the admissions office for verification on what is and

is not required. A good example of a mature student is the female protagonist, Rita, in

Willy Russell's play, Educating Rita. As one of the early Open University students, she
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seeks to expand her knowledge of literature and the academic world, and in doing so

broadens her own horizons and character.

In Section 2 of this course you will cover these topics:
The Nature Of Learning

Fromlearning To Teaching

Goals And Objectives

Topic : The Nature Of Learning

Topic Objective:

At the end of this topic student would be able to:

 Introduce learning theory.

 Give the importance of operant conditioning.

 Discuss the terminology related to psychology.

Definition/Overview:

Learning Theory: In psychology and education, a learning theory is an attempt to describe

how people and animals learn, thereby helping us understand the inherently complex process

of learning. There are three main categories or philosophical frameworks under which

learning theories fall: behaviorism, cognitivism, and constructivism. Behaviorism focuses

only on the objectively observable aspects of learning. Cognitive theories look beyond

behavior to explain brain-based learning. And constructivism views learning as a process in

which the learner actively constructs or builds new ideas or concepts. It is also important to

take account of informal learning theories, and to consider the philosophical anthropology

implied by any theory. Behaviorism focuses only on the objectively observable aspects of

learning, and discounts the internal processing that might be associated with the activity. For

behaviorism, learning is the acquisition of new behavior through conditioning.
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Key Points:

1. Problem Conditioning

There are two types of possible conditioning:

 Classical conditioning, where the behavior becomes a reflex response to stimulus as in the

case of Pavlov's Dogs

 Operant conditioning where there is reinforcement of the behavior by a reward or a

punishment.

The theory of operant conditioning was developed by B.F. Skinner and is known as

Radical Behaviorism. The word operant refers to the way in which behavior operates on

the environment. Briefly, a behavior may result either in reinforcement, which increases

the likelihood of the behavior recurring, or punishment, which decreases the likelihood of

the behavior recurring. It is important to note that, a punisher is not considered to be

punishment if it does not result in the reduction of the behavior, and so the terms

punishment and reinforcement are determined as a result of the actions. Within this

framework, behaviorists are particularly interested in measurable changes in behavior.

Educational approaches such as applied behavior analysis, curriculum based

measurement, and direct instruction have emerged from this model.

Since the Cognitive Revolution of the 1960s and 1970s, learning theory has undergone a

great deal of change. Much of the empirical framework of Behaviorism was retained even

though a new paradigm was begun. Cognitive theories look beyond behavior to explain

brain-based learning. Cognitivists consider how human memory works to promote

learning. For example, the physiological processes of sorting and encoding information

and events into short term memory and long term memory are important to educators
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working under the cognitive theory. Once memory theories like the Atkinson-Shiffrin

memory model and Baddeley's Working memory model were established as a theoretical

framework in Cognitive Psychology, new cognitive frameworks of learning began to

emerge during the 1970s, 80s, and 90s. Today researchers are concentrating on topics like

Cognitive load and Information Processing Theory. These theories of learning are very

useful as they guide the Instructional design.

2. Terminology

Stimulus something external that influences an activity

Response the result of a stimulus

Generalization
The tendency of organizations to generalize more readily as stimuli become more
familiar to the discriminative stimulus

Discrimination A response will not be reinforced

Extinction
the response is extinguished. Extinction occurs when a response id no longer
followed by a reinforcer.

Reinforcement The act of following a response with a reinforcer.

Operant
Condition

A response that is followed by a reinforcer is strengthened and is therefore more
likely to occur again.

Operant
Condition

is the form and frequency of a desired response at the end of a planned
reinforcement program.

Shaping
also called reinforcing successive approximations. Formally defined as
reinforcement of successive approximations to the terminal goal.

Constructivism views learning as a process in which the learner actively constructs or

builds new ideas or concepts based upon current and past knowledge. In other words,

"learning involves constructing one's own knowledge from one's own experiences."

Constructivist learning, therefore, is a very personal endeavor, whereby internalized

concepts, rules, and general principles may consequently be applied in a practical real-

world context. The teacher acts as a facilitator who encourages students to discover

principles for themselves and to construct knowledge by working to solve realistic
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problems. This is also known as knowledge construction as a social process (see social

constructivism). We can work to clarify and organize their ideas so we can voice them to

others. It gives us opportunities to elaborate on what they learned. We are exposed to the

views of others. It enables us to discover flaws and inconsistencies by learning we can get

good results. Constructivism itself has many variations, such as Active learning,

discovery learning, and knowledge building. Regardless of the variety, constructivism

promotes a student's free exploration within a given framework or structure.

3. Informal Theories

Informal theories of education deal with more practical breakdown of the learning

process. One of these deals with whether learning should take place as a building of

concepts toward an overall idea, or the understanding of the overall idea with the details

filled in later. Modern thinkers favor the latter, though without any basis in real world

research. Critics believe that trying to teach an overall idea without details (facts) is like

trying to build a masonry structure without bricks. Other concerns are the origins of the

drive for learning. To this end, many have split off from the mainstream holding that

learning is a primarily self taught thing, and that the ideal learning situation is one that is

self taught. According to this dogma, learning at its basic level is all self taught, and class

rooms should be eliminated since they do not fit the perfect model of self learning.

However, real world results indicate that isolated students fail. Social support seems

crucial for sustained learning. Informal learning theory also concerns itself with book vs.

real-world experience learning. Many consider most schools severely lacking in the

second. Newly emerging hybrid instructional models combining traditional classroom and

computer enhanced instruction promise the best of both worlds. Other learning theories

have also been developed. These learning theories may have a more specific purpose than

general learning theories. For example, andragogy is a theory of adult learning.

Connectivism is a recent theory of networked learning which focuses on learning as

making connections. Multimedia learning theory focuses on principles for the effective

use of multimedia in learning.
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4. Comparison of Learning Theories

Aspect Behaviorism Cognitivism Social Learning

Learning
Theorists

Thorndike, Pavlov,
Watson, Guthrie,
Hull, Tolman,
Skinner

Koffka, Kohler, Lewin,
Piaget, Ausubel, Bruner,
Gagne

Bandura, Lave and Wenger,
Salomon

Definition
of Learning

Relatively
permanent change in
behavior due to
experience

Relatively permanent
change in internal mental
structures due to experience

People learn by interacting
or observing others.

Locus of
learning

Stimuli in external
environment

Internal cognitive
structuring

Learning is in relationship
between people and
environment

Processes in
inhaerent in
learning

shapping and
chainning; positive
and negative
reinforcements and
punishment

acceretion- good match
between new information
and existing schema;
schema tuning - change in
schema, schema creation -
create new schema when no
match is found

Class discussion, cooprate
learning - work in small
group to accomplish
specific goal; peer tutoring
involves two stuents at
either the same grade level
or different grade levels.

Purpose in
education

Produce behavioural
change in desired
direction

Develop capacity and skills
to learn better

Full participation in
communities of practice and
utilization of resources

Educator's
Role

Arranges
environment to elicit
desired response

Structures content of
learning activitym

Works to establish
communities of practice in
which conversation and
participation can occur

Topic : Fromlearning To Teaching

Topic Objective:

At the end of this topic student would be able to:

 Define the term learning by teaching.

 Describe the concept of natural learning.
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Definition/Overview:

Learning by teaching: In professional education, learning by teaching designates a method

that allows pupils and students to prepare and to teach lessons, or parts of lessons. Learning

by teaching should not be confused with presentations or lectures by students, as students not

only convey a certain content, but also choose their own methods and didactic approaches in

teaching classmates that subject. Neither should it be confused with tutoring, because the

teacher has intensive control of, and gives support for, the learning process in learning by

teaching as against other methods.

Key Points:

1. Natural Learning

People have powerful natural mechanisms for learning that allow them to master an

enormous volume and variety of material during their lifetimes. Some people learn

enough baseball statistics to fill a book. Others learn such a variety of conversational

tactics that they can literally talk to anybody. Others learn which political strategies great

leaders employed and when those strategies worked. And almost everybody learns where

the milk is in their neighborhood grocery store, as well as how to navigate the streets of

their home town. This kind of natural learning occurs outside of school. Rather than

fighting against these natural learning mechanisms, schooling should make use of them.

The very nature of school must be changed so that it reflects rather than opposes natural

learning. The way mainstream schools are structured now goes against much of what we

have learned about learning. Schools fail to educate because they don't leverage the

natural learning process. Natural learning is not compatible with lockstep classrooms nor

with rigid curricula, nor is learning measurable by multiple choice tests.
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2. Learning by teaching by Martin (LdL)

LdL by Martin consists of two components: a general anthropological one and a subject-

related one.

 The anthropological basis of LdL is related to the pyramid or hierarchy of needs introduced

by Abraham Maslow, which consists, from base to peak, of:

o physiological needs,

o safety/security,

o social/love/belonging,

o esteem/self-confidence and

o being/growth through self-actualization and self-transcendence. Personal growth

moves upward through hierarchy, whereas regressive forces tend to push

downward. The act of successful learning, preparation and teaching of others

contributes to items 3 through 5 above. Facing the problems of our world today

and in the future, it is essential to mobilize as many intellectual resources as

possible, which happens in LdL lessons in a special way. Democratic skills are

promoted through the communication and socialization necessary for this shared

discovery and construction of knowledge.

 The subject related component (in foreign language teaching) of LdL aims to negate the

alleged contradiction between the three main components: automatization of speech-related

behavior, teaching of cognitively internalized contents and authentic

interaction/communication.

3. The LdL-approach

After intensive preparation by the teacher, students become responsible for their own

learning and teaching. The new material is divided into small units and student groups of

not more than three people are formed. Each group familiarizes itself with a strictly
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defined area of new material and gets the assignment to teach the whole group in this

area. One important aspect is that LdL should not be confused with a student-as-teacher-

centered method. The material should be worked on didactically and methodologically

(impulses, social forms, summarizing phases etc.). The teaching students have to make

sure their audience has understood their message/topic/grammar points and therefore use

different means to do so (e.g. short phases of group or partner exercises, comprehension

questions, quizzes etc.). An important effect from LdL is to develop the students

websensibility.

4. Building neural network: websensibility as target

Martin made first steps in order to transfer the brain structure - especially the operating

mode from neural networks - on the classroom-discourse. The consequences regarding

the lessons phases and the differences to the other methods will be summed up in the

following overview:

Phases Students behavior Teachers behavior
Differences to other

methods

Preparation and

post processing

at home

All the students work

very intensively at

home, because the

quality of the

classroom-discourse

(collective

intelligence,

emergence) depends

closely from the

students ("neurons")

The teacher ("frontal

cortex") has to

perfectly master the

contents because he

must be able to

intervene anytime

completing or giving

incentives in order to

enhance the classroom-

discourse quality

Using LdL means that

the lesson-time will not

be used in order to

communicate new

contents but for

interactions in little

groups or in the

plenum (collective

knowledge

constructing). The
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preparation. Students

who are not prepared

or who often are

absent are not able to

react to impulses and

to "fire off" impulses

themselves

homework has to

prepare the students to

interact on a high level

during the lesson

Interactions

during the lesson

The students are sitting

in circle. Each student

is listening very

concentrated to the

other students and asks

questions if something

in the explanations is

not clear

The teacher is looking

for absolute quietness

and concentration

during the explanations

by students, so that

each student may

explain their thoughts

without being disturbed

and so that other

students may ask

questions to the student

giving the lesson

Using LdL means that

during the

presentations and

plenum-interactions the

students have to be

absolutely quiet so that

everybody is able to

listen the students

utterances. During the

students interactions,

the teacher has to back

off

Introduction:

informations

gathering two by

two: example

"Dom Juan by

Molire"

Using "human

resources": the

students in charge of

the course shortly

present the new topic

and let the other

students discuss what

is new about this topic

(for example about

Don Jiovanni by

Mozart)

The teacher is looking

if the students really

exchange their

knowledge

Using LdL means that

the already existing

students-knowledge

about the new topic

will be inventoried in

little groups

First deepening: The leading students The teacher cares for The previous
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Gathering

informations in

the class

animate their

classmates to interact

(they are sitting in

circle) as long as all

the questions are asked

and cleared. The

students interact like

neurones in neuronal

networks and thoughts

are "emerging".

the opportunity of each

student to intervene,

the teacher asks

questions if something

is not clear and has to

be clarified by the class

through interacting

(until the "emergence"

has reach the eligible

quality)

knowledge from each

student will be

interchanged within the

plenum-classroom-

discourse and aligned,

since the new contents

will be fed in.

Introducing the

new contents in

the classroom

(example:

"Molires humor

in Dom Juan")

The teaching students

introduce the new

contents divided in

little portions to their

peers (for instance

relevant scenes from

Dom Juan) and they

ask repeatedly

questions in order to

test if everything is

clear

The teacher is

observing the

communication and

intervenes if something

is not clear. The

teacher continues to let

the students clarify

what they have said if

means or contents are

not completely clear

By LdL the new

contents are shared in

little portions and

communicated step by

step in the classroom.

The second

deepening:

Playing scenes

Led by the teaching

students, the relevant

scenes will be played

and memorized (for

example the seduction

from the peasant-maid

by Don Juan)

The teacher gives input

of new ideas, and cares

for adequate and

successful scene-

playing by the students

In LdL the teacher is a

director and is not

afraid of interrupting if

plays in front of the

other students are not

expressive enough

(workshop ambiance).

The third

deepening:

written house

All pupils work hard at

home

The teacher collects all

homework and corrects

it very exactly

In teaching younger

years the LdL tasks are

prepared during the
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article (text task,

interpretation of

a place, for

instance, Don

Juan's discussion

with his father)

lessons themselves. For

older years, the

preparation shifts more

and more towards

homework so that a

bigger proportion of

the teaching time is

available for

interactions (collective

reflection) .

Most teachers using the method do not apply it in all their classes or all the time. They

state the following advantages and disadvantages:

4.1. Advantages

o Student work is more motivated, efficient, active and intensive due to lowered

inhibitions and an increased sense of purpose

o By eliminating the class division of authoritative teacher and passive audience,

an emotive solidarity is obtained.

o Students may perform many routine tasks, otherwise unnecessarily carried out

by the instructor

o Next to subject-related knowledge students gain important key qualifications

like

o teamwork

o planning abilities

o reliability

o presentation and moderation skills

o self-confidence
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4.2. Disadvantages

o The introduction of the method requires a lot of time.

o Students and teachers have to work more than usual.

o There is a danger of simple duplication, repetition or monotony if the

teacher does not provide periodic didactic impetus.

5. The Martin-reception

Martins Work has been largely received in teacher training and by practicing teachers:

since 1985 more than 100 teacher students in all subjects wrote their ending thesis about

LdL. Also the education administration received both the theory and the practice of LdL.

In didactics handbooks LdL has been described as an "extreme form of learner centred

teaching"). On the university level, LdL has been disseminated by Joachim Grzega in

Germany, Guido Oebel in Japan and Alina Rachimova in Russia.

6. Psychology of education

On the field of psychology of education in Germany A. Renkl did research about

Learning by teaching almost without referring to Martin. In his publication 1997 he

briefly quoted Martin but in his article from 2006 in the Handbook of psychology of

education he just quoted English articles. Eventually he comes to following judgment:

"Regarding Learning by teaching the publications shows partly very euphoristic

judgments about Learning by teaching (...). Considering the empirical researches this

statements must be estimated with caution. Learning by teaching may but doesn't must

work successfully." And further: "Thus further researches have to consider above all the

utterly important practical and theoretical question, which conditions have to be given in

order to reach good results using Learning by teaching as teaching method." Exactly this

researches have been done for 25 years by the team surrounding Jean-Pol Martin.
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Topic : Goals And Objectives

Topic Objective:

At the end of this topic student would be able to:

 Define the term Taxonomy of Educational Objectives

 Describe the

 Discuss the

Definition/Overview:

Taxonomy of Educational Objectives: The Taxonomy of Educational Objectives, often

called Bloom's Taxonomy, is a classification of the different objectives and skills that

educators set for students (learning objectives). The taxonomy was proposed in 1956 by

Benjamin Bloom, an educational psychologist at the University of Chicago. Bloom's

Taxonomy divides educational objectives into three "domains:" Affective, Psychomotor, and

Cognitive. Like other taxonomies, Bloom's is hierarchical, meaning that learning at the higher

levels is dependent on having attained prerequisite knowledge and skills at lower levels. A

goal of Bloom's Taxonomy is to motivate educators to focus on all three domains, creating a

more holistic form of education.

Key Points:

1. Aims, Goals and Objectives of Education

 Affective Skills

Skills in the affective domain describe the way people react emotionally and their

ability to feel another living thing's pain or joy. Affective objectives typically target
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the awareness and growth in attitudes, emotion, and feelings. There are five levels in

the affective domain moving through the lowest order processes to the highest:

 Receiving:

The lowest level; the student passively pays attention. Without this level no learning

can occur.

 Responding:

The student actively participates in the learning process, not only attends to a

stimulus, the student also reacts in some way.

 Valuing:

The student attaches a value to an object, phenomenon, or piece of information.

 Organizing:

The student can put together different values, information, and ideas and

accommodate them within his/her own schema; comparing, relating and elaborating

on what has been learned.

 Characterizing:

The student has held a particular value or belief that now exerts influence on his/her

behaviour so that it becomes a characteristic.
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 Psychomotor:

Skills in the psychomotor domain describe the ability to physically manipulate a tool

or instrument like a hand or a hammer. Psychomotor objectives usually focus on

change and/or development in behavior and/or skills. Bloom and his colleagues never

created subcategories for skills in the psychomotor domain, but since then other

educators have created their own psychomotor taxonomies

In Section 3 of this course you will cover these topics:
Adult Learning Group

Role And The Teacher

Topic : Adult Learning Group

Topic Objective:

At the end of this topic student would be able to:

 Define the term adult group learning

 Describe the nature of small groups

 Discuss the Input-Process-Output model

Definition/Overview:

Adult group learning: Adult group learning is a useful educational approach. The group

work has to be carefully planned and frequently requires a facilitator to ensure group

progress. In addition the group function and the learning that takes place needs to be assessed

and evaluated. The material learned is just as important as the group's ability to achieve a

common goal. Facilitatory skills are important and require the teacher to ensure that both the

task is achieved and the group functioning is maintained. Adult group learning allows

students to develop problem solving, interpersonal, presentational and communication skills,

all beneficial to life outside the classroom. These generic skills are difficult to develop in

isolation and require feedback and interaction with other individuals.
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Key Points:

1. Nature of small groups

Small groups have been described and studied in a number of contexts such as work

groups, parties and other event-based or social situations. Most small groups fall under

one or more categories: The task group, the relationship group and the influence group.

The task group is more of a committee meeting, set up to accomplish a task, such as a

Local School Council. The relationship group is more of a meeting of people for the

enjoyment of each other's company, such as a gourmet club. The influence group focuses

on bettering yourself and those around you, group members have influence over each

other, such as a self help group. In the context of interpersonal communication, it is

difficult to define a "small group." Scores of competing definitions have appeared in

different research traditions, most concentrating on one aspect of small groups at the

expense of others. Among the characteristics of groups that have underlaid definitions are

the following:

 interdependence that develops over time among group members.

 extent to which communication patterns among members become predictable.

 emergence of a structure of roles and norms.

 the functions (in the sense of structural functionalism)performed by the group.

 extent to which the group satisfies group member needs or rewards them.

 extent to which members perceive themselves as a group.

Similarly, attempts to distinguish small groups from large groups through number of

members is arbitrary; social psychologist Robert Bales claimed that the former differ

from the latter in that each participant in a small group can remember each other

participant's presence.
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2. Input-Process-Output model

The things which affect small-group communication are best conceived of in terms of the

"input-process-output" model. Input factors are those that exist before a group meets;

process factors are those that occur during a group meeting; output factors are the results

of the meeting. There are any number of important input factors; perhaps the most

important is the group's task. Group tasks run the gamut from making decisions to

performing projects to helping group members learn skills (training, or T-groups) to

encouraging self help for members (sensitivity training groups; 12-step groups) to

education; even informal groups of friends can be said to have a task if they perform

activities together. Other input factors include the personalities of the members, the length

of time the group has existed and the extent to which the group follows a formal

procedure for performing its task. The most important process factor is the

communication that occurs during group meetings, although there are others (e.g., a group

working together building a shed must coordinate their shed-building actions and not get

in each other's way).

Output factors can be divided into two major categories. One category includes those

relevant to the group's task, such as how much is accomplished, the speed at which the

task is completed and the quality of the product. The other category is relevant to the

relationships among the members of the group and the individual perceptions of the group

members. These include most notably; cohesiveness, which can be defined as the extent

to which group members are attracted to and identify with the group, along with

individual member morale and degree of satisfaction with the experience. In addition,

groups develop role and leadership structures over time; these structures along with group

cohesiveness affect later group meetings and as a consequence also serve as input factors.
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3. Group communication

The first important research study of small group communication was performed by

social psychologist Robert Bales and published in a series of books and articles in the

early and mid 1950s . This research entailed the content analysis of discussions within

groups making decisions about "human relations" problems (i.e., vignettes about

relationship difficulties within families or organizations). Bales made a series of

important discoveries. First, group discussion tends to shift back and forth relatively

quickly between the discussion of the group task and discussion relevant to the

relationship among the members. He believed that this shifting was the product of an

implicit attempt to balance the demands of task completion and group cohesion, under the

presumption that conflict generated during task discussion causes stress among members,

which must released through positive relational talk. Second, task group discussion shifts

from an emphasis on opinion exchange, through an attentiveness to values underlying the

decision, to making the decision. This implication that group discussion goes through the

same series of stages in the same order for any decision-making group is known as the

linear phase model. Third, the most talkative member of a group tends to make between

40 and 50 percent of the comments and the second most talkative member between 25

and 30, no matter the size of the group. As a consequence, large groups tend to be

dominated by one or two members to the detriment of the others.

4. Linear phase model

The most influential of these discoveries has been the latter; the linear phase model. The

idea that all groups performing a given type of task go through the same series of stages

in the same order was replicated through the 1950s, 1960s and 1970s; with most finding

four phases of discussion. For example, communication researcher B. Aubrey Fisher

showed groups going sequentially through an orientation stage, a conflict stage, a stage in

which a decision emerges and a stage in which that decision is reinforced. Much of this

research (although not necessarily Fisher's) had two fundamental flaws. First, all group

data was combined before analysis, making it impossible to determine whether there were

differences among groups in their sequence of discussion. Second, group discussion

content was compared across the same number of stages as the researcher hypothesized,
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such that if the researcher believed there were four stages to discussion, there was no way

to find out if there actually were five or more. In the 1980s, communication researcher

Marshall Scott Poole examined a sample of groups without making these errors and noted

substantial differences among them in the number and order of stages. He hypothesized

that groups finding themselves in some difficulty due to task complexity, an unclear

leadership structure or poor cohesion act as if they feel the need to conduct a "complete"

discussion and thus are more likely to pass through all stages as the linear phase model

implies, whereas groups feeling confident due to task simplicity, a clear leadership

structure and cohesion are more likely to skip stages apparently deemed unnecessary.

5. Idea development

Another milestone in the study of group discussion content was early 1960s work by

communication researchers Thomas Scheidel and Laura Crowell regarding the process by

which groups examine individual proposed solutions to their problem. They concluded

that after a proposal is made, groups discuss it in an implied attempt to determine their

"comfort level" with it and then drop it in lieu of a different proposal. In a procedure akin

to the survival of the fittest, proposals viewed favorably would emerge later in discussion,

whereas those viewed unfavorably would not; the authors referred to this process as

"spiralling." Although there are serious methodological problems with this work, other

studies have led to similar conclusions. For example, in the 1970s, social psychologist L.

Richard Hoffman noted that odds of a proposals acceptance are strongly associated with

the arithmetical difference between the numbers of utterances supporting versus rejecting

that proposal. More recent work has shown that groups differ substantially in the extent to

which they spiral.

None of this work has attempted to link discussion content with task output. The most

successful attempt at that can be found in a 1980s research program of communication

researcher Randy Y. Hirokawa. The implication of this program is that to an extent,

depending upon task, the quality of a group's decision appears to be associated with the

extent to which the group examines the problem it faces, identifies the requirements of an
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ideal solution and evaluates the positive and negative features of proposed solutions.

Although this reads like Bales's linear phase model, Hirokawa (like Poole at about the

same time) demonstrated that these decision functions need not occur in any particular

order. Communication researchers Renee Meyers and Dale Brashers have also had some

success in correlating group decisions with the pattern of arguments (in the sense of

argumentation theory) that occur during discussion.

6. Social influence in groups

Work relevant to social influence in groups has a long history. Two early examples of

social psychological research have been particularly influential. The first of these was by

Muzafer Sherif in 1935 using the autokinetic effect. Sherif asked participants to voice

their judgments of light movement in the presence of others and noted that these

judgments tended to converge. The second of these was a series of studies by Solomon

Asch, in which naive participants were asked to voice their judgments of the similarity of

the length of lines after hearing the "judgments" of several confederates (research

assistants posing as participants) who purposely voiced the same obviously wrong

judgment. On about 1/3 of the cases, participants voiced the obviously wrong judgment.

When asked why, many of these participants reported that they had originally made the

correct judgment but after hearing the confederates, decided the judgments of several

others (the confederates) should be trusted over theirs. As a consequence of these and

other studies, social psychologists have come to distinguish between two types of social

influence; informational and normative. Informational influence occurs when group

members are persuaded by the content of what they read or hear to accept an opinion;

Sherif's study appears to be an example. Normative influence occurs when group

members are persuaded by the knowledge that a majority of group members have a view.

Normative influence should not be confused with compliance, which occurs when group

members are not persuaded but voice the opinions of the group majority. Although some

of the participants in the Asch studies who conformed admitted that they had complied,

the ones mentioned above who believed the majority to be correct are best considered to

have been persuaded through normative influence.
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7. Group decisions

By the end of the 1950s, studies such as Sherif's led to the reasonable conclusion that

social influence in groups leads group members to converge on the average judgment of

the individual members. As a consequence, it was a surprise to many social psychologists

when in the early 1960s, evidence appeared that group decisions often became more

extreme than the average of the individual prediscussion judgments. This was originally

thought to be a tendency for groups to be riskier than their members would be alone (the

risky shift), but later found to be a tendency for extremity in any direction based on which

way the members individually tended to lean before discussion (group polarization).

Research has clearly demonstrated that group polarization is primarily a product of

persuasion not compliance. Two theoretical explanations for group polarization have

come to predominate. One is based on social comparison theory, claiming that members

look to one another for the "socially correct" side of the issue and if they find themselves

deviant in this regard, shift their opinion toward the extreme of the socially correct

position. This would be an example of normative influence. The other 'persuasive

arguments theory' (PAT), begins with the notion that each group member enters

discussion aware of a set of items of information favoring both sides of the issue but lean

toward that side that boasts the greater amount of information. Some of these items are

shared among the members (all are aware of them), others are unshared (only one

member is aware of each). Assuming most or all group members lean in the same

direction, during discussion, items of unshared information supporting that direction are

voiced, giving members previously unaware of them more reason to lean in that direction.

PAT is an example of informational influence. Although PAT has strong empirical

support, it would imply that unshared items of information on the opposite side of the

favored position would also come up in discussion, cancelling the tendency to polarize.

Research has shown that when group members all lean in one direction, discussion

content is biased toward the side favored by the group, inconsistent with PAT. This

finding is consistent with social comparison notions; upon discovering where the group

stands, members only voice items of information on the socially correct side. It follows

that an explanation for group polarization must include information influence and

normative influence.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

27
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



The possibility exists that the majority of information known to all group members

combined, supports one side of an issue but that the majority of information known to

each member individually, supports the other side of the issue. For example, imagine that

each member of a 4-person group was aware of 3 items of information supporting job

candidate A that were only known to that member and 6 items of information supporting

job candidate B that were known to all members. There would be 12 items of information

supporting candidate A and 6 supporting candidate B but each member would be aware of

more information supporting B. Persuasive arguments theory implies that the items of

information favoring A should also come up, leading to each member changing their

mind but research has indicated that this does not occur. Rather, as predicted by the

merging of PAT and social comparison theory, each member would come into discussion

favoring B, that discussion would be heavily biased toward B and that the group would

choose B for the job. This circumstance, first studied by Stasser and Titus, is known as a

"hidden profile" and is more likely to occur as group size increases and as the proportion

of shared versus unshared items of information increases.

Topic : Role And The Teacher

Topic Objective:

At the end of this topic student would be able to:

 Define the term teacher

 Describe the role of teacher

 Discuss the importance of the role of teacher in education

Definition/Overview:

Teacher: In education, a teacher is one who helps students or pupils, often in a school, as

well as in a family, religious or community setting. A teacher is an acknowledged guide or

helper in processes of learning. A teacher's role may vary between cultures. Academic

subjects are emphasized in many societies, but a teacher's duties may include instruction in
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craftsmanship or vocational training, spirituality, civics, community roles, or life skills. In

modern schools and most contemporary occidental societies, where scientific pedagogy is

practiced, the teacher is defined as a specialized profession on the same level as many other

professions.

Key Points:

1. Teacher in role

Teacher in role is a method of teaching that utilizes techniques of drama to facilitate

education. It is a holistic teaching method designed to integrate critical thought,

examination of emotion and moral values and factual data to broaden the learning

experience and make it more relevant to everyday life situations. If the role of a teacher is

to teach, the role of a student must be to learn. However, it has been agreed that learning

is not only an exercise in reading and reciting facts, but in gaining a deeper insight of

events and situations. This is where drama becomes an invaluable tool. Through the use

of drama and dramatic conventions a teacher does not only teach and learn the what but

also the why and how.

2. Importance of Teachers Role

We each adopt different 'roles' in everyday situations, these roles change with the

situation, we all have numerous roles in life. We can imagine those roles as hats that we

wear at appropriate times (eg. Son, Brother, Teacher, Employee etc). These roles have

"implied" behaviour, which we all know. It is this implied social behaviour which we can

use in drama and dramatic situations to create deeper understanding and meanings.
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3. Mantle of the expert

Mantle of the Expert is a drama in education device designed by Dorothy Heathcote. In

Mantle of the Expert, students are in-role as experts in any given area. They cannot be

simply told that they are experts, they have to really take on the role, and feel as if they

are experts. This can be done through a number of character development games or

exercises. The teacher is generally in-role in Mantle of the Expert, and provides a

structure upon which the students can build to gradually progress to more independent

learning. Mantle of the Expert is described, explained and exemplified in the book 'Drama

for Learning: Dorothy Heathcote's Mantle of the Expert Approach to Education', by

Dorothy Heathcote and Gavin Bolton.

In Section 4 of this course you will cover these topics:
Teaching: Content And Methods

Blocks To Learning

Topic : Teaching: Content And Methods

Topic Objective:

At the end of this topic student would be able to:

 Define the term teaching method.

 Describe the Diversity in Teaching in the Classroom

 Discuss the importance of Questioning and Explaining

Definition/Overview:

Teaching method: Teaching methods are best articulated by answering the questions, "What

is the purpose of education?" and "What are the best ways of achieving these purposes?". For

much of human history, educational methods were largely informal, and consisted of children

imitating or modelling their behavior on that of their elders, learning through observation and
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play. In this sense the children are the students, and the elder is the teacher. A teacher creates

the course materials to be taught and then enforces it. Pedagogy is usually the different way a

teacher can teach. It is the art or science of being a teacher, generally referring to strategies of

instruction or style of instruction. Resources that help teachers teach better are typically a

lesson plan, or practical skill involving learning and thinking skills. A curriculum is often set

by the Government with precise standards. These standards can change frequently, depending

on what the Government states.

Key Points:

1. Diversity in Teaching in the Classroom

For effective teaching to take place a good method must be adopted by a teacher. A

teacher has many options when choosing a style to teach by. The teacher may write lesson

plans of their own, borrow plans from other teachers, or search online or within books for

lesson plans. When deciding what teaching method to use, a teacher will need to consider

students' background knowledge, environment, and learning goals. Teachers know that

students learn in different ways but almost all children will respond well to praise.

Students have different ways of absorbing information and of demonstrating their

knowledge. Teachers often use techniques which cater to multiple learning styles to help

students retain information and strengthen understanding. A variety of strategies and

methods are used to ensure that all students have equal opportunities to learn. A lesson

plan may be carried out in several ways: Questioning, explaining, modeling,

collaborating, and demonstrating.

2. Questioning

A teaching method that includes questioning is similar to testing. A teacher may ask a

series of questions to collect information of what students have learned and what needs to

be taught. Testing is another method of questioning. A teacher tests the student on what
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was previously taught in order to identify if a student has learned the material.

Standardized testing is in about every Middle School and High School. (i.e. Ohio

Graduation Test (OGT), Proficiency Test, College entrance Tests (ACT and

SAT)).Before that we have to teach how to make questiner. If the question perfect then

this method will effective.

3. Explaining

Another teaching method is explanation. This form is similar to lecturing. Lecturing is

teaching, giving a speech, by giving a discourse on a specific subject that is open to the

public, usually given in the classroom. This can also be associated with demonstrating

and modeling. A teacher may use experimentation to demonstrate in a science class. A

demonstration is the circumstance of proving conclusively, as by reasoning or showing

evidence. Modeling is used as a visual aid to learning. Students can visualize an object or

problem, then use reasoning and hypothesizing to determine an answer.

4. Demonstrating

Demonstrations are done to provide an opportunity in learning new exploration and visual

learning tasks from a different perspective. Demonstrations can be exercised in several

ways.

5. Collaborating

Students' working in groups is another way a teacher can enforce a lesson plan.

Collaborating allows students to talk among each other and listen to all view points of

discussion or assignment. It helps students think in an unbiased way. When this lesson

plan is carried out, the teacher may be trying to assess the lesson of working as a team,

leadership skills, or presenting with roles. Bold text
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6. Learning by teaching (LdL)

Learning by teaching is a widespread method in Germany (Jean-Pol Martin). The students

take the teacher's role and teach their peers.

7. Ancient education

About 3000 BC, with the advent of writing, education became more conscious or self-

reflective, with specialized occupations requiring particular skills and knowledge on how

to be a scribe, an astronomer, etc. Philosophy in ancient Greece led to questions of

educational method entering national discourse. In his Republic, Plato describes a system

of instruction that he felt would lead to an ideal state. In his Dialogues, Plato describes the

Socratic method. It has been the intent of many educators since then, such as the Roman

educator Quintilian, to find specific, interesting ways to encourage students to use their

intelligence and to help them to learn.

8. Medieval education

Comenius, in Bohemia, wanted all boys and girls to learn. In his The World in Pictures,

he gave the first vivid, illustrated textbook which contained much that children would be

familiar with in everyday life, and use it to teach the academic subjects they needed to

know. Rabelais described how the student Gargantua learned about the world, and what is

in it. Much later, Jean-Jacques Rousseau in his Emile, presented methodology to teach

children the elements of science and much more. In it, he famously eschewed books,

saying the world is one's book. And so Emile was brought out into the woods without

breakfast to learn the cardinal directions and the positions of the sun as he found his way

home for something to eat. There was also Johann Heinrich Pestalozzi of Switzerland,

whose methodology during Napoleonic warfare enabled refugee children, of a class

believed to be unteachable, to learn - and love to learn. He describes this in his account of

the educational experiment at Stanz. He felt the key to have children learn is for them to

be loved, but his method, though transmitted later in the school for educators he founded,
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has been thought "too unclear to be taught today". One result was, when he would ask,

"Children, do you want to learn more or go to sleep?" they would reply, "Learn more!"

9. 20th century

In the 20th century, the philosopher and cult founder, Eli Siegel, who believed that all

children are equally capable of learning regardless of ethnic background or social class,

stated: "The purpose of all education is to like the world through knowing it." This is a

goal which is implicit in previous educators, but in this principle, it is made conscious.

With this principle at basis, teachers, predominantly in New York, have found that

students learn the curriculum with the kind of eagerness that Pestalozzi describes for his

students at Stanz centuries earlier. Many current teaching philosophies are aimed at

fulfilling the precepts of a curriculum based on Specially Designed Academic Instruction

in English (SDAIE). Arguably the qualities of a SDAIE curriculum are as effective if not

more so for all 'regular' classrooms.

Topic : Blocks To Learning

Topic Objective:

At the end of this topic student would be able to:

 Define the term learning disability

 Describe the types of learning disability

Definition/Overview:

Learning disability: In the United States and Canada, the term learning disability (LD)

refers to a group of disorders that affect a broad range of academic and functional skills

including the ability to speak, listen, read, write, spell, reason and organize information.

A learning disability is not indicative of low intelligence. Indeed, research indicates the

people with learning disabilities have average or above-average intelligence. Causes of

learning disabilities include a deficit in the brain that affects the processing of information.
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Key Points:

1. Types of learning disabilities

Learning disabilities can be categorized either by the type of information processing that

is affected or by the specific difficulties caused by a processing deficit.

2. Information processing deficits

Learning disabilities fall into broad categories based on the four stages of information

processing used in learning: input, integration, storage, and output.

 Input

This is the information perceived through the senses, such as visual and auditory

perception. Difficulties with visual perception can cause problems with recognizing

the shape, position and size of items seen. There can be problems with sequencing,

which can relate to deficits with processing time intervals or temporal perception.

Difficulties with auditory perception can make it difficult to screen out competing

sounds in order to focus on one of them, such as the sound of the teacher's voice.

Some children appear to be unable to process tactile input. For example, they may

seem insensitive to pain or dislike being touched.

 Integration

This is the stage during which perceived input is interpreted, categorized, placed in a

sequence, or related to previous learning. Students with problems in these areas may

be unable to tell a story in the correct sequence, unable to memorize sequences of

information such as the days of the week, able to understand a new concept but be

unable to generalize it to other areas of learning, or able to learn facts but be unable to
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put the facts together to see the "big picture." A poor vocabulary may contribute to

problems with comprehension.

 Storage

Problems with memory can occur with short-term or working memory, or with long-

term memory. Most memory difficulties occur in the area of short-term memory,

which can make it difficult to learn new material without many more repetitions than

is usual. Difficulties with visual memory can impede learning to spell.

 Output

Information comes out of the brain either through words, that is, language output, or

through muscle activity, such as gesturing, writing or drawing. Difficulties with

language output can create problems with spoken language, for example, answering a

question on demand, in which one must retrieve information from storage, organize

our thoughts, and put the thoughts into words before we speak. It can also cause

trouble with written language for the same reasons. Difficulties with motor abilities

can cause problems with gross and fine motor skills. People with gross motor

difficulties may be clumsy, that is, they may be prone to stumbling, falling, or

bumping into things. They may also have trouble running, climbing, or learning to

ride a bicycle. People with fine motor difficulties may have trouble buttoning shirts,

tying shoelaces, or with handwriting.

3. Specific learning disabilities

Deficits in any area of information processing can manifest in a variety of specific

learning disabilities.

3.1. Reading disability

The most common learning disability. Of all students with specific learning

disabilities, 70%-80% have deficits in reading. The term "dyslexia" is often used
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as a synonym for reading disability; however, many researchers assert that there

are different types of reading disabilities, of which dyslexia is one. A reading

disability can affect any part of the reading process, including difficulty with

accurate and/or fluent word recognition, word decoding, reading rate, prosody

(oral reading with expression), and reading comprehension. Common indicators of

reading disability include difficulty with phonemic awareness -- the ability to

blend sounds into words or break up words into their component sounds, and

difficulty with matching letters or letter combinations to specific sounds (sound-

symbol correspondence).

3.2. Writing disability

Speech and language disorders can also be called Dysphasia/aphasia (coded

F80.0-F80.2/315.31 in ICD-10 and DSM-IV). Impaired written language ability

may include impairments in handwriting, spelling, organization of ideas, and

composition. The term "dysgraphia" is often used as an overarching term for all

disorders of written expression. Others, such as the International Dyslexia

Association, use the term "dysgraphia" exclusively to refer to difficulties with

handwriting.

3.3. Math disability

Sometimes called dyscalculia, a math disability can cause such difficulties as

learning math concepts (such as quantity, place value, and time), difficulty

memorizing math facts, difficulty organizing numbers, and understanding how

problems are organized on the page.
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3.4. Nonverbal learning disability

Nonverbal learning disabilities often manifest in motor clumsiness, poor visual-

spatial skills, problematic social relationships, difficulty with math, and poor

organizational skills. These individuals often have specific strengths in the verbal

domains, including early speech, large vocabulary, early reading and spelling

skills, excellent rote-memory and auditory retention, and eloquent self-

expression..

Nonverbal learning disabilities often manifest in motor clumsiness, poor visual-

spatial skills, problematic social relationships, difficulty with math, and poor

organizational skills. These individuals often have specific strengths in the verbal

domains, including early speech, large vocabulary, early reading and spelling

skills, excellent rote-memory and auditory retention, and eloquent self-expression.

3.5. Dyspraxia

Sometimes called motor planning, dyspraxia refers to a variety of difficulties with

motor skills. Dyspraxia can cause difficulty with single step tasks such as

combing hair or waving goodbye, multi-step tasks like brushing teeth or getting

dressed, or with establishing spatial relationships such as being able to accurately

position one object in relation to another.

3.6. Disorders of speaking and listening

Difficulties that often co-occur with learning disabilities include difficulty with

memory, social skills and executive functions (such as organizational skills and

time management).
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3.7. Auditory processing disorder

Difficulties processing auditory information include difficulty comprehending

more than one task at a time and a relatively stronger ability to learn visually.

4. IQ-Achievement Discrepancy

The presence of a learning disability is sometimes suspected by a child's parents long

before problems are seen at school. However, the issues typically become visible when a

child begins having difficulty at school. Difficulty learning to read is often one of the first

signs that a learning disability is present. Learning disabilities are often identified by

school psychologists, clinical psychologists, and neuropsychologists through a

combination of intelligence testing, academic achievement testing, classroom

performance, and social interaction and aptitude. Other areas of assessment may include

perception, cognition, memory, attention, and language abilities. The resulting

information is used to determine whether a child's academic performance is

commensurate with his or her cognitive ability. If a child's cognitive ability is much

higher than his or her academic performance, the student is often diagnosed with a

learning disability. The DSM-IV and many school systems and government programs

diagnose learning disabilities in this way. Although the discrepancy model has dominated

the school system for many years, there has been substantial criticism of this approach

among researchers. Recent research has provided little evidence that a discrepancy

between formally-measured IQ and achievement is a clear indicator of LD. Furthermore,

diagnosing on the basis of a discrepancy does not predict the effectiveness of treatment.

Low academic achievers who do not have a discrepancy with IQ (i.e. their IQ scores are

also low) appear to benefit from treatment just as much as low academic achievers who

do have a discrepancy with IQ (i.e. their IQ scores are higher).
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5. Response to Intervention (RTI)

Much current research has focused on a treatment-oriented diagnostic process known as

response to intervention (RTI). Researcher recommendations for implementing such a

model include early screening for all students, placing students having difficulty in

research-based early intervention programs, and closely monitoring the progress of

identified students to determine whether increasingly intense intervention results in

adequate progress. Those who do not respond adequately to regular classroom instruction

(often called "Tier 1 instruction") and a more intensive intervention (often called "Tier 2"

intervention) are considered "nonresponders." These students can then be referred for

further assistance through special education, in which case they are often identified with a

learning disability. Some models of RTI include a third tier of intervention before a child

is identified as having a learning disability.

A primary benefit of such a model is that it would not be necessary to wait for a child to

be sufficiently far behind to qualify for assistance. This may enable more children to

receive assistance before experiencing significant failure, which may in turn result in

fewer children who need intensive and expensive special education services. The 2004

reauthorization of the Individuals with Disabilities Education Act permitted states and

school districts to use RTI as a method of identifying students with learning disabilities.

RTI is now the primary means of identification of learning disabilities in Florida. There

are still concerns about the use of RTI, particularly in that it requires a strong intervention

program before students can be identified with a learning disability. If students' receive

poor quality interventions, they can be judged non-responsive and thus as having a

learning disability when the cause is really only poor instruction.

6. Assessment

Many normed assessments can be used in evaluating skills in the primary academic

domains: reading, not including word recognition, fluency, and comprehension;

mathematics, including computation and problem solving; and written expression,
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including handwriting, spelling and composition. The most commonly used

comprehensive achievement tests include the Woodcock-Johnson III (WJ III), Weschler

Individual Achievement Test II (WIAT II), the Wide Range Achievement Test III

(WRAT III), and the Stanford Achievement Test10th edition. These tests include

measures of many academic domains that are reliable in identifying areas of difficulty. In

the reading domain, there are also specialized tests that can be used to obtain details about

specific reading deficits. Assessments that measure multiple domains of reading include

Gray's Diagnostic Reading Tests2nd edition (GDRT II) and the Stanford Diagnostic

Reading Assessment. Assessments that measure reading subskills include Gray's Oral

Reading Test IV Fourth Edition (GORT IV), Gray's Silent Reading Test, Comprehensive

Test of Phonological Processing (CTOPP), Tests of Oral Reading and Comprehension

Skills (TORCS), Test of Reading Comprehension 3 (TORC-3), Test of Word Reading

Efficiency (TOWRE), and the Test of Reading Fluency. A more comprehensive list of

reading assessments may be obtained from the Southwest Educational Development

Laboratory. Of course, assessment of learning disabilities requires the consideration of

more than test scores. The purpose of assessment is to determine what is needed for

intervention, which also requires consideration of contextual variables and whether there

are comorbid disorders that must also be identified and treated, such as behavioral issues

or language delays.

In Section 5 of this course you will cover these topics:
Evaluation

Participation

Topic : Evaluation

Topic Objective:

At the end of this topic student would be able to:

 Define the term assessment for learning.

 Describe the principles of assessment for learning.
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Definition/Overview:

Assessment for Learning: In classrooms where assessment for learning is practiced,

students know at the outset of a unit of study what they are expected to learn. At the

beginning of the unit, the teacher will work with the student to understand what she or he

already knows about the topic as well as to identify any gaps or misconceptions

(initial/diagnostic assessment). As the unit progresses, the teacher and student work together

to assess the students knowledge, what she or he needs to learn to improve and extend this

knowledge, and how the student can best get to that point (formative assessment).

Assessment for learning occurs at all stages of the learning process.

Key Points:

1. Principles of Assessment for Learning

Among the most comprehensive listing of principles of assessment for learning are those

written by the QCA (Qualifications and Curriculum Authority). The authority, which is

sponsored by Englands Department of Education and Skills, is responsible for national

curriculum, assessment, and examinations. Their principles focus on crucial aspects of

assessment for learning, including how such assessment much be seen as central to

classroom practice and that all teachers should regard assessment for learning as a key

professional skill.

2. Historical Perspective

The notion of assessment informing instruction is relatively recent in education. In past

decades, teachers would design a unit of study that would typically include objectives,

teaching strategies, and resources. An evaluation componentthe test or examinationmay

or may not have been included as part of this design. The students mark on this test or

exam was taken as the indicator of his or her understanding of the topic.
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3. Assessment for learning

 comprises two phasesinitial or diagnostic assessment and formative assessment

 assessment can be based on a variety of information sources (e.g., portfolios, works in

progress, teacher observation, conversation)

 feedback to the student can be verbal or written

 used to inform instruction

 no grade or score given

 occurs throughout the learning process, from the outset of the course of study to the time of

summative assessment

4. Assessment as learning

 Student self-assesses learning and takes responsibility for moving his or her thinking forward

(metacognition)

 Occurs throughout the learning process

Topic : Participation

Topic Objective:

At the end of this topic student would be able to:

 Define the term active learning.

 Describe the active learning exercises
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Definition/Overview:

Active learning: Active learning is an umbrella term that refers to several models of

instruction that focus the responsibility of learning on learners. Bonwell and Eison (1991)

popularized this approach to instruction. This "buzz word" of the 1980s became their 1990s

report to the Association for the Study of Higher Education (ASHE). In this report they

discuss a variety of methodologies for promoting "active learning." However according to

Mayer (2004) strategies like active learning" developed out of the work of an earlier group of

theorists those promoting discovery learning.

Key Points:

1. Active learning exercises

Bonwell and Eison (1991) suggested learners work in pairs, discuss materials while role-

playing, debate, engage in case study, take part in cooperative learning, or produce short

written exercises, etc. While it makes sense to use these techniques as a "follow up"

exercise, it may not make sense to use them to introduce material. They can, however, be

used to create a context for the subsequent introduction of material. The degree of

instructor guidance students need while being "active" may vary according to the task and

its place in a teaching unit.

2. Examples of "active learning" activities include:

 A class discussion may be held in person or in an online environment.

 A think-pair-share activity is when learners take a minute to ponder the previous lesson, later

to discuss it with one or more of their peers, finally to share it with the class as part of a

formal discussion. It is during this formal discussion that the instructor should clarify

misconceptions.
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 A short written exercise that is often used is the "one minute paper." This is a good way to

review materials.

While practice is useful to reinforce learning, problem solving is not always suggested.

Sweller (1988) suggests solving problems can even have negative influence on learning,

instead he suggests that learners should study worked-examples, because this is a more

efficient method of schema acquisition. So instructors are cautioned to give learners some

basic or initial instruction first, perhaps to be followed up with an activity based upon the

above methods.

3. Active learning method: Learning by teaching (LdL)

An efficient instructional strategy that mixes guidance with active learning is "Learning

by teaching. This strategy allows students to teach the new content to each other. Of

course they must be accurately guided by instructors. This methodology was introduced

during the early 1980s, especially in Germany, and is now well established in all levels of

the German educational system . "Learning by teaching" is integration of behaviorism

and cognitivism and offers a coherent framework for theory and practice.

4. Active learning and Policy

Policy may be satisfied by demonstrating the instructional effectiveness of active

instruction. Rubrics (education) are a good way to evaluate "active learning" based

instruction. These instructional tools can be used to describe the various different

qualities of any activity. In addition, if given to the student, they can provide additional

guidance (here is an example rubric).
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5. Research supporting active learning

Bonwell and Eison (1991) state that active learning strategies are comparable to lectures

for achieving content mastery, but superior to lectures for developing thinking and

writing skills.

6. Controversy and Criticism

The efficacy of active instructional techniques has been questioned recently. Certainly

practicing procedural skills is a necessity for learning to be automated. But while these

activities may be motivating for learners, these unguided situations can in fact leave

learners less competent than when they began the activity. However, not all research

supports Kirschner, Sweller, and Clark's views. For example, one 2007 study compared

results for college students in six different versions of a computer literacy course. In some

groups, instructional elements were left out (objectives, information, examples, practice

with feedback, review). The "practice with feedback" is the active learning component of

the study. The researchers found that in all cases, students who had practice with

feedback had better performance and more positive attitudes than those students who did

not have opportunities for practice

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

46
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN


