
“Introduction to Social Work”.

In Section 1 of this course you will cover these topics:
What Is Social Work?

The Evolution Of Social Welfare And Social Work In The United States

Education For Social Work

Generalist Practice And Introductory Theory

Social Work Practice With Individuals
Topic : What Is Social Work?

Topic Objective:

At the end of this topic student would be able to:

identify three premises on which social work and social welfare are based

define social work and social welfare, and be able to differentiate between the two

identify the assumptions underlying social work

identify and discuss the basic functions of social work

discuss the distinguishing characteristics of social work

differentiate between social work, sociology, psychiatry, psychology, and counseling

discuss emerging trends in international social work.

Definition/Overview:

This topic considers the basic question, What is Social Work? It focuses in particular on what

and where social work and social welfare are in this fast-changing, uncertain world.

Definitions, descriptions, and examples are presented to clarify the status and roles of social

work. Its basic values and goals are also included. Sixteen distinguishing characteristics of

social work are presented. Consideration is given to comparisons and contrasts between

social work and the following closely allied disciplines: sociology, psychiatry, psychology,

and counseling.
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Key Points:

1. Overview

Social work is a discipline involving the application of social theory and research methods to

study and improve the lives of people, groups, and societies. It incorporates and uses other

social sciences as a means to improve the human condition and positively change society's

response to chronic problems. Social work is a profession committed to the pursuit of social

justice, to the enhancement of the quality of life, and to the development of the full potential

of each individual, group and community in the society. It seeks to simultaneously address

and resolve social issues at every level of society and economic status, but especially among

the poor and sick. Social workers are concerned with social problems, their causes, their

solutions and their human impacts. They work with individuals, families, groups,

organizations and communities.

Social work as a defined pursuit and profession began in the 19th century. This was in

response to societal problems that resulted from the Industrial Revolution and an increased

interest in applying scientific theory to various aspects of study. Eventually an increasing

number of educational institutions began to offer social work programs. The settlement

movement's emphasis on advocacy and case work became part of social work practice.

During the 20th century, the profession began to rely more on research and evidenced-based

practice as it attempted to improve its professionalism. Today social workers are employed in

a myriad of pursuits and settings. Professional social workers are generally considered those

who hold a professional degree in social work and often also have a license or are

professionally registered. Social workers have organized themselves into local, national, and

international professional bodies to further the aims of the profession.

2. History

Social work has its roots in the struggle of society to deal with poverty and the resultant

problems. Therefore, social work is intricately linked with the idea of charity work; but must

be understood in broader terms. The concept of charity goes back to ancient times, and the

practice of providing for the poor has roots in all major world religions. The practice and

profession of social work has a relatively scientific origin, originating in the 19th Century.

The movement began primarily in the United States and England. After the end of feudalism,

the poor were seen as a more direct threat to the social order, and so the state formed an

organized system to care for them. The development of the profession was linked closely

with public health and psychiatry, and over the 20th century expanded to include radical and

feminist philosophies.
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3. Contemporary professional development

The International Federation of Social Workers states, of social work today,

"social work bases its methodology on a systematic body of evidence-based

knowledge derived from research and practice evaluation, including local and

indigenous knowledge specific to its context. It recognizes the complexity of

interactions between human beings and their environment, and the capacity of people

both to be affected by and to alter the multiple influences upon them including bio-

psychosocial factors. The social work profession draws on theories of human

development and behaviour and social systems to analyse complex situations and to

facilitate individual, organizational, social and cultural changes."

The current state of social work professional development is characterized by two realities.

There is a great deal of traditional social and psychological research (both qualitative and

quantitative) being carried out primarily by university-based researchers and by researchers

based in institutes, foundations, or social service agencies. Meanwhile, many social work

practitioners continue to look to their own experience for knowledge. This is a continuation

of the debate that has persisted since the outset of the profession in the first decade of the

twentieth century. One reason for the gap between information obtained through practice, as

opposed to through research, is that practitioners deal with situations that are unique and

idiosyncratic, while research concentrates on similarities. The combining of these two types

of knowledge is often imperfect. A hopeful development for bridging this gap is the

compilation, in many practice fields, of collections of "best practices" which attempt to distill

research findings and the experience of respected practitioners into effective practice

techniques.Although social work has roots in the informatics revolution, an important

contemporary development in the profession is overcoming suspicion of technology and

taking advantage of the potential of information technology to empower clients.

4. Qualifications

Professional social workers are generally considered those who hold a professional degree in

Social Work. Often these practitioners must also obtain a license or be professionally

registered. In many areas of the Western world, social workers start with a Bachelor of Social

Work (BA, BSc or BSW) degree. Some countries, such as the United States, also offer post-

graduate degrees like the master's degree (MA, MSc or MSW) or the doctoral degree (Ph.D

or DSW).

In the United Kingdom, often referred to as social services assistants or care workers, are

persons who are not professionally registered and often do not hold any formal social work
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qualification. In England, to use the term 'social worker', one must register with the General

Social Care Council (GSCC). This followed the Care Standards Act 2000 which has

protected the title since April 2005 in England. Within the mental health sector in the UK,

since November 2008, an additional qualification can be gained: that of an "Approved Mental

Health Professional" (AMHP). This replaced the former qualification of "Approved Social

Worker" (ASW), and was part of the reform created under the Mental Health Act 2007. This

enables the practitioner to assess and make an application to hospital for admission under the

Mental Health Act 1983. Whereas previously only qualified social workers could become an

ASW, individuals from other qualified professions such as nursing or occupational therapy

can also undertake the additional training necessary to be an AMHP. The world of social

work looks bright with many promising students at degree level.

In a number of countries and jurisdictions, registration or licensure of people working as

social workers is required and there are mandated qualifications. In other places, a

professional association sets academic and experiential requirements for admission to

membership. The success of these professional bodies' efforts are demonstrated in the fact

that these same requirements are recognized by employers as necessary for employment.

5. Professional associations

There are a number of professional associations for social workers. The purpose of these

associations is to provide advocacy, ethical guidance, and other forms of support for their

members and social workers in general. Two of these are the International Federation of

Social Workers (IFSW) and the International Association of Schools of Social Work

(IASSW). In the United States, the National Association of Social Workers (NASW) is the

largest. The School Social Work Association of America (SSWAA) is made up of social

workers employed by education agencies and local school districts throughout the U.S.

On a national level there are organizations regulating the profession, as well. Some of these

are the British Association of Social Workers (United Kingdom), the Australian Association

of Social Workers (Australia), the Professional Social Workers' Association (India), the

Hellenic Association of Social Workers (Greece) and so forth.

6. Role of the professional

Professional social workers have a strong tradition of working for social justice and of

refusing to recreate unequal social structures. The main tasks of professional social workers

can include a variety of services such as case management (linking clients with agencies and

programs that will meet their psychosocial needs), medical social work, counseling

(psychotherapy), human services management, social welfare policy analysis, community
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organizing, advocacy, teaching (in schools of social work), and social science research.

Professional social workers work in a variety of non-profit, for-profit, or public social service

settings, including: grassroots advocacy organizations, hospitals, hospices, community health

agencies, schools, faith-based organizations, employee assistance, philanthropy, and even the

military. Some social workers work as psychotherapists, counselors, or mental health

practitioners, often working in collaboration with psychiatrists, psychologists, or other

medical professionals. Social workers may also work independently as private practice

psychotherapists in the United Statesand are able to bill most third party payers such as

insurance companies. Additionally, some social workers focus their efforts on social policy or

conduct academic research into the practice or ethics of social work. The emphasis has varied

among these task areas by historical era and country. Some of these areas have been the

subject of controversy as to whether they are properly part of social work's mission.

A variety of settings employ social workers, including governmental departments (especially

in the areas of child and family welfare, mental health, correctional services, and education

departments), hospitals, non-government welfare agencies and private practice - working

independently as counselors, family therapists or researchers.

7. Types of professional intervention

There are three general categories or levels of intervention. The first is "Macro" social work

which involves society or communities as a whole. This type of social work practice would

include policy forming and advocacy on a national or international scale. The second level of

intervention is described as "Meso" social work practice. This level would involve work with

agencies, small organizations, and other small groups. This practice would include policy

making within a social work agency or developing programs for a particular neighborhood.

The final level is the "Micro" level that involves service to individuals and families.

There are a wide variety of activities that can be considered social work and professional

social workers are employed in many different types of environments. In general, social

workers employed in clinical or direct practice work on a micro level. Social workers who

serve in community practice are occupied in the mezzo or macro levels of social work. The

following lists detail some of the types of jobs that social workers may do.
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Topic : The Evolution Of Social Welfare And Social Work In The United States

Topic Objective:

At the end of this topic student would be able to:

 discuss the current movement toward faith-based initiatives in terms of the profession's

stance and implications for practice

 describe the beginnings of social welfare in primitive societies and ancient civilizations

 discuss the European roots of social welfare, particularly in the Elizabethan Poor Laws

 identify the beginnings of social welfare in the United States, including programs for the

poor, for children, for the mentally ill, and for treatment of criminals

 discuss the development of the charity organization movement from the late 19th century to

today

Definition/Overview:

This topic traces the development and history of social services from the past to the present.

No attempt is made to give detailed coverage but highlights are offered to present an overall

understanding of the roots of social welfare and social work. The beginnings of social welfare

were probably coexistent with the beginnings of human life and humans' association with

others. Developments in primitive and ancient societies are mentioned and data regarding

significant landmarks in Europe, especially in England, are presented. Beginnings in

Americacame from across the Atlantic in colonial days. Major developments in the United

States include public assistance and other governmental services, private agencies, services of

volunteers and the appearance of social work as a beginning profession toward the turn of the

twentieth century.

Key Points:

1. Overview

Social work has its roots in the struggle of society to deal with poverty and the resultant

problems. Therefore, social work is intricately linked with the idea of charity work; but must

be understood in broader terms. The concept of charity goes back to ancient times, and the

practice of providing for the poor has roots in all major world religions.
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2. Western World

In the West, when Constantine I legalized the Christian Church, the newly legitimised church

set up poorhouses, homes for the aged, hospitals, and orphanages. These were often funded,

at least in part, from grants from the Empire. By 590 the church had a system for circulating

the consumables to the poor: associated with each parish was a diaconium or office of the

deacon. As there was no effective bureaucracy below city government that was capable of

charitable activities, the clergy served this role in the west up through the 18th century.

During the Middle Ages, the Christian church had vast influence on European society and

charity was considered to be a responsibility and a sign of ones piety. This charity was in the

form of direct relief (for example, giving money, food, or other material goods to alleviate a

particular need), as opposed to trying to change the root causes of poverty. The practice and

profession of social work has a relatively modern (19th century) and scientific origin.

Social work, as a profession or pursuit, originated in the 19th century. The movement began

primarily in the United States and England. After the end of feudalism, the poor were seen as

a more direct threat to the social order,and so the state formed an organized system to care for

them. In England, the Poor Law served this purpose. This system of laws sorted the poor into

different categories, such as the able bodied poor, the impotent poor, and the idle poor. This

system developed different responses to these different groups.

The 19th century ushered in the Industrial Revolution. There was a great leap in

technological and scientific achievement, but there was also a greatmigration to urban areas

throughout the Western world. This led to many social problems, which in turn led to an

increase in social activism. Also with the dawn of the 19th century came a great "missionary"

push from many Protestant denominations. Some of these mission efforts (urban missions),

attempted to resolve the problems inherent in large cities like poverty,prostitution, disease,

and other afflictions. In the United States workers known as "friendly visitors", stipended by

church and other charitable bodies, worked through direct relief, prayer, and evangelism to

alleviate these problems. In Europe, chaplains or almoners were appointed to administrate the

church's mission to the poor.

The 19th century ushered in the Industrial Revolution. There was a great leap in

technological and scientific achievement, but there was also a greatmigration to urban areas

throughout the Western world. This led to many social problems, which in turn led to an

increase in social activism. Also with the dawn of the 19th century came a great "missionary"

push from many Protestant denominations. Some of these mission efforts (urban missions),

attempted to resolve the problems inherent in large cities like poverty,prostitution, disease,
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and other afflictions. In the United States workers known as "friendly visitors", stipended by

church and other charitable bodies, worked through direct relief, prayer, and evangelism to

alleviate these problems. In Europe, chaplains or almoners were appointed to administrate the

church's mission to the poor.

3. American History

In the United States, the profession of socialwork originated in volunteer experiments in

social betterment during the late nineteenth century. By the turn of the century, charity was

rapidly becoming an occupation devoted to individual service and social action. Socialwork,

as the new profession came to be called, promoted the development of social welfare

measures at the state and federal levels during the Progressive Era. Ironically, socialwork

prospered as social welfare became an accepted part of government during and after the

1930s, but the profession's influence on the evolving American welfare state waned.

Movements for reforming the poor, rescuing children, restoring community in large cities,

and restructuring state charitable and correctional agencies resulted in the creation of the

profession of social work. The state boards of charities and correction, child saving

organizations, charity organization societies, and settlement houses of the late nineteenth

century provided formative experiences for the first generation of socialworkers. With the

exception of the state boards, which attempted to regulate state charities, these bodies were

initially conceived as philanthropic associations, created, directed, and staffed by volunteers.

They attempted to replace presumably haphazard methods of administering assistance to the

poor with systematic and organized, but humane, methods. The early leaders called this

rationalized approach scientific philanthropy and consciously imitated the forms and methods

of the emerging business corporations.

By the 1890s, many of these organizations began to add paid staff members, reflecting the

increasingly technical nature of their work. As reformers learned more about the problems of

the poor, they began to view environmental influences as significant causes of poverty.

Influencing industrial and state policy in the increasingly urban and industrial nation became

an important focus of the emerging profession. The social gospel movement in American

Protestantism, which emphasized the Christian's duty to improve the world, combined with

the rise ofsocial science and labor and agrarian movements, contributed to this increasing

emphasis on the environments of the poor.

During the 1890s, charity organization leaders Anna Dawes and Mary Richmond called for

the creation of training schools for philanthropic workers; such schools were established in

Chicagoand New Yorkby the end of the decade. Additional schools of social work, as the
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new profession was called, were created in Boston, Philadelphia, and St. Louis during the

first decade of the twentieth century. Charity organization societies established most of the

early schools, but training was open to all workers in the diverse charities field. Aided by

philanthropic foundations, such as the Russell Sage Foundation and later the Commonwealth

Fund and the Rockefeller philanthropies, and affiliated with the emerging academic

socialsciences, the schools promoted a scientific, critical approach to social problems.

Research, socialaction, and individual service provided the focus for the new professional

schools.

Along with individual service, socialworkers in training learned how to analyze socialpolicies

and frame social legislation, how to work with community groups, how to conduct

socialresearch, and how to establish community services such as savings banks. Individual

service remained at the core of the new profession, however, and newsocial work

specializations of medical, psychiatric, and school social workincorporated the methods of

individual service being used in the charity organization and child-saving fields.

Social workers promoted new services, such as juvenile courts and mother's pensions, at the

state level and new agencies, such as the Children's and Women's Bureaus, at the federal

level. Social workers like Jeanette Rankin were active in campaigns for women's suffrage and

other electoral reforms during the Progressive Era. Social workers also attempted to influence

industrial organizations, by attempting to mediate labor disputes and by promulgating

standards for the treatment of workers.

During the 1910s and 1920s, the emerging socialcasework method began to dominate social

work education as well as practice. Fueled by the publication of Mary Richmond's

SocialDiagnosis (1917) and wartime experiments with psychiatric socialwork and family

casework, by the 1920s casework, increasingly devoted to the resolution of personal

problems, was at the core of the emerging social workprofession. Work with groups, the

drafting of legislation, and the building of community organizations became marginalized

associal work, in Porter Lee's words, once a cause became a function of a well-regulated

community.

The Great Depression of the 1930s led to an expansion of public social services and

employment in public agencies. Social work, once mostly practiced in voluntary agencies,

increasingly became a government service. The Social Security Act (1935) established a

national Old Age Insurance program and federally assisted and regulated state programs of

Unemployment Insurance, public assistance, and socialservices. At the same time, voluntary

social service agencies began to focus on problems of personal adjustment, leaving workwith
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the very poor to the public agencies. The American Association of Social Workers made

professional educationthe minimum qualification for membership early in the decade; by

1939, the American Association of Schools of Social Work (AASSW) made graduate

educationthe criterion for recognition. Educators at state universities in the South

andMidwest created the National Association of Schools of Social Administration (NASSA)

to promote undergraduate education for socialwork. Social workers had always practiced

with community groups and organizations; the new practice methods of group work and

community organization were first officially identified and defined in sessions of the National

Conference of Social Work in 1935 and 19401941.

As had the First World War, World War II expanded opportunities for social workers in the

health and psychiatric fields. Postwar public mental health programs at the state and federal

levels, especially attempts to reduce public mental hospital populations, provided enhanced

employment opportunities for therapeutically oriented social workers. By the 1960s,

socialworkers provided the bulk of public mental health services in the United States. Federal

public housing programs emphasized community participation, providing opportunities for

community oriented social workers. The merger of AASSW and NASSA in 1952 resulted in

the creation of the Council on Social Work Education(CSWE); seven professional social

workorganizations merged to form the National Association of SocialWorkers (NASW) in

1955.

By the 1960s, the social work profession seemed to be in a secure position. The election of a

sympathetic president, John F. Kennedy, portended changes in public welfare, mental health

services, and community action. Socialworkers embraced the new administration's initiatives,

but had a more ambivalent response to Lyndon Johnson's Great Society programs, some of

which seemed to be intended to replace professional expertise with grassroots action.

Whereas some social workers embraced the new initiatives, in particular the Community

Action Program, others looked askance. As the federal government replaced private

philanthropic foundations as a major source of external support, social workers again became

interested in empirical research. NASW promoted state regulation of social workers,

advocating licensure as a consumer protection measure.

Hard times in the 1970s, combined with national administrations hostile to social workand

soft services, resulted in retreats from community action and a turn to technical concerns and

individually oriented social work. NASW recognized the baccalaureate degree in 1969,

followed by the promulgation of standards for baccalaureate educationby CSWE in 1971.

Undergraduate education expanded during the 1970s. Educators continued to emphasize
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research in socialwork education, although some were concerned that practitioners seemed

not to use research findings. The doctorate in social work, offered at only a few institutions

before the 1960s, became an increasingly popular degree.

The unevenly distributed prosperity of the 1980s and 1990s did little to change these trends,

even as publicly supported socialservices deteriorated. Many social workers were employed

as private practitioners or in proprietary agencies; others were in private agencies that

contracted with government to provide specified services to an identified clientele. By the

1980s, all states regulated socialwork practice, most by licensing socialworkers. Social work

education experienced another period of expansion during the 1990s as many baccalaureate

programs added master's programs and some MSW programs offered the doctorate. In spite

of its growth, Congress and the Bill Clinton administration ignored the social work profession

in 1996 as they reformed the federalstate public assistance program for families with children

by imposing work requirements and time limits. By the end of the twentieth century, social

work in the United Stateswas secure, but uncertain about its mission and its relationship to

the welfare state.

Topic : Education For Social Work

Topic Objective:

At the end of this topic student would be able to:

 describe the development of professional social work education from agency-based training

through accredited academic programs in universities

 discuss the general purposes of social work education at the BSW, MSW, and doctoral levels

 identify the eight foundation area of BSW and MSW educational programs

 differentiate between foundation and concentration curriculum at the MSW level

 differentiate between field of practice and methods concentrations at the MSW level

Definition/Overview:

Social work education: Social work education has moved from practice-oriented,

community-centered, agency-focused training to colleges and universities having status with

other professional schools and academic departments. Curricular models have been

developed for professional education at the doctor's, master's, and bachelor's degree levels, as

well as guidelines for the programs of many community colleges. Continuing education has

developed on a broad front in recognition of the need for practitioners to keep current in the
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rapidly expanding and changing field of practice. The Council on Social Work Education, the

only official accrediting body, addresses itself to the important problems of structure and

quality in social work education.

Key Points:

1. Overview

The International Federation of Social Workers states, of social work today,

"social work bases its methodology on a systematic body of evidence-based

knowledge derived from research and practice evaluation, including local and

indigenous knowledge specific to its context. It recognizes the complexity of

interactions between human beings and their environment, and the capacity of people

both to be affected by and to alter the multiple influences upon them including bio-

psychosocial factors. The social work profession draws on theories of human

development and behaviour and social systems to analyse complex situations and to

facilitate individual, organizational, social and cultural changes."

The impetus for both movements was the glaring reality of social problems and the question

over how to best attack them. This debate is arguably the earliest example of a larger debate

within social work how is knowledge acquired? This debate pits positivism against post-

positivism in the pursuit of achieving respect as a profession. The positivistic argument

asserts knowledge has to be observable and testable (quantitative), free from bias, and

ultimately replicable if it is to have any merit. Post-positivists argue there is no way to

completely eliminate bias, and knowledge can be obtained via qualitative research methods.

The debate reached its greatest intensity in the 1980s, reflecting the debate within the larger

world of the social sciences. Subsequently, most of those interested in social work knowledge

building have joined in a consensus that both perspectives are necessary to fully understand

the complex realities encountered by social work practitioners. Today, most text books

intended for social work research courses, while they may devote more pages to quantitative

approaches, also include one or more chapters on qualitative approaches, and make an effort

not to favor one over the other.

2. Current Status

Meanwhile, practitioners, and often educators in social work practice, have felt left out of the

debate. A frequent complaint was that social work programs were favoring research over

practice skills in faculty hiring, thus weakening their ability to teach practice skills to new

practitioners. The reliance among practitioners on shared practice wisdom, and the
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development of skills and techniques through clinical supervision and mentorship was not

considered as valid as knowledge building by either camp. There have been attempts to

bridge the gap between practice-based knowledge and knowledge obtained through more

formal research approaches. One such strategy is single-subject research--also known as

Single Subject Design (SSD), in which the clinician, working together with the client,

carefully specifies a target of intervention, then measures its frequency, duration, intensity, or

any relevant characteristics during a baseline period when no intervention is tried. Following

this, an intervention is introduced, and measurement of the target problem is continued. Two

claims made for SSD were that it would improve clinical work, since effectiveness of

interventions could be determined, and that single cases could be aggregated into research

reports, which, published, would constitute an empirically verified set of interventions for

clinical use. Although SSD has been championed by social work graduate programs for more

than two decades, there is little evidence that it has been widely adopted by social work

practitioners.

The current state of social work professional development is characterized by two realities.

There is a great deal of traditional social and psychological research (both qualitative and

quantitative) being carried out primarily by university-based researchers and by researchers

based in institutes, foundations, or social service agencies. Meanwhile, the many social work

practitioners continue to look to their own experience for knowledge. This is a continuation

of the debate that has persisted since the outset of the profession in the first decade of the

twentieth century. One reason for the practice-research gap is that practitioners deal with

situations that are unique and idiosyncratic, while research deals with regularities and

aggregates. The translation between the two is often imperfect. A hopeful development for

bridging this gap is the compilation in many practice fields of collections of "best practices,"

largely taken from research findings, but also distilled from the experience of respected

practitioners.

3. Education Requirement

A social worker, practicing in the United States, usually requires a doctoral degree (Ph.D or

DSW), master's degree (MSW) or a bachelor's degree (BSW or BASW) in social work from a

Council on Social Work Education (CSWE) accredited program to receive a license in most

states. In some areas, however, a social worker may be able to receive a license with a

bachelor's degree in any discipline. The National Association of Social Workers (NASW) is

the largest organization of professional social workers in the United States. Depending on the

university, the four year degree may be structured in different ways and draws upon many
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fields, including social work theory, psychology, human development, sociology, social

policy, research methods, social planning and social administration.

A person with a BSW is considered a "generalist" and the MSW is considered "a specialist or

advanced generalist"; a Ph.D. or D.S.W. (Doctor of Social Work) generally conducts

research, teaches, or analyzes policy, often in higher education settings. Various states in the

United States"protect" the use of the title social worker by statute. Use of the title requires

licensure or certification in most states. A number of states have different levels of licensure,

Marylandbeing one example.

4. Education and Training

Programs in social work education, as with many other such programs, faced pressures in the

late 20th century to make professional training opportunities available to individuals from

ethnically diverse backgrounds. Graduate schools of social work were then and continue to be

among the leaders in addressing that need, as more and more students of all varieties pursue

careers in clinical and community practice.

Social work training in the United States is offered at three main levels of higher education,

beginning with introductory social work courses offered at many four-year colleges. A

number of professional jobs require graduation from an accredited baccalaureate program in

social work, but often positions are filled by holders of degrees in other subjects. The

graduate schools of social work confer the bachelor's of social work (B.S.W.) and master's of

social work (M.S.W.), the latter regarded as the terminal professional degree. Increasingly,

social work schools also are offering doctoral programs leading to D.S.W. or Ph.D. degrees.

The social work curriculum has in recent years included more courses on evidence-based

practice and empirical outcome measurement as well as courses on community organizing

and legal advocacy.

In addition to formal academic education, many agencies and organizations offer in-service

training programs concerned specifically with agency policies and practices. Many colleges

and graduate schools of social work offer continuing education courses for persons employed

in the field. Many states regulate the practice of social work, usually through state licensing

boards or certification. The professional association, the NASW, has a voluntary certification

system.
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Topic : Generalist Practice And Introductory Theory

Topic Objective:

At the end of this topic student would be able to:

 define the generalist conceptualization of social work practice

 identify foundation program objections for both baccalaureate and masters social work

programs

 discuss the role of the human behavior and social environment sequence in explaining

peoples' interactions with their environments

 list the variety of roles social workers can assume within the generalist practice model

 explain how systems theory assists social workers in analyzing their clients' environmental

interactions

Definition/Overview:

Because of the complexities of modern society, the profession of social work has chosen to

emphasize the generalist practice perspective. Throughout the history of social work, the

profession has always been concerned with the individual and the environment. This dual

perspective provides the framework for the emphasis on generalist practice. Generalist

practice requires that social workers be able to work with individuals, groups, families, and

communities and with the interaction that constantly goes on between the various

constituents. The Council on Social Work Education has set the standards for both generalist

practice and generalist perspective on the B.S.W. and M.S.W. program levels. Students need

to know how to work with the various constituents. The authors of this text believe that the

rich traditional methodologies developed in working with individuals, families, groups, and

communities can be blended together in a sound conceptual way to give social work

generalists substance and meaning in their practice. All of the social work approaches require

the generalist to develop a paradigm that will assist in assessment and treatment of problem

areas whether they be with individuals or the environment. This topic offers an introductory

basic paradigm that will be useful to the generalist social worker. The paradigm is entitled

"inner and outer forces" and includes both systems and ecological theory. Also, the paradigm

emphasizes a life cycle approach to human development. Since the central purpose of social

work is to restore, promote, and enhance the social functioning of individuals, groups, and
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communities, this topic discusses the concept of social functioning. Material is presented

which helps to clarify both functionality and dysfunctional in our society.

Key Points:

1. Major Direct Service and Clinical Practice Areas

In some settings, such as child and family service agencies, social work assumes the major

responsibility and social workers carry out the major function of the agency. Child assistance

programs provide services that supplement or substitute for suboptimal parental care, ranging

from infant care and day care provisions, to substitute care in foster homes or institutions, to

the establishment of a new legal family through adoption. Family agency services include

marital and family counseling, family life education, problem-solving assistance in various

areas of living, and referral to and intervention with official institutions on behalf of clients.

In other settings, social work plays an auxiliary role. Schools employ social workers to help

students whose personal or family problems interfere with education. This includes work

with pupils, their families, and people and organizations in the community as well as with

faculty and staff. Similarly, social workers participate in child guidance clinics. In hospitals

and psychiatric institutions, social service departments provide the social background for the

patient's diagnosis. The emphasis on community medicine, mental health, and substance

abuse treatment has opened numerous opportunities for social work participation in the health

field.

Courts and penal institutions utilize social workers in their law-enforcement and

rehabilitation efforts. Shelters for victims of domestic violence, juvenile justice programs,

and child-protection agencies employ social workers as legal advocates, group leaders,

administrators, or program specialists. In institutions that serve people who cannot live

independently in the communityfor example, the elderly or those with disabilitiessocial

workers help the residents so that they may attain maximum independence.

Public assistance departments utilize social work personnel in the delivery of social services,

and councils or federations of social agencies are staffed by social workers. Employment

opportunities are also available in housing, occupational, and welfare-to-work programs and

agencies. It can be expected that as the 21st century proceeds there will be an expansion of

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

16
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



professional opportunities for clinical social workers in a number of different agency and

practice settings.

Faith-based organizations have been among the largest providers of services for families and

children. Typical programs include residential schools, child care, charity services, youth and

family programs, mentoring programs, homeless shelters, soup kitchens, residential programs

for troubled adolescents, elder services, housing services, vocational rehabilitation, domestic

violence shelters, and general counseling and mediation services.

2. Mental Health Practice

It has been estimated that professional social workers constitute about 40% of the 400,000

mental health practitioners in the United States, the largest of five mental health professions.

Some 39% of respondents in a 2001 NASW survey reported that mental health was their

primary practice area. Seventy-one percent also reported that they had dealt with at last one

case involving drug addiction during the preceding year. Social workers may become the

largest professional practice group in treatment programs dealing with drug addiction as

funding for such programs increases in order to provide alternatives to large-scale

institutionalization of nonviolent drug users.

With the shift in the medical insurance industry to health maintenance organizations (HMOs)

during the last part of the 20th century, social work practitioners have had to adapt to an

altered economic landscape in disbursing their services. HMO enrollments nationwide rose

from 34.7 million in 1990 to 81 million in 1999. Managed-care systems adopted, in whole or

in part, by the public sector increased from 2% in 1982 to 61% in 1999. From 1990 to 1997

the average behavioral health benefit reimbursement for employees who were covered under

a medical plan decreased from $152 per single employee per year to $70, a 54% reduction.

At the same time, a movement to bring mental health disorders under the same kind of

insurance coverage provided for in the case of physical disordersa concept known as mental

health parityhas achieved some gains. By 2001, 36 states had passed mental health parity

laws. Such laws allow insured consumers to utilize mental health services at a level

commensurate with their utilization of physical health services. Thus the obstacle of being

denied access to medically necessary mental health services has been removed in those states.

Although the expansion of mental health parity laws is encouraging, concerns remain among
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professional social workers regarding the restrictions to access to mental health services

imposed by a number of managed-care organizations.

Professional practice in mental health and health care will likely continue to be strongly

affected by the privatization of services and increased number of state-subsidized systems of

care at the community level. It can be expected that community-school partnerships will grow

in number and extent, just as will alliances among mental health services and outpatient

clinics, school social work activities, and court-based clinics. The ongoing process of

consolidation among for-profit HMO businesses seems destined to continue, together with a

slow increase in the level of federal regulation of such firms. Increasingly, health and mental

health service programs supported by governmental fundsparticularly those provided through

the Medicaid programwill be administered through contracts with HMO corporate systems.

Treatment lengths have also been shortened. Funding sources in mental health care

emphasizing brief and short-term crisis intervention and episodic treatments rather than long-

term care have gained momentum. At the same time, more and more behavioral clinicians are

better prepared to respond to persons encountering intense stress or acute crisis episodes

because of clinicians' increased reliance on rapid-assessment instruments and

multidimensional evaluation tools.

3. Health Social Work

Social workers have long been involved in general health care and in hospital-based

programs. A promising area of growth for health-care social workers is that of patient care

resource manager (PCRM). Increasing numbers of social workers in medical, gerontological,

and patient home settings are functioning as PCRMs. These practitioners provide valuable

care by arranging for home health care as well as patient transition services from hospital

discharge to the patient's home environment. There will, however, most likely continue to be

a decrease in the employment of social workers as full-time staff members in general

hospitals because hospital stays have been shortened and the number of hospital beds

continues to be reduced. The Veterans Administration, for example, has begun to experience

a sharp cutback in hospital services owing to marked declines in the number of living

veterans. Many of the veterans receiving services have chronic illness conditions requiring

case management services rather than intensive clinical social work services. Veterans also

require outpatient mental health services.
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4. Juvenile Justice Programs

Several million adolescents become involved in delinquent and legal-status offenses each

year. Recent studies indicate that certain juvenile offender treatment programs remain

effective in rehabilitating juveniles and reducing recidivism. The most promising of these

programs or treatments include the development of communities for substance abusers, the

use of multi-systemic therapy, the provision of family crisis services, training for "aggression

replacement," structured education and wilderness programs, restorative justice and victim-

offender mediation programs, and comprehensive after-care programs.

It is likely that juvenile corrections programs and juvenile mental health services will

continue a current trend of becoming more and more integrated with each other. Multi-

systemic family treatment has been adopted by a number of states and is being considered by

many others. Also on the rise are alternative community services, such as alternative schools,

sponsored through probation departments and juvenile courts for young and first-time

offenders.

5. Trends in Practice and Research

Although there are many different varieties of clinical practice and numerous diverse bases of

research and advocacy among social workers, it is possible to identify three major 21st-

century trends, or themes, in the field. The first has to do with the increased attention to

cultural diversity, the second involves the growth of generalist practice, and the third

concerns the expanding use of empirical evidence.

6. Cultural Sensitivity and Diversity

Changing demographic trends have had, and will continue to have, major consequences for

the market for clinical social work services. Social work clients have in recent decades

included growing numbers of individuals and families from Latino, African American, and

Asian American householdsthe result, in part, of subsidized insurance coverage being

extended to include the health and mental health needs of more households with limited

incomes. The administrative staffs of the public social service organizationsincluding those

specializing in mental health, health, and chemical dependency programs; school social work;

and juvenile and adult correctionshave similarly increasingly reflected these cultural
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characteristics. Clinical social work encounters in the near-term future undoubtedly will still

involve some degree of cultural difference between the practitioner and the service user.

Cultural sensitivity in handling individual consumers of service, and in dealing with

administrative personnel in other service organizations, will be a major requirement for social

work practice. Clinicians with bi- and multilingual skills will be in high demand.

7. Evidence-Based Social Work Practice and Practice Accountability

A growing number of social workers in recent years have strived to implement evidence-

based practices. Such practices involve the use of systematic, explicit, and persuasive

scientific evidence, often derived from controlled studies or program replications. Social

work treatment and interventions are grounded in a critical evaluation of all of the empirical,

research-based evidence available. Evidence-based social workers use interventions and

treatments that rely on a review of outcome studies and practice-based research protocols that

have demonstrated success in treating a particular client problem.

The profession of social work is witnessing accelerating demands for proof of the

effectiveness of treatments or interventions as a prerequisite to obtaining funding and

instituting or expanding service programs. Emphasis on the accountability of professional

practitioners for the quality of service outcomes also has been on the rise. These pressures

have been particularly intense in the case of managed-care programs in mental health and

substance abuse. Funding agencies and service users alike increasingly ask questions and

seek information about the success of particular treatment methods. There are, in addition,

ongoing discussions within the profession concerning the need for, and the ethics of,

providing information to service users (clients) regarding the potential benefits and risks of

particular forms of treatment.

Recent advances in Internet communications, case management, and clinical social work

have highlighted the need for social workers to intervene with "best practices" (or

"manualized") treatment protocols and plans that effectively meet the needs of individuals,

groups, families, and organizations. The Internet has resulted in much greater dissemination

of research findings and cost-effective treatment plans to clinicians. At the same time that

practitioners are beginning to search online for treatment guidelines for specific disorders,

publishers of the major peer-reviewed journals are placing selected portions of their

periodicals online and offering complete electronic subscriptions.
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Topic : Social Work Practice With Individuals

Topic Objective:

At the end of this topic student would be able to:

 define the term "clinical social work"

 define the term "social casework"

 discuss the history of social casework and clinical social work

 identify current trends in social casework and clinical social work

 describe the clinical social work practice framework as derived from its purpose, social work

values, sanctions, and knowledge base

Definition/Overview:

In addition to defining clinical social work, as well assist predecessor social casework, and

discussing the history and evolution of these important social work processes, this topic gives

a look at the practice of working one-on-one. Basic values such as the worth and dignity of

each person, the interdependence of man and society, the responsibility of each one to solve

his/her own problems, and the individual's right to free choice in the worker-client

relationship are discussed. Methods in use by social workers are reviewed as they contribute

to the solution of problems that interfere with an individuals effectiveness in his various

roles. The clinical/direct social work practice process of study, assessment, intervention and

termination are examined. Threecase examples are then given illustrating the interweaving of

this process as it relates to a psychosocial model, a task centered model, and a behavior

modification model of intervention.

Key Points:

1. Overview

A Personal practice model (PPM) is a social work tool for understanding and linking theories

to each other and to the practical tasks of social work. Muller describes the PPM as the art

and science of social work, or more prosaically, an explicit conceptual scheme that expresses

a worker's view of practice. A worker should develop a PPM pragmatically over their entire

career by reflecting on, and the absorption of, a variety of sources. They are an important

basis for the delivery of good practice and the evaluation of such. Bowles, Collingridge,
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Curry and Valentine stress the importance of deriving the guidelines for good practice from a

text such as the Australian Association of Social Workers Code of Ethics.

As the name implies, they are fundamentally personal and idiosyncratic, and in order to be

effective, they must be rationally constructed, by a self-conscious worker. Fook identifies the

need to maintain a broader vision of the mission of social work in order to transcend

everyday workplace distractions. Muller goes on to outline the dimensions and sub-

dimension of a PPM, outlined below. It contains all elements of social work theory, linking

what Payne describes as the three tiers; models of practice, explanatory theory and world

perspectives.

2. Dimensions of the model

2.1 Social Welfare and the Profession

This requires a practitioner to have an understanding of the concept of social welfare,

and the role of social work within this concept as well as any specialisations of social

work.

2.2 Social Work

A practitioner needs to understand the missions and objectives of social work, as well

as philosophies that underpin it.

2.3 Clients

A PPM needs to explain how how the model centres around clients, and

conceptualisation of the clients that is in line with the philosophies of social work.

2.4 Practitioner

The use of self is fundamental to social work, and a practitioner needs to be self-

conscious, and know what parts of themselves to use in practice, and which to leave

out.

2.5 Relationship

The relationship between client and practitioner is the most crucial workspace in

social work, and the context that the relationship occurs is therefore a vital part of a

PPM. A practitioner needs to consider which elements of a relationship are important,

and which may be contrary to the notion of social work.

2.6 Agency

The strengths and shortfalls of an agency can greatly help or hamper the social work

process, and a worker needs to be aware of these in order to maximise the agency's

benefit to the client.
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2.7 Technique

The technique a social worker uses is defined by all the preceding dimensions. The

processes that a social worker uses needs to be consistent with the orienting theories

that form their conception of social work.

2.8 Monitoring and Evaluation

In order to maintain a validity with a PPM, social workers need a systemic plan that

takes into account the relevance and effectiveness of practice.

3. Strengths and weaknesses of the concept

Payne identified that an eclectic approach to theory has the benefits of increasing a workers

effectiveness, but that this should not come at the expense of being internally inconsistent or

debas(ing) the full theory. Mullen offers several criticisms of PPMs, that they are duplicative,

time consuming and overly subjective. He offers responses to these three points, firstly in

refuting the claim that they simply duplicate existing General Practice Models (GPM). A

PPM allows for development and tweaking of GPMs, making them more relevant to

individual practice. He concedes that they can be time consuming, but mostly in their

inception, and that maintaining and developing them is much easier. As for the subjectivity of

a PPM, workers need to be aware of this, and critically engaged with GPMs, in order to bring

esoteric theory and research into contact with everyday practice.

In Section 2 of this course you will cover these topics:
Social Work Practice With Groups

Social Work Practice With Communities

Administration And Research

Mental Health Services

Social Work In Health Care

Topic : Social Work Practice With Groups

Topic Objective:

At the end of this topic student would be able to:

 discuss the importance of group work to social work practice

 describe historical developments of group work in social work practice

 provide a definition of group work

 differentiate between treatment and task groups
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 describe stages of group development

Definition/Overview:

This topic provides an overview of the development of social work practice with groups.

Group work is based on the assumption that individuals have a need for each other.

Personality enhancement and social functioning are tied to considerations related to the

group. Group work is a method of working with the individual, of treating him or her, of

helping him or her to adjust, to achieve his or her potential through the vehicle of the group,

and of helping the group as a whole toward achievement of its goals. The social worker uses

the knowledge of the individual and group association to effect change, and uses program and

various media such as crafts, games, and other creative activity to produce change within the

individual. As an open system, the group process is identified with several models of practice

including the social goals model, the remedial model, and the reciprocal model. Goals and

purposes of the group determine the model to be used. The selection of individuals for the

group is determined by such factors as age, sex, common interests, common problems, ego

capacity, and the level of tolerance members have for the group. In planning group process,

consideration is given to group size, composition, rules, meeting time and place, leadership,

and whether the group is to be open or closed. Group work, one of the basic social work

processes in the generalist model, is utilized in providing services both in group work

agencies as well as various clinically oriented treatment centers. It is being used effectively to

help individuals and families to face their problems and to solve them through utilization of

the power of the group and group interaction.

Key Points:

1. Group psychotherapy

Group psychotherapy or group therapy is a form of psychotherapy in which one or more

therapists treat a small group of clients together as a group. The term can legitimately refer to

any form of psychotherapy when delivered in a group format, including Cognitive

behavioural therapy or Interpersonal therapy, but it is usually applied to psychodynamic

group therapy where the group context and group process is explicitly utilised as a

mechanism of change by developing, exploring and examining interpersonal relationships

within the group. The broader concept of group therapy can be taken to include any helping

process that takes place in a group, including support groups, skills training groups (such as
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anger management, mindfulness, relaxation training or social skills training), and psycho-

education groups. The differences between psychodynamic groups, activity groups, support

groups, problem-solving and psycoeducational groups are discussed by Montgomery (2002).

Other, more specialised forms of group therapy would include non-verbal expressive

therapies such as dance therapy, music therapy or the TaKeTiNa Rhythm Process.

2. History of group psychotherapy

The founders of group psychotherapy in the USA were Joseph H. Pratt, Trigant Burrow and

Paul Schilder. All three of them were active and working at the East Coast in first half of the

20th century. After World War II group psychotherapy was further developed by Jacob L.

Moreno, Samuel Slavson, Hyman Spotnitz, Irvin Yalom,and Lou Ormont. Yalom's approach

to group therapy has been very influential not only in the USA but across the world, through

his classic text "The Theory and Practice of Group Psychotherapy". Moreno developed a

specific and highly structured form of group therapy known as Psychodrama.

In the United Kingdom group psychotherapy initially developed independently, with pioneers

S. H. Foulkes and Wilfred Bion using group therapy as an approach to treating combat

fatigue in the Second World War. Foulkes and Bion were psychoanalysts and incorporated

psychoanalysis into group therapy by recognising that transference can arise not only

between group members and the therapist but also among group members. Furthermore the

psychoanalytic concept of the unconscious was extended with a recognition of a group

unconscious, in which the unconscious processes of group members could be acted out in the

form of irrational processes in group sessions. Foulkes developed the model known as Group

Analysis and the Institute of Group Analysis, while Bion was influential in the development

of group therapy at the Tavistock Clinic. Bion has been criticised, for example by Yalom, for

his technical approach which had an exclusive focus on analysis of whole-group processes to

the exclusion of any exploration of individual group members' issues. Despite this, his

recognition of group defences in the "Basic Assumption Group", has been highly influential.

Bion's approach is comparable to Social Therapy, first developed in the United States in the

late 1970s by Lois Holzman and Fred Newman, which is a group therapy in which

practitioners relate to the group, not its individuals, as the fundamental unit of development.

The task of the group is to "build the group" rather than focus on problem solving or "fixing"

individuals.
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3. Therapeutic principles

Yalom's therapeutic factors (originally termed curative factors but re-named therapeutic

factors in the 5th edition of 'The Theory and Practice of Group Psychotherapy' are derived

from extensive self-report research with users of group therapy

3.1 Universality

The recognition of shared experiences and feelings among group members and that these

may be widespread or universal human concerns, serves to remove a group member's

sense of isolation, validate their experiences and raise self-esteem

3.2 Altruism

The group is a place where members can help each other, and the experience of being

able to give something to another person can lift the member's self esteem and help

develop more adaptive coping styles and interpersonal skills.

3.3 Instillation of hope

In a mixed group which has members at various stages of development or recovery, a

member can be inspired and encouraged by another member who has overcome the

problems that they are still struggling with.

3.4 Imparting information

While this is not strictly speaking a psychotherapeutic process, members often report that

it has been very helpful to learn factual information from other members in the group, for

example about their treatment or about access to services.

3.5 Corrective recapitulation of the primary family experience

Members often unconsciously identify the group therapist and other group members with

their own parents and siblings in a process which is a form of transference specific to

group psychotherapy. The therapist's interpretations can help group members gain

understanding of the impact of childhood experiences on their :personality, and they may

learn to avoid unconsciously repeating unhelpful past interactive patterns in present day

relationships.
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3.6 Development of socialising techniques

The group setting provides a safe and supportive environment for members to take risks

by extending their repertoire of interpersonal behaviour and improving their social skills

3.7 Imitative behaviour

One way in which group members can develop social skills is through a modelling

process, observing and imitating the therapist and other group members, for example

sharing personal feelings, showing concern and supporting others.

3.8 Cohesiveness

It has been suggested that this is the primary therapeutic factor from which all others

flow. Humans are herd animals with an instinctive need to belong to groups, and personal

development can only take place in an interpersonal context. A cohesive group is one in

which all members feel a sense of belonging, acceptance and validation.

3.9 Existential factors

Learning that one has to take responsibility for one's own life and the consequences of

one's decisions.

3.10 Catharsis

Catharsis is the experience of relief from emotional distress through the free and

uninhibited expression of emotion. When members tell their story to a supportive

audience, they can obtain relief from chronic feelings of shame and guilt.

3.11 Interpersonal learning

Group members achieve a greater level of self-awareness through the process of

interacting with others in the group, who give feedback on the member's behaviour and

impact on others.
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3.12 Self-understanding

This factor overlaps with interpersonal learning but refers to the achievement of greater

levels of insight into the genesis of one's problems and the unconscious motivations

which underlie one's behaviour.

4. Settings

Group therapy can form part of the therapeutic milieu of a psychiatric in-patient unit or

ambulatory psychiatric Partial hospitalization (also known as DayHospital treatment). In

addition to classical "talking" therapy, group therapy in an institutional setting can also

include group-based expressive therapies such as drama therapy, psychodrama, art therapy,

and non-verbal types of therapy such as music therapy. Group psychotherapy is a key

component of Milieu Therapy in a Therapeutic Community. The total environment or milieu

is regarded as the medium of therapy, all interactions and activities regarded as potentially

therapeutic and are subject to exploration and interpretation, and are explored in daily or

weekly community meetings

A form of group therapy has been reported to be effective in psychotic adolescents and

recovering addicts. Projective group therapy uses an outside text such as a novel or motion

picture to provide a "stable delusion" for the former cohort and a safe focus for repressed and

suppressed emotions or thoughts in the latter. Patient groups read a novel or collectively view

a film. They then participate collectively in the discussion of plot, character motivation and

author motivation. In the case of films, sound track,cinematography and background are also

discussed and processed. Under the guidance of the therapist, defense mechanisms are

bypassed by the use of signifiers and semiotic processes. The focus remains on the text rather

than on personal issues.

5. Research on effectiveness

There is clear evidence for the effectiveness of group psychotherapy for depression: a meta-

analysis of 48 studies showed an overall effect size of 1.03, which is clinically highly

significant. Similarly, a meta-analysis of five studies of group psychotherapy for adult sexual

abuse survivors showed moderate to strong effect sizes , and there is also good evidence for

effectiveness with chronic traumatic stress in war veterans. There is less robust evidence of

good outcomes for patients with borderline personality disorder, with some studies showing

only small to moderate effect sizes. The authors comment that these poor outcomes might
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reflect a need for additional support for some patients, in addition to the group therapy. This

is borne out by the impressive results obtained using Mentalization based treatment, a model

which combines dynamic group psychotherapy with individual psychotherapy and case

management. Most outcome research is carried out using time-limited therapy with

diagnostically homogenous groups, however long-term intensive interactional group

psychotherapy assumes diverse and diagnostically heterogeneous group membership, and an

open-ended time scale for therapy. Good outcomes have also been demonstrated for this form

of group therapy.

Topic : Social Work Practice With Communities

Topic Objective:

At the end of this topic student would be able to:

 provide a definition of community organization

 describe the history of community social work

 discuss the principles underlying community organization

 describe the most commonly utilized processes of community organization

 discuss four key roles in community organization

Definition/Overview:

This topic traces the history of community social work from the London Charity

Organization Society in 1869 to the present. The first community welfare councils in the

United States were established in Pittsburgh and Milwaukeein 1909.Today the Council of

Social Work Education recommends that every social work student should have some

understanding of the knowledge, values, and skills of community organization practice.

Community social work is one of the main approaches in social work. It is the inter group

process that attempts to help communities to understand social problems that exist, and to

utilize available community resources to bring about solutions that will strengthen the total

community and enrich the lives of its members. Basic processes in community social work

practice include research planning, coordination, financing, administration, committee

operation, and advocacy. The four main roles of the community organizer are teacher,

catalyst, facilitator, and a person who creates linkages between organizations and
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communities. These roles must be carried out with skill and an understanding of the

importance of human relationships.

Key Points:

1. Overview

Community Practice is a branch of social work in the United States that focuses on larger

social systems and social change, and is tied to the historical roots of United Statessocial

work. The field of community practice social work encompasses community organizing,

social planning, human service management, community development, policy analysis,

policy advocacy, evaluation, mediation, electronic advocacy and other larger systems

interventions. In the field of social work, community practice is often contrasted with direct

practice social work, in which social workers work directly with individuals solving micro-

level problems. Community Practice has been referred to in the past as Macro Practice,

though Community Practice is now the standard term in the United States.

Community Practice has considerable overlap with many other applied social sciences, such

as urban planning, economic development, public affairs, rural sociology and nonprofit

management. Community Practice social workers typically have a Masters in Social Work

(MSW). There are several MSW programs in the United States that offer Community

Practice Concentrations, while many other MSW programs offer specializations in one or

several types of community practice, such as social services administration or policy analysis.

The professional group of community practitioners is the Association for Community

Organization and Social Administration (ACOSA), which publishes the leading journal in the

field, The Journal of Community Practice.

2. Community organizing

Community organizing is a process by which people living in proximity to each other are

brought together in an organization to act in their common self-interest. Unlike other forms of

more consensual "community building," community organizers generally assume that social

change necessarily involves conflict and social struggle in order to generate collective power

for the powerless. A core goal of community organizing is to generate durable power for an

organization representing the community, allowing it to influence key decision-makers on a

range of issues over time. In the ideal, for example, this can get community organizing

groups a place at the table before important decisions are made. Community Organizers work

with and develop new local leaders, facilitating coalitions and assisting in the development of

campaigns.
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3. Urban planning

Urban, city, and town planning is the integration of the disciplines of land use planning and

transport planning, to explore a very wide range of aspects of the built and social

environments of urbanized municipalities and communities. Regional planning deals with a

still larger environment, at a less detailed level. Based upon the origins of urban planning

from the Roman (pre-dark ages) era, the current discipline revisits the synergy of the

disciplines of urban planning, architecture and landscape architecture, varying upon from the

interlectural strategic positioning from university to university. Another key role of urban

planning is urban renewal, and re-generation of inner cities by adapting urban planning

methods to existing cities suffering from long-term infrastructural decay.

4. Public administration

Public administration can be broadly described as the development, implementation and

study of branches of government policy. The pursuit of the public good by enhancing civil

society and social justice is the ultimate goal of the field. Though public administration has

historically referred to as government management, it increasingly encompasses non-

governmental organizations (NGOs) that also operate with a similar, primary dedication to

the betterment of humanity.

Differentiating public administration from business administration, a closely related field, has

become a popular method for defining the discipline. First, the goals of public administration

are more closely related to those often cited as goals of the American founders and

democratic people in general. That is, public employees work to improve equality, justice,

security, efficiency, effectiveness, and, at times, for profit. These values help to both

differentiate the field from business administration, primarily concerned with profit, and

define the discipline. Second, public administration is a relatively new, multidisciplinary

field. Woodrow Wilson's "The Study of Administration" is frequently cited as the seminal

work. Dr. Wilson advocated a more "businesslike" operation of public officials' daily

activities. Further, the future president identified a separation between politics and the

administration of public operations which has also been a lasting theme.

The multidisciplinary nature of public administration is related to a third defining feature:

administrative duties. Public administrators work in public agencies, at all levels of

government, and perform a wide range of tasks. Public administrators collect and analyze

data (statistics), monitor fiscal operations (budgets, accounts, and cash flow), organize large

events and meetings, draft legislation, develop policy, and frequently execute legally

mandated, government activities. Regarding this final facet, public administrators find
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themselves serving as parole officers, secretaries, note takers, paperwork processors, records

keepers, notaries of the public, cashiers, and managers. Indeed, the discipline couples well

with many vocational fields such as information technology, finance, law, and engineering.

When it comes to the delivery and evaluation of public services, a public administrator is

undoubtedly involved.

5. Rural sociology

Rural sociology is a field of sociology associated with the study of social life in non-

metropolitan areas. It is the scientific study of social arrangements and behaviour amongst

people distanced from points of concentrated population or economic activity. Like any

sociological discipline, rural sociology involves the examination of statistical data,

interviews, social theory, observation, survey research, and many other techniques. In

contrast to rural sociology, urban sociology is the study of urban social life. Agribusiness is

one focus of rural sociology and much of the field is dedicated to the economics of farm

production. Other areas of study include rural migration and other demographic patterns,

environmental sociology, amenity-led development, public lands policies, so-called

"boomtown" development, social disruption, rural health care and education polices, and etc.

Topic : Administration And Research

Topic Objective:

At the end of this topic student would be able to:

 explain the importance of administration and research in generalist practice

 define administration in terms of social work skills

 discuss the basic principles and assumptions underlying administrative practice

 define and discuss the importance of supervision in social work administration

 discuss trends in social work administration

 discuss the relationship between supervision and teaching

Definition/Overview:

This topic provides an overview of both social work administration and research. These two

processes are essential in the practice of social work. Administration is one of the major

social work methods; it involves the transformation of social policies into social services. It is

a process receiving great recognition in the totality of social work practice. Administration

includes basic skills such as supervision, consultation, and collaboration. Research is being
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recognized as a critical element in the preparation of social work practitioners. The future of

the profession is dependent upon scientifically-based research which adds to social work

knowledge and answers practice questions. The topic outlines the scientific method paradigm

and describes the following research methods: experimental, historical, social survey,

ecological, evaluation, case study, and qualitative. All of these research methods are utilized

to gain additional understanding about social functioning and the control and reduction of

social problems.

Key Points:

1. Overview

Every human group has structure and organization. Social structure means an orderly, fixed

arrangement of parts making up an integral whole: a society, a community, or an institution.

Social organization refers to the dynamic efficiency of a structure in relation to concerted

action by group members or to their enduring common purposes. Because the two concepts

are closely allied, the terms are sometimes used interchangeably. Concrete planning and task-

oriented activities, however, are best considered as social organization. Statements about the

structure of a group are normally made in abstract terms, often in the form of models. Such

statements refer not to the way members compete and cooperate in particular activities, but to

the similarities and differences they perceive among themselves and that provide them with

their most important social distinctions. As soon as the focus shifts to political, economic,

religious, or kin-oriented activities, the emphasis is on social organization. Social structure

may be studied through the development of models to represent typical cases. A model

usually incorporates several simplifying assumptions to allow concentration on those

components of the structure under study. Two models that refer to different types of society

are given below to illustrate the range of problems encountered in moving from folk and

tribal societies to industrialized societies.

2. Egalitarian Society.

It is not hard to imagine a small, isolated, and homogeneous society comprising some few

hundreds (or thousands) of families, each with its own domicile, each getting its own food

and clothing from nature, and recognizing no chiefs. The rules that generate this type of

society are of two sorts: one set governs the structure of the family groups, and the other

regulates their interrelationships. Family-group rules will be related to a full cycle of

development through one full generation to the establishment of the next. Rules will allocate

authority, work, and privilege according to sex, age, and status. In particular, incest will be
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strongly prohibited. Provision will be made for dissolution or reconstitution of the group

when a member dies. The headship may belong to a man or a woman, or it may be shared.

Sons, daughters, or both may be obliged to shift residence when they marry. In accordance

with such rules, the internal structure of the domestic unit, its typical composition at each

stage of the cycle, and the organization of tasks will be established.

The net effect of these rules is to create a reasonably stable, self-reliant primary group able to

meet most of the demands put upon it without turning elsewhere for help. The further set of

rules required to generate a viable egalitarian society, however, pertains to just those

concerns with which a family on its own cannot be expected to cope. These rules include the

regulation of marriage and fosterage, torts and property rights, intergroup hostility, and

cooperative alliance. Typical of egalitarian societies is the use of clan membership to help

regulate public life: rules of descent determine the clan of each person at birth, and clan rules

in turn define property and hunting rights, ceremonial standing, and the choice of partners in

marriage. Also important to the morale and good order of any folk community is a

ceremonial life that affirms an identity of interest among all the members.

Many examples of egalitarian societies exist. Such societies are not necessarily agricultural

but have subsistence economies, making the family an all-purpose institution. Hunting-

gathering people usually have a band structure, combining several families and attached

individuals in small, nomadic communities or communities that follow the seasonal

movement of game, suited to survival in a given region. Pastoral people often modify their

egalitarian values sufficiently to allow for at least nominal leadership and authority at the clan

or subtribal level of organization. This change occurs because pastoralism generally demands

the preservation of exchange relationships with far-flung peoples, entailing potentially hostile

contacts. Among the best-known examples of egalitarian structure are the Eskimo, or Inuit, as

hunters; the Pueblo Indians of Arizona and New Mexico, as gardeners; and the Nuer of the

Eastern Sudan, as pastoralists. The Navajo, inhabiting a semiarid region near the

Pueblosettlements, are another example of an egalitarian people. Navajo success in the

present century as sheepherders with a strong tradition of personal dignity and independence

stands in contrast to the fate of other peoples who have been unable to maintain effective self-

reliance at the domestic level.

3. Stratified Society.

Contemporary urban-industrial societies are sprawling entities so complex as to defy

conceptualization as complete units. To overcome problems of scale and the anomalies of

urban sprawl, the most satisfactory studies have been of a town or village typical of its
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region, letting it stand for others. Some useful community studies were made in the United

States a few decades ago, particularly in the South, where a town would normally exhibit the

two major types of stratification, ethnic and class, clearly juxtaposed. In the North ethnic

stratificationfor example, prejudicial treatment of Danes in Wisconsin or Irish in Boston early

in the 20th centurywould flare up as an initial response to immigration but soon die away. In

the South the color bar was both more explicit and more durable, being backed by racist

doctrines. Owing to the relative stability of most communities, class differences were also

pronounced. Class lines are never absolute barriers, but caste is.

For caste the cardinal rule is that individuals of different caste must not be members of the

same family. The class barrier entails a contrary rule that, regardless of separate class origins,

all members of one family belong to one class. In order to maintain the cardinal rule of caste,

offspring of the sexual union of whites and blacks in the South were always deemed to be

black; union of a white woman with a black man was deemed particularly pernicious,

because her family connection with a black child could hardly be denied. In a similar

situation in India, when a Brahman woman becomes pregnant by a man of lower caste she

may remain in her household until the live birth, when she is evicted for bringing a stranger

into the midst of her family.

The cardinal rule of class has very different implications. Because differences accruing

within a family through marriage or adoption across class lines must socially disappear, the

class identity of a family must be read from its circumstances, not its history. One significant

current condition may be namethat is, family reputation built up over time in a stable

community. Even in the conditions of the South, however, where "good family" was always

an important claim to status, the main criteria of class were current assets and long-term

expectationswealth and connection to it, education and profession, and the moral qualities

associated with solvency.

Class is associated with competitive individualism and socialmobility, but caste militates

against these qualities of the open society. Because the class principle is more pragmatic, it

cannot be absolute in any sense: of two brothers in the same community, by local standards

one doing well and the other badly, it cannot be categorically affirmed that they belong to

different classes unless they have actually severed connections. The criteria of class standing

are multiple. The more open the class system has been to mobility, the less exact the lines

that may be drawnbut this observation does not mean that class has disappeared. The greater

the competition for class and position, the more steeply stratified a society may become,

although nominal class identities may be vague. A generation ago in the South the boundaries
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of the white upper class were blurring as old families lost their wealth, but the line between

middle and lower class among blacks was becoming more and more clearly defined as

educated or otherwise successful blacks conscientiously set themselves apart from "common

folk" on their side of the color bar.

4. Social Organization

Any attempt to understand the social structure of an industrial society through community

studies must be supplemented by knowledge of the organization of work in small companies

and in the economic and governing bureaucracies or by studies of schools and universities,

churches, voluntary associations, and political parties and movements. Each of these

organizations incorporates structural principles characteristic of the society, but each in turn

has its effect upon the general structure. French labor unions are not quite like the French-

Canadian, and both differ in essentials from British unions. A labor movement cannot be

transplanted from one national context to another without provoking change on both

accountsthe union movement must adapt, and the host society in turn will react, whether by

radicalization or the opposite. By the same token the recent appearance of powerful

multinational industrial organizations has affectedhomogenized, to some extentthe structure

of the modern capitalist world.

Changes of structure may occur with revolutionary violence or by incremental shifts. No

social structures are so brittle that they will not bend and change before breaking under stress;

however, all social structures in the short run do resist change. Some structures remain stable

because they function well with respect to both individuals' needs and the larger context, but

repressive institutions may be maintained in spite of the constraints they impose, and the

most satisfactory institutions may be swept away by external forces.

Social structures do not maintain themselves in the face of ideological and ethical revolution.

A Victorian family structure could never survive in the moral climate of the modern suburb.

Historically, new religions and new social structures have been firmly associated, whether in

modern China or ancient Rome. The study of social structure may offer a comprehensive

view of a society, including even its ideas and moral beliefs, for all social expression has its

structural dimensions. Even the fullest picture, however, of family life in the Hebrides, seen

in the special frame of social structure, is not a substitute for meeting such a family. One

cannot learn all about a religion by studying its priesthood, or all about love by surveying the

customs of courtship in a hundred societies.

The irreducible unit of social structure is the social role, and whereas much may be learned

about a person by studying all the roles that person plays, it does not add up to a
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comprehensive portrait. By the same token, a knowledge of all the component roles and role-

relationships constituting an institution will afford only an abstract or schematic knowledge

of it, and the knowledge of all the institutions of a society does not fully define that society's

place in history. Thus the study of social structure and organization is bounded on one side by

a social psychology sensitive to the play of personality and experience and on the other by

history.

Topic : Mental Health Services

Topic Objective:

At the end of this topic student would be able to:

 understand historical trends that have influenced the development of social work services in

mental health

 discuss the importance of the community mental health center in the provision of mental

health services

 describe the essential elements of the comprehensive mental health system

 describe social work processes within each part of the comprehensive mental health system

 discuss special problems and current issues in mental health

 Describe two strategies for assessing suicide risk.

Definition/Overview:

The care of the mentally ill, from the cruel and inhuman treatment afforded them in the past

to the present day arrangements for their housing and treatment, is described in this topic.

The community mental health centers, state and county hospitals, private hospitals,

residential treatment centers, and clinics are discussed. While new facilities and concepts are

now an accepted part of the care and treatment of mental illness, problems still remain.

Community centers have not been built as planned and needed, the number of mentally ill

homeless are increasing, many of the chronically mentally ill who were moved out of state

hospitals have not found a suitable alternative, and teenage suicide has increased dramatically

in the last 25 years. All these problems cry out for help to the social work profession. Ways

of meeting this challenge and the hope of the future are touched upon in this topic.
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Key Points:

1. Overview

Community mental healthcenters (CMHCs) are locally organized and locally funded

organizations mandated through government regulation to provide a range of psychological

and psychiatric services to residents of a designated geographic area (catchment area).

CMHCs as described here are primarily a United States phenomenon, but similar centers

exist in other countries, such as the United Kingdom, where they are known as community

psychiatric services (CPS), and Italy, where they are called community mental health centers.

Community services can now be found in many countries in Europe, Asia, and North

America. These services include inpatient care, outpatient care, partial hospitalization,

emergency services, and consultation and education to agencies and to the public regarding

mentalhealth issues and prevention of problems. Since the late 1990s, many centers decided

to call themselves to behavioral healthcenters because their services include treatment

programs for alcohol and other substance abuse. To understand the role CMHCs fulfill today,

it is important to examine their origins and development in the context of the history of

mental healthcare.

2. Historical Antecedents

In the eighteenth and nineteenth centuries, the mentally ill were subjected to an extraordinary

variety of treatments. Exorcisms, eugenics, chains, and jails were all elements of the

treatment package in the past. There were those who championed a more humane approach,

including Philippe Pinel (17451826) in France, Dorothea Dix (18021887) in the United

States, and William Tuke (17821822) in England. Despite their efforts, however, most

mentally ill patients were confined to custodial care until the 1930s and 1940s.

The Sociologist and social anthropologist Erving Goffman's Asylums (1961) described the

destructive effects of the infrastructure of the institutions that encouraged the status quo, and

therefore encouraged the public to consider alternative approaches to mental illness. Such

treatment was, however, available only to the wealthy. Care for most people included

placement in a twenty-four-hour facility, a psychiatric ward typically run by poorly trained

county, state, or federal government staff. By the 1930s, these institutions were bursting at

the seams. Urbanization, economic depression, and the pressures of daily life contributed to

increased admissions to these warehousestyle facilities, typically located in quieter rural areas

whose distance from towns protected the patient from the family and community and the

society from the patient. Few patients were discharged. Large sums were spent to provide

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

38
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



care and seclusion from the world. Such treatments as electroconvulsive therapy, insulin

coma therapy, lobotomies, and hydrotherapy (all pioneered in the 1930s) were of little value

and did not encourage the patient's return to family and community.

A variety of new treatment approaches and medical interventions developed in the 1950s to

1960s, within and outside the hospital, encouraged the development of the CMHCs. These

included group psychotherapy, family therapy, and the therapeutic social club (a precursor to

the current psychosocial rehabilitation programs), all of which encouraged independence and

redirection toward home and community. The therapeutic community, a term popularized by

Doctor Maxwell Jones in the early 1950s, offered a group approach, redirecting patients

toward the outside world, with the doctor acting as facilitator and other patients offering

communal support. Former mental patient Clifford Beers pioneered the mentalhygiene

clinics, and some cities created child guidance clinics. However, perhaps the single most

important development was the introduction in the mid-1950s to mid1960s of medications

known as phenothiazines (examples include Thorazine and Mellaril), which helped to calm

the patient and to control the psychiatric symptoms. Patients and staff could be hopeful as

mentalillness became more controllable. Open-door policies began in hospitals, and some

halfway houses were established. Mental health professionals now had some new tools for

helping the patients to return home.

Sociologist and social anthropologist Erving Goffman's Asylums (1961) described the

destructive effects of the infrastructure of the institutions that encouraged the status quo, and

therefore encouraged the public to consider alternative approaches to mentalillness. The mass

media also helped with public perception by portraying the mentally ill as people with

feelings, thoughts, and needs rather than simply as mad men and women. Mary Jane Ward's

(1946) novel The Snake Pit and the 1948 film with the same title, Ken Kesey's novel One

Flew Over the Cuckoo's Nest (1962), and articles in magazines and newspapers began to

humanize these people.

3. The Beginnings

Concurrently, as the American Psychiatric Association was speaking out for changes, federal,

state and local officials were exploring alternatives. In 1955, one out of every two hospital

beds in the United Stateswas occupied by a psychiatric patient. The largest economic and

political boon to change was the Community Mental HealthAct, passed in October 1963,

resulting from Action for MentalHealth , a report commissioned by President Kennedy,

whose sister Rose was mentally retarded and mentally ill. This legislation created funds for

construction of community mental health centers to serve 50,000 to 100,000 residents and

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

39
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



provide the five levels of service described above. Funds were included for staffing the

centers with psychiatrists, who oversaw treatment offered primarily by nurses, psychologists,

social workers, and paraprofessional case managers. Funding would be on a descending scale

for eight years, with the local governments and agencies mandated to provide matching funds

from other sources, including state and local governments, insurance reimbursement,

charitable contributions, foundation funds, and so forth.

The psychiatric community was optimistic that CMHCs could care for the severely mentally

ill outside of the hospital. In addition, court decisions defined the right to treatment in the

least restrictive environment possible and defended the patient's right to refuse treatment.

These forces also paved the way for opening CMHCs and placing patients in neighborhoods,

a process known as de-institutionalization. However, no provisions were made for linkages to

the existing state psychiatric hospitals, nor were transitional housing or vocational training

included. Clients who had been told what to do daily, even hourly, suddenly had to fend for

themselves. Meanwhile, finances were limited, as were alternative services like vocational

training. The money needed to fulfill the goals of de-institutionalization was never redirected

from the budgets of the large institutions. As a result, the services needed were underfunded.

In 1981, the Omnibus Budget Reconciliation Act reorganized the funding to block grants to

the states, which were not allocated uniformly among the states. The law also ended federal

administration of CMHCs, passing regulation over to the states. The National Institute of

MentalHealth became a technical adviser rather than an administrator. While the increase of

local facilities diminished the use of themental hospital, local facilities did not bring an end to

the traditional mental hospital, in part because the CMHCs began to offer services to new

client populations. These included young chronically ill patients, mentally ill chemical

abusers, and MICA clients, families and children, as well as special populations such as rural

clients and the homeless. CMHCs also instituted community support programs (CSPs), case

management, and service linkage programs for the severely mentally ill client. These CSPs

were generally affiliated with community-based agencies that offered transitional housing,

health and dental care, and vocational training.

Statistics regarding usage and cost are somewhat difficult to cull because programs no longer

necessarily use the acronym CMHC. In addition, now that programs are run by the states,

frequently only state figures are accessible. Length-of-stay statistics in public mentalhospitals

show a decline in the patient census from 560,000 in 1955 to 60,000 in 2000. In 1955, 77

percent of psychiatric patients were treated primarily in twentyfour-hour care settings, 23
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percent in outpatient care settings. In 1998, 24 percent were treated in inpatient units, 76

percent in less intensive environmentsa nearly complete reversal.

4. Child mental health

Child mental healthis defined as the total well-being and optimal development of a child in

the emotional, behavioral, social, and cognitive domains. Children's mental health is often

defined as different than adult mental healthand more multifaceted because of the unique

developmental milestones that children experience. Characteristics of the child (e.g., gender,

genetics) are important determinants of that child's well-being. However, the definition also

includes those conditions that directly affect or modify mentalhealth, including aspects of a

child's family, community, and broader society.

The mental healthproblems children may experience may be reflected as difficulties in

psychological and emotional development, social relationships, and behavior. When

problems are persistent, severe, and cause impaired functioning, they are defined as mental

healthdisorders. Well-designed mental healthpromotion/prevention programs and

interventions can enhance the well-being of children, and mitigate the escalation of problems.

A child's well-being is influenced by a variety of protective and risk factors. Fostering

psychological and emotional health is an important part of good mentalhealth. Children with

good mentalhealth are able to develop emotionally and cognitively, form effective social

relationships with others, and cope with problems. Protective factors are child and

environmental characteristics that enhance positive mental health outcomes by protecting a

child/reducing the negative effects created by risk factors. Protective factors can be

characterized as child, family, and community strengths that contribute to resilience. Child

strengths can include healthy physical status, intelligence, and a relaxed temperament. Family

strengths are those characteristic of a cohesive and supportive family (e.g., nurturing

parenting style, supervision, socioeconomic advantage). Community strengths can encompass

safe schools and participation in recreation activities.

The impact of risk factors often leads to poor mental health outcomes in children. The

presence of multiple risk factors increases a child's vulnerability to experiencing a problem.

Risks may stem from premature birth and low birth weight, physical health, ethnicity, peer

and family relationships, parental mental healthstatus (especially the mother), having parents

who abuse alcohol and/or drugs, and witnessing family violence. Many experts cite

socioeconomic status (i.e., parental education or income) as a strong predictor of

psychological well-being. In addition, particularly vulnerable groups of children are those

who have been physically or sexually abused, those in foster care, and refugee children.
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Another subgroup of children are those with learning disabilities. Children with a learning

difficulty (e.g., problems in learning and understanding compared with children of the same

age) are at increased risk of developing a mental health problem.

Clinical definitions of children's mentalhealth focus on the identification and classification of

disorders as well as their treatment and are most often based on the Diagnostic and Statistical

Manual for Mental Disorders. Mental disorders cause both diagnostically significant

symptoms and functional impairment. Defined in this way, community prevalence rates

indicate that 15 percent of children (and youth) may experience a mental disorder at any

given time. Anxiety, attention, conduct, and depressive disorders are the most common types

of childhood disorders. One in five children may have more than one disorder (comorbidity).

These conditions have a negative impact on children's development andfunctioning in the

home, school, and community. Approximately 50 percent of childhood disorders also persist

and can affect eventual adult productivity and functioning. The human and economic impact

of mental health disorders places them among the most costly of health conditions.

5. Prevention/Intervention

Population-based research has confirmed that many children with mental health disorders do

not receive the treatment they need. Recent estimates based on a combination of

epidemiological studies indicate that only 20 percent of children with disorders receive

specialized services. Unmet need is reflected in differential access (particularly for minority

children), and may be a result of specific barriers that impede serviceuse. Barriers that inhibit

access to services are often comprised of distance to care, wait for treatment, and the

stigmatization of mental illness. Other factors can include lack of parental knowledge of

available resources, and parent psychosocial functioning (e.g., depression). Furthermore,

families who experience social adversity (e.g., family stress, lack of social support) may have

great difficulty in accessing care. Children in single-parent or impoverished homes, who

experience trauma such as child abuse, or whose families are mobile are significantly less

likely to seek help for their mental healthdifficulties.

Difficulties with service use for children with mental healthdisorders have been emphasized

in policy documents aimed at addressing these issues, such as the 1999 Surgeon General's

report on mentalhealth. Efforts to improve access to mentalhealth services have been

undertaken, such as systems-of-care, wraparound intervention, and large-scale projects. Some

experts have suggested a combination of population health and clinical strategies. This would

involve a mix of universal promotion/prevention programs to foster optimal wellbeing for all

children, and more targeted interventions delivered in a strategic, cost-effective manner.
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Recent service models have emphasized holistic, family-centered promotion strategies and

care. Intended policy outcomes of programs and services are the optimal development of all

children, and the reduction in impairments associated with mental health disorders.

Topic : Social Work In Health Care

Topic Objective:

At the end of this topic student would be able to:

 describe how social work services are provided in health care settings

 discuss the implications of the HMO act of 1973 for social workers in health care

 discuss the types of knowledge needed by social workers in health care settings

 discuss the future role of social workers in health care

 describe the role of social workers in implementation of disease prevention programs

Definition/Overview:

This topic is a description of the development of healthcare social work practice emphasizing

the necessary skills to practice effectively. Health care practice in social work is done in

responsible collaboration with medicine. It is practiced in hospitals and clinics and in other

settings that commonly are identified with the practice of medicine. The clientele of health

care social work are those whose needs are social and psychological and whose functioning

has been or is in danger of becoming impaired because of illness, disease, ordisability. The ill

person, to the social worker, is one who is not performing adequately in the various social

roles appropriate for him or her. There are many factors to illness and, in work with the ill

person, the social worker addresses him or herself to those bearing directly on the person's

performance in various roles - employee, employer, husband, wife, or child. Illness has

various and different meanings for the individual, family, and the community. The family's

activities often are centered around the sick person, who is in a position to control the

activities of the household. Medical and health agencies within the community are

established to assist the family in the performance of its role. The meaning of illness to the

community lies largely in the need of the community to promote the health of its citizens.

Social workers, particularly those in health care settings, are in strategic positions to give

direction to the development of services in communities.
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Key Points:

1. Overview

Medical Social Work is a sub-discipline of social work, also known as Hospital social work.

Medical social workers typically work in a hospital, skilled nursing facility or hospice, have a

graduate degree in the field, and work with patients and their families in need of psychosocial

help. Medical social workers assess the psychosocial functioning of patients and families and

intervene as necessary. Interventions may include connecting patients and families to

necessary resources and supports in the community; providing psychotherapy, supportive

counseling, or grief counseling; or helping a patient to expand and strengthen their network

of social supports. Medical social workers typically work on an interdisciplinary team with

professionals of other disciplines (such as medicine, nursing, physical,occupational, speech

and recreational therapy, etc.).

The medical social worker has a critical role in the area of discharge planning. It is the

medical social worker's responsibility to ensure that the services the patient requires are in

place in order to facilitate a timely discharge and prevent delays in discharge that can cost the

hospital thousands of dollars per per day. For example, the medical doctor may inform the

medical social worker that a patient will soon be cleared for discharge (a term that means that

the patient no longer requires hospitalization) and will need home care services. It is the

medical social worker's job to then arrange for the home care service to be in place so that the

patient can be discharged. If the medical social worker fails to arrange for the home care

service, the patient may not leave the hospital resulting in a delay in discharge. In such

situations the treating physician is ultimately held responsible for the delay. Nevertheless the

medical social worker often bears the brunt of the blame for the delay in discharge and his or

her failure to perform often attracts the attention of management. As medical social workers

often have large caseloads and have to meet tight deadlines to arrange for necessary services,

medical social work is a highly demanding job and as a result the turnover rate is high. In

addition, medical social worker often confront highly complex cases involving patients with

multiple psycho-social issues, all of which requiring intervention and leading to delays in

discharge. For instance, in a major urban acute care medical center, it is not uncommon for

the medical social worker to assess patients who are simultaneously homeless, without health

insurance coverage, have multiple chronic medical and psychiatric conditions, are

unemployed, have just been released from incarceration, and have substance abuse problems,

all of which, separately and together, can impede timely discharge. Sometimes situations as

mundane as the patient needing carfare or shoes can lead to delays in discharge, especially if
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these needs are not identified early. This is why a complete and timely assessment of the

patient's psychosocial needs is critical. Other skills required of the medical social worker is

an ability to work cooperatively with other health care staff as part of a multidisciplinary

treatment team, good analytical and assessment skills, an ability to communicate clearly with

both patients and staff, an ability to quickly engage the patient in a therapeutic relationship,

an ability to process almost an neverending flow of paperwork, and a willingness to advocate

for the patient, especially in situations where the medical social worker has identified a

problem that may compromise the discharge and put the patient at risk in the community. For

example, the medical doctor reports that a frail elderly patient is medically cleared for

discharge and plans to discharge the patient home with home care services. However, after

assessing the patient's psychosocial needs, the medical social worker determines that the

patient does not have the requisite ability to direct a home care worker and recommends that

the discharge be deferred pending further assessment of this problem. In such a case, it is the

medical social worker's ethical duty to inform the medical doctor that the discharge may

place the patient at risk and advocate for another, more appropriate discharge even if it means

that the patient's discharge has to be postponed. It is precisely in such cases that the medical

social worker proves his or her worth - by placing the needs of the patient above all other

considerations.

2. Gerontological social workers

Gerontological social workers provide clinical services to older adults and their families,

develop programs to serve older adults and reshape current programs where consumers are

aging, administer health and long-term careorganizations, and help develop health and social

policies. Gerontological socialworkers provide these services in health and long-term care

settings, including health care clinics, hospitals, extended careand rehabilitation units,

assisted-living facilities, and nursing homes. They also serve older adults in private homes

through home health, hospice, and other community-based care agencies (both public and

private). Social workers workwith other allied health professionals in these settings, often as

part of interdisciplinary teams. They are distinguished from other professionals by their

knowledge of community resources and the range of options available to meet the

biopsychosocial needs of clients, their psychosocial perspective and multidimensional

assessment skills, and their skills in engaging elderly persons, their families, and the

community in aspects of problem solving.
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3. Social work interventions

Social work interventions in health and long-term care often begin with a referral from

another provider, such as a doctor or an administrator, or from routine screening or outreach

protocols. Referrals are generally made in response to complicated psychosocial situations,

the need to transition between settings, or the need for service arrangements. The social

worker often completes a multidimensional assessment covering physical functioning, mental

status, emotional health, social resources, living arrangements, physical environment,

informal and formal service use, and financial resources. Social workvalues also call for

assessing values and preferences of older adults and their families to enhance care planning.

Social workers implement a variety of interventions in health and long-term care settings.

Clinical case management is often needed in these settings. Case management is an

intervention aimed at organizing an effective and efficient package of services to meet client

needs. Primary tasks include assessing service needs, planning with older clients and their

families, care arrangement and coordination, follow-up, and monitoring. The term clinical

case management is used because counseling is important in this process; it is more than just

information and referral. Family dynamics are complex, clients refuse services, clients and

personal care workers clash, and service needs change for clients who have degenerative

conditions. Family care and assistance from formal sources must be balanced. Also, the

development of service arrangements depends on client resources and entitlements, which the

social worker must understand accurately. This can be challenging because even though

numerous federal, state, and local programs provide health and socialservices and income to

older adults, financing carepackages is usually difficult. Social workers must know the

programs that affect their clients, assist clients in obtaining coverage, and maximize the use

of these financial supports while helping clients and their families to budget costs that must

be borne privately.

Social workers provide discharge-planning services to patients in nursing homes, day

treatment programs, and hospitals. They are also called on to help with other transitions such

as home to day care center and home to nursing home. Social workers strive to ensure

continuity of care, to ease adjustment, and to maximize client self-determination and choice.

Within health care facilities, and in conjunction with community-based organizations, they

organize and lead therapeutic groups that address various challenges such as widowhood,

caregiving, and recovering from or adjusting to stroke or Parkinson's disease. Critical to the

counseling function offered by social workers is psychoeducation to clients and families

about disease and disease management (e.g., depression, Alzheimer's, diabetes, sensory
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impairment). Social workers are also members of hospice teams that provide planning for end

of life careas well as counseling for dying patients and their families.

In Section 3 of this course you will cover these topics:
Social Work In The Schools

Social Security And Public Welfare

Family And Child Welfare Services

Correctional Services

Topic : Social Work In The Schools

Topic Objective:

At the end of this topic student would be able to:

 describe some new approaches to education delivery

 discuss predictors of school violence described in the text

 describe how social work is currently practiced in the schools, including individual, group,

and community interventions

 discuss considerations for working in the schools with students of color.

Definition/Overview:

Problems in the public schools are becoming more serious and widespread, resulting in a

greater need for social work services. As social workers share their expertise with pupils,

teachers, and parents they provide a link between the schools and social agencies. Social

workers facilitate the application of need and resource. They help by working with the

individual student, in-group activities, and, in a larger sense, by working with the community

to make it possible for learning to occur. This may include working with other students,

parents, teachers, and administrators and the community to help the system meet the needs of

students at risk. The free compulsory public education system is being challenged which

gives social workers the opportunity to imaginatively seek solutions to the problems

encountered in teaching the young people in America. They intervene to remove barriers to

learning, and they work with the team--teachers and other specialists--to bring about the

maximum educational benefits.
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Key Points:

1. School social worker

School social workers are one of the three professional pupil services groups that provide

counseling services to children and adolescents in schools. School social workers have

worked in schools for over 100 years and are recognized in a majority of U.S.states and

several foreign countries. Most school social workers hold a Master of Social Work degree

and have specialized training in helping students within the context of local schools.

2. Historical highlights

School social work has an extensive history, dating to 1906-07, when it was established in

New York, Boston, Chicago and New Haven, CT.At its inception, school social workers were

known, among other things, as advocates for equity and fairness as well as home visitors. The

expansion of school social work services was encouraged by a number of factors. By 1900

over two-thirds of the states had compulsory attendance laws and by 1918, each state had

passed compulsory attendance laws, making school attendance obligatory, and not simply a

privilege. Child labor legislation, the Progressive Movement which saw social work efforts

initiated in the schools, and community settlement programs also led to its growth. A 1917

study of Truancy in Chicago supported findings that the need for school attendance officers

who understood the social ills of the community and school social workers were best

equipped for that responsibility (Allen-Meares, 1996, p. 25). Mary Richmond, one of the

founding mothers of social work, devoted an entire topic to the visiting teacher in her 1922

book on What is Social Casework? The testing movement influenced school social work

growth as well. Through the testing movement, educators were gaining knowledge about

individual differences, underscoring the need for some children to attend school, children

whose social conditions related to their test scores. Lastly during this time, leaders in the field

like Sophonisba P. Breckinridge, expressed concerns of how school and education would

relate to future success and happiness, and expressed the need to connect school and home in

order to relate to the needs of children.

In the 1920s, the mental hygiene movement was concerned with treating nervous disorders

and behavioral problems in difficult children. In the 1930s, like school counseling, school

social work also declined. From the 1940-1960 casework in schools had become an

established specialty, the profession began to emphasize collaboration and communication

with teachers and others school personnel. Now the school social worker was an expert who

could help schools on psychosocial issues.
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School social workers were affected by governmental reforms and education research. In the

1960s, pupil-personnel laws called for a greater emphasis by school social workers on the

development of school policies. Like school counselors, social workers were now called upon

to address student needs while also addressing the sources of student troubles within the

school. In the 1970s, school social work services were officially recognized by the U.S.

passage of the Education of All Handicapped Children's Act of 1975 (P.L. 94-142), renamed

the Individuals with Disabilities Education Act in 1990. In the latter part of the 1970s,

inflation was rising at an alarming rate and budget cuts threatened the profession of school

social work, especially as many social workers were being replaced by other school personnel

claiming similar roles. The National Association of Social Work (NASW) published a

newsletter to bring attention to the issue and get responses from practitioners. Through this,

NASW conducted research and replicated the findings of others' studies on the roles of

school social workers and models of practice, and school social work continued to expand. In

the 1980s, this led to NASW giving more attention to the profession and more service to meet

the needs of this social work group. NASW participation in the profession eventually led to a

school social worker credential in 1992the first time the School Social Work Credential

Exam was given. From then until now, there has been a trend of integrative collaborative

services. (Allen-Meares et al., 1996) In July 1994, driven by a need for more specific services

for school social workers, a group of about 64 school social workers from across the country

met in Edwardsville, IL. The group decided to form the School Social Work Association of

America and drafted the first constitution and by-laws for the organization.

3. Theoretical framework and services

3.1 Traditional model

School social work is structured around a range of ever expanding practice models.

Alderson first described these as the traditional-clinical model; the school change

model whose major focus was the dysfunctional conditions of the school; the

community school model which urged school social workers to employ community

organization methods; and the social interaction model which de-emphasized a

specific methodology and required the worker to intervene with the systems

interacting with the target system. While many school social workers use an approach

that draws on components from all of these, the traditional model, focusing on

working with students with social and emotional difficulties and their parents,

continues to predominate. In the clinical model, school social workers work primarily

through casework methods supplemented by group methods with students and family
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members. In today's practice, a greater emphasisis placed on evidence based and

promising intervention methods (Raines, 2008).

3.2 School-community-pupil relations model

Of all the models, this one, first articulated by Lela Costin, seems to be the most

comprehensive. It focuses on the school, community, and student and the interactions

among the three. In this model, school social workers serves as mediators, negotiators,

consultants, and advocates for students and school personnel, listening to student

grievances. They also set up informal groups for students, teachers, and other school

personnel. This model also encompasses the evaluation by the school social worker of

characteristics of students, the school, and community conditions that may affect the

availability and quality of educational opportunities for target groups (students with

chemical dependency, disabilities, and so on). They are grounded in social learning

theory and systems theory.

4. Education and training

States regulate school social work practice in different ways. Approximately 33 jurisdictions

license or certify school social workers, most require a masters degree in social work (MSW),

but a smaller number of states also license bachelors of social work (BSW). The National

Association of Social Workers with 150,000 members also offers a Specialty Certificate in

school social work but this is not required for employment in the schools.

The Council on Social Work Education (CSWE) is the national accrediting body for social

work education at the BSW and MSW level. It specifies foundation social work program

components, but social work specialties areas are defined by the individual accredited MSW

programs. "Social work education is grounded in the liberal arts and contains a coherent,

integrated professional foundation in social work practice from which an advanced practice

curriculum is built at the graduate level." (CSWE, Educational Programs and Accreditation

Standards, www.cswe.org). For a list of BSW and MSW programs accredited by the Council

visit their web site. Other specialties in social work may include a content in policy, planning,

administration, and a range of practice areas including child and family services, health,

mental health, and aging.
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Topic : Social Security And Public Welfare

Topic Objective:

At the end of this topic student would be able to:

 provide an overview of federal responsibility for social welfare in the United States,

including recent changes

 discuss the current crisis related to Social Security

 describe the role of social workers in administration of social services.

Definition/Overview:

Social workers: Social workers have long been associated with the caring of the poor and

needy. As government agencies have taken over the administration of programs designed to

provide the necessities of life to those who cannot provide for themselves, social workers

have become an important part of these programs. This topic centers on provisions under old

age, survivors, disability, and health insurance; unemployment compensation; old-age

assistance; aid to families with dependent children; and aid to the blind and disabled. Social

workers play an important part in the administering of services both in state and federal

programs. Their roles are the basis of the discussion in this topic.

Key Points:

1. Overview

Social security primarily refers to a social insurance program providing social protection, or

protection against socially recognized conditions, including poverty, old age, disability,

unemployment and others. Social security may refer to:

 social insurance, where people receive benefits or services in recognition of contributions to

an insurance scheme. These services typically include provision for retirement pensions,

disability insurance, survivor benefits and unemployment insurance.

 income maintenancemainly the distribution of cash in the event of interruption of

employment, including retirement, disability and unemployment

 services provided by administrations responsible for social security. In different countries this

may include medical care, aspects of social work and even industrial relations.
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 More rarely, the term is also used to refer to basic security, a term roughly equivalent to

access to basic necessitiesthings such as food, clothing, shelter, education and medical care.

2. Social Insurance

Actuaries define social insurance as a government-sponsored insurance program that is

defined by statute, serves a defined population, and is funded through premiums or taxes paid

by or on behalf of participants. Participation is either compulsory or the program is heavily

enough subsidized that most eligible individuals choose to participate. In the U.S., programs

that meet this definition include Social Security, Medicare, the PBGC program, the railroad

retirement program and state-sponsored unemployment insurance programs.

3. Income maintenance

This policy is usually applied through various programs designed to provide a population

with income at times when they are unable to care for themselves. Income maintenance is

based in a combination of five main types of program:

 social insurance, considered above

 means-tested benefits. This is financial assistance provided for those who are unable to cover

basic needs, such as food, clothing and housing, due to poverty or lack of income because of

unemployment, sickness, disability, or caring for children. While assistance is often in the

form of financial payments, those eligible for social welfare can usually access health and

educational services free of charge. The amount of support is enough to cover basic needs

and eligibility is often subject to a comprehensive and complex assessment of an applicant's

social and financial situation.

 non-contributory benefits. Several countries have special schemes, administered with no

requirement for contributions and no means test, for people in certain categories of need - for

example, veterans of armed forces, people with disabilities and very old people.

 discretionary benefits. Some schemes are based on the discretion of an official, such as a

social worker.

 universal or categorical benefits, also known as demogrants. These are non-contributory

benefits given for whole sections of the population without a test of means or need, such as

family allowances or the public pension in New Zealand (known as New Zealand

Superannuation).

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

52
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



4. Social Protection

Social protection refers to a set of benefits available (or not available) from the state, market,

civil society and households, or through a combination of these agencies, to the

individual/households to reduce multi-dimensional deprivation. This multi-dimensional

deprivation could be affecting less active poor persons (e.g. the elderly, disabled) and active

poor persons (e.g. unemployed). This broad framework makes this concept more acceptable

in developing countries than the concept of social security. Social security is more applicable

in the conditions, where large numbers of citizens depend on the formal economy for their

livelihood. Through a defined contribution, this social security may be managed. But, in the

context of wide spread informal economy, formal social security arrangements are almost

absent for the vast majority of the working population. Besides, in developing countries, the

state's capacity to reach the vast majority of the poor people may be limited because of its

limited resources. In such a context, multiple agencies that could provide for social protection

is important for policy consideration. The framework of social protection is thus capable of

holding the state responsible to provide for the poorest sections by regulating non-state

agencies.

Topic : Family And Child Welfare Services

Topic Objective:

At the end of this topic student would be able to:

 describe the implications of changing family structures for social work with children and

families

 describe some of the factors associated with child abuse and neglect

 describe the types and organizations of services under the umbrella of child welfare services

 discuss the concept of family preservation and the social work interventions intended to

promote it

 discuss foster care, including the types of arrangements used, rationale for use, and social

work with foster children

Definition/Overview:

Under various auspices and with provision for certification and licensing in some states,

marriage and family counseling services meet society's concern for the stability of the family.
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Using premarital counseling, family counseling, and work with unwed parents social workers

play an important role in providing education and support to the family. Child welfare is a

diversified program of services for children and their families who require the help of the

community. These programs have the interest, concern, and financial backing of society, and

are the means of preventing social breakdown by restoring the usefulness of children and

families who have had disorganizing experiences. Foster care, adoption services, and

protective custody for children with special needs are also discussed.

Key Points:

1. Overview

Child Protective Services (CPS) is the name of a governmental agency in many states of the

United States that responds to reports of child abuse or neglect. Some states use other names,

often attempting to reflect more family-centered (as opposed to child-centered) practices,

such as "Department of Children & Family Services" (DCFS). CPS is also known by the

name of "Department of Social Services" (DSS) or simply "Social Services."

2. Functions

CPS agencies operate under authority assigned to them by the individual state legislatures,

and generally perform a series of functions that can be identified as follows:

2.1 Intake

Receive reports of child maltreatment allegations. In most states, mostly everyone is a

mandatory reporter, especially public safety personnel (fire, police, etc.), public social

service workers, school staff, day care staff, and more. One exception is attorneys

representing clients on child-maltreatment criminal charges; and, substance-abuse

treatment providers.

2.2 Screening the Report

Determine if a report's allegations meet statutory definitions for child maltreatment. If

statutory definitions (State law) are met, then the report is accepted for

investigation/assessment and a case is opened; otherwise, it is screened out, and might

be forwarded to another agency for follow up supportive services to prevent child

maltreatment.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

54
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



2.3 Investigation/Assessment

To determine if a received report on an open case is substantiated to be true, then CPS

social workers, as agents of the Juvenile Court, "investigate" or "assess" the

allegations through contacts with the family and pertinent collateral-information

providers (school staff, neighbors, etc.). Home visits are usually included although

different states have different restrictions regarding this. After completion of the

investigation, if the allegations are substantiated, a report is made to the Juvenile

Court with a petition for action and recommendations for disposition. If the

allegations are unsubstantiated (found not true), the case is closed.

2.4 Case Decision and Disposition

If the child-maltreatment allegations prove sufficiently credible (substantiated), a

petition is filed with the Juvenile Court to take action. This petition may be to remove

the child from the custody of the parents or legal guardian. If the petition is approved

by the Juvenile Court, the Court makes findings of jurisdiction and disposition. The

child is then considered to be adjudicated as a ward of the Court, and placed under the

custody and care of the CPS agency, supervised by the Court. The child remains

under the custody of the Court until proof is provided that the child can safely return

to the care and custody of the parents or guardian from which they were removed. If

the allegations are not sufficient to warrant removal of the child but substantial or

potential risk of maltreatment is still present, the Agency can petition the Court to

retain the child in their own home under the supervision of the Court (through the

CPS agency). The CPS Agency then initiates family maintenance services. In

addition, if the determination is made that the child can be safely maintained in their

home without Court supervision, and the family is in need of supportive services to

prevent future maltreatment, then either voluntary post-investigative services are

generally provided.

2.5 Treatment/Case Management

CPS case-management/treatment services are provided to the affected child, and to

the family to address the reasons for CPS involvement and to prevent further child

maltreatment. If the child has been removed from the home, then family reunification
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services are provided. These include everything from individual counseling, to family

counseling, to anger management, to substance abuse treatment, to parenting

education, and more. If the child remains in the home, then family maintenance

services are provided. These include the same services as mentioned above with a

focus on maintaining the child safely in their own home.

2.6 Case Closure

If the case decision found no need for follow-up services by CPS, or if the family

and/or community has addressed all risk factors that lead to the provision of CPS

case-management services, or if a family's rights to a child is terminated and the child

has been adopted, then the case can be closed.

3. History

In 1655, in what is now the United States, there were criminal court cases involving child

abuse. In 1692, states and municipalities identified care for abused and neglected children as

the responsibility of local government and private institutions. In 1696, England first used the

legal principle of parens patriae, which gave the royal crown care of "charities, infants, idiots,

and lunatics returned to the chancery." This principal of parens patriae has been identified as

the statutory basis forU.S.governmental intervention in families' child rearing practices.

In 1825, states enacted laws giving social-welfare agencies the right to remove neglected

children from their parents and from the streets. These children were placed in almshouses, in

orphanages and with other families. In 1835, the Humane Society founded the National

Federation of Child Rescue agencies to investigate child maltreatment. In the late-1800s,

private child protection agencies modeled after existing animal protection organizations

developed to investigate reports of child maltreatment, present cases in court and advocate for

child welfare legislation.

In 1912, the federal Children's Bureau was established to manage federal child welfare

efforts, including services related to child maltreatment. In 1958, amendments to the Social

Security Act mandated that states fund child protection efforts. In 1962, professional and

media interest in child maltreatment was sparked by the publication of C. Henry Kempe and

associates' "The battered child syndrome" in JAMA. By the mid-1960s, in response to public

concern that resulted from this article, 49 U.S. states passed child-abuse reporting laws. In

1974, these efforts by the states culminated in the passage of the federal "Child Abuse
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Prevention and Treatment Act" (P.L. 93-247) providing federal funding for wide-ranging

federal and state child-maltreatment research and services.

4. In the public eye

The CPS system has numerous detractors, including those who believe that the state forcibly

removing children from their homes and families is the ultimate dehumanization. A recent

analysis of child welfare practice and mandated reporting laws (Drake & Jonson-Reid, 2007)

found that child welfare agencies are generally viewed positively, both by the general public

and by other social service providers, such as psychologists. This study concluded that many

common criticisms of CPS and mandated reporting laws are factually unfounded. Brenda

Scott, in her study of CPS concluded, "Child Protective Services is out of control. The

system, as it operates today, should be scrapped. If children are to be protected in their homes

and in the system, radical new guidelines must be adopted. At the core of the problem is the

antifamily mindset of CPS. Removal is the first resort, not the last. With in-sufficient checks

and balances, the system that was designed to protect children has become the greatest

perpetrator of harm."

Many experts who work in the industry meanwhile believe the government fails to do

enough. Professor Ted Melhuish in his research of December 7, 2006 presents the case for

additional government intervention in terms of "Rates of Return to Human Capital

investment." Citing a 1993 study of 123 young African-American children he finds early

intervention ultimately contributes to greater tax revenue and also identifies possible cost

savings in the areas justice, mental health and welfare. The study concludes that every dollar

invested in Child Protective Services produces a return of $7.16 Why Early Intervention?

5. Texas2008 Raid of YFZ Ranch

In April 2008, many raised questions as the CPS in Texas removed every minor child and

infant from the YFZ Ranch polygamist community, with the assistance of heavily armed

police with an armored personnel carrier. They convinced a judge that they had sufficient

evidence to conclude that all of the children were at risk of suffering from child abuse as they

were being groomed for under-age marriage.

The Texas Department of Family and Protective Services had itself been an object of reports

of unusual numbers of poisonings, death, rapes and pregnancies of children under its care

since 2004. The Texas Family and Protective Services Crisis Management Team was created

by executive order after the critical report Forgotten Children of 2004. Texas Comptroller

Carole Keeton Strayhorn made a statement in 2006 about the Texas foster care system. In

Fiscal 2003, 2004 and 2005, respectively 30, 38 and 48 foster children died in the state's care.
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The number of foster children in the state's care increased 24 percent to 32,474 in Fiscal

2005, while the number of deaths increased 60 percent. Compared to the general population,

a child is four times more likely to die in the Texasfoster care system. In 2004, about 100

children were treated for poisoning from medications; 63 were treated for rape that occurred

while under state care including four-year old twin boys, and 142 children gave birth. It

should be noted that Ms. Strayhorn's report was not scientifically researched. Much of what

was reported was anectodal and gleaned by the investigations of untrained interns from the

State Comptroller's office visiting private child care facilities. Interestingly, the majority of

problems found in the system were at private child placing agencies, but Ms. Strayhorn's

recommendation was to transfer all of the child placement work in Texas to private agencies.

She demonstrated little understanding of the depth of the issues related to child placement

and the true nature of problems within the system. The report was heavily biased and many

believe it was an effort on Ms. Strayhorn's part to gain public attention to help her in a

planned run for Governor of Texas. Texas has instituted many reforms to its child welfare

system since 2005 in an effort to improve services to families. The investigation function has

received much financial support and caseloads are significantly reduced allowing

investigators to take more time and make better decisions. Unfortunately, little attention has

been paid to the need for more caseworkers for children who are in foster care. These

children continue to share a caseworker with anywhere from 30 to 100 other children. Their

cases do not get the attention they deserve. Until major reforms are put in place to assure that

children in the conservatroship of the state get as much attention as those at risk in their

homes, the well-being of these children will continue to be in question.

The report stated that children were being unnecessarily neglected and abused and dying. A

12-year-old boy died in December 2005, suffocated while being restrained from behind by an

employee of the facility. Another died May 30, after drowning in a creek during a bicycle

outing. A three-year old was treated for poisoning from an atypical, mind-altering anti-

psychotic drug.

Gene Grounds of Victim Relief Ministries reported no hysteria or crying children from

children removed from the ranch. He commended CPS workers as exhibiting compassion,

professionalism and caring concern. However, CPS performance was questioned by workers

from the Hill CountryCommunity MentalHealth-Mental RetardationCenter. One wrote "I

have never seen women and children treated this poorly, not to mention their civil rights

being disregarded in this manner" after assisting at the emergency shelter. Others who were

previously forbidden to discuss conditions working with CPS later produced unsigned written
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reports expressed anger at the CPS traumatizing the children, and disregarding rights of

mothers who appeared to be good parents of healthy, well-behaved children. CPS threatened

some MHMR workers with arrest, and the entire mental health support was dismissed the

second week due to being "too compassionate." Workers believed poor sanitary conditions at

the shelter allowed respiratory infections and chicken pox to spread.

6. Responsibility for misconduct

The Fourteenth Amendment to the United States Constitution includes this text:

Section 1. All persons born or naturalized in the United States, and subject to the jurisdiction

thereof, are citizens of the United States and of the State wherein they reside. No State shall

make or enforce any law which shall abridge the privileges or immunities of citizens of the

United States; nor shall any State deprive any person of life, liberty, or property, without due

process of law; nor deny to any person within its jurisdiction the equal protection of the laws.

In May 2007, the United States 9th Circuit Court of Appeals found in ROGERS v. COUNTY

OF SAN JOAQUIN, No. 05-16071 that a CPS social worker acting without due process and

without exigency (emergency conditions) violated the 14th Amendment and Title 42 United

State Code Section 1983.

Topic : Correctional Services

Topic Objective:

At the end of this topic student would be able to:

 demonstrate an understanding of problems for society presented by crime and delinquency

 describe the role of social work in corrections

 describe the social work process, functions, and principles as they apply to corrections

Definition/Overview:

Juvenile delinquency: Juvenile delinquency and crime are major problems in modern

society. Four social processes utilized in modern administration of criminal justice are: law

enforcement, prosecution and defense, judicial process, and corrections. Social work has a

major contribution to make in the control and prevention of juvenile delinquency and crime.

Social work attempts to help the individual, family, and the community to face and solve

these perplexing problems through utilization of individual, family, and community

resources. The social worker in corrections works with individuals, groups, and communities
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and helps particularly with police departments, courts, probation, institutions, parole, youth

service systems, halfway houses, and prevention. The social worker is just beginning to tap

individual and community resources in the control and prevention of antisocial behavior..

Key Points:

1. Overview

Correctionalofficers are central and integral staff members working in adult or juvenile

prisons, jails, or reformatories. Their duties involve primarily those activities associated with

the security and order of the institution. They supervise inmates in housing areas, in perimeter

towers, in institutional work areas, or in institutional service areas. They are responsible for

ensuring that escapes do not occur, that institutional and personal disturbances are controlled,

that institutional routine is followed, and that work is performed properly at appropriate

times. These officers are also called upon to respond, within institutional guidelines, to

emergency situations when they arise. While all persons working in correctionalinstitutions

are, to at least some degree, responsible for the security and order of the institution, those

persons who hold the title of correctionalofficers are those largely responsible for those

functions.

Correctionalinstitutions exist at three levels of government in the United States: federal, state,

and local. In addition, there are private companies that contract with governmental agencies

to house prisoners on a contract basis. The American Correctional Association (2000a)

identifies a total of more than 3,500 facilities or agencies (which includes confinement

institutions) in the United States. Institutions serve either adults or juveniles, not both. The

rapid expansion of prison and jail populations in the 1980s and 1990s resulted in considerable

expansion of the correctionalofficer workforce at all institutional levels. The total number of

prison beds doubled in the 1980s (Silverman 2001). The number of state and federal adult

community and confinement correctional institutions increased from 1,287 in 1990 to 1,500

in 1995a 17 percent increase (Stephan 1997). The total number of correctional staff in these

institutions increased from 265,201 in 1990 to 347,320 in 1995a 32 percent increase. The

number of correctional officers assigned to the custody or security function outnumbered

other correctionalemployees by almost two to one, increasing from 169,587 in 1990 to

220,892 in 1995a 30 percent increase. At the federal level, 41 percent of the employees were

assigned to the custody or security function; at the state level, 65 percent were assigned to

custody or security.
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By 1998, there were 223,023 correctionalofficers in state and federal institutions (Silverman

2001). In addition, there were 10,400 working in private institutions and approximately

130,000 (Bureau of the Census 2000) working in the more than 3,300 jails (Stinchcomb and

Fox 1999) in the United States. Approximately 60 percent of correctional officers work in

state institutions, 3 percent in federal institutions, 2.7 percent in private institutions, and 34

percent in local jails (Bureau of the Census 2000). Those working in local jails are usually

employed by a sheriff's office, a police department, or a nonjurisdictional district. Turnover

rates among correctional officers in state and federal correctionalagencies ranged between a

low of 1 percent in Vermontto a high of 51 percent in Kentuckyin 1992; the average turnover

for that year was 11.6 percent (Camp, Camp, and Fair 1996). It averaged 12.9 percent in 1996

(Camp and Camp 1997). Turnover rates are not readily available for local jails, but it is

estimated that they exceed the turnover among state and federal institutions. One study found

that the attrition rate among thirty-four jails participating in the study ranged from 7 percent

to over 28 percent (Clem, Krauth, and Wenger 2000).

At year-end 1999, the United States incarcerated 2,026,596 persons: 105,790 in juvenile

facilities, 605,943 in local jails, and the remainder in state or federal institutions (Beck 2000).

The number of private facilities holding state or federal prisoners numbered 110 in 1995

(Stephan 1997). The number of prisoners held in private institutions increased from 16,663 in

1995 to 71,208 in 1999 (Beck 2000). In the ten-year period from 1982 through 1992, there

were 497 new prisons opened and 1,051 prisons modified to increase their capacities (Camp,

Camp, and Fair 1996). Additional confinement institutions have been built since 1992 and

continue to be built as the twenty-first century begins. The capacity of federal institutions was

90,075 at year-end 1999; the highest capacity of state prisons was 1,115,334 (Beck 2000).

Institutions commonly hold more inmates than allowed by their design capacity. Stephan

(1997) indicated that the percent of prison capacity occupied by prisoners ranged from 94

percent to 145 percent in 1995, with the average for the country being 105 percent.

2. History

The role of correctional officers working in institutions has changed over time. While the role

has probably always contained some element of treatment and rehabilitation, the primary

concern prior to the 1950s and 1960s was that of keeper. Security, order, and maintenance of

the institution were primary concerns and personal qualifications of individuals centered on

the physical characteristics thought to be needed to control an unruly and dangerous

population. Little emphasis was given to education and other factors thought to be unrelated

to physical security and control. In a word, they were guards. With the changes in
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correctionalphilosophy in the middle of the twentieth century, the role of correctionalofficer

changed from that of mere security to one that incorporated elements of rehabilitative

concern along with those traditional concerns of security and order. It is not mere semantics

that the reference to these individuals changed from guard to correctional officer. Prison

staffs expanded to include those in professional roles providing academic and vocational

education, counseling and psychological services, and so forth. The role of correctional

officer evolved to complement those new professionals who entered the prison environment.

3. Types of Correctional Institutions

Correctional institutions are typically categorized as minimum, medium, or maximum

security. A new categorysuper-maximum institutionshas been developed in the 1990s. In

addition, there are community-based facilities, often called halfway houses, that are generally

of minimum security orientation. These institutional types are characterized by significant

differences in physical structure and in daily operational policies and procedures. Inmates are

assigned to institutions based upon a classification process used upon entry into the prison

system. Classification systems vary, but generally inmates are assigned based upon criminal

history, the nature of the offense, age, length of sentence, escape risk, rehabilitation needs,

medical needs, and other factors.

The minimum security institution generally resembles a college campus. It has little imposing

hardware and few, if any, guard towers. The medium security institution has more security

features than does the minimum security facility but fewer than the maximum or the super-

maximum facilities. Often, a single fence and some external security elements such as guard

towers characterize them. Maximum security facilities are similar to those prisons made

famous in moviesthey have imposing fence structures (either high solid walls or, in most

cases, double fences), concertina wire, guard towers, electronic surveillance systems, and

other elements associated with a secure environment. Supermaximum facilities resemble

maximum security facilities in outward appearancethe primary difference between the two is

the procedures employed within the prison.

Everything in a prisonfrom showering to eating to working to visitingis controlled to some

degree, dependent upon the security status of the institution. Minimum security institutions

generally allow inmates significant latitude, within specified parameters, in regard to their

daily activity. Medium security institutions are more controlled; inmates are under more

direct supervision, and there is considerable accountability in terms of inmate counts and so

forth. Maximum security institutions rely heavily upon routine, numerous inmate counts each

day, significant presence of weapons, and considerable use of restraining devices when
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inmates are removed from the security of the institution. Supermaximum institutions are a

relatively new development in that they rely upon almost total confinement. Inmates are

locked in a cell alone for as much as 23 hours of each day. Staff generally do not come into

direct contact with these inmates; when they do, they use various restraining devices such

that the inmates are incapacitated. Super-maximum control of inmates has always been a

characteristic of institutions. However, until recently, it was done within a smaller space

within a larger institution. Only in the late 1980s and 1990s has the number of inmates

requiring this kind of control become sufficiently large to warrant stand-alone institutions

housing nothing but this population. Silverman (2001) indicates that there were at least fifty-

seven supermax facilities with 13,500 beds in 1997. In addition, he indicates that ten

departments of correction were in the process of developing an additional 3,000 beds in

supermax facilities.

Prisons have been referred to as total institutions (Goffman 1966). As such, they are

responsible for every aspect of the inmate's daily existence. They have total control over the

individual and ultimate responsibility for providing necessities, amenities, rehabilitation,

medical care, and any other service or process required. Inmates have limited ability to

provide for themselves. Indeed, the institution must provide the basic necessities, and

provision is usually not allowed by the inmate or some other external source. Inmate

acquisition is limited to extras purchased through special provision or through institutional

commissaries (stores). All necessities of life (food, water, shelter, and medical care); special

programming such as rehabilitative servicesdesigned to address psychological, educational,

or sociological deficiencies; and recreational services are provided by institutional personnel

or by personnel under contract to the institution.

Prisons have traditionally been built in isolated places. Particularly, older fortress-type

prisons were built in rural areas and often housed 1,500 or more inmates; even today, some

house as many as 4,500 or more inmates. The location of these facilities made it difficult to

attract and retain a sufficient number of qualified correctionalstaff. Many of those institutions

built within the last twenty years have been located in populated areas around cities and large

towns, thereby making it easier to attract and retain sufficient staff of all kinds. The total

institution nature of prisons makes it imperative that institutions be able to attract, hire, and

retain staff who are qualified to deliver the many and varied services required.

4. Work Environment

Prisons have numerous rules that regulate virtually every aspect of inmate behavior,

appearance, and activity. Correctionalofficers develop work styles that accommodate the
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inmates in reciprocal relationships; it is an exchange relationship whereby the officer does

not enforce all of the rules in return for inmate compliance with significant rules.

Correctional officers rarely use physical force (Jenne and Kersting 1998). Instead, officers

develop personal authority through application of their interpersonal skills in negotiating,

accommodating, and manipulating inmates. These elements of personal authority have been

confirmed by Sykes (1958), Jacobs (1981), and Lombardo (1981). It is imperative that

officers possess the technical knowledge to perform the job and the human skills needed to

supervise others in an environment that can be extremely stressful to both the keepers and the

kept. Good judgment is crucial for effective correctional officers.

5. Job Functions

Lombardo (1981) categorized correctionalofficer job assignments in seven categories: (1)

block officers, (2) dormitory officers, (3) work detail supervisors, (4) yard or compound

officers, (5) administrative officers, (6) perimeter security officers, and (7) relief officers.

Block officers and dormitory officers perform essentially the same functions overseeing

housing areasbut in different types of areas. Block officers generally work in cell block areas

with each cell containing one or two (sometimes more) inmates, whereas dormitory officers

work in an open environment housing sixty to eighty inmates. Work detail supervisors

generally oversee the security associated with work functions inside or outside of the

institution. Yard or compound officers are those officers who are assigned to the overall

institutional routine at any particular time. They move back and forth overseeing various

functions as they are performed for example, observing movement of inmates at work time, at

meal times, at recreation times, or in other non-routine functions such as unscheduled visits.

Administrative officers generally perform some administrative or clerical function within the

institution. This includes persons such as those who work with inmate mail, with personnel

and training, and other duties. Perimeter officers are those who often sit in towers located

around the institution, or they may ride in cars or other means of conveyance around the

perimeter of the institution. Their function is to thwart escapes. Relief officers work wherever

they are needed to staff twenty-four-hour postswhether it is cell-block, dormitory, work

supervision, or compound/yard jobs. Relief workers are necessary since it takes, on average,

about 5.1 workers to fill one twenty-four-hour duty post. Given holidays, sick time, vacation

time, and other legitimate absences from work, it is necessary to have persons who routinely

rotate within the institution to fill temporary vacancies.

Since correctional officer posts must be staffed on a twenty-four-hour basis,

correctionalofficers work on a shift-work schedule. While the shifts themselves vary
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depending on the institution, most facilities have three eight-hour shifts each day. Officers

generally can expect to begin their employment working on the less desirable schedules such

as the graveyard shift (generally, 12:00 midnight to 8:00 A.M. or some close approximation

of that time period). They then move to the more desirable shifts based upon seniority and the

needs of the institution. Many institutions cooperate with officers who are engaged in other

activity, such as the pursuit of college degrees, by allowing them (within the needs of the

institution) to remain on a particular shift on a semipermanent basis. Some institutions

employ a rotating schedule, whereby officers work all shifts on a rotating basis.

Farkas categorizes correctionalofficers as being custodial, punishment, human service, or

rehabilitation oriented. Her findings further subcategorized officers as exhibiting distinct and

diverse styles of working with inmates (Farkas 2000: 445). Those subcategories included rule

enforcers, hard-liners, loners, people workers, synthetic officers, lax officers, officer-friendly

types, and wishy-washy types. These types of officers were actually modes of

accommodation or adaptation to the structural and organizational factors of thecorrectional

institutions, including overcrowded conditions, more troublesome inmates, and a more

litigious environment (Farkas 2000: 446). She states that the type of accommodation shown

by an individual officer is no doubt shaped by the interplay between the individual actors, the

sociostructural system, and the cultural system (Farkas 2000: 447). She also found that as

officers mature, they tend to show an increased interest in humanservice orientations as a

work style.

Many modern institutions employ a system of unit management. Large institutions are

divided into architecturally distinct housing units, which typically have from fifty to one

hundred inmates (Stojkovic et al. 1998: 151). As an officer assigned to that function, the

correctional officer may participate daily in various decisions related to the treatment of those

inmates located within the housing unit. The functions within this role involve the traditional

security and custody roles but, significantly, add a treatment dimension to the work activity.

Many modern jails employ a direct supervision model. Kerle (1998) states that the officer in a

direct supervision pod for his shift has the responsibility for the management and supervison

of the inmates living there. Inmates' programs held in the podwhether they be formal

education, counseling, substance abuse treatment, or vocational training allow the officer to

make a contribution over and above his supervisory and security duties(146).

6. Issues and Stresses of the Job

Correctionalofficers must maintain constant vigilance in guarding against unwanted behavior

and/or consequences of inmate behavior. Since most institutional routine is just thatroutineit
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is not unusual for officers to become complacent and neglectful of their duties. Inmates will

learn the officer's behavior and will take advantage of those who are not vigilant. One of the

most serious situations that this author was involved in (an eleven-day hostage siege resulting

in the death of four persons, the wounding of several others, and the execution of one)

occurred partially as a result of correctionalofficers not performing their duties as specified

by institutional procedure. They trusted the inmate involved, they knew the inmate involved,

and they failed to conduct searches as they knew they should. As a result, three revolvers

(two .38 caliber revolvers and one .357 magnum revolver) and a considerable amount of

ammunition came into the secure institution. Those weapons were subsequently used in the

hostage standoff that resulted in the aforementioned deaths and injuries, and in significant

disruption of the institutional routine for an extended period of time.

Correctional officers' work environments can be stressful places. The holding of numerous

people against their will in a spartan environment of numerous deprivations can have a

negative affect on the correctional officer. Inmate and officer safety, the mandates of courts,

and administrative procedures are often sources of stress as well. The involvement of the

federal and state courts and the demand for increased accountability from political bodies and

the public have served to increase the bureaucratization within institutions. What was once an

informal relationship between the inmates and the correctionalofficers has increasingly been

formalized. Written policies and procedures have replaced tradition. Discretion has thus been

decreased and the need for formal training has increased (Andrews 1998). There is an

increased need for officers to go by the book and to document the many and varied actions

that previously would have been handled informally.

7. Training

The American CorrectionalAssociation (2000b) reported that the average age of

correctionalofficer recruits in 1999 was 27.9 years and that the average level of education

was high school diploma or GED. The number of hours allocated to preservice training

ranged between 640 hours (Michigan) and 80 hours (North Dakota) with the average being

262.8 hours. Officers receive training in areas directly related to the job of correctional

officer, including first aid, self-defense, race relations, and other practical subject areas. In

addition, most agencies require annual inservice training ranging between 10 and 80 hours

with more than half of the agencies requiring 40 hours annually (American Correctional

Association 2000b). Andrews (1998) indicates that officers in Michiganmust complete 450

hours of classroom training, studying such subjects as inmate behavior, psychology,

correctional policy, gun training, shakedown procedures, restraint procedures, and other
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subject matter. In addition, officers must complete a period of on-the-job training under the

supervision of an experienced correctional officer. While it is not universal, some states also

require the completion of specified numbers of college hours. For example, Michiganrequires

that correctional officer applicants must have completed at least 15 semester hours of college

course work prior to employment (Andrews 1998).

The Joint Commission on CorrectionalManpower and Training (1969) found that only 33

percent of line staff in correctional agencies had greater than a high school education. Many

did not have GEDs or high school diplomas. Stinchcomb (2000) found that respondents to

her survey reported that 37 percent of entering correctional recruits have completed some

college and that increasing numbers of correctional agencies are requiring some college for

entry-level work. Spertzel indicates, education, diversity, and attitude are significant factors

in the pursuit of a successful career in corrections (Spertzel 1993: 36). Williamson notes that

extended periods of educationfor example, bachelor's and master's degreesare becoming more

important as selection criteria and/or practical requirements for promotion and professional

advancement; it is not too uncommon to find practicing professionals who hold a doctoral

degree (Williamson 1990: 89). Unless the applicant holds a specialized professional

degreefor example, medicine, law, religious, or counselingthe traditional beginning point for

employment in correctional institutions is the role of correctional officer. Most seek

advancement either within the custodial ranks or move from those ranks to other serviceand

performance areas within the correctional system. The total institution nature of

correctionalinstitutions ensures that there are numerous roles to be performed within the

individual institution and within the system of which it is a part.

8. Female and Minority Corrections Officers

Like law enforcement, until the mid-1960s corrections was dominated by white male

employees. Since that time efforts have been made to recruit both females and minorities and

to remove existing barriers. As a result, a 1999 study by the American

CorrectionalAssociation is quoted in Silverman (2001) as indicating that the current prison

workforce is comprised of 34 percent minority and 32 percent female members. Of course,

those two groups are not mutually exclusive; therefore, the predominant group populating the

correctional officer workforce is still the white male. Considering only Uniformed staff,

females comprised 19.7 percent and minorities comprised 32.5 percent of staff in 1997

(Camp and Camp 1997). Camp and Camp (1997) further indicated that 32,759 female

officers worked in male institutions; 5,361 males worked in female institutions. In the fifty-

one systems considered, an average of 81.1 percent of female officers work in male
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institutions. In 1996, 37.2 percent of persons hired by correctional agencies were female; 63.7

percent were white, 22.9 percent were black, and the remainder were minorities of other races

(Camp and Camp 1997). Considering only correctional officers, 28.5 percent were female

and 41 percent were members of a minority group.

Minority officer assignment to specific jobs within the facility is unrelated to racial status.

However, the assignment of females to specific jobs is sometimes related to their gender.

Many male correctionalofficers still have paternal attitudes toward females, wishing to

protect them and thereby intentionally or unintentionally creating a discriminatory

environment. In addition, some males still view the correctionalofficer role as one that is not

appropriate for females. While these discriminatory practices and attitudes still exist, females

have been incorporated into the correctional structure and work alongside male employees

performing virtually every task that is performed by males. Female correctional officers work

in circumstances where they oversee male inmates in what would otherwise be private

circumstances. In addition to the paternal attitude of male administrators and officers, there

are additional concerns (regarding the inmates' right to privacy) in the assignment of females

to oversee inmates in states of undress and the performance of biological functions normally

kept private. Female correctional officers search male inmates and are required therefore to

place their hands on the inmate's clothing, including in the groin area. Most institutions avoid

placing female inmates in a situation where male officers would routinely search them. The

primary rationale for this is that most females who are in prison have been abused by a male

at some point in their lives and to expose them to this situation would be counterproductive to

any rehabilitative effort realized by the incarceration. In addition, there is concern for

protecting correctional officers from unfounded allegations of improper sexual advances and

contact.

Various studies (Silverman 2001) have determined that females are as able to defend

themselves as are male officers and they are equally as able to respond appropriately in crisis

situations. Male officers are more frequently the victim of inmate assaults than are female

officers. One study indicated that males were assaulted at a rate of about one in eight while

female officers were assaulted at a rate of approximately one in thirty (about one-fourth as

often as males). Many administrators evaluate female correctional officer behavior as more

appropriate than the behavior of male officers. Various reporting officials, predominantly

male administrators, have suggested that female officers listen better, seldom act macho, have

a calming effect, are less confrontational, and often exercise control without using force

(Silverman 2001: 319).
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9. Compensation

Various sources clearly indicate that pay for correctional officers varies considerably (Bureau

of the Census 2000). The median annual salary in 1998 was $28,540, with the middle 50

percent earning between $22,930 and $37,550. The lowest 10 percent earned less than

$18,810, while the highest 10 percent earned over $46,320. A Corrections Compendium

survey in 1999 revealed that beginning salaries ranged from $14,600 to $34,100, with median

salaries of those employed for more than one year ranging from $18,000 to $44,800. Since

the majority of correctionalofficers are employed by governmental agencies, other benefits

such as retirement, health and life insurance, and other amenities associated with government

employment also accrue. Generally, governmental employment is not subject to the economic

cycles associated with private businessestherefore the work is generally more secure than is

private employment. One consequence of the nature of correctional employment by

government bodies is that there is little or no lateral entry. An individual who works for a

particular agency does not have the ability to transfer to another agency at a higher rank.

Generally, should an individual change agencies, he or she begins at the entry level in the

agency to which he or she moves. However, the experience of the individual may result in

comparatively rapid promotion.

10. Outlook

The outlook for correctional officer employment is good. Expanded prison populations, new

prisons being built, retirements, and normal attrition combine to create an increase that

exceeds that of all occupations through 2008 (Bureau of the Census 2000). While the rate of

increase of prison populations may decrease somewhat in the future, populations are still

expected to grow in the foreseeable future and new prisons will continue to be built. That

increase will mandate that there be more correctional officers hired to control those inmates.

The rapid increase in prison staff since 1980 resulted in faster-than-normal promotion cycles.

Corrections Digest reported that 40 percent of Texas correctionalpersonnel had less than three

years of experience (Texas Has Hard Time 1999). Andrews (1998) indicated that officers

were being promoted to the ranks of prison captain with as little as five years of experience.

Though promotion cycles may slow and return to near-normal in the foreseeable future, there

will still be a greater-than-average growth in prison staff at least through 2008.

In Section 4 of this course you will cover these topics:
Services For The Aged

Drug Abuse And Social Work
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Services With Minorities

Social Work In Rural Areas

Topic : Services For The Aged

Topic Objective:

At the end of this topic student would be able to:

 demonstrate an understanding of issues facing older Americans

 describe government efforts to address these issues

 define "aging in place."

 discuss issues related to nursing home care, as well as alternatives to nursing home care

 discuss issues related to mental health and suicide among the elderly

 discuss the importance of independence and dignity for older adults, and strategies which

might be used to enhance the likelihood of self-mastery and self-respect.

Definition/Overview:

With an estimate of 60 million Americans over the age of 65by the year 2030, it is evident

that this segment of the population will receive special attention. While most of them

function adequately by themselves or with the help of their families, those who need help are

very much in need of intervention by the social services. The older members of this group,

those over the age of 85, are most often the ones who need help from outside sources with

financial aid, medical care, emotional support, or mental health care. This topic discusses

ways that social workers can be of service to this large segment of our population. The Older

Americans Act of 1965, Social Security Act and Medicare are addressed with their many

changes to meet present needs. The White House Conference on Aging, 1971 with its goals

on adequate income, appropriate housing, institutional responsiveness and anew attitude

towards aging, and independence and dignity for older people are considered. Nursing

homes, and their alternatives: day care centers, home health services, food service program

programs, homemaker services, and mental health programs are discussed.
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Key Points:

1. Overview

Old age, regardless of how it is specifically defined, is now being experienced by more

people for a longer period of time than ever before. Old age has increasingly significant

political, medical, economic, social, and demographic consequences for all nations. While the

percentage of persons age 60 and over now ranges from about 13% to 20% in industrialized

and 4% to 8% in nonindustrialized nations, these percentages or the actual numbers they

represent are expected to increase dramatically in the next few decades. Indeed, it is predicted

that the largest increase in the population of older people will occur in the industrializing

nations of Latin America, Africa, and Asia and the Pacificareas that may have the fewest

resources. In the United States, persons age 65 and over were 13% of the population in the

year 2000 and are expected to be 20% by the year 2030. While the fastest growing U.S.age

group proportionately is that age 100 or over, only a small number1 in 10,000

Americansreach that milestone. Because of diversification among the elderly,

gerontologiststhose who study old agerefer to the "young old" (ages 7585) and the "old old"

(ages 85 and above) to discriminate specific cohorts. Indeed, the boundary between middle

and old age is increasingly pushed back, with age 65formerly the old-age markerincreasingly

considered a time of middle age.

While every society appears to have a socially recognized category of "old person,"

definitions of what old age is can vary depending on era, place, and culture. In the West, old

age is increasingly determined by the reaching of a specific chronological ageusually 65,

since this represents the common time of retirement from the work force and the age at which

pensions, such as social security, usually commence. In many traditional and

nonindustrialized societies, old age is not defined chronologically but may be dependent on

an array of "markers" such as physical change, loss of certain abilities, or change in social

roles.

2. Problems of the Elderly

Although in theory the extension of the life span in old age provides for unprecedented

possibilities in achievementsuch as multiple careers and lengthy periods of creativityin fact

the problems that often face the elderly, both in the West and elsewhere, can be immense. In

Western nations there has been growth in both the number and type of government-sponsored

programs to aid the elderly. For example, as the result of income-assistance programs, the

percentage of older persons living under the poverty line in the United Statesdecreased from
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22% in 1959 to about 10% in 2000. Roughly 20% of elders live within 125% of the U.S.

federal poverty line, and another 20% are considered "economically vulnerable" to rises in

the cost of living and to sudden catastrophe, such as illness, unsubsidized nursing-home costs,

and the like.

In developing nations, with few governmental or institutional resources and widespread

poverty, the elderly may fare poorly. Although supportive treatment of the elderly is

common, one study found non supportive treatment of some older persons in about one-third

of the societies in the sample.

In the West, older people find fewer social roles available. This has been described either as

role loss or role transformation. Thus, some roles, such as that of paid employee, may be lost

forever. Others may be transformed: for example, being the 70-year-old parent of a 50-year-

old child is quite different from being the 40-year-old parent of a 20-year-old. And still other

roles may be replaced or renewed, as through participating in the many volunteer activities

available. Remarriage provides a role renewal for elders who have lost a spouse.

Contrary to popular view only a small percentage (about 5%) of elders are in nursing homes

at any one time, although most people will spend some time in a nursing home during their

lives. In the last few years, elders have gained increasing choice in housing options. Many

persons who formerly would be institutionalized can remain in their own homes with help, or

can enter assisted-living facilities, or seek a wide spectrum of options in a "continuing-care

retirement community." While not medical facilities, assisted living can provide a number of

supportive services, such as meals and transport, usually in an environment that is designed

to help with health problems. Similar low-income options may be provided by board and care

homes. The term "naturally occurring retirement community" (NORC) refers to community

settings in which many elders are "aging in place."

3. Attitudes and Myths

There is little doubt that society negatively values old age. Job discrimination and an

emphasis on youth in public culture are but two examples. Realities do affect attitudes.

Retirement usually brings a significant reduction in income. As one ages the death of friends

and peers occurs more frequently. In 2000, 42% of older Americans surveyed considered

their health to be a very or somewhat serious problem.

A number of myths about the treatment of the elderly should be dispelled. Most families, in

fact, do not abandon their older members but rather go to extraordinary lengths to care for

them. The treatment of the elderly in non-Western societies is by no means uniformly ideal.

Whereas older Americans are often said to be lonely, loneliness is not widespread, in fact,
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among the aged. Contrary to a common impression, most elderly in the United Statesdo not

retire to the "Sun Belt" of the South or Southwest but remain where they have lived all their

lives. Nonetheless, the official recruiting of U.S. senior citizens to retirement destinations is

considered an important growth industry in several states.

Increasingly, a cultural focus on maintaining good health, exercise and diet, and personal

fulfillment characterizes life for the elderly, especially the nonpoor. The term "the Third Age"

has been used to describe the more leisured period of adult life, after the career is over, in

which elders are more free to follow personal and social pursuits. Elders also can display

political clout when necessary. Elders register and vote at higher percentages than other age

groups. Organizations such as the AARP have millions of members and work politically to

promote the welfare of elders. The activist group Gray Panthers supports elders and others on

the issue of age discrimination.

4. Help for the Aged

Despite government programs, old age is everywhere a family affair. Older persons look to

their families for help and support. Such care is often referred to as the informal support

system. In the United Statesfamilies are generally very diligent in trying to care for dependent

elders at home. Generally, only the sickest and those with fewest family resources are in

nursing homes. However, the percentage of elderly in nursing homes rises rapidly with age.

For community-resident elderly, there is considerable international variation in whether older

people live with children or independently. Everywhere, however, children and other family

members play an important role in the lives of older people.

Since the passage of milestone legislation in 1987 (Omnibus Budget Reconciliation Act,

fiscal 1988), American nursing homes have been subject to increasing federal oversight and

reporting to insure both medical and social quality. There is increasing concern, both in and

out of the nursing homes, with those suffering from Alzheimer disease (AD) and related

disorders. There has been considerable research on both drug and behavioral treatments for

AD. There are no dramatic breakthroughs as yet, unfortunately, but rather modest progress in

treatment on both fronts. Another issue gaining attention relates to death and dying, touching

on such controversies as assisted suicide for terminally ill elders (and others) or on the quality

of death and dying in nursing homes and other settings.

There is little doubt that the social security system established in the United States in 1935,

and similar programs in other industrialized nations, greatly improved the lives of older

people, providing a stable income and increasing their economic and social independence.

More recently, Medicare (a federal medical and hospital insurance program) and Medicaid (a
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federal-state program for those with low incomes) have provided for much of the medical

care of the elderly.

The far-reaching Older Americans Act (1965) set up state and area agencies on aging that

serve as focal points for channeling federal funds into local projects such as senior centers

and in-home service programs (which may provide visiting nurses, homemaker help, and

meals-on-wheels for homebound elderly). These and other programs provide a "formal

support system" for the elderly.

5. Laws

The adoption of laws pertaining to older people as a demographic group, as well as the

development of an elder law specialty, reflects a steadily growing older population in the

United States and elsewhere. Population aging, which is occurring worldwide, presents

numerous challenges to society in terms of support and protection for older people,

particularly the very old. In the United States, the number of persons age sixty-five and older

is expected to double by 2030 to 71.5 million, representing an increase from 12.4 percent in

the early twenty-first century to 20 percent in 2030. Persons eighty-five years old and older

are the fastest-growing group of older people in the United States, and persons eighty years

old and older are the fastest-growing group worldwide. Many European countries have a

higher proportion of older people in their populations than does the United States, with Italy

and Sweden having the highest. Population aging, however, is occurring fastest in the

developing countries, due to changes in fertility patterns and improved medical technology

that results in increased life expectancy.

Legal issues regarding older persons include income security, discrimination in employment,

health care, housing, elder abuse, family issues, guardianship, and end-of-life concerns. Here

the focus will be primarily on major laws in the United States, with some international

comparisons, pertaining to income security, health, and employment of older people.

6. Income Security Law

The Social Security Act of 1935, 42 U.S.C. 301 (2000), passed as part of Franklin Delano

Roosevelt's New Deal in response to high unemployment and loss of personal savings during

the Great Depression, was a milestone in the legal and economic protection of older

Americans. The act was the first national program of social insurance in the United States,

providing full retirement benefits to all covered workers sixty-five years of age and older.

Important principles of the program have remained intact. Thus, a worker's entitlement
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reflects her work history based on prior contributions made by both employer and employee

(currently a 6.2 percent payroll tax on each, with the self-employed paying the full 12.4

percent). There is no means test to receive retirement benefits. The program is universal and

compulsory, and the statute defines participant rights.

Today, the Social Security program is the largest social welfare program in the United States,

providing coverage for more than nine out of ten elders. Beginning in 1939, Congress

gradually extended coverage to a worker's dependents and survivors, regularly employed

farmworkers, household workers, self-employed persons, members of the armed forces, and

state and local government employees. In addition to age, eligibility for retirement benefits

includes at least forty quarters (ten years) of covered employment.

To shore up the financial stability of the Social Security system, Congress passed

amendments in 1983 that gradually raised the ageof full entitlement from sixty-five to sixty-

seven by 2027. The statute also reduced the benefit for early retirement (age sixty-two) from

80 percent to 70 percent by 2022, reduced the earnings limit penalty from 50 percent to 33

percent for workers sixty-five to sixty-nine years of age, and gradually increased the credit

for delayed retirement past age sixty-five from 3 to 8 percent. The goal of these amendments

was to reduce the lifetime benefits of Social Security recipients and reduce dis-incentives to

work. The Senior Citizens' Freedom to Work Act, 42 U.S.C. 403 (2000), completely

eliminated the earnings limit test for beneficiaries sixty-five to sixty-nine years of age. Many

countries around the world, including most of Europe and countries in Latin America, such as

Chile, have likewise adopted reforms in their public pension systems.

Although Congress never designed Social Security to cover all the financial needs of retired

persons, its impact in improving the economic status of older people in the United States is

enormous. In 1960, nearly one-third of persons sixty-five years of age and older had incomes

below the poverty level, compared with 10.4 percent today. Social Security is the largest

source of income for older people, provides lifetime retirement income, is indexed for

inflation, and replaces a higher proportion of earnings for low earners than for high earners.

7. Health Care Law

Congress established Medicare, the federal program of health insurance for older people,

under the Social Security Act of 1965. Title 18 of the act (Medicare) primarily covers acute

health care for the benefit of everyone sixty-five years of age or older who is eligible for

Social Security. Title 19 (Medicaid), the federal-state program for low-income people who

are elderly, blind, or disabled, was also created in 1965. Medicare Part A (hospital insurance)

is an entitlement for all Medicare beneficiaries, funded by a payroll tax on contributions from
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employees and employers. Medicare Part B (medical insurance) is optional and is funded by

monthly premiums from beneficiaries and by general federal revenues.

Part A pays for inpatient hospital stays; limited skilled nursing home care after

hospitalization; some home health care; hospice benefits; medical equipment such as hospital

beds and wheelchairs; and physical, occupational, and speech therapies. Part B pays for

doctors' services; outpatient medical servicesand supplies; clinical laboratory services; home

health care; medical social services; medical equipment and supplies; outpatient mental

health care; some preventive services; and physical, occupational, and speech therapies. Parts

A and B both require payment of deductibles and copayments, which can change each year.

Most Medicare recipients are enrolled in traditional Medicare (Parts A and B), but some are

enrolled in Medicare + Choice plans (Part C Medicare, renamed Medicare Advantage), which

became available under the Balanced Budget Act of 1997. Options include managed care

plans, Medicare preferred provider organizations, private fee-for-serviceplans, and Medicare

specialty plans. These plans must provide the same basic services as Medicare Parts A and B

but may offer additional benefits such as drug coverage or long-term care. A major legal

change to Medicare was the addition of Part D, the Medicare Prescription Drug,

Improvement and Modernization Act (2003). Effective in 2006, Medicare provides some

prescription drug coverage for beneficiaries.

Although Medicare has made a huge difference in the health care of elders, it does not cover

many medical costs, including hearing aids; eyeglasses; most dental care; podiatry; routine

physical examinations; until very recently prescription drugs; and importantly, the cost of

custodial care in long-term-care institutions. Many unregulated Medicare supplemental

private insurance (Medigap) policies attempted to fill these gaps in Medicare coverage over

the years; some of those plans were subject to consumer fraud and abuse. Section 1882 of the

Social Security Act prohibits companies from selling Medigap policies that do not conform to

federal standards. Under changes made to Section 1882, the federal government standardized

Medigap policies in 1992 so that they cannot be sold unless they conform to one of ten

specified benefit packages (known as Plans A through J). Plans A through J provide

successively more benefits and coverage.

8. Community Planning and Services Law

The Older Americans Act (OAA) of 1965, 42 U.S.C. 3001 (2000), is a categorical federal

grant-in-aid program that supports spending for older persons. It created the Administration

on Aging(AoA) and authorized funding to organize and provide a wide variety of

community-based services through a coordinated national network of federal, state, and local
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agencies. It was originally designed for persons sixty-five years of age and older, but the age

of eligibility was lowered to sixty years in 1973. A unique feature of the OAA is the Aging

Network, which provides an infrastructure for the planning, coordination, and provision of

services, with the Department of Health and Human Services and the AoA at its apex.

Included in the Aging Network are the AoA, 9 regional AoA offices, 57 state units on aging,

655 Area Agencies on Agingresponsible for coordinating area services, and approximately

29,000 local service providers. Each state must have a statewide agency to develop and

administer plans for the state; these state units must also divide the state into planning and

serviceareas, each of which has an Area Agency on Aging, which must develop plans for

providing services in its area.

Title I of the OAA sets forth ten objectives, which include providing an adequate income in

retirement, the best possible physical and mental health, suitable housing, restorative and

long-term-care services, equal opportunity in employment, the best retirement possible,

meaningful activity, service availability, benefits from research knowledge, and freedom and

independence. Subsequent titles established the AoA (Title II), funding for community-based

services (Title III), training and discretionary programs (Title IV), community service

employment programs (Title V), grants for Native Americans (Title VI), and vul-nerable

rights protection activities (Title VII).

Congress has amended the act a dozen times. Major amendments include establishment of the

national nutrition program for the elderly (1972), multipurpose senior centers (1973),

vulnerable elder rights protection services (1992), the National Family Caregiver Support

Program (2000), and a program targeting rural areas for services (2000). Services included

under the OAA include information and referral, outreach, adult day services, senior centers,

legal assistance, employment services, income counseling, congregate and home-delivered

meals, transportation, nursing home ombudspersons, elder abuse services, protective services,

telephone reassurance, homemaker services, home care, chore services, and case

management. Some OAA amendments target populations of greatest social and economic

need, including the poor, the isolated, and minorities.

Several features of the OAA, such as provision of community-based services and targeted

services, are likewise important in the laws of other nations. These include the National

Health Service and Community Care Act (United Kingdom 1990); the AgedCare Act

(Australia1997); the Soziale Pflegeversicherung (Social Insurance for Long-Term Care,

Germany 1994), and the Kaigo Hoken (Long-Term Care Insurance Law, Japan 1997). The

laws of some nations, such as Germanyand Japan, make provision for institutional as well as
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community-based and home-care services. The Japanese Basic Law on Measures for the

Aging Society (1995), Law No. 129, provides several cross-national parallels to the OAA in

the United States. Objectives include guaranteeing employment opportunities, adequate

pension systems, improvement of health, health and welfare services, long-term care, lifelong

learning, housing, transportation, and social involvement of older persons.

9. Employment Discrimination Law

Congress in 1967 passed a major U.S. law that protects older workers from age-based

employment discrimination, the Age Discrimination in Employment Act (ADEA), 29 U.S.C.

621 (2000). The major purpose of the ADEA is to promote the employment of older workers

on the basis of merit, rather than have employers use ageas a disqualifying characteristic. The

ADEA protects individuals forty years ofage and older from age-based discrimination in job

advertising, hiring, promotion, compensation and benefits, training, job assignments, and

layoffs or termination and applies to both current employees and job applicants. The statute

prohibits employers from retaliating against employees who file an agediscrimination charge

or participate in any ADEA process. The ADEA applies to employers with twenty or more

employees.

Several amendments to the ADEA have increased the size of its protected class. In 1974, the

definition of employer expanded to include a state, its subdivisions, and interstate agencies.

In 1978, the agelimit for mandatory retirement for nonfederal employees was raised from

sixty-five to seventy, with exemptions for several groups. In 1984, Congress extended

protections to U.S.citizens working abroad, and in 1986, it eliminated the mandatory

retirement age for most workers. The Older Workers Benefit Protection Act (1990) amended

the ADEA to prohibit denial of employee benefits to workers based on age.

Another important law that benefits older workers is the Employee Retirement Income

Security Act (ERISA) of 1974, 29 U.S.C. 1001 (2000). In response to the failure of several

company pension plans, ERISA set minimum standards for vesting, participation, coverage,

funding requirements, payout rules, and reporting to workers. Also in 1974, Congress

established the Pension Benefit Guaranty Corporation, which guarantees benefits under

defined benefit pension plans up to a certain level.

A recent important ruling by the Supreme Court, Smith v. City of Jackson, 544 U.S. 228

(2005), may benefit employees who are filing agediscrimination suits. Before this ruling,

employees had to prove that employment discrimination was intentional. Now employees

will no longer have to prove intentionality in age discrimination suits, only that employer

policy had a discriminatory impact.
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Topic : Drug Abuse And Social Work

Topic Objective:

At the end of this topic student would be able to:

 provide an overview of issues related to the use and abuse of drugs in the United States

 demonstrate a general understanding of misused drugs and their effects

 describe the extent and cost of drug abuse

 describe the range of programs available for control, prevention, and treatment of drug abuse

 discuss the role of social work in drug abuse treatment.

Definition/Overview:

This topic addresses the development of the drug culture in the United States as well as

defines the various drugs and their effects. Narcotics, marijuana, and alcohol have been used

from the earliest recorded times, and are likely to be used for years to come. Add the

enormous number of new drugs that have been put on the market since World War II and it is

easy to see that the drug abuse problem is one that will not easily be eradicated. Most drug

abuse begins with teenagers who are influenced by their peers to try something new and

exciting. Some of them continue to experiment until it is too late to turn back without help.

The extent of drug addiction and dependence is enormous, and extremely costly both in terms

of personal loss and the monetary loss to society as a whole. No single agency or small group

of agencies can handle this problem. A total community effort is necessary, using education,

preventive measures, various treatment modalities, and rehabilitative services to those who

are the victims of drugs. Because of the almost insurmountable difficulties to treatment of

many addicts, emphasis needs to be given to programs of prevention among the coming

generations. Factual information alone will not do this. Efforts are needed to strengthen the

family, and to make family relationships a dominant force in the lives of young people, to

help children develop positive attitudes, communication skills, and prove satisfying

experiences in their school activities. It is important to find recreational and leisure time

activities that will turn young people to worthwhile endeavors, instead of having them turn to

drugs. A Herculean task is presented by drug abuse, and it is becoming increasingly clear that

little short of a total community effort is needed to make inroads into what was once

considered hopeless. Social work can help.
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Key Points:

1. Overview

Substance abuse is the overindulgence in and dependence of a drug or other chemical leading

to effects that are detrimental to the individual's physical and mental health, or the welfare of

others. The disorder is characterized by a pattern of continued pathological use of a

medication, non-medically indicated drug or toxin, that results in repeated adverse social

consequences related to drug use, such as failure to meet work, family, or school obligations,

interpersonal conflicts, or legal problems. There are on-going debates as to the exact

distinctions between substance abuse and substance dependence, but current practice standard

distinguishes between the two by defining substance dependence in terms of physiological

and behavioral symptoms of substance use, and substance abuse in terms of the social

consequences of substance use.

Substance abuse may lead to addiction or substance dependence. Medically, physiologic

dependence requires the development of tolerance leading to withdrawal symptoms. Both

abuse and dependence are distinct from addiction which involves a compulsion to continue

using the substance despite the negative consequences, and may or may not involve chemical

dependency. Dependence almost always implies abuse, but abuse frequently occurs without

dependence, particularly when an individual first begins to abuse a substance. Dependence

involves physiological processes while substance abuse reflects a complex interaction

between the individual, the abused substance and society.

2. Distinct from the concept of drug abuse

Substance abuse is sometimes used as a synonym for drug abuse, drug addiction, and

chemical dependency, but actually refers to the use of substances in a manner outside socio-

cultural conventions. All use of controlled drugs and all use of other drugs in a manner not

dictated by convention (e.g. according to physician's orders or societal norms) is abuse

according to this definition, however there is no universally accepted definition of substance

abuse.

The physical harm for twenty drugs was compared in an article in the Lancet, with the results

shown in the diagram. Physical harm was assigned a value from 0 to 3 for acute harm,

chronic harm and intravenous harm. Shown is the mean physical harm. Not shown, but also

evaluated, was the social harm.

3. History

In the early 1950s, the first edition of the American Psychiatric Association's Diagnostic and

Statistical Manual of Mental Disorders grouped alcohol and drug abuse under Sociopathic

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

80
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Personality Disturbances, which were thought to be symptoms of deeper psychological

disorders or moral weakness. The third edition,in the 1980s, was the first to recognize

substance abuse (including drug abuse) and substance dependence as conditions separate

from substance abuse alone, bringing in social and cultural factors. The definition of

dependence emphasised tolerance to drugs, and withdrawal from them as key components to

diagnosis, whereas abuse was defined as "problematic use with social or occupational

impairment" but without withdrawal or tolerance.

In 1987 the DSM-IIIR category "psychoactive substance abuse", which includes former

concepts of drug abuse is defined as "a maladaptive pattern of use indicated by...continued

use despite knowledge of having a persistent or recurrent social, occupational, psychological

or physical problem that is caused or exacerbated by the use (or by) recurrent use in situations

in which it is physically hazardous". It is a residual category, with dependence taking

precedence when applicable. It was the first definition to give equal weight to behavioural

and physiological factors in diagnosis.

By 1988, the DSM-IV defines substance dependence as "a syndrome involving compulsive

use, with or without tolerance and withdrawal"; whereas substance abuse is "problematic use

without compulsive use, significant tolerance, or withdrawal". Substance abuse can be

harmful to your health and may even be deadly in certain scenarios. By 1994, The fourth

edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM) issued by the

American Psychiatric Association ,the DSM-IV-TR, defines substance dependence as "when

an individual persists in use of alcohol or other drugs despite problems related to use of the

substance, substance dependence may be diagnosed." followed by criteria for the diagnose

4. Mediators & Moderators

When the relationship between a predictor variable and an outcome variable have a

significant relationship, which is, in turn, dependent on a third variable, the relationship is

said to be mediated by the third variable. In this relationship the predictor variable influences

the mediating variable in a causal manner. This mediating variable then leads to the outcome,

creating the relationship between the predictor and outcome. It is only because of this

mediating variable that a relationship between the predictor and outcome exists. Also, quasi-

causal inferences may be drawn from mediated relationships. Mediation is best illustrated by

the following model:

As demonstrated by the chart below, numerous studies have examined factors which mediate

substance abuse or dependence. In these examples, the predictor variables lead to the

mediator which in turn leads to the outcome, which is always substance abuse or dependence.
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For example, research has found that being raised in a single-parent home can lead to

increased exposure to stress and that increased exposure to stress, not being raised in a single-

parent home, leads to substance abuse or dependence. The following are some, but by no

means all, of the possible mediators of substance abuse.

When a variable indicates the conditions under which a specific effect occurs as well as

displays how the direction or strength varies within a given relationship, the variable is said

to moderate the relationship. Another explanation is that a moderator variable indicates that

an effect only occurs under specific conditions. Unlike a relationship containing a mediator

variable, the impact of the predictor variable on the outcome is dependent on the value of the

moderating variable. Also unlike a relationship involving mediation, no causal inferences can

be drawn from a moderated relationship; relationships can only be described as correlated.

However, moderated relationships do identify interaction effects between predictor and

moderator variables. Moderation is best illustrated by the following model:

5. Moderator Model

As demonstrated by the chart below, numerous studies have examined factors which

moderate substance abuse or dependence. In these examples, the moderator variable impacts

the level to which the strength of the relationship varies between a given predictor variable

and the outcome of substance abuse or dependence. For example, there is a significant

relationship between psychobehavioral risk factors, such as tolerance of deviance,

rebelliousness, achievement, perceived drug risk, familism, family church attendance and

other factors, and substance abuse and dependence. That relationship is moderated by

familism which means that the strength of the relationship is increased or decreased based on

the level of familism present in a given individual.

Mediation and moderation research continues to inform the fields knowledge and

understanding of a pervasive and dangerous threat to public health, substance abuse and

dependence. As the relationships between various predictor variables and the factors which

influence them are more closely scrutinized, clinicians and researchers are provided with the

necessary information to create more sophisticated and relevant methods of prevention and

intervention. While these factors are important to the development of SUDs, there are plenty

of other factors both known and unknown that influence the development of this disorder. As

such, continued research is both necessary and invaluable.
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6. Additional Mediators and Moderators of Substance Abuse

Mediators and Moderators Defined: Baron and Kenny (1986) define a moderator as, a

qualitative (e.g., sex, race, class) or quantitative (e.g., level of reward) variable that affects the

direction and/or strength of the relation between and independent or predictor variable and a

dependent or criterion variable (p. 1174). Moderators may operate as protective factors,

decreasing the strength of the relationship between the predictor variable and the outcome.

Conversely, moderators may heighten risk levels and strengthen the effects of the predictor

on the outcome. In either instance, moderators do not explain why the connection exists, but

rather affect the strength and direction of the relationship between the variables. A mediator,

as defined by Baron and Kenny (1986), represents the generative mechanism through which

the focal independent variable is able to influence the dependent variable of interest (p.

1173). Unlike moderators, mediators can explain the relationship between the predictor

variable and outcome. Holmbeck (1997) elaborated on Baron and Kennys definition by

adding, the nature of the mediated relationship is such that the independent variable

influences the mediator which, in turn, influences the outcome (p. 600). Examples of

mediators and moderators in empirical research: Examples of mediators and moderators can

be found in several empirical studies. For example, Pilgrim et al.s hypothesized mediation

model posited that school success and time spent with friends mediated the relationship

between parental involvement and risk-taking behavior with substance use (2006). More

specifically, the relationship between parental involvement and risk-taking behavior is

explained via the interaction with third variables, school success and time spent with friends.

In this example, increased parental involvement led to increased school success and

decreased time with friends, both of which were associated with decreased drug use. Another

example of mediation involved risk-taking behaviors. As risk-taking behaviors increased,

school success decreased and time with friends increased, both of which were associated with

increased drug use. A second example of a mediating variable is depression. In a study by Lo

and Cheng (2007), depression was found to mediate the relationship between childhood

maltreatment and subsequent substance abuse in adulthood. In other words, childhood

physical abuse is associated with increased depression, which in turn, in associated with

increased drug and alcohol use in young adulthood. More specifically, depression helps to

explain how childhood abuse is related to subsequent substance abuse in young adulthood.

A third example of a mediating variable is an increase of externalizing symptoms. King and

Chassin (2008) conducted research examining the relationship between stressful life events

and drug dependence in young adulthood. Their findings identified problematic externalizing
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behavior on subsequent substance dependency. In other words, stressful life events are

associated with externalizing symptoms, such as aggression or hostility, which can lead to

peer alienation or acceptance by socially deviant peers, which could lead to increased drug

use. The relationship between stressful life events and subsequent drug dependence however

exists via the presence of the mediation effects of externalizing behaviors. An example of a

moderating variable is level of cognitive distortion. An individual with high levels of

cognitive distortion might react adversely to potentially innocuous events, and may have

increased difficulty reacting to them in an adaptive manner (Shoal& Giancola, 2005). In their

study, Shoal and Giancola investigated the moderating effects of cognitive distortion on

adolescent substance use. Individuals with low levels of cognitive distortion may be more apt

to choose more adaptive methods of coping with social problems, thereby potentially

reducing the risk of drug use. Individuals with high levels of cognitive distortions, because of

their increased misperceptions and misattributions, are at increased risk for social difficulties.

Individuals may be more likely to react aggressively or inappropriately, potentially alienating

themselves from their peers, thereby putting them at greater risk for delinquent behaviors,

including substance use and abuse. In this study, social problems are a significant risk factor

for drug use when moderated by high levels of cognitive distortions.

7. Mediators and Moderators for alcohol related use disorder

The internal construct of personality has been studied as a potential moderator and mediator

of the relationship between risk for development of an alcohol use disorder as defined by

family history and alcohol use behaviors. In one such study done by Rogosch, Chassin, and

Sher (1990), the personality characteristics of dispositional self-awareness and presumed

personality risk as measured by patterns of anti-social behaviors including aggressiveness

impulsivity, and poor school performance were examined as potential mediators and

moderators, as defined by Baron and Kenny (1985). The study started that it explicitly aimed

to examine the role that personality characteristics may play in the link between family

history risk and alcohol abuse (1990, p. 310). Thus, they attempted to illustrate mediation;

that is, personality is related to family history of alcohol use in addition to measures of

alcohol use. Based on Baron and Kenneys definition, it was also essential that they find the

relationship between alcohol consumption and family history is substantially weakened or

completely gone when personality characteristics of interest are considered. They also

attempted to examine moderation, that is, personality characteristics affect on the strength or

direction of the relationship between familial history of alcohol use and current use and/or

abuse. Analysis of the data found both personality characteristics examined, presumed
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personality risk and self-awareness to play a moderation role. However, no meditational

relationships were demonstrated based on regression analyses. The construct of Self-

awareness moderated the relationship between family risk and levels of alcohol use such that;

those with family history risk consumed less alcohol if they reported a higher the level of

dispositional self-awareness than those who had the family risk but reported lower levels of

self-awareness. The authors suggest that this might be due to highly self-aware individuals

tendency to adherence to social norms and their knowledge of the potential consequences of

increased alcohol use. The authors also found that presumed personality risk moderated the

relationship between family history risk and levels of alcohol use. Specifically, individuals

with elevated levels of presumed personality risk were more likely to have increased alcohol

use. Thus presumed personality risk and dispositional self-awareness both acted as

moderators. The authors note that their study should not be used alone in support of a lack of

existence of the meditational role that personality may play on familial risk and alcohol use

and/or abuse.

Other studies concerning internal variables have also been done to examine the mediating

roles of other psychopathology in the development of alcohol use disorders. One such study

done by Bowie, Ensminger, and Robertson (2006), specifically examined young African-

Americans alcohol use problems, depression, and religiosity as measured by church

attendance. They study was stimulated by past research findings that religiosity was a

protective factor for development of problem drinking behaviors and that levels of religiosity

are greater for black than other racial groups. In addition, research found that churches act as

a social resource and support in many minority communities. The authors suggest that this

might matter due to greater social support availability during more difficult times and thus

less likelihood to turn to alcohol and less likely to develop depression due to the particular

stressor. Analysis of all data found moderating relationships between variables. The

relationship between church attendance and alcohol use problems was moderated by

depression. Specifically, alcohol use problems of those who are depressed are much lower for

frequent attendees compared with less frequent attendees(in addition) frequency of church

attendance is not related to alcohol problems for those who are not depressed (2006, p. 50).

The authors suggest that this may be due to the social support accessible to those who attend

church and thus a decrease in likelihood to use alcohol and depression.

Recently, Gradus and colleagues (2008) did further examination of depression and the

potential mediating role on the relationship between sexual harassment and alcohol use

problems among men and women who previously served in the United States military. The
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authors explain that this study hopes to further the self-medication hypothesis of the

development of alcohol use problems. This theory posits that after trauma individual

experience distress, which they attempt to numb by using drugs and/or alcohol. After analysis

of the data, the authors found a relationship between sexual harassment and harmful alcohol

use among women, but not among men. Additionally, findings supported a meditational role

for current depressive symptoms on the association between sexual harassment and harmful

alcohol use. The authors suggest that this provides support for the theory, suggested by others

that women are more likely to use alcohol as a means for dealing with emotional distress and

stress than their male counterparts. Another study examining moderating effects on alcohol

consumption evaluated the external environmental variable of college attendance. Timberlake

and colleagues (2007) examined the potential moderating role of college attendance on the

relationship between genetic influence and alcohol consumption. The overwhelming reports

and literature documenting problem drinking among college students spurred this study. The

authors conducted analysis and explain that in terms of moderation, college exposure acts as

an environmental moderator, and thus, does not reflect a spurious association due to

overlapping genetic influences (p. 1028, 2007). Further, the authors explain that college

exposure acts as a moderator in the genetic influence and alcohol consumption relationship

due to a higher likelihood that drinking behaviors will be promoted in a college or university

setting. As a replication of past research, Marshal and colleagues (2007) examined life stress

as a potential mediator for the relationship between parental alcoholism and offspring

pathological alcohol use. Marshal and colleagues found that life stress, as measured by self-

report of stressful life event experienced, mediated the relationship between parental

alcoholism and offspring pathological alcohol use. The investigators further examined the

relationship among adolescents suffering from attention deficit hyperactivity disorder

(ADHD). The meditational relationship held for this population and was in fact stronger for

the adolescents suffering from ADHD than the control group who did not report an ADHD

diagnosis. The authors suggest that the relationship may be stronger in those suffering from

ADHD due to deficiencies in individual characteristics and skills (p. 570, 2007).

Understanding the concepts of mediation and moderation are critical when examining

relationships between risk factors and substance use and abuse. Risk factor and predictors of

substance use and abuse do not always occur independently or without the effects of other

factors. Instead, it is their interaction with other variables that often clarify the relationship

between predictive factors and substance abuse.
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Topic : Services With Minorities

Topic Objective:

At the end of this topic student would be able to:

 demonstrate an understanding of the range of difficulties faced by people of color in the

United States

 discuss the commitment of social work to addressing issues of discrimination and economic

deprivation of people of color

 explain the term "cultural dissonance"

 describe two models of systematic social work intervention into the problems of minority

groups

 discuss issues relating to cross-cultural social work practice

 describe efforts within social work education to recruit students and faculty and to alter

curricula.

Definition/Overview:

This topic gives an overview of social work activities with minorities. Social work is

developing increased interest in minorities and enriched services that cope with some of the

problems related to ethnic and social diversity. That many debilitating and unfair racial

prejudices exist is obvious; that attempts are being made to meet some of these problems is

encouraging. Minority persons are aided by social workers in nearly all of the traditional

social agencies; in fact, they constitute unduly large clientele percentages in public welfare,

corrections, and other community services. Two major concepts used to define minority

problems are cultural dissonance and institutional racism. The social work profession is

acutely aware of these phenomena and is working to mitigate against them in our society.

Two new major theoretical concepts of sociocultural intervention and biculturalism are

adding new insights to the practice of social work. These models give specific guidelines for

working with minorities. A beginning has been made in recruiting and training more minority

students, to provide more minority social workers. Increased numbers of minority faculty are

teaching in graduate and undergraduate educational programs. Curricula of schools of social

work and undergraduate social work programs have been and are being altered to help all
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students understand more about working with minority clients, and to give special emphasis

to many in becoming more competent in providing professional services to all ethnic groups.

Key Points:

1. Overview

Given recent demographic trends, by the year 2100, non-Hispanic Whites will constitute only

40% of the U.S. population. As the numbers of ethnic and racial minorities increase, careful

research to adapt social services, including substance abuse treatment, to the needs of

ethnically and racially diverse individuals is necessary. The current entry presents data on

treatment admissions by ethnicity-race for the year 2005, discusses serviceutilization rates for

substance abuse treatment, and discusses cultural issues in the treatment of substance use.

2. Service Utilization

Health services research has examined the extent to which people seek treatment for mental

health and substance-related problems. A number of observations can be made regarding the

literature on service utilization: (a) It suggests a general underutilization of mental health and

substance abuse servicesnationwide, (b) the problem of underutilization is more pronounced

among ethnicminorities, and (c) the pattern of underutilization of mental health and substance

abuse services is persistent because studies spanning approximately a third of a century show

similar underutilization rates. Although one might assume that lack of insurance is a major

barrier to utilization of services, some research shows that, at least among insured Hispanics

working for the federal government, utilization of mental health and substance abuse

servicesis lower than the utilization rates of non-Hispanic Whites.

In 2006, 1,800,717 persons entered treatment for substance abuse in publicly funded

treatment. Approximately 35% of these individuals admitted to treatment were ethnic-racial

minorities. The largest single ethnic group represented was African Americans (17.7%),

followed by Hispanics (12.7%), American Indians-Alaska Natives (2.1%), and Asian-Pacific

Islanders (0.7%). Whites comprised 65% of total treatment admissions to publicly funded

substance abuse treatment in 2006. As the nation's demographics change in the coming years,

it is likely that more and more individuals from traditionally minority ethnic and racial

backgrounds will present for treatment in publicly funded substance abuse treatment settings.

Some data suggest, however, that among Hispanics and African American daily drug users,

perceived need for treatment is lower than among non-Hispanic Whites. Such differences in

perceived need for treatment may serve as a barrier to treatment entry among individuals of

minorityethnicity-race. Interventions to change cultural attitudes toward the utility of
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substance abuse treatment among racial and ethnic minoritiesmay help to reduce the

differences in perceived need for treatment among those with substance-related problems.

Further, increasing the awareness of and perceived utility of substance abuse treatment

servicesmay be part of what is necessary to reduce ethnic disparities in substance abuse

treatment services.

Once admitted to treatment, findings in the literature suggest that minority clients may be

more likely to leave treatment early, are less likely to complete a course of treatment, and

may adhere less to treatment programs than nonminority clients. Early treatment exit is an

important issue in that time in treatment is associated with increased gains from treatment

(e.g., reductions in drug use and drug-related criminal activity). It is unclear what factors

contribute to these differences in treatment outcome; however, it may be that traditional drug

treatment interventions, designed primarily for non-Hispanic White males, likely need

modifications for use with other ethnic-racial groups. In particular, the incorporation of

culturally congruent constructs (e.g., familism for Hispanics, Afrocentrism for African

Americans) may make treatment environments more conducive to retention of racial-ethnic

minorities in treatment. With regard to the issue of treatment adherence, the cultural

relevance of aspects of substance abuse treatment programs may be important. For example,

for African Americans, there may be a preference for church-provided recovery groups over

Alcoholics Anonymous (AA). If attendance at AA is part of a treatment program, the

program may be less likely to be completed by African American clients.

3. Cultural Issues

Research suggests that matching on race-ethnicity for counselors and clients may not be

significantly related to retention in treatment or to treatment outcomes. What may be more

important than the race-ethnicity match is cultural competence coupled with basic clinical

skill. The definition of cultural competence is complex and includes awareness of one's own

cultural frameworks and the biases inherent in them, as well as an understanding of and

acceptance of the fact that differences exist between cultures with regard to their cultural

frameworks and biases. Cultural competence may be better conceptualized as a process rather

than a state. That is, awareness of one's own cultural context and recognition of other cultural

contexts results in the awareness of differences between cultures. Once this awareness has

been raised, it seems that the culturally competent therapist works to limit the impact of his or

her cultural assumptions on the conceptualization of clients or interaction with the client

while striving to clarify understanding of cultural differences and working to incorporate

recovery-supportive cultural factors in the therapeutic process.
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For example, there is evidence that suggests that differences between cultures exist with

regard to the importance of churches and religious organizations in recovery from substance

use. African Americans may rely more heavily on church-provided services than on AA.

Recognition of the importance of church and religious support services for recovery among

African Americans may mean that the culturally competent therapist advocates using church-

supportive services in place of AA, despite the fact that the majority of the therapists' clients

attend AA meetings. A second example of cultural differences that may impact substance

abuse treatment is that of the role of the family. The Hispanic culture emphasizes

responsibility to family and may be characterized by more dense and nurturing bonds than

non-Hispanic families; therefore, Hispanic clients may want a role for their family network in

the treatment process. With Native American clients, attention to traditional healing practices

may be important, depending on the extent to which the client wishes to integrate them into

the process of recovery.

Clearly, one major need in the substance abuse treatment field is that of linguistically tailored

treatment programs. A treatment staff that speaks the language of its clients reduces

miscommunication and the need for translation and increases its clients' levels of comfort.

Efforts to recruit and train individuals from various cultural backgrounds and with wide-

ranging language skills may help decrease the disparities observed in substance abuse

treatment among members of ethnic and racial minorities.

4. HIV/AIDS

Data indicate that among ethnic minorities, particularly African Americans and Hispanics,

HIV/AIDS is having a disproportionate impact. Substance use increases the risk for the

transmission of the HIV virus both through risky drug use practices and through substance-

related risky sex behavior. Needle use and needle sharing among intravenous drug users in

minority populations can act as a vector for the transmission of the HIV virus, which then

may be transmitted through sexual contact with others. For Hispanic women, the leading

cause of HIV transmission is heterosexual contact with high-risk partners. For Hispanic men,

the leading mode of transmission is homosexual contact, and in some urban areas,

methamphetamine using subcultures encourage the pairing of methamphetamine use and

high-HIV-risk sex behavior.

Aspects of Hispanic culture are important in understanding the risk profiles of Hispanic

women for HIV/AIDS. Hispanic males may be viewed more as the sexual decision makers,

and women may be expected to be sexually naive. Knowledge about and use of condoms by

Hispanic women may violate the assumptions of sexual inexperience and, when discussed in

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

90
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



the context of long-term intimate relationships, have implications with regard to assumptions

of fidelity. Males, as part of the construct of machismo, may be more likely to have multiple

sex partners, a risk factor of HIV contraction. It may be that the interaction of these cultural

factors has contributed to the disproportionate rates of HIV/AIDS among Hispanic women,

and these women may have been exposed to HIV as a result of sexual relationships with

males engaging in risky sex and drug use practices.

The nexus between HIV/AIDS and substance use is of critical importance in reducing the

transmission of the HIV virus among both non-Hispanic Whites and members of racial-ethnic

minorities. For one population, Hispanics, acculturation may be an important factor in

substance-related HIV/AIDS risk because as acculturation to U.S. mainstream culture occurs,

the rates of substance use increase. Further, U.S.acculturation may be associated with more

permissive attitudes toward sexual behavior than that found in cultures from Hispanics'

countries of origin.

5. Dual Disorders and Ethnic Minorities

As noted above, substance abuse and mental health services are underutilized by ethnic

minorities. The stigma associated with mental health and substance-related problems may be

one reason that minority individuals do not seek treatment. Minority individuals with co-

occurring disorders face a double stigma. When ethnic-racial minorityindividuals with co-

occurring disorders seek treatment, the difficulty of finding culturally or linguistically

appropriate treatment is magnified. In addition, the need for cultural competence on the part

of the treatment providers is great in that not only must treatment providers be aware of

cultural aspects of addictive disorders, but also they must be aware of cultural aspects of

psychiatric disorders. For example, among some Hispanic groups, somatization of depressive

symptoms has been observed. A counselor who is unaware of this tendency may miss the

presence of a mood disorder that could be primary, secondary, or concurrent with a substance

disorder. The result may be inappropriate or ineffective treatment for both disorders.

6. Criminal Justice Involvement

The "get tough" approach to crime in recent decades has resulted in increasing numbers of

individuals being incarcerated for drug-related crimes, and a disproportionate number of

individuals in the criminal justice system are from minority groups. Criminal justice system

involvement is common among substance-involved individuals from all ethnic-racial groups;

however, sentencing for minority individuals and those from lower socioeconomic levels

tends to be harsher and is more likely to result in incarceration.
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In response to the increased numbers of individuals in the criminal justice system for drug-

related crimes and due to the association between substance use and crime, correctional

systems across the nation have implemented in-prison or -jail treatment programs. Few

culturally tailored or linguistically tailored drug treatment programs have been implemented

in the correctional system. Many correctional systems employ therapeutic community

treatment models that were developed in the community and have been transplanted to

correctional settings with little change.

An approach to nonviolent drug offenders that emerged in the 1980s and is increasingly being

implemented is the drug court paradigm. In this approach, nonviolent drug offenders are

mandated to receive drug treatment rather than incarceration. Judicial oversight of treatment

progress is part of the drug treatment program, and judges can provide positive feedback for

treatment progress or can impose legal sanctions for treatment noncompliance, including

incarceration. Drug courts are an emerging phenomenon, and the scant evidence on cross-

cultural effectiveness of drug courts may suggest that individuals from minority groups show

differential outcomes compared with non-Hispanic Whites. It is unclear as to whether these

differences in treatment outcome are a function of existing drug treatment programs or are

specific to drug court programs.

Topic : Social Work In Rural Areas

Topic Objective:

At the end of this topic student would be able to:

 demonstrate an understanding of issues around the provision of social work services in rural

areas

 describe the necessary attributes of rural social workers

 describe the roles of the rural social worker

 discuss positive and negative aspects of social work in rural settings

 describe rural social work agencies

 describe efforts to train rural social workers.

Definition/Overview:

Social workers have been concerned with the problems of people in rural areas since the turn

of the century. At the present time, rural areas of the United states are facing difficult times.

Boom and bust cycles - coupled with high inflation and lower land prices - have created a
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great deal of stress and unhappiness for rural residents. Rural social workers are actively

attempting to mitigate the problems of individuals, families, and communities. Rural social

work practice requires skills in all social work methods, and individual social workers must

be able to adapt themselves effectively to social institutions of all sizes, from the individual to

the total community. Rural social workers also need to understand the functioning of rural

community and must be able to work within the values and structures of that community.

Social work education is an ideal curriculum for rural practice. The emphasis on the

interaction of the individual and the environment prepares the rural social worker to provide

important leadership in the area of social services. Although social workers may not be able

to affect an upturn in the rural economy or create new jobs, they can help cushion the

negative effects and help individuals, families, and communities cope with the problems and

find workable solutions.

Key Points:

1. Overview

Rural sociology is a unique field. Woven into its development are attributes that many

sociologists now recognize as central to disciplinary advancement. These attributes include a

tradition of cross-disciplinary linkages, strong public policy influence, concern with social

justice and public sociology, and interest in geographic space. Another unique feature is that

rural sociology's institutional development leaves it perhaps the most independent of all

sociological subfields. In fact, some analysts see it as a distinct discipline.

In this topic, I trace ruralsociology's development, discuss the resulting knowledge base, and

consider its future prospects. The substantive scope of ruralsociology is large and varied. One

way of understanding the field is through the lens of geographic space. Attention to social life

outside the spatial settings conventionally studied in sociology is the central element linking

the diverse concerns of ruralsociologists.

2. Origins of Rural Sociology

The roots of rural sociology are firmly tied to U.S.historical events and policy interventions.

As Bertrand (1982) notes, rural sociology has the distinction of being a truly American

invention (p. xi). The institutional infrastructure for establishing rural sociology was formed

with the Morrill Land-Grant Act, signed by President Lincoln in 1862. The act set aside

federal land in each state for building public colleges for the study of agriculture and the

mechanical arts, for extending the university system beyond elite private or religiously based

institutions. Related legislation added other components. Research infrastructure, including
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access to federal funding pipelines, was established through the Agricultural Experiment

Stations created in each state by the Hatch Act of 1887. Public outreachbringing academic

research directly into public usewas institutionalized through the Cooperative Extension

Service, created by the Smith Lever Act of 1914. The Second Morrill Act of 1890 created 17

historically black land-grant colleges, and in 1994, 29 Native American tribal colleges were

given land-grant status. Today, 105 land-grant institutions award one-third of all U.S.

bachelor's degrees and 60 percent of all doctorates (Jischke 2004:3). This mix of public

infrastructure is important not only in how rural sociology emerged but also in how it

operates as a field of study and profession today.

In the first decade of the last century, more than a third of the U.S.population lived on farms,

making it a key constituency for socialmovements and politicians. Farmers were also a

strategic population for broader national interests. Cheap food was important for the

profitability of large agribusiness interests and for urban employers who wanted to keep

workers wages low. Furthermore, a low-cost, steady supply of food was critical to the

nation's capacity to make war, of escalating concern given Europe's engagement in World

War I. As new immigrants swelled U.S. cities, domestic out-migration from rural to urban

areas was thought to exacerbate urban social problems. Thus, there was federal interest in

keeping farmers on the land even as farm families themselves continued to out-migrate from

rural areas.

Rural sociology was born into this era of concern with farm families and a federal goal of

stemmingrural out-migration. Its origins are usually traced to the creation of the County Life

Commission in 1908 by President Theodore Roosevelt (Bertrand 1982; Hooks and Flinn

1981). The commission launched a nationwide investigation documenting the difficulties

faced by farm families. It conducted surveys of farm families and compiled other

information, leading to a report that formed the basis for subsequent national policy. The

commission downplayed structural determinants of farmers hardships (Hooks and Flinn

1981). Instead, it focused on individuals human capital, cultural values, and weaknesses of

rural schools and churches. Upgrading rural people's presumed socialdeficits was thus

emphasized over addressing fundamental inequalities in power and economic resources.

In the wake of this widespread public attention, sociologists became increasingly interested in

ruralpeople, taking a social-problems approach that differed from the discipline's standard

social-philosophical approach. Bertrand (1982) notes that they called themselves

ruralsociologists and defined their professional effort as the development and application of

concepts and theoretical models for the express purpose of improving the life and well-being
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of rural people (p. xi). The first course in rural sociology was taught at the University of

Chicago in 1894 (Nelson 1969:32). The first text, John Gillette's Constructive

RuralSociology, was published in 1913 (Olsen 1991:1). Broad recognition of the new field

was conferred when George Vincent was elected president of the ASA (then called the

American Sociological Society). He selected The Sociology of Rural Life as the focus of the

annual meeting held in Columbus, Ohio, in 1916 (Hooks and Flinn 1981:98). In 1922, the

RuralSection was established (Larson and Zimmerman 2003:2). It was the ASA's first section

(Goudy 2005:24).

Meanwhile, within the nation's land-grant university system, rural sociology was further

institutionalized. Rural sociology was formally recognized as a separate field of study with

the passage of the Purnell Act in 1925 (Goudy 2005:25), which provided federal funds to

support rural sociological research, teaching, and outreach (Rogers et al. 1988:18). The act

itself grew out of concern with the agricultural depression, which began in the 1920s, a sharp

contrast with urban America's boom (Stanton 1991:3).

Government funding lines provided an institutional home forrural sociology within the

agricultural colleges, where mainly biologically related disciplines were located. Thus,

ruralsociology was pulled into an academic milieu that was more interdisciplinary but also

increasingly segmented from its parent discipline. Some universities created separate

departments of rural sociology, the first at Cornell in 1915 (Larson and Zimmerman

2003:13). Others housed rural sociologists with other sociologists in single departments but

with faculty sorted by appointment into two different colleges, agriculture (for the rural

sociologists) and liberal arts/sciences (for general sociologists). Last, ruralsociologists were

housed in multidisciplinary departments within colleges of agriculture. Individual rural

sociologists and sometimes entire rural-sociology programs were placed in human ecology

departments or in joint units with agricultural education. However, joint departments with

agricultural economics, the second socialscience established by the Purnell Act, were the

most common arrangement. Agricultural economists claimed the farm economy to be their

areaof expertise. While early rural sociologists were concerned with farming, the academic

division of labor left them to focus more on the residual, nonfarm aspects of rural life, such as

settlement patterns, social organization, and well-being. It was not until the agricultural

restructuring of the 1970s that ruralsociologists returned more to the study of the farm

economy. The academic division of labor seen in distinct departmental arrangements and

funding lines for positions provided via colleges of agriculture continues to this day and

particularly differentiates rural sociology from general sociology.
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As a result of this diverse system of institutional supports, early rural sociologists had their

professional footing in several doorsthe land-grant universities, federal government, and the

ASA. Examples are seen in the careers of two of rural sociology's founders, Charles Galpin

and Carl Taylor. Both were heads of the USDA's Division of Farm Population and Life,

Bureau of Economic Analysis, and actively promoted ruralsociological research (Stanton

1991:5). Galpin was elected vice president of the ASA in 1932 and published along with two

leading sociologists, Pitirim Sorokin and Carle Zimmerman, the three-volume A Systematic

Source Book in Rural Sociology (Larson and Zimmerman 2003). Taylor was elected

president of the RSS (Rural Sociological Society) in 1939 and president of the ASA in 1946

(Larson and Zimmerman 2003). These and other early ruralsociologists social justice interests

in farm laborers and other marginalized populations often put them at odds with vested

interests. Taylor, for example, in challenging segregationist practices, saw his university

position abolished by the Board of Trustees at North Carolina State (Larson and Zimmerman

2003:27).

With expanding interest in the field, the RuralSection in ASA decided to publish its own

journal, RuralSociology. The first issue appeared in 1936. In December 1937, the Rural

Section went further, voting to establish a separate professional organization, the Rural

Sociological Society (RSS). The separation occurred because ruralsociology had grown large

and varied and some felt limited by ASA (Nelson 1969:13031). While most members of the

Rural Section were college sociologists, the field interested agricultural and home economists

and staff of farm and government organizations. Some were concerned that prospective

interest in rural sociology would dampen since those having no desire to join the ASA were

required to be ASA members. Furthermore, participation at ASA meetings was limited to one

paper, tending to restrict involvement into a single section. With a new society, members

retained a primary focus on rural sociology but were freer to present papers and join ASA

sections. The organizational split signaled that rural sociologists saw themselves as

occupying a separate field, with specialty areas within it, not simply as a specialty area within

sociology. In 1938, the membership in RSS stood at 206 but rose steadily. In 1966, it reached

840 (Nelson 1969:133), hovering at around 1,000 since then.

3. Distinct Attributes of the Field

The founding of rural sociology set in place a series of defining attributes and axes of tension

that have influenced its subsequent development, including the contemporary work of rural

sociologists. One attribute pervading rural sociology from its inception is a focus on settings

where development has played out unevenly and tended to leave people and places in more
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marginal positions. Elsewhere, I have argued that rural sociology is a sociology of the

geographic periphery (Lobao 1996)that is, rural sociologists focus on the places and

populations with the least resources and the greatest social structural impediments to higher

incomes, employment, and access to state social provisions. These settings vary from the

advanced industrialized and urban areasconventionally studied by sociologists. Thus, there is

a stable thread on the types of places on which rural sociologists have always focusedrural

areas within developed nations and, as rural sociology later progressed, the developing

nations of the globe with large, rural, and agriculturally dependent populations.

A second attribute early established was a varied substantive focus, with periodic tensions as

to the saliency of certain topics. As noted in the foregoing, as the academic division of labor

evolved, rural sociologists moved away from attention to agriculture, toward general topics

such as family, community, and settlement patterns. Furthermore, since rural sociology began

as a field spanning sociology's body of knowledge, it incorporated basically the same

substantive content as general sociology, thus making for an array of specialties within it. For

example, specialties include ruralcrime, rural health, ruralwomen, the rural family, and so

forth. Of the current, 13 substantively oriented interest group sections within RSS, all but the

sociology of agriculture have counterpart sections within the ASA.

Given the varied topics studied, periodic tension has emerged over whether rural sociology

has a defining substantive focus. Much of this tension has involved the saliency of attention

to agriculture and the broader rural economy versus attention to nonagricultural or

noneconomic aspects of rurallife. When many rural sociologists re-embraced the study of

agriculture in the 1970s period onward, there were calls to view the sociology of agriculture

as the defining focus of the new ruralsociology (Friedland 1991; Newby 1983). Attention to

the broader rural economy developed in the 1980s and 1990s, with rural restructuring

epitomizing the new ruralsociology of that period (Falk 1996; Tickamyer 1996). More

recently, a view that much rural sociological research can be captured under the banner of

spatial inequality has been offered (Lobao 2004; Lobao and Saenz 2002). In this view,

seemingly disparate traditions within rural sociology, such as those of ruraleconomic

structure, inequality research, and agricultural and environmental sociology, are seen as

linked through their attention to geographic space.

A third attribute early established is interest in applied research, often aimed at pressing

social issues and involving direct outreach to rural people. This has sometimes created

tension between those advocating the importance of applied work and those who view the

field as lacking theoretical robustness (Sewell 1965). In reality, of course, the applied-basic
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division with regard to any research question may be virtually seamless. And contemporary

rural sociologists tend to see their field as strengthened by giving weight to both. The point is,

however, that tension about whether the field is overly applied has been discussed for many

decades.

A fourth attribute is that ruralsociologists typically navigate between established, often-elite

stakeholders and broader public interests. Although the institutional setting of rural sociology

provides access to added federal and state support, it comes with strings attached.

Ruralsociologists are subject to organizational pressures not typical for other sociologists

(Friedland 1982; Sewell 1965). A primary goal of colleges of agriculture is to serve clientele

beyond students. While this once included most rural people, today's clientele are narrower

interest groups, many outside direct farming, such as agribusiness corporations. While

agricultural economists largely embraced catering to agribusiness interests, rural sociologists

by and large remained faithful to their roots. They have always taken as their clientele

therural poor, minorities, small farmers, and the public at large. Sometimes this focus has

come at the expense of their own careers, when their research or outreach efforts challenged

elite interests.

Fifth, rural sociology has always been interdisciplinary oriented. This is partly because of its

subject material, which, being varied and attending to ecological aspects of social life,

connects it to other disciplines, including the biological sciences. It also stems from the field's

institutional location in land-grant universities. Here rural sociologists often work on

multidisciplinary research teams and are housed in units with other disciplines. Addressing

applied socialissues also calls for interdisciplinary approaches.

Sixth, rural sociology has always had a strong public policy presence. Rural sociologists have

directed major federal agencies, routinely testified before Congress, and contributed to major

legislation, including federal farm bills. Decennial volumes edited by the presidents of the

RuralSociological Society are produced to highlight key public policy issues in the coming

decade for government officials as well as for socialscientists (Brown and Swanson 2003;

Dillman and Hobbs 1982; Flora and Christenson 1991).

Finally, given its distinct institutional status, early separation from the ASA, and broad

substantive focus, perhaps the field's capstone tension is captured in the question, To what

degree is rural sociology different from general sociology? This perennial question has

engendered a range of answers. Books on the field characterize it as an independent

discipline (Bertrand 1982:xi; Stanton 1991:1). As such, since its founding, some have viewed

ruralsociology as more allied with agricultural economics than with sociology (Olsen 1991).
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Nelson (1969) takes a middle point, arguing that it is an enclave within sociology, not a truly

specialized field of interest comparable to the family, population, methodology, or the

commu-nity[but] as broad in its content as sociology itself. Others see little difference from

the parent discipline. John Gillette, author of the first textbook on ruralsociology, noted in

1916, it has been said of ruralsociology, There aint no such animal. It is asserted that there is

but one sociology, and that is the general science of sociology (Nelson 1969:35). More

recently, Falk (1996) notes, Rural sociologists are simply general sociologists who have a

particular focus in their work things rural always play some part in what we do (p. 164).

Tension about the disciplinary status of ruralsociology is not merely ontological but has real

outcomes for practice of the profession. Professional identity as a separate entity or part of

sociology figures in job searches, grant competitions, and journal article submissions. Within

the RSS, debates repeatedly occur over the location of annual meetings, with thosebased on

professional identityarguing for or against annual meeting locations close to the ASA.

The issues and tensions above often appear as new to each succeeding generation of rural

sociologists. Yet they were built early into the field. Rural sociologists are remarkably

introspective about these issues. This relatively small field has generated numerous articles

taking stock of its disciplinary status, strengths, and shortcomings. Keeping in mind that the

issues noted above continually pervade rural sociology, I provide an overview of research in

the early stages of the field and then focus in more detail on the contemporary knowledge

base. My discussion centers on U.S.-generated literatures, which continue to form the bulk of

the work.

4. Rural Sociological Research: The First Five Decades

The substantive focus, theory, and methodological approaches of rural sociological research

in its first 50 years are captured in a number of review articles. Two companion articles

delineate substantive foci of research. Sewell (1965) takes stock of three eras: the Depression

and World War II (19361945) and the early (19461955) and late postwar periods (19561965).

Christenson and Garkovich (1985) focus on the period from 1966 to 1985. Both studies

examine articles published in Rural Sociology and use the same categories to classify

research topics. The substantive categories delineated are the following: social organization

(including family, education, religion, stratification, community), social change, social

psychology, population, socialwelfare and policy, methodology, and issues related to the

profession. In the list of topics, little appears to differentiate the field from general sociology.

However, distinctiveness remains in the application of these topics to the rural population, a
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segment the parent discipline neglected as it assumed that urban-based mass society was to

wash over all people.

The importance of the topics above ebbs and flows with the decades, appearing to follow

both trends in general sociology and rural sociologists interests in the socialproblems of rural

people. Interest in socialwelfare and policy (a category that includes housing, level of living,

poverty, minorities, and social problems) peaks during the Depression, with about one-third

of Rural Sociology articles attending to that topic. Concern with the conditions of farm labor

also peaks during the Depression era (Sewell 1965:433), with a small uptake occurring in the

late 1970s (Christenson and Garkovich 1985). Topics addressingsocial psychology exhibit

consistent growth. While interest in social psychology followed general disciplinary trends, it

also reflected growing research on the diffusion of innovations, a topic that gave rural

sociologists a key niche in agricultural colleges. This body of work was directed to assessing

individuals attitudes and behaviors related to adoption of agricultural technologies produced

in the postWorld War II period (Rogers 1971). Much of this work was later highly critical of

the inequality-producing effects of these technologies. Finally, topics involving social

organization and population (largely urban-rural trends) remained consistent topics of

research throughout the entire 50-year period. In the last decade (19761985) studied,

Christenson and Garkovich (1985:512) report that the four major topical areas, with their

respective proportion of articles produced, were social psychology (31 percent),

socialorganization (24 percent), population (12 percent), and socialchange (11 percent).

Theoretical approaches are also addressed in review articles. Companion pieces by Picou,

Wells, and Nyberg (1978) and Falk and Zhao (1989) focus, respectively, on the 1965 to 1976

and 1976 to 1985 periods. Sewell (1965) addresses the 1936 to 1965 period. All analyze

articles published in Rural Sociology. They report that ruralsociological research is generally

more applied and less theoretical than general sociology. The paradigmatic stance was largely

socialfacts (e.g., deductive traditions ranging from functionalism to Marxism), with 92

percent of articles taking this stance from 1965 to 1976 and 76 percent from 1976 to 1985

(Falk and Zhao 1989:591). Articles in the socialdefinition (e.g., Meadian tradition) paradigm

constituted 6 percent of those published from 1965 to 1976 and 9 percent from 1976 to 1985,

while articles classified as a mixed paradigmatic perspective made up 1 percent of those

published from 1965 to 1976 and 14 percent from 1976 to 1985 (Falk and Zhao 1989:591). In

terms of specific theories, ruralsociologists appear to follow the parent discipline. For

example, Falk and Zhao (1989) note the rise of neo-Marxian approaches in ruralsociology in

the late 1970s.
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Reviews assessing research methodology are found in Sewell (1965), Stokes and Miller

(1985), and Falk and Zhao (1989). These authors indicate that early work tended to be

descriptive and centered on local populations to which ruralsociologists had easy access. As

the field evolved, the methodology became more rigorous and quantitative. The vast majority

of articles published in Rural Sociology from 1936 to 1985 used primary data from surveys

and secondary data, with surveys the most common (Stokes and Miller 1985). While

individuals thus were mainly the unit of observation, there was continual interest in

geographic space. About 30 percent of articles produced between 1936 and 1985 used

ecological units as the unit of observation.

U.S. rural sociology led to the field's growth elsewhere. The European Society for

RuralSociology (ESRS) was established in 1957. Christenson and Garkovich (1985) note that

European rural sociology emerged from liberal artstype settings and tends to be more

theoretical and philosophical than U.S.rural sociology. However, they point out that the

differences are also a function of the divides between general U.S. and European sociology,

the former itself being more empirical and quantitative. RSS and ESRS joined in efforts to

create the International RuralSociological Association (IRSA), established in 1966. In 1969,

the Latin American Rural Sociological Association was formed, followed later by the

Australiaand Oceania Network and the Asian Rural Sociological Association. All these

member societies make up the IRSA today.

5. Rural Sociological Research: The Contemporary Period

While a flurry of articles assessed the status of rural sociology over its first 50 years, the more

recent period is met by less systematic scrutiny. Still, edited volumes delineate the

substantive scope of research (Brown and Swanson 2003; Flora and Christenson 1991;

Goreham 1997), and review articles of specific topics exist (Buttel 2002; Lobao and Meyer

2001). I provide an overview of the research and then distinguish substantive bodies of work.

Rural sociology's diverse substantive scope remains in topical areasoverlapping with those of

general sociology. Research-related interest groups in the RSS highlight the present diversity:

education and work, family and household, community, natural resources, population, health,

poverty, policy, racial/ethnic groups, gender, applied/ extension sociology, the sociology of

agriculture, and, until recently, international development. In comparing rural sociology's

first 50 years with the 1986 to 1995 period, Garkovich and Bell (1995) report a movement

away from research on social psychology and socialorganization and toward social change

and stratification (social welfare and policy), a pattern following general sociology.
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With regard to theory, little suggests that previous patterns are altered: Rural sociologists

build from sociology using theories germane to substantive areasabove (Falk 1996). At the

same time, they maintain an interest in applied and policy-related research, where

conventional sociological theory is less transferable. Within certain substantive areas,

ruralsociologists have developed their own theoretical perspectives rather independent of

sociology, with these sometimes challenging conventional views of the parent discipline.

Such independent theorizing is seen particularly within the sociology of agriculture (Lobao

and Meyer 2001).

With regard to methods, ruralsociologists follow trends in sociology (Falk 1996). However,

the distinct subject matter addressed by rural sociologists, coupled with the need for data on

specific populations, often means conventional secondary data have limited usefulness

(Tickamyer 1996). Ruralsociologists thus have to rely perhaps more than other sociologists

on independent data-collection activities. Finally, ruralsociologists are at the forefront of

sociology in their use of spatial analytical methods and geographic information systems (GIS)

(Voss et al., forthcoming).

]In the following, I discuss the major branches of contemporary research. Rural sociologists

are leading contributors to the research on community, environmental sociology, and

international development. As these fields are addressed elsewhere in this volume, I give

particular attention to the sociology of agriculture and rural inequality research, areas more

specific to rural sociology. It should be noted that any research area is porous, and individual

researchers straddle the following areas.

6. The Sociology of Agriculture

The sociology of agriculture focuses on an economic sector that general sociology has long

neglected. Its theoretical orientation also developed quite independent of the parent

discipline. A recent review of much of this work is found in Lobao and Meyer (2001). As

noted previously, in the late 1970s, rural sociologists recognized massive changes occurring

in farming and turned to critical political-economic analysis of that sector. Seminal

publications documenting this turn include Buttel and Newby (1980), Newby (1983), and

Friedland, Barton, and Thomas (1991). Several overlapping topics have occupied researchers:

agricultural change, including development of local and global food systems; effects of

agricultural change on communities, families, and women; and issues of agricultural science,

technology, and sustainable agriculture.
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6.1 Farming and Agrifood Systems

In contemporary research, three types of agricultural change have been of particular

interest. First are changes in the demography of farming, seen in the declining number

of farms and farm population (Albrecht and Murdock 1990). Rural sociologists

historically addressed this topic as a broad, national issue. More recent focus is on the

sustainability of farming in particular localized settings at the urban-ruralinterface, or

where large metro areas meet the countryside (Jackson-Smith 2003; Salamon 2003).

The second change entails farm structure and the relative growth of industrialized

farms and decline of family or moderate-size farms. The persistence of family

farming and the form it takes as capitalism advances is debated (Mann 1990). Since

the late 1990s, particular attention has been given to the industrializing of livestock

production.

Last, rural sociologists move beyond the farm gate to study agrofood systems at the

global and local scales. This research also moves beyond focus on the production

aspects of agriculture to consumption (Fine 2004; Goodman 2002). The global

commodity chains literature connects capital, labor, and resources needed in different

stages of the production process to geographic regions; and it considers how global

commodity production/ consumption markets are created through state and

macroeconomic processes (Bonanno et al. 1994; Friedland 2001; Friedland et al.

1981). A similar topic is addressed at the local scale: Researchers are interested in

networks among farmers, consumers, processors, and retailers and how these might

sustain local food systems (Allen 2004; Lyson 2004). Rural sociologists not only

study local food systems but also facilitate their development through outreach

programs.

For researchers studying these three changes, conventional theories from economic

sociology are of limited use since they miss the path of development of agriculture.

Researchers draw from and extend critical, Marxist-oriented frameworks and, more

recently, postmodern, actor-network, and civic society perspectives to theorize these

changes.

6.2 Farm Communities and Families

Another body of work centers on the impacts of farm change on communities and

households. Walter Goldschmidt's research (1978) catapulted interest in the topic of
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farming and communities. His case study of two California towns originally

conducted in the 1930s found that large-scale, industrialized farms (as compared with

smaller, family farms) had detrimental impacts on community well-being. From the

1970s onward, rural sociologists have tested variants of this finding, known as the

Goldschmidt hypothesis. Numerous subsequent studies, conducted across the nation

at different time periods, support aspects of this hypothesis, but often with

qualification.

This research shows that even in a postindustrial economy, farming affects

community well-being, although certainly not as much as nonfarm industries.

Furthermore, family farming appears to be a marker of a strong local civic society

(Lyson 2004; Tolbert, Lyson, and Irwin 1998). Research on the topic continues to

evolve in accordance with changes in farming. Since the 1990s, analysts have turned

to the industrialization of livestock farming and its impacts on communities

economic, social, and environmental conditions (Thu and Durrenberger 1998).

Research in this area has been used for policy and public sociology purposes. A recent

example is South Dakota's constitutional amendment regulating absentee-owned

corporate farms, where ruralsociologists research showing potential detrimental

community effects of such farms was used in federal court cases in 2001 and 2003.

Rural sociologists also examine the more microimpacts of agricultural change on the

household, including gender roles. While this topic always interested

ruralsociologists, it took on renewed interest in the 1980s and 1990s with the lingering

farm crisis. Researchers examined household survival strategies, again arguing that

general sociology's focus on urban populations made invisible the spectrum of work

and survival strategies used by rural people. The gender division of labor was studied.

While researchers expected the gender division of labor to shift, with women

performing more work in direct farming, this did not appear to occur in the wake of

financial hardship. The emotional well-being of farm men and women was related to

financial hardship. Researchers also studied family resiliency. Elder and Conger

(2000) documented that farm life for children had beneficial effects on their emotional

health and educational attainments, despite financial hardship.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

104
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



6.3 Agricultural Sciences and Technology

A third research area centers on agricultural sciences and technology. Research on

adoption-diffusion of agricultural technologies has long been a part of rural sociology,

although this tradition waned in the post-1970s. It was resurrected in the 1990s as

sociologists studied the new wave of biotechnologies in crops such as corn, cotton,

and soybeans and in dairying (Buttel 1997). In contrast to earlier work, current rural

sociologists take a more critical stance in analyzing why certain technologies and

products come into use and the risks they may pose to society (Busch et al. 1991;

DuPuis 2002; Molnar and Kinnucan 1989). Focus has also turned to indigenous

knowledge about farm technologies and practices. Here researchers are concerned

with sustaining local knowledge about farming and how this knowledge can be

harnessed to create a more sustainable, socially just system (Bell 2004).

7. Rural Inequality Research

Rural sociology contains a large body of research on stratification grounded in different

literatures. These literatures overlap substantively and conceptually, making up a general

inequality tradition. Much of the workexplores comparative urban-rural differences in

economic opportunities and other life chances for various socialgroups. In that sense, it is

concerned with spatial inequality at the subnational or regional scale (Lobao 2004). This

research is a unique contribution to sociology for two reasons: Until recently, sociologists

studying stratification largely neglected space; and when space was brought in to study

stratification, it was typically at the scale of the city and neighborhood or, conversely, at the

cross-national scale. Ruralsociology's middle, sub-national scale of focus distinguishes it

from other sociological fields. This research often employs counties, labor market areas, or

regions either as units of analysis directly or as multilevel measures of context surrounding

households and individuals. I divide these literatures according to focus on general

inequalities, race/ethnicity, and gender.

7.1 Rural Poverty

A large literature exists on poverty in ruralregions, which contrasts with sociology's

urban-poverty literature, Rural-poverty rates are historically higher than urban-

poverty rates, making the topic of particular concern (Jensen, McLaughlin, and Slack

2003). Poverty among working families is also higher in rural areas, indicating

deficiencies in rural-employment structures. The Rural Sociological Task Force on
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Persistent RuralPoverty consolidated and pushed forward this work in a seminal 1993

volume. In addition to numerous articles on the topic, the books include Billingsand

Blee (2000), Duncan(1999), Fitchen (1991), and Lyson and Falk (1993). Much of this

literature focuses on persistently poor ruralregions. Conceptual approaches also exist

to understand general subnational patterns of poverty (Lobao 2004).

7.2 RuralLabor Markets

This literature represents a unique contribution, for it addresses the conceptualization

of and empirical issues involved in studying workand inequality at the subnational

scale, across urban-ruralregions and communities. It addresses how the spatial context

of economic structure (industries, firms, and employment) shapes earnings, incomes,

and other indicators of wellbeing (Falk, Schulman, and Tickamyer 2003; Singelmann

and Deseran 1993). Another innovation is attention to conceptualization and

measurement of both labor markets and work from a rural standpoint. Arguing that

conventional labor market areas were too small to capture rural work-residence

relationships, Killian and Tolbert (1993) developed ecological units to reflect this new

labor market geography, now used widely. Because official statistics often miss

workactivities of rural people, researchers have turned to conceptualizing and

collecting primary data on the informal sector (Falk et al. 2003; Tickamyer 1996).

Rural labor markets research challenges traditional neoclassical human capital

explanations of inequality. In giving primary attention to structural determinants of

inequality, this research shows how economic returns to individuals human capital

attributes such as education vary by urban-rural context, with rural workers receiving

lower returns (Cotter 2002; Tigges and Tootle 1990).

7.3 Sociodemographic Inequalities

Demographers have a large presence in rural sociology and many study stratification.

Their research moves beyond economic inequalities, to address a variety of well-

being indicators such as migration, fertility, mortality, and family formation.

Demographers also cast a wider net with regard to determinants of inequality, giving

attention to both economic structure and sociodemographic factors, such as marriage

and family structure. Last, they point out complexities in analyzing inequality due to

the considerable variation within and between urban-rural regions (Brown and Lee

1999).
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Although the three previous literatures remain distinct, there is a greater blending of

them at present. They all show that economic structure is a main determinant of

urban-rural variations in inequality. Ruralareas are slower growing and lack

employment opportunities, and existing jobs are poorly remunerated. Recent work

finds that a weaker civil society (Tolbert et al. 1998, 2002) and local state (Dewees,

Lobao, and Swanson 2003; Tickameyer et al. 2000; Warner and Hebdon 2001) also

contribute to poorer well-being. Interest in welfare reform is linking researchers from

all three of these traditions (Weber, Duncan, and Whitener 2002; Zimmerman 2002).

Due to poorer economic conditions and less local government capacity to administer

devolved socialprograms, rural areas tend to fare worse under welfare reform.

7.4 The Rural Racial/Ethnic Segregation Tradition

Rural sociology has a rich tradition addressing racial and ethnic segregation at the

regional, subnational level that sets it apart from sociology's conventional focus on the

inner city. Regional patterns of racial/ethnic segregation and concentration are

examined through attention to Native American reservations, the Southern Black Belt,

Mexican American boarder enclaves, and communities with newer ethnic in-

migration (Falk 2004; Saenz 1997; Snipp 1996; Wimberley and Morris 2002). This

literature goes beyond the urban segregation literature in its breadth of territorial scale

and depth of historical analysis. Researchers consider how ethnic stratification of

regions develops, such as through past political economic forces and public policies

that may date back for centuries.

7.5 Rural Gender Inequality

Large literatures on rural gender issues have existed since the 1980s. These mainly

focus on women's work and well-being (Haney 1997; Tickamyer and Henderson

2003). As feminist and political economy perspectives filtered into rural sociology in

the 1980s, the study of farm women's work was elevated to a distinct topical area with

explicit theorizing (Sachs 1983, 1996). Rural poverty and labor market researchers

also have specific interest in women (RuralSociological Task Force on Persistent

Rural Poverty 1993; Tickamyer and Henderson 2003). These researchers address

workand socioeconomic inequalities between rural women and men as well as urban-

rural differences between women. Gender segregation across industries and

occupations is spatialized, with rural women facing fewer quality employment

opportunities than their urban counterparts. Rural women are particularly likely to

engage in informal sector activities to piece together family livelihoods. The poverty
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rates of rural women are higher than those of urban women, and there is some

evidence that ruralwomen fare worse under welfare reform (Ticakmyer and

Henderson 2003). Finally, a rural masculinities literature is emerging (Campbell, Bell,

and Finney, 2006). While this research tends to be concerned with identity formation

and cultural representation, some studies attend to men's emotional well-being and

changing work statuses (Ramirez-Ferrero 2005).

8. Community Studies

Rural sociology has a strong community tradition overlapping that of urban sociology. A

large literature addresses the conceptual and methodological issues in defining and studying

the rural community. Community ethnographies and surveys are common methodologies.

Here I discuss four features of rural sociology's variant of community studies.

First, community settings studied tend to be small, remote, and less affluent, which are

characteristics of ruralplaces nationally. These places typically have limited social, economic,

and governmental resources, which creates barriers to adapting to changes.

Second, much research centers on the ruralcommunity as a social system and analyzes the

manner in which communities adapt to changes brought about by external economic and

social forces. For example, researchers often study industrial restructuring due to

globalization and other shifts, with this workproviding an important corrective to urban-based

industrial restructuring literature. Rural communities tend to be more vulnerable to the effects

of global competition and trade policies such as NAFTA in part because of their greater

dependence on labor-intensive industries or agricultural products (e.g., corn in the case of

Mexican communities). They are hit hard by business downturns as they tend to have a less

varied industrial mix, fewer options of other employment, poorer-quality jobs, and a less-

educated workforce.

Suburbanization processes and their impacts have also become a major topic of study.

Alternatively, some analysts are concerned with communities resiliency, studying the manner

in which socialcapital networks and other social infrastructure allow progressive adaptation

to economic and other changes.

Third, rural sociologists also treat the community as a site of social solidarity, place

sentiments, and local culture (Bell 1994; Liepens 2000). While past work studying

community in this way took a functionalist approach, recent work often blends critical and

interpretive perspectives. For example, Falk (2004) examines how a sense of place developed
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among poor African Americans who lived through the pre-Civil Rights era of segregation in a

southern community.

Last, rural sociologists contribute to community development from the standpoint of

research, policy, and practice. The volumes by Brown and Swanson (2003) and Flora and

Christenson (1991) contain articles highlighting this work. Green (2003) reviews the research

on economic development in small communities. Rural sociologists are well represented in

the Community Development Society, an association of practitioners and researchers.

9. Environment and Natural Resources Sociology

Rural sociologists research spans three bodies of work, environmental sociology, natural

resources sociology, and social impact assessment, with the two latter traditions particular to

the field. Buttel (2002) provides an excellent comparison of environmental and natural

resources sociology. Natural resources sociology was established as a research group within

rural sociology by the mid-1960s, predating general sociology's interest in the environment

(Buttel 2002:206). It grew out of the institutional setting of U.S.government and colleges of

agriculture in land-grant universities, tends to focus on communities and regions, and has a

more applied focus on policy, resource management, and conflict resolution. By contrast,

environmental sociology grew out of a liberal arts tradition, focuses more on the nation-state

and urban areas, and is often highly theoretical.

Natural resource sociologists are often concerned with the impacts of the extractive sector,

particularly mining and forestry in resource-dependent regions in developed and less-

developed countries. This research tradition treats places, people, and economic sectors that

general sociology typically neglects. Populations such as miners, loggers, peasants,

indigenous people, and the rural poor are often a focus. Development processes involving the

extractive sector workout in ways different from those of manufacturing or services, with

boom-and-bust cycles producing greater swings in economic well-being over time (Bunker

1985; Fruedenberg and Gramling 1994). A related focus is the environmental and social

impacts of general industrial development processes, such as the production of hazardous

waste and other pollution (Murdock, Krannich, and Leistritz 1999). In both sets of topics,

issues of environmental justice are usually of concern, as poor populations are typically

located in more at-risk settings.

Social impact assessment grew out of public policy interest in documenting the impacts of

extractive and potentially environmentally degrading industries. This research entails

conceptual and methodological approaches for studying these impacts and treats a broad
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scope of outcome indicators, such as environmental and economic conditions, and social

problems, such as community stress and crime (Burdge 1999; Freudenberg 1986).

10. Other Areas of Research

Two research areas, ruraldemography and international development, should be mentioned

due to their long history in rural sociology. Ruraldemographers, in addition to attending to

spatial inequalities, have produced a large body of work charting urban-ruraldifferences in

settlement patterns and significant national trends in population growth and decline. For

example, researchers found a 1970s-decade nonmetro turnaround, when the rural population

grew and the net migration from urban to rural areas increased, and a 1980s-decade reversion

back to older, historical trends of net rural to urban migration (Fuguitt, Brown, and Beale

1989). The past decade reflects a ruralrebound or modest growth in the nonmetro population.

Demographers are also concerned with developing new census classifications to tap urban-

rural differences in postindustrial economies.

International development has long been a field of study inrural sociology. However, it is

probably safe to say that rural sociologists do not compartmentalize this topic as much as

general sociologists do. Contemporary ruralsociologists tend to have their foot in both U.S.

and global research. Most of the topics discussed previously are examined in both

international and domestic settings. Any one rural sociologist often has ongoing research

projects in the United States as well as in other nations. Populations of interest to rural

sociologists, the rural poor, farmers, and those engaged in natural resource extraction tend to

characterize developing nations. Most of the developing world remains rural. Colleges of

agriculture have long engaged in international development activities funded by federal

agencies and have extensive ties with international universities and governments. Rural

sociologists thus are located in institutional settings that give them many opportunities to

conduct research across the globe. Attention to peripheral settings globally tends to make

ruralsociologists recognize and build from both domestic and international literatures

addressing theory, research, policy, and public outreach.

Last, other bodies of research characterize the field. A good view of recent topical issues

engaging ruralsociologists is provided by Brown and Swanson's edited volume (2003).

11. Future Development of Rural Sociology

What does the future hold for ruralsociology? I consider rural sociology's distinct niche in

sociology, new topics of research, and institutional issues in sustaining the field. Rural

sociology provides a unique window on social life, whose importance appears to be

increasingly recognized. Attention to the spatial dimensions of sociallife is the central
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element linking rural sociology's diverse concerns. Rural sociologists study the people,

places, and economic sectors (agriculture and natural resource industries) that characterize

spatial settings typically overlooked by general sociologists. Their long-standing interest in

exploring urban-ruralvariations has led them to focus on a distinct scale of sociallifethe

subnational scalelocated between the city and nation-state. This spatial scale of focus and

related substantive topics of study will continue to create a distinct niche for rural sociology.

In addition, there is reason to think that ruralsociology will have a broader influence in the

future because the topical areas it encompasses are of growing interest to social scientists at

large. Over the past decade, there has been widespread sociological interest in the spatial

aspects of social life. Rural sociologists have long addressed conceptual, substantive, and

methodological issues in studying space, and their subnational scale of focus has no

counterpart elsewhere in sociology. As sociology becomes further spatialized, the visibility of

rural sociological research is bound to increase. Interest in space also is connecting rural

sociology to disciplines such as geography and regional science. Researchers from these

disciplines increasingly attend each other's meetings and participate in broad initiatives to

spatially integrate the social sciences.

Similarly, rural sociologists are at the forefront of research addressing other issues of rising

concern to sociologists. For some time, they have studied consumption issues, largely

through research on the food system and, more recently, on use aspects of rural landscapes.

They have also long studied the treatment of animals and farm animal welfare. Consumption

study is an emerging research area in sociology, and Animals and Society is the ASA's

newest section. Buttel (2002) also sees rural sociology's natural resource tradition as

increasingly relevant to broader environmental sociology. This tradition has amassed a wealth

of empirical studies on places, populations, and environmental practices that can inform and

move forward the more abstract, national, and urban-oriented environmental literature.

Within the branches of research discussed previously, a few examples of topical areas that

should continue to engagerural sociologists may be noted. The study of spatial inequality

appears to be growing as rural sociologists increasingly address work inequality issues from a

comparative spatial vantage. Furthermore, the topic bridges a number of specialty areas

within rural sociology and links rural sociology itself to other disciplines (Lobao 2004).

The sociology of agriculture remains vibrant. Buttel (2003) notes that the contemporary

period has ushered in a number of topics that should engage rural sociologists. These include

global long-distance commodity production/ consumption chains; global neoliberalism of

agriculture, where public interests and those of small farmers are becoming subordinate to
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corporate interests; industrialization of the livestock industry; and use of biotechnologies.

Conversely, Buttel (2003) argues for the need to scrutinize countervailing forces, such as

protest and consumer movements, that might mediate these trends and create a more socially

just agricultural system. To this list of topics, one might add the study of local food systems

and civic agriculture (Lyson 2004); the relentless suburbanization of farming areas; and

consumption issues of all types, from food to rural landscapes. Last, researchers can be

expected to increasingly address nutrition, obesity, and food choice issues, topics that link

rural sociology to the biological sciences.

In the post-2000 period, a new wave of policy-relevant research has emerged, a trend that can

be expected to continue (Swanson 2001). The trend is reflected in the policy-related volume

produced by two past RSS presidents, David Brown and Louis Swanson (2003), in recent

RSS efforts to produce policy briefs for government and nongovernmental officials and in the

RSS membership in the Consortium of Social Science Association (COSSA), which brings

social science research to bear on federal policy. Rural development policy, farm policy, rural

poverty, and welfare reform are topics often addressed.

Last, it is worth noting three areaswhere research gaps remain to be filled. First, in the face of

widespread changes in the food and agricultural system, environment, and ruralregions, rural

sociologists need to take greater stock of theory. These changes are interrelated and require

more holistic theoretical approaches that go beyond and link the respective branches of

research. They entail questions such as, How does the development of capitalism proceedand

what will be the role of rural places in this development? How are inequalities related to

poverty, food and nutrition, environmental conditions, and other life chances reproduced?

Theoretical development of rural sociology is needed to answer these questions and to create

a more coherent field. Second, ruralsociologists have not devoted much attention to the

meaning and significance of the 2000 and 2004 presidential elections, which are related in

part to the limited theorizing about the role of rural areas in national development. These

elections challenged rural sociologists views that urban-ruralsocial beliefs and political gaps

were closing. Is there a new spatial logic to politics, where rural areas increasingly reflect the

sentiments of two sets of residentsnonfarm, long-time rural residents historically neglected by

government and antigovernment, socially conservative newcomer urban populations? Third,

as Tickamyer (1996) noted some time ago, gaps in the quality and quantity of available data

need to be addressed. Methodologies and measures to collect data tailored to ruralpopulations

should be given attention.
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One question sometimes asked is, Can ruralsociology remain relevant in the face of the

declining ruralpopulation? First, given the uneven nature of capitalism, there will always be

places that remain marginalized, left behind historically or in the course of different rounds of

development. Second, ruralenvironments persist due to their social construction and are

constantly reproduced. People believe rural social life and settings to be real and act on this

belief. For example, families and corporations make decisions about moving into rural

locations on the basis of their preconceived views about these places. People construct rural

environments in urban settings, such as those seen in community gardens and in regulations

protecting urban wildlife. Last, there are numerous, objective indicators that continue to

differentiate people and places by degree of rurality: poverty rates, employment

opportunities, educational attainments, access to health care, local government resources, and

so forth. The 2000 and 2004 presidential elections are a powerful reminder of these

continuing differences.

I have noted the continuing importance of ruralsociology as a field and that there will always

be a rurality to study in the future. However, in the future, the institutional support system is

likely to look different from what it does today. Since the 1980s, agricultural colleges have

undergone dramatic changes in regard to federal and state support. This has led to slow or no

growth in the faculty of most disciplines in these colleges. At the same time, there appears to

be rising interest in topics addressed by the field, such as food, farming, rural inequality, and

environment, among sociologists located in liberal arts settings. Furthermore, since public

concerns about food, farming, and the environment continue to increase, the presence of rural

sociologists in nongovernmental and governmental institutions can be expected to grow.

Thus, likely there will be continuity in the research undertaken by ruralsociologists, but there

will be some change in the institutional settings where this work is conducted.

Issues addressed by ruralsociologists pertaining to farming, food, environmental conditions,

and rural poverty are among the most important public concerns today. Moreover, these

issues offer distinct empirical and theoretical challenges for sociology as a discipline. In the

past, ruralsociol-ogy's broad scope and historical institutional location too often left rural

sociologists looking inward and separated from the parent discipline. The institutional

changes noted in the foregoing, coupled with the centrality of issues addressed by

ruralsociologists, may produce a back-to-the future scenario, where ruralsociology once again

becomes more closely linked and engaged with the parent discipline.

In Section 5 of this course you will cover these topics:
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Case Management

Social Work: A Maturing Profession

Social Work Prevention And Enrichment

Social Work And The Future

Topic : Case Management

Topic Objective:

At the end of this topic student would be able to:

 discuss the historical development of case management

 discuss reasons for a renewed interest in case management

 define case management

 discuss the key elements of case management, including various practice functions

Definition/Overview:

Professional social workers entering the job market in the new millennium will discover that

many social service delivery systems will be clamoring for case management expertise. Case

management is an intervention technique which has been developed to individualize the

treatment process and to empower dysfunctional individuals by assisting them to better utilize

community resources that are available to them. Case management was identified in the mid

1800s, but did not achieve major attention until the early 1970s. Many social service agencies

recognized that our increasingly complex and diverse society had created a fragmented,

complicated, and depersonalized social service system. The concept of case management is

built on the notion that a case manager should be assigned a very small caseload of from15 to

20 people. This small caseload allows the case manager to get to know and individualize each

person and to help them receive the services they need by linking clients to both formal and

informal helping - service networks within a community. The case manager then follows up

to ensure that the client has actually received the resources and social services required. In

1992 NASW's Board of Directors approved new standards for social work case management.

Social workers are professionally well equipped to design, manage, and provide case

management services.
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Key Points:

1. Overview

Since the 1980s, the case management approach has gained acceptance throughout the United

Statesas a strategy for assisting homeless people. Service providers and researchers alike

have recommended the development of such approaches, and the U.S. Congress has

encouraged states to do so through legislative initiatives and appropriations. Today, case

management is a key ingredient in local, state, and federal efforts to provide homeless people

with needed services and resources.

Why is the case managementstrategy so widely advocated? In part, it reflects a trend within

the entire field of health and human services during the late twentieth centurya trend that

encourages a comprehensive view of each client, or case. In this model, a designated case

manager first assesses a client's needs, then works to coordinate and optimize the client's

services over time. But as Morse (1999, p. 7-2) has noted, there are also several interrelated,

key assumptions about the problems, causes, and solutions of homelessness that make the

case managementapproach especially suitable in this arena. These premises are based on

several observations. First, homeless people often have serious and multiple unmet service

needs. Second, the existing service system is typically fragmented, composed of various

disconnected organizations. Third, clients often encounter barriers to needed services and

resources. And fourth, casemanagers are needed to ensure access to these services in a

coordinated and efficient manner.

Together, these observations point to problems in the way existing service systems are

organized and operate. Indeed, some researchers and policymakers believe that case

managementcan also serve to improve the service systems themselves. That remains

debatable, but case managers certainly do, as Hopper and colleagues (1989) put it,

performservice-system microsurgery on behalf of specific clients. A case manager may, for

example, successfully intervene with public housing officials to keep a Section 8 voucher

open for a client who has been temporarily hospitalized for psychiatric problems, and

therefore unable to meet a deadline for moving into a new apartment.

2. What is case management?

Despite its widespread use, there is often confusion and sometimes controversy about the

definition and nature of casemanagement. One federally commissioned paper on the topic

deemed it a much discussed but poorly defined concept (National Resource Center on

Homelessness and Mental Illness, 1990, p. 1). Similarly, some practitioners view the term as
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an imprecise catchall phrase for a variety of service activities. Since the early 1990s,

however, more attention has been paid to defining the concept. In a 1991 paper, Willenbring

and colleagues identified six defining primary service functions of casemanagement

programs:

 Engage in outreach, identifying and enrolling clients for service.

 Assess each client's individual strengths, weaknesses, and needs.

 Develop an individualized and comprehensive service plan for each client.

 Link, refer, or transfer clients to needed services, resources, and support systems.

 Monitor the client's progress and ongoing needs.

 Advocate on behalf of clients to ensure that they receive equitable and appropriate services.

They also identified several other functions offered by many, but not all, such programs:

 Providing direct clinical services, rather than merely referring and linking clients to other

service providers.

 Providing crisis intervention assistance.

 System advocating for system change, such as more favorable housing policies for homeless.

 Developing needed resources such as housing or employment resources.

3. Service Characteristics and Variables

Despite common functions, case management programs vary considerably in operation, as

documented by Willenbring and colleagues and by Morse. These programs can be

characterized in terms of seven variables describing the process of service delivery.

 Duration. Case management programs vary from very brief, time-limited assistance to

ongoing and open-ended services.

 Intensity. Programs vary widely, some providing daily assistance, others contacting clients

monthly or even less frequently. Moreover, some programs have client-to-staff ratios as low

as 10 to 1, while in others each staff person may serve fifty or more clients.

 Focus. Programs may target a specific area of service, such as assisting individuals with

housing, or they may assist with a broad, comprehensive set of needs.

 Availability. Some offer services by appointment only during normal day hours; others offer

extended evening and weekend hours, and even twenty-four-hour assistance as needed for

crises or urgent situations.
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 Location. Some services are provided only in office settings, while others serve clients almost

exclusively in the community on an outreach basis.

 Providers. Programs vary in their staffing patterns, including paraprofessionals, professionals,

or a mix of the two. Staff members may all be similarly trainedin social work, for exampleor

they may represent multiple disciplines.

 Team. In some programs, each staff person has an individual caseload of clients; other

programs take an interdisciplinary team approach with shared caseloads.

4. Approaches and Models of Case Management

It is not surprising, therefore, that casemanagement models for homeless populations vary

widely as well, both in theory and practice. The research literature focuses mostly on

programs for homeless people with mental health disorders, but it also considers subgroups

such as single mothers and children, people with substance abuse disorders, and youths,

although theory remains less developed in these areas.

Because many homeless people are wary of service providersoften as a result of illness, past

traumas, or other negative experiencesthe first tasks for almost any case manager are to

develop trust and to nurture a positive, working relationship. A number of techniques have

been developed to help in the engagement process. For example, Morse and colleagues

(1996) recommended that mental health professionals build rapport with homeless clients by

striking up nonthreatening conversations; by providing resources for basic needs, such as

food and clothing; and by providing transportation assistance. Beyond this first step,

however, programs generally follow one of several models.

Broker case managementoffers little if any direct clinical service to clients; the emphasis

instead is on assisting homeless clients primarily through assessment, service planning, and

referral and linkage to other service providers. Staff may also monitor client progress on an

ongoing basis. Caseloads can be relatively high, with a single staff person assigned fifty or

more clients at one time.

Intensive case managementapproaches, among the most widely used, have been provided to

various subgroups including people with mental illness or substance abuse disorders, mothers

with dependent children, and youths. In general, they are characterized by assertive and

persistent outreach efforts, smaller caseloads, and active assistance and advocacy to help

clients obtain a range of needed resources.

Assertive Community Treatment (ACT) is another popular approach for homeless people

with severe mental illnesses. Although advocates of ACT generally avoid the label case
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management, in actual practice ACT staff do often provide case management as well as

mental health treatment and other services. A transdisciplinary team, including such

specialists as nurses and psychiatrists, works together with a shared caseload, offering direct

treatment, support, and intense levels of client contact. The model was originally developed

in the early 1970s to help non-homeless people with mental illness adjust to living in the

community after hospital discharge. It has been adapted for people who are both homeless

and mentally ill, now placing more emphasis on outreach and engagement strategies and on

assisting clients with housing and other needs.

Critical Time Intervention (CTI), another intensive model, limits case management services

to a relatively brief period, for example, nine months. It is usually focused on helping

mentally ill homeless clients during the critical, or transitional, phase of moving from a

shelter to housing in the community. Interventions provide practical as well as emotional

support to clients during the transition, and also strengthen the links with other support

systems and service providers who will continue to work with the person afterward.

Other models, less commonly provided to homeless populations, include clinical case

management, which combines therapy with guidance and attention to psychosocial needs. In

social network case management , interventions are designed not only to offer direct support

when needed, but to help the person develop and mobilize support from families and friends.

The strengths model emphasizes a client's strong points rather than problems. Staff members

are often paraprofessionals who focus on changing the environment to meet the client's needs

and goals. Widely used with non-homeless people with severe mental illness, this model has

been applied more recently to serving homeless people. Another new approach is that of

consumer casemanagement. Under this model, consumersindividuals who have severe mental

health disorders themselves and who may have also been formerly homelessare hired as staff

to provide case management to people who are currently homeless.

In addition to these specific programs, many other service providers provide some case

managementfunctions to homeless clients. Nurses, substance counselors, and even shelter

staff, for example, often handle at least some of these functions, such as referral assistance for

housing, in addition to their primary professional activities.

5. Measuring Effectiveness

A small but growing body of research indicates that at least certain case

managementapproaches are effective in helping homeless people improve their lives. A

recent review of the research literature (Morse, 1999) documented ten scientific or

experimental studies on the subject. Experimental research, which uses scientific methods
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(such as random assignment of clients to treatment programs), provides the clearest results.

Most of these studies have found positive results for case managementclients. The most

commonand importantfinding was that casemanagement helps people exit homelessness and

secure stable housing.

The effectiveness of ACT is notable in these experimental study results: The vast majority

found that ACT clients experience better outcomes than those in more usual community

services such as broker case management programs. In addition to helping to end

homelessness, some ACT programs have proven effective in other areas, such as reducing

clients psychiatric symptoms.

Fewer studies have been conducted on other approaches. Still, the available literature,

consisting of a few experimental studies and some less rigorous evaluation studies, yields

some supportive evidence for the intensive case managementapproach. The results may be

modest or equivocal, but they tend to suggest that such programs do help people gain

housing. Other surveys indicate that the CTI approach is effective in helping people make the

transition into stable housing.

As for the cost-effectiveness of casemanagement services, the one study on this topic found

that ACT was more cost-effective (as well as more effective) than the broker case

management model for homeless people with severe mental illness. Finally, it is worth noting

that standard programs such as broker case managementwere generally found to be less

effective than ACT or some other intensive strategies. This does not necessarily mean that

basic casemanagement activitiessuch as referral and monitoringhave no value to homeless

clients, but only that they are comparatively less effective than some other models.

The literature also contains one negative finding that may place the benefits of case

managementin a broader context: One study has suggested that for helping homeless people

find and retain housing, Section 8 housing certificates are more effective thancase

management.

6. Future Directions

To date, most of the research assessing casemanagement for severely mentally ill homeless

people has found that ACT, and to a lesser degree intensive case management and CTI, are

most effective. More work needs to be done to develop and evaluate case managementmodels

for other prevalent homeless subgroups, such as those with substance abuse disorders,

families, youths, and people with both severe mental illness and co-occurring substance abuse

disorders. Another future topic relates to case management and public policy. It is clear that

certain models are effective for ending homelessness, at least for some groups. However, the
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number of homeless people who need these services far outstrips those now being served. A

continuing challenge remains: how to develop needed services in order to help large numbers

of people end homelessness and become housed.

Topic : Social Work: A Maturing Profession

Topic Objective:

At the end of this topic student would be able to:

 discuss the historical underpinnings of the social work profession

 discuss social work education at the baccalaureate, masters, and doctoral levels

 describe the state of social work research

 discuss private practice by social workers, including issues of insurance reimbursement

 discuss some of the other hallmarks of the profession, including salaries, power, and

influence

 discuss the future of social work, as described in this topic.

Definition/Overview:

Social work is a rapidly developing profession. This topic presents materials showing the

main streams and roots for this emerging discipline as well as current trends and

developments. Since the turn of the twentieth century, schools of social work have increased

and educational organization has taken place to give guidelines for training of social workers.

The l990 NASW Code of Ethics is presented and other developments toward mature

professionalism are considered. Changes and advances in the professional organization for

social work, NASW, and in the CSWE, the educational body for social work training, are

offered for study. Also attention is given to research, publications, salaries, and private

practice, all of which are indicative of a fast growing profession.

Key Points:

1. Overview

The social workprofession in the United States seeks to understand, intervene, and resolve

complex social problems experienced by vulnerable, oppressed, and marginalized

communities. Issues of race and ethnicity in U.S.society are particularly relevant to social

work because of the profession's mission to further the cause of social justice. Many of the

racial and ethnic minority populations in the United States have experienced racism and
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oppression, and the social workprofession seeks to create a more equitable society, as this

entry records.

2. Professional Values and Ethics

Like all professions, social work is built on specific philosophical values and a code of ethics

that provides guidelines for responsible professional behavior. Social workers value the

concept of an equitable society. Recognizing the inherent inequities of the U.S. society, social

workers strive to create communities where resources are most equitably divided among all

members. Social work also emphasizes the value of the common good. Social workers

believe that the well-being of all individuals is interrelated and that individual interests are

intrinsically related to the interests of the broader society.

The value of the common good points to the tension between two additional professional

values espoused by social work: individual freedom and cooperative relationships. At the

individual level, there is the value of self-determination. Socialwork stresses the right of

individuals to live their lives autonomously so they can shape lives based on their personal

interests. Cooperative relationships, according to the social work field, require that

individuals temper their autonomy to engage others with the common goal of developing a

mutually satisfying society. From the perspective of social work, individuals and society must

work in concert to empower each.

Another important element of the socialwork profession is the Code of Ethics of the National

Association of Social Workers (NASW). Based on the fundamental professional values, the

NASW Code of Ethics outlines the social worker's responsibilities to clients, colleagues,

organizations, the profession, and the larger society. For instance, the profession's code of

ethics strictly prohibits sexual involvement with clients who engage the social workers in a

professional helping relationship. Sexual involvement would hamper a client's self-

determination and represents an abuse of power by the social worker. Socialworkers are also

charged with strictly adhering to preserving the client's right to confidentiality. Clients must

feel safe and secure in knowing that social workers will not disclose personal information to

others. However, there are limits to the right of confidentiality when the safety and well-

being of the broader community is at risk. Socialworkers must manage this and all ethical

dilemmas in a manner that does the most good and least harm.

3. History of the Profession

Like many institutions and professionsin the U.S. society, social work has been greatly

influenced by Great Britain. The Poor Laws of 1601 and the numerous poor houses

established in Great Britain were early precursors to social welfare institutions adopted by the
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United Statesin the late 19th century. The Industrial Revolution of the last half of that century

brought about dramatic changes in U.S. society. Population booms brought about by

immigration and rapid urbanization created socialand economic problems unseen in the

previous agrarian society. These societal problems brought about a new understanding of the

relationship between individuals, communities, and the larger society. The socialwork

profession emerged during the Progressive Era of the early 20th century with new approaches

to the existing complex social problems.

The modern social workprofession emerged from two major movementsthe Charity

Organization Societies and the Settlement House Movements. The Charity Organization

Society (COS), founded by Mary Richmond, was the precursor to the development of micro

social workpractice. Dissatisfied with the seemingly haphazard methods of alms-giving

sponsored by many religious organizations, Richmond sought to bring accountability to

social welfare by applying scientific analysis to social casework. Richmonddeveloped

meticulous assessment procedures and trained friendly visitors to collect information on each

family's situation. The COSthen provided minimal social provisions based on established

need.

The Settlement House Movement, led by Jane Addams, established the origins of macro

social workpractice. Addams and her reform-minded contemporaries established settlement

houses in impoverished communities and sought to provide both socialprovisions and

instigate social reforms. Social provisions consisted of teaching residents vocational skills,

social mores, and providing cultural experiences. Based on information gathered from

community residents, the leaders of the settlement house movement also engaged in

socialaction that led to Progressive Era reforms in areas such as labor, housing, and child

welfare.

At the 1915 National Conference of Charities and Correction, a pivotal event occurred that

diminished the reform-minded social work movements and shifted efforts toward developing

a more individualized socialcasework profession. The conference organizers invited Abraham

Flexner, a noted educator and expert on professional standards, to assess the status of social

workas a profession. Flexner's declined because he believed that social work was primarily

involved in advocating and mobilizing resources on behalf of individuals with other

disciplines and lacked specialized education standards and practice competencies required of

a profession.

Social work responded to this challenge by moving toward individualized social casework

and away from social reform work. Flexner's assessment fueled a movement in the profession
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that saw the development of private social service agencies. These agencies became the

primary settings in which socialworkers of the time practiced. The structure of the

socialservice agency became the vehicle for a professionmoving from informal volunteerism

toward a science-based profession.

The Great Depression of the 1930s marked another important event in the history of the

social workprofession. Community-based socialwork practice allowed socialworkers to see

first-hand the national devastation brought on by the stock market crash of 1929. Throughout

the 1930s and 1940s, socialworkers joined coalitions composed of other groups to advocate

for a rapid and concerted response from the federal government. Socialworkers called for the

development of federally sponsored relief programs to address the widespread unemployment

and poverty. Under President Franklin D. Roosevelt's administration, social workers emerged

as important architects in the development of the New Deal's SocialSecurity program.

The 1950s saw the growth of social work education, the emergence of a national

organization, and the development of a professional code of ethics. The Council on Social

Work Education (CSWE) was formed in 1952. CSWE was responsible for the development

of standards for undergraduate and graduate schools of social work. The NASW was formed

in 1955 and sought to bring together a profession made up of many different practice areas.

By the end of the 1950s, NASW had adopted its first Code of Ethics, establishing standards

of professional behavior for all socialworkers regardless of practice setting.

The great social upheaval of the 1960s marked another important period in the history of the

profession. The Civil Rights Movement and President Lyndon Johnson's War on Poverty

provided the backdrop for the profession to undergo a radical change. The Civil Rights

Movement forced the professionto examine its own collective perspective on issues of

race/ethnicity, class, and gender. Social workers joined the movements of social activism that

sought to confront the problems of racism and poverty. Johnson's War on Poverty, like

Roosevelt's New Deal, was an opportunity for social workers to emerge as leaders in the

development of antipoverty programs. Federal policies and programs also sparked the

emergence of community organizing as an importantsocial work practice modality.

Community practice sought to empower poor, oppressed neighborhoods toward social and

economic development.

The decades of the 1970s, 1980s, and 1990s marked a more conservative time for the social

workprofession. The political backlash of the social movements of the 1960s saw a retreat

from the development and implementation of federally funded socialwelfare programs. With

the loss of political support, the socialwork profession returned to its emphasis on microlevel
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practice, including clinical therapeutic and case management services. Today, social

workcontinues to provide social services that focus on helping individuals adapt to their

environment rather than advocating for large-scale social and economic reform.

4. Social Work Practice

Social work practice encompasses the problems, techniques, environments, and groups with

whom social workers apply systematic knowledge to fulfill the mission of socialjustice.

Social workers seek to ameliorate societal problems such as substance abuse, crime, mental

illness, child abuse, discrimination, and poverty. To this end, they apply systematic

techniques including social planning, community organizing, research, therapy, group work,

and case management. Socialwork practice employs these techniques in a variety of settings.

Social workers practice in diverse fields including aging, housing, health and mental health,

child welfare, criminal justice, rehabilitation, and substance abuse. Specific groups make up

the final component of social workpractice. Social workers practice with a diverse group of

individuals, families, organizations, communities, and societies.

An important aspect of social work practice related to multiculturalism and diversity is

theprofession's emphasis on culturally competent practice. Because social workers often

workwith diverse groups, they are responsible for developing cultural competence. Culturally

competent practice involves developing the knowledge, skills, and sensitivity necessary for

effective work with groups different from the social worker. The development of a culturally

competent practice is a career-long challenge for socialworkers practicing in an ever-

changing diverse society.

Topic : Social Work Prevention And Enrichment

Topic Objective:

At the end of this topic student would be able to:

 provide an overview of the concept of prevention as it is used in social work

 distinguish between primary, secondary, and tertiary prevention with examples

 describe the historical roots and present focus of prevention in social work

 discuss the issues which make prevention difficult to implement

 provide detailed examples of social work prevention efforts

 discuss the implications of the relationship of professional social work to the preventive

process
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 Define the concept of social work enrichment

Definition/Overview:

This topic indicates that prevention and enrichment are two of the more recent processes in

social work. More and more they are playing significant roles in the delivery of social

services. These processes are defined, described and illustrated in relation to social work.

Numerous examples are presented to illustrate the importance of these modern-day processes,

particularly in the areas of premarital counseling, mental health, family counseling, religion,

delinquency and crime, suicide, and counseling in the workplace. Social work implications

are also presented. Enrichment, which is still little used in general, is beginning to make

headway, based on the understanding that all people, as well as the handicapped and

disadvantaged, can add positive experiences and values to their daily living.

Key Points:

1. Overview

Prevention is defined as any program or strategy that has as its goal either delay of onset,

delay of progression from lower to higher use prevalence (frequency) or consumption

(amount), or decrease in prevalence and consumption of tobacco, alcohol, and other drugs.

The majority of preventionstrategies are school-based programs for youth. While these

programs range from childhood to late adolescence, most start in middle school. This period,

corresponding to early adolescence, is marked by an increase in experimentation with

tobacco, alcohol, and marijuana. Prevention focuses heavily on deterring use of these drugs,

which are referred to as gateway drugs for their temporal, if not causal, relationship to use of

other substances later in adolescence and adulthood.

2. Types of Prevention

Preventive efforts can be generally cross-categorized by three types. These include approach

to drug abuse control (demand vs. supply reduction), level of prevention (universal, selective,

indicated), and focus (reducing risk factors vs. promoting protective factors). Most prevention

programs approach drug abuse control through demand reductionthat is, changing youth by

changing favorable youth attitudes, perceptions, and behaviors related to drug use. Demand

reduction programs tend to emphasize both personal and socialinfluences on drug use, and

include skills in decision making, resistance, assertiveness, and normative change, among

others. Preventionefforts aimed at supply reduction efforts, on the other hand, are focused

primarily on changing youth supply, availability, or access to drugs. Supply reduction efforts
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include formal policies and ordinances on restricting youth access to drugs, enforcement,

and/or taxation; voluntary restrictions such as vendor agreements not to sell tobacco and

alcohol products to youth; and interdiction at borders and points-ofpurchase.

Level of prevention refers to the target population. Primary, or universal, preventiontargets

whole populations of youth and typically is accomplished through education by teachers or

peers in school settings. Selective preventionprograms are for youth who exhibit early

problem behaviors that are associated with later drug use, including conduct problems, school

achievement problems, or family problems of drug use. Selective programs include student

assistance programs, parent-child communication and support programs, and tutoring

programs. Indicated prevention programs focus on youth who are considered at high risk for

drug use and already have one or more problem behaviors associated with later use, including

truancy, school achievement problems, stealing, gang involvement, and conduct disorder.

Prevention at this level is considered early intervention, and includes in-school counseling,

outpatient counseling, and court-mandated programs for youth drug offenders.

Focus of prevention refers to the factors that predispose youth to either use drugs (risk

factors) or not use drugs (protective factors). The majority of preventionefforts focus on

counteracting risk factors for drug use and teach skills and strategies to resist drug use and

avoid drug use environments. Risk factors for drug use and other problem behaviors include

school failure, peer pressure, and lack of positive parent-child communication and support.

Fewer programs focus on promoting protective factors against drug use, including

socialbonding, academic competence, support-seeking and communications skills, and

general life skills such as decision making. Selecting a program that focuses on risk or

protective factors depends largely on the age and level of drug involvement of youth at the

point of intervention. For example, young children in elementary school may benefit more

from a program that focuses on building protective factors of age-appropriate, prosocial

bonding to peers and adults than from a program that teaches them how to refuse a drug use

offer, since, for most children, drugs are not yet available. Alternatively, early and

midadolescents may benefit more from training in skills to resist and avoid drug use offers

and opportunities, since the frequency of these opportunities for drug use and practice of drug

use resistance skills is higher in these age groups.

3. Effective Prevention

Programs that have demonstrated significant delays or reductions in youth drug use are

referred to as science or evidence-based. Effective prevention programs share at least three

common features: a basis in theories of behavior change, an emphasis on counteracting risk
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factors and promoting protective factors that mediate drug use, and use of strategies that

enhance quality of program implementation and impact. The remainder of this entry

concentrates on effective preventionprograms and strategies.

4. Basis in Theories of Behavior Change

Basing prevention programs on sound theories of behavior change enables researchers to

determine whether a program, if effective, changed behavior according to the mechanisms

proposed by the (i.e., program mediators) theory or, if ineffective, failed to change behavior

because the mechanisms themselves were not implemented or did not change.

Several theories help to explain how counteracting risk factors and promoting protective

factors should work to change drug use behavior. For example, problem behavior theory

posits that adolescents experience transition periods that make them feel vulnerable to peer

pressure. Teaching skills such as decision making and resistance is an alternative way to

build confidence.

Expectancy theory posits that a preventionprogram that promotes negative rather than

positive norms for drug use will help curb drug use experimentation. Social learning theory

posits that drug use will be prevented to the extent to which youth can be taught to emulate

and bond with nondrug-using models for behavior, and practice resistance skills. Social

bonding, or social development theory, suggests that activities to promote bonding to school

and home will protect youth against drug use. Finally, transactional theories posit that three

levels of risk and protection interact to either influence or prevent drug use: intrapersonal,

social, and environmental. Prevention programs based on these transactional theories

typically employ multiple components that are designed to have long-term synergistic effects.

5. Emphasis on Risk and Protective Mediators of Drug Use

Prevention program mediators refer to those variables that are the immediate targets of a

prevention program, such as resistance skills, are demonstrated to change as an immediate

result of a program, and which in turn can be shown to prevent or decrease drug use behavior.

Program mediators usually include skills or strategies to counteract risk and promote

protection. Risk and protective factors have been identified at three levels: the person

(intrapersonal cognitions, affect, behavior), the socialsituation (interpersonal or group norms,

attitudes, and behavior), and the environment (organizational, systems, community, or larger

influences).

At the intrapersonal level, risk factors for drug use include prior use, positive beliefs about

use, positive appraisal of the drug use experience, and lower perceived risk or consequences

of use contributing to drug use. Counteracting these intrapersonal risk factors in combination
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and in their social context appears to be critical for achieving change in drug use behavior.

Effective programs that counteract risk at this level combine personal beliefs about drug use

risk, perceived personal consequences, and decision making specific to avoiding drug use.

Programs that promote protective factors may combine personal choice of nondrug use

activities, valuing of school achievement, and involvement in nondrug use activities. While

most risk reduction and protective programs are universal, a few operate as selective or

indicated preventionprograms, such as prevention programs in continuation high schools for

low-achieving youth and after-school programs for truant youth. Effects of intrapersonal level

preventionprograms have been shown on changes in program mediators and on school

achievement for periods of 1 to 3 years.

At the social level, risk factors include exposure to drug use models, access and attachment to

users, and positive perceived social norms for use. These prevention programs focus on

counteracting socialsituational risk factors that typically include training in avoidance, peer

pressure resistance, and/or assertiveness skills; weighing positive and negative consequences

of drug use; and correcting perceived socialnorms for use. Social-level programs

implemented during the elementary school years may focus on bonding with nonusing peers,

family, and school. Most social influence programs are considered universal prevention

programs because they include whole populations of school-attending youth. Selective or

indicated prevention programs have typically focused on socialsupport-seeking and selection

of nonuse alternatives along with skills training. With a few exceptions, social influences

programs have been effective in delaying and reducing adolescent drug use, for periods of 5

years or more, when compared with either control or standard health education conditions.

Environmental-level risk factors include exposure to and positive beliefs about media

portrayals of drug use, exposure to drug use environment, access to drugs, low exposure to

preventionprograms and resources, and positive perceived environmental norms for drug use.

Prevention programs that counteract these risk factors may include organizing and

empowering community leaders to change drug use, enforce policy, and institutionalize

preventionprograms and resources. Environmental-level protective factors include positive

media coverage of prevention and nonuse messages, financial resources for prevention, and

community availability of organized structures, such as coalitions, to promote prevention

programs. Programs that address environmental influences have consisted of either mass

media programs or campaigns, policy enforcement or policy change intervention, community

coalitions or partnerships organized for drug abuse prevention, or a combination. In general,

mass media programs have produced small effects on changing attitudes toward drug use and
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beliefs about consequences and intentions to use drugs in the future. Restricted access

policies that involve youth in enforcement, for example, through activism or sting operations,

have an effect on decreasing tobacco sales and purchases by youth and may decrease alcohol

consumption. Community coalitions tend to show a trend toward decreasing adolescent drug

use, but effects are small.

All of these levels of factors interact to affect youth drug use. Comprehensive community-

based programs attempt to integrate these factors by including multiple components in

combination, for example, a school program with parent, mass media, and/or community

organization training. Although it is not clear whether effects are additive or synergistic, the

more comprehensive programs, overall, have shown large reductions in use prevalence by

youth compared to control conditions (20% to over 60%) that are sustainable for 8 years or

more.

6. Strategies to Enhance Quality of Program Implementation and Impact

Several factors have been shown to enhance program implementation and impact on youth.

The first is the use of standardized training or teaching materials and procedures for program

implementers, who may be teachers, peers, counselors, parents, or service agency staff. A

typical training session consists of at least a day of training that follows the same process

outlined in social learning theory to train youth: an overview of general principles, modeling,

role playing, group discussion with feedback, and extended practice through homework

assignments, or initiation of program implementation with observation. The second is the use

of social learning theory methods of implementation with youth: Trainer-youth interaction is

enhanced, often with the assistance of peer leaders. The third is the use of periodic booster

programming. Finally is the set of techniques, settings, or individuals that can extend

preventionbeyond the program setting, including interactive homework with parents, and

agreement to practice prevention skills outside the program setting.

7. Diffusion of Effective Programs

Diffusion includes factors that promote adoption, quality of implementation, and

dissemination, or the widespread use of a prevention program. Factors that promote adoption

of effectiveprevention programs include support of a local champion (a prominent, positive

role model or organization), early positive communication about the program, pretraining of

preventionleaders in knowledge about the program, and available resources.

Quality of implementation includes adherence to program materials and procedures as

designed, delivery of the full amount of contact hours of programming, and flexibility for

reinvention (i.e., some tailoring of the program to the specific needs of youth without
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sacrificing adherence). In addition to the factors noted in the previous section, quality of

implementation increases with the availability of trained personnel, and efficient channels,

structures, and processes to implement and monitor program delivery.

Dissemination increases to the extent that an existing diffusion network is in place.

Additional factors include whether credible community leaders advocate for the program and

communicate with each other about the program, master trainers are available to model

program implementation, and implementers feel empowered to spread the program.

As with effective preventionprograms, most effective diffusion strategies are based on sound

theories of behavior change, in this case, change in the behavior of communities,

organizations, and community leaders. First among these is diffusion of innovation theory,

which posits that a preventionprogram will be more rapidly adopted if it is considered

innovative and advantageous compared to other programs, and is easy to try out, implement,

and adapt to existing settings. Persuasion marketing theory suggests that a prevention

program will be more readily adopted to the extent that more people in a community are

made aware of the program, for example, though positive media coverage. Mass

communication and communication network theories suggest that the spread of positive

interpersonal communications about a program from respected community leaders to the

public will enhance adoption and implementation of that program. Finally, organizational

development and process theories posit that coalitions of preventionleaders and

implementers, alike, will increase in empowerment and promote implementation and

dissemination of a prevention program to the extent that they are structured, have a clear

decision-making process, accept responsibility for prevention tasks, and are recognized for

their work.

8. Settings for Program Delivery and Diffusion

Effective prevention programs are delivered and disseminated across a range of settings. The

most effective settings or channels for prevention programming appear to be those that

represent major day-today influences on youth drug use and drug use prevention. These

include the school (teachers), the home (parents), mass media (television and news

programmers), community organizations (either existing youth-serving organizations or new

organizations developed for the express purpose of drug abuse preventionplanning), and local

school and community policy settings (school and community leaders). These settings also

reflect targets for preventionin addition to youth. For example, parents who are targeted for

parent-child communication skills training may increase positive family bonding, which in

turn has protective effects on their children's drug use.
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9. School Programs

Most school programs are demand reduction preventionprograms concentrating on universal

prevention. Most of these are delivered by teachers, some with assistance of trained peer

leaders. Fewer have focused on selective or indicated preventionprograms, such as student

assistance programs, or group behavioral skills training for failing or truant students. Overall,

school-based preventionprograms have shown strong 1- to 3-year effects on monthly use

rates of gateway drugs. Evidence-based programs that include more than seven sessions,

include parent-child homework, and/or use booster sessions have achieved effects lasting up

to 5 years. The magnitude of effect overall appears to be larger than that achieved from

school health education programs that include tobacco or drug education, ranging from 20%

to 67% net reduction in use compared to 7%. Whether the differences achieved from specific

drug preventionprograms versus health education are due to differences in teacher training,

teacher or student motivation, or program novelty is not clear.

10. Parent Programs

There are fewer parent-based and family-based prevention programs compared to school

programs, perhaps due to the relatively greater difficulty in achieving large-scale and

sustained parent participation in prevention. Evidence-based parent programs include

universal, selective, and indicated programs. Few, however, focus solely on parents.

Universal prevention programs include those that promote positive parent-child

communication and bonding; take-home assignments as part of a middle school

preventionprogram, media programming, or multicomponent community programs; and

programs that promote parent involvement in school policy, and preventionsupport. All of

these universal programs have shown relationships between parent participation in prevention

and increase in parent-child communication.

Selective parent prevention programs have included those for disadvantaged parents, parents

who report or are referred to these programs because of family management problems, and

parents of students who exhibit early social or academic learning difficulties. Programs that

include and change skills for family management, rule setting, and modeling of supportive

behavior toward the child have demonstrated improvement in observed parent-child

interactions and social behavior in school.

Indicated programs for parents of children with conduct and attention deficit disorders have

focused on increasing positive parent-child interaction and working with educators to

maximize child learning in school. Some of these programs had some effects on changing

child aggressive behavior and attention in school, although effects on drug use and social and
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academic competence vary by baseline problem behavior levels of children, gender, and

length of time for effects to appear.

11. Mass Media Programs

Evidence-based mass media programs include universal prevention programs targeted at a

general adolescent population, advertising campaigns, and small-scale interventions

involving exposure of highrisk youth to different types of counter-advertising, and antiuse

campaigns aimed at the general youth population. Recent evaluations of national and state

campaigns have shown changes in youth attitudes toward and intentions to use drugs. Local

antiuse media programs and campaigns are effective in changing youth awareness of drugs,

critical thinking about drug use messages, attitudes, and intentions. The magnitude of effect

increases if messages are matched to youth preferences, for example, using high stimulus

messages with youth who score high on sensation seeking. Media literacy programs that

focus on reconfiguring ads and counter-advertising strategies have shown some shortterm

changes in adolescent attitudes toward drug use, intentions to use, and experimental use.

12. Community Programs

Evidence-based community programs encompass skills training conducted in after-school or

recreational settings, and community organizing efforts such as coalition development and

youth activism. Resistance skills programs conducted in community settings, such as Boys

and Girls Clubs, have shown significant short-term decreases in gateway drug use

comparable to short-term decreases reported for school-based programs. Other community

programs consist mainly of community organization for prevention. Organizational efforts

have thus far shown small changes in drug use (usually changes of less than 1% in

prevalence) but large changes in community leader prevention planning, participation, and

empowerment. An exception is an organization that involves youth activism, which has

produced significant changes in youth tobacco and alcohol use.

13. Policy Programs

Most effective policy interventions concentrate on tobacco or alcohol policy change at the

local level of community or school. Some policy interventions involve educational

programming for teachers, parents, and/or students. These interventions aim to increase

awareness, support, implementation, and enforcement of existing policy. Others have

involved increasing tobacco or alcohol taxation, restricting youth access to tobacco or

alcohol, or youth activism to promote support for community policy. Overall, these policy

interventions have shown decreases in adolescent tobacco and alcohol use for 1 to 3 years.
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14. Comprehensive, Multicomponent Programs

Adding components or multiple modalities to a prevention program may increase its impact,

although the mechanism for the increase, for example, whether additional components

provide a booster effect or simple repetition of preventionmessages, is not well understood.

Overall, results of school programs that included one or more additional program components

have shown short-term effects on monthly smoking and drug use similar to those of

comprehensive school programs that included a large number of sessions and boosters.

However, effects of school plus community programs appeared to have a greater range of

effects and larger long-term effects on heavier use rates, averaging 8% net reductions.

Combining parent involvement through education or homework with a school program

increases effects on parent involvement and youth behavior and parent behavior. Effects of

environmental interventions appear to be stronger to the extent that they are combinedfor

example, a community no-smoking ordinance with youth sting operations and mass media

programming. Relative reductions of up to 20% in youth tobacco use prevalence have been

achieved by combining community and youth activism to promote restricted access policy

and local mass media support. Policy change, in conjunction with a school program, mass

media campaign, community activism or organization, or multicomponent community

program, has produced significant reductions in youth and young adult tobacco or alcohol

use. Overall, multicomponent prevention programs that include a school program appear to

have larger, more sustained effects than school programs alone.

A comprehensive community-based preventionprogram attempts to incorporate all the

modalities that are hypothesized to affect youth drug use: school, parent, mass media,

community organization, and community policy. Using all modalities, usually in a staggered

sequence rather than simultaneously, maintains novelty and interest by a community over the

long term, increases the potential to change community socialnorms for drug use, and

generally provides greater dose-response and booster effects than would be expected to occur

from single or nonsequenced modality programs.

15. Issues in Prevention

The field of prevention intervention research is well advanced, with well over 200 published

studies, reviews, and meta-analyses. The majority of these have reported the effects of school

programs, followed by media and parent programs, community and policy interventions, and

last, multicomponent programs and comprehensive community interventions. The number of

studies available for each type of programming reflects the greater difficulty, time, and cost

of mounting the more complex programs. Also because of these factors, studies that have
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systematically compared the effects of separate program components are limited. Thus,

research on additive and interactive effects of different types of programs and program

components is less advanced than studies of effects of separate programs.

In terms of types of prevention, more research has been reported on the effects of universal

compared to selective and indicated prevention programs. Overall, the universal programs

have been shown to be effective regardless of ethnic, demographic, or geographic factors.

Currently, the available research on selective and indicated programs suggests that they are

effective with different at-risk groups, whether in rural or urban settings, although there is

some variation in effects with boys compared to girls.

The study of factors that promote use of effective prevention programs is relatively recent

and is sometimes referred to as moving from science to practice or simply as action or Phase

5 (demonstration/diffusion) research. Identification and subsequent manipulation of these

factors in large prevention trials will require greater role identification, cooperation, and

mutual planning between researchers and practitioners than has previously occurred. This

joint effort may result in reinvention of prevention programs that were originally tested and

shown to be effective according to a certain standard. Little is currently known about the

parameters of reinvention that will eventually enhance widespread diffusion of

preventionprograms. Additional issues are the lack of systematic comparisons of different

programs and program components that are assumed to have additive and synergistic effects,

and comparisons of change in variables that are hypothesized to mediate program effects in

effective preventionprograms.

16. Future Directions in Prevention

Three major areas of preventionresearch are expanding, results of which are expected to

translate into changes in prevention programming. The first is prescriptive matching of

prevention programs to subpopulations or types of youth. Included in this area are tailoring

role plays, messages, and delivery techniques to males versus females, aggressive versus

nonaggressive youth, high versus low sensation-seeking youth, and youth from different

cultures; and identification of youth who may be at high genetic risk for nicotine or other

types of drug addiction, with the long-term goal of developing different prevention strategies

for these groups. The second is including in preventionprogramming strategies to maximize

adoption, quality of implementation, and diffusion. Included in this area are drug use

epidemiology and preventiontraining for administrators to increase their knowledge about

preventionprograms, inclusion of videotapes to supplement in-person implementer training,

and testing of alternative prevention training methods such as interactive distance learning
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through television. The third is the identification and promotion of prevention delivery and

management systems that have potential for sustaining evidence-based programs for long

periods of time.

Topic : Social Work And The Future

Topic Objective:

At the end of this topic student would be able to:

 discuss issues related to maturation of social work as a profession, including issues of

professional identification and visibility

 discuss the increasing attention being directed at international social work

 discuss the increasing focus within social work on prevention and enrichment

 describe the changes in the status of social worker, the recent improvements in public

relations for social workers, and the expansion of leadership roles for social workers

 discuss trends in the two major social work professional groups, changes that have occurred

in social work education, and the movement for higher quality within social work

Definition/Overview:

This topic indicates that prevention and enrichment are two of the more recent processes in

social work. More and more they are playing significant roles in the delivery of social

services. These processes are defined, described and illustrated in relation to social work.

Numerous examples are presented to illustrate the importance of these modern-day processes,

particularly in the areas of premarital counseling, mental health, family counseling, religion,

delinquency and crime, suicide, and counseling in the workplace. Social work implications

are also presented. Enrichment, which is still little used in general, is beginning to make

headway, based on the understanding that all people, as well as the handicapped and

disadvantaged, can add positive experiences and values to their daily living.

Key Points:

1. The Past

The history of the American Sociological Association (ASA) and its attention to teaching

show intertwined, evolving patterns. Around 1970, the association was undergoing a

transformation to a larger, less-elite organization. Most disciplinary associations traditionally

function as societies of knowledge producers; the well-being of the discipline generally takes
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precedence over its application. In the 1970s, the Executive Office functioned like a

secretariatcollecting dues, offering an annual meeting, publishing several journals, and

maintaining the governance system to support this work. There was little programmatic work,

including sparse attention to teaching and sociological practice. Elected leaders were

primarily from Ph.D.-granting institutions.

Shifts in ASA to become more programmatic and to have initiatives centered on teaching did

not always meet with enthusiasm. As with any change in function and power, some parties

push back, advocating the merits of the status quo. In their article The Transformation of the

American Sociological Association, Simpson and Simpson (1994) describe the evolution of

that association from a learned society to a professional association:

Since the 1950s, the American Sociological Association (ASA) has expanded its activities

beyond its original disciplinary focus. It has taken more interest in non-disciplinary activities

and has expended effort and resources on them. It has become not just a body of

scholar/researchers, but increasingly a professional association. (P. 259). In describing new

emphases on applied or nonacademic positions and on formal ways to improve teaching and

political activities, they conclude by saying the following:

These actions embody cherished democratic values, but as organizational goals and actions

they have blurred the disciplinary focus of the ASA. They have structurally differentiated

ASA's disciplinary functions from its professional and adaptive activities, and the different

functions now compete for resources. The changes have diluted the control of the association

by disciplinary elites and have channeled ASA resources into activities that do not advance

the discipline. (P. 259)

The authors document the shift via an analysis of budget expenditures and election results.

They also argue that the evolution is problematic, as the last sentence of the above quotation

makes clear.

1.1 The ASA Projects on Teaching Undergraduate Sociology and Teaching as a

Social Movement

Hans O. Mauksch was a distinguished medical sociologist who spent much of his

career at the University of Missouri and served as ASA' s Executive Officer during

1975 to 1977. Drawing on his experience in the initial and ongoing training of

physicians, Mauksch became fascinated that Ph.D.s in liberal arts disciplines had no

training in the practice of their disciplinethat is, serving as a college faculty member.
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He used the concepts and insights of sociology to frame the problem. College faculty

members were professionally isolated and relatively invisible to the profession.

Teaching was seen as a mysterious set of skills or traits. Faculty either had it or not,

and there was not much to do to help teachers analyze strengths and weaknesses and

improve. In short, Mauksch posited that teaching was seen as an ascribed

characteristic, where research talent was seen as achieved.

In the mid-1970s, the formal initiative on teachingcalled the ASA Projects on

Teaching Undergraduate Sociologywas launched with funding from the Fund for the

Improvement of Post-Secondary Education (FIPSE) and the Lilly Foundation. The

projects were directed at undergraduate education and the faculty (and future faculty)

who taught undergraduate students, and set forth three substantive foci: the content

we teach, the training we need to teach effectively, and the contexts in which we

teach. A task group for each focus worked mightily to produce materials and offer

workshops. The projects, which were absorbed into the ASA Executive Office after

the funding ended, catalyzed teachers as an interest group within the ASA and laid the

foundation for scholarly work on teaching.

Mauksch intended to create a social movement (Mauksch and Howery 1986) that

would elevate the professional legitimacy of teaching and reduce the isolation of

teachers. He understood the leverage that the national disciplinary association could

bring to this agenda, and he pushed ASA to develop and distribute teaching resources,

to offer professional development and, by doing so, to provide legitimacy for

teaching-related work(Mauksch 1986):

In the teaching/research/service triumvirate, teaching has the least opportunity to

harness cosmopolitan symbols as support systems or as power bases. Except for the

rare instances when teaching is linked to a funded project, neither economic nor

professional national systems can be mobilized to support the teacher, whose

activities are essentially limited to the confines of the institution and whose actual

productivity is witnessed only by those clients who have neither permanence nor

poweri.e., the students. (P. 41)

In a classic article, Paul Baker (1986:55) lays out the contrast between the cultures of

research and teaching. He notes that all the Mertonian (Merton 1973) virtues of

science, including universalism, communism, disinterestedness, and organized
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skepticism, reside on the research side, in contrast to the mysterious, unexamined

personalism of teaching. Therefore, teaching and contributions to teaching remain less

visible and largely local. This professional work is less subject to rigorous peer review

and thus less subject to acclaim. As a result, teaching accomplishments remain private

and are hardly portable credentials.

Only when teaching became visible could its faculty practitioners and their products

be subject to peer review, professional assessment, and appropriate professional

acclaim. The social movement paradigm included conscious efforts to influence

institutional and disciplinary reward systems. Again, this work preceded Boyer's

(1990) Scholarship Reconsidered and that call for a broadened definition of scholarly

work to include the scholarship of teaching. The movement also had a goal to reduce

the isolation and increase the professional visibility of undergraduate faculty,

particularly those who were in small departments and had few opportunities to attend

professional meetings. In short, Mauksch was prescient about the argument Carnegie

Foundation President Lee Shulman (1993) would invoke: making teaching

community property.

1.2 Using Sociology to Explain Teaching Sociology

Mauksch felt that sociology had a special opportunity to examine and improve its

teaching practice because the subject itself held so much promise in understanding

teaching. As early as 1980, Baker also called on sociology colleagues to use the

theory and methods of our discipline to study teaching and learning practices. For

example, theory about small groups is used to improve teaching and learning in the

classroom (Billson and Mancini 1986). Our knowledge of the professions and

professional socialization can help us better prepare graduate students (Keith and

Moore 1995). The seminal work on locals and cosmopolitans (Gouldner 1957) shed

light on why smallcollege faculty careers take shapes different from those of their

colleagues at research universities, as discussed by Baker and Zey-Ferrell (1984) and

Howery (1998). Coser's (1974) work on greedy institutions could be readily applied to

small-college environments and the expectations they place on faculty members.

In 1980, Charles Goldsmid and Everett Wilson wrote a book called Passing on

Sociology, a book that shared insights and techniques for effective teaching using the

concepts and insights of sociology. While the instructional challenges of any field are

not unique, each discipline has issues that are more pronounced. In sociology, for

example, we wrestle with teaching about controversial subjects or using quantitative
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information about human subjects. In what Shulman (1989) later would call pedagogy

of substance, sociology began to develop materials of the field and for the field.

Over time, sociologists began to do research on teaching and to share their research

on teaching. Many developed areas of expertise in specific types of teaching and

learning practice. This foundational work led to the formation of the Department

Resources Group, a network of ASA consultants on teaching, and, more generally, a

cadre of people contributing to SoTL. Thus, for about four decades, and long before

the label of SoTL, sociologists have been authors on topics related to teaching

sociology. Examples include discussions about teaching sociologists to teach (e.g.,

Dorn 1975), faculty orientations toward teaching and the implications of holding

those perspectives (Baker and Zey-Ferrell 1984), analyses of barriers to and solutions

for excellence in sociology undergraduate education (Campbell, Blalock, and McGee

1985), and the role of instructor characteristics in teaching sociology (e.g., Gerschick

1999; Williams et al. 1999).

In Teaching Sociology, sociologists have offered numerous articles and notes on

specific teaching tips and discussions of a variety of teaching issues. Past work in

sociology has also included program assessment strategies, discussions of curricular

issues or of important learning outcomes, and studies of the impact of a specific

assignment or teaching strategy in a specific course. In 2000, ASA partnered with the

American Association of Higher Education and the Carnegie Foundation to bring

together about 40 sociologists from around the nation to discuss and develop position

papers on the status of knowledge and research on teaching and learning in the

discipline. It was an occasion where it was evident that SoTL was an active, engaging

scholarly specialty within the field of sociology.

1.3 Institutionalizing ASA's Commitment to Teaching and Learning

The impact of the ASA's work on teaching increased with collaborative projects with

higher-education disciplinary associations, particularly the American Association of

Colleges and Universities, the American Association for Higher Education, and the

Council of Graduate Schools. Projects on service learning, the content of the major,

contributions of sociology to general education, assessment, and preparing future

faculty all drew on collaborative work with other fields.

ASA also applied for and received grants to improve teaching. The Minority

Opportunities through School Transformation project, funded by the Ford Foundation,

worked with 18 departments to improve climate, curriculum, research training,
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mentoring, and pipeline issues for minority and majority students. The Integrating

Data Analysis Project, funded by the National Science Foundation, also worked with

12 departments to infuse research training in the lower-division curriculum. The

department-focus of both projects showed the sociological understanding of what

collective effort is required to make real change in curricula. Both projects serve as

models for other disciplines.

All social movements seek to have their goals institutionalized in the formal

organization they set about to establish or change. Simpson and Simpson (1994)

correctly noted the changes within the ASA toward a more professional association

and away from a learned society alone. The ASA has had an active teaching

movement for about three decades that is now anchored within the association's

structure and budget. Numerous teaching and learning initiatives have become

permanent features of the association.

2. The Present

There are a variety of waysand sources of information on which to drawto assess and

summarize the current state of teaching, learning, and SoTL in sociology. We draw on a

listing of topics, discussions, or research in both the last few Hans Mauksch Contributions to

Undergraduate Education award recipient presentations and the seven SoTL research projects

by Carnegie Scholars studying sociology, recent content of Teaching Sociology (TS), other

published work, the 2004 ASA task force report on the undergraduate major, programs from

regional meetings, and our observations and reflections as two sociologists long active in the

area of teaching and learning in our discipline.

Our discussion includes examples or summaries of findings on the practice of teaching and

learning in our discipline, types of work and topics related to scholarly teaching in sociology,

the status of SoTL work in sociology, recommended policies or best practices for teaching

and learning in sociology, and the current place of teaching and learning in institutions and

disciplinary organizations.

2.1 Sample Findings on the Practice of Teaching and Learning in Our Discipline

Little systematic, empirical research exists on the actual teaching practices of

sociologists with sociology students other than many reports by individual faculty

members on their use of a specific assignment or technique. Information on

pedagogical methods in Introduction to Sociology classes comes from Howard and

Zoeller (2003), who gathered data from students in 15 sections on two campuses. The

following percentages of students reported these techniques were used by their
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instructor often or very often: lectures (99 percent); class discussions (79 percent);

films/videos (52 percent); writing assignments (44 percent); small-group activities (41

percent); student presentations (12 percent); and online discussions (11 percent).

More directly relevant, Grauerholz (2005a) reports that the following types of

pedagogies are used in sociology courses, based on a content analysis of 401 syllabi:

readings (99 percent of syllabi), writing (94 percent), discussions/presentations (80

percent), exams (72 percent), and active learning (55 percent). Much less often

indicated in these syllabi are Web-based pedagogies (10 percent), cooperative

learning (3 percent), and service learning (3 percent).

Sweet (1998), in an effort to study the teaching practices of sociology instructors

writing about radical pedagogy or curriculum in TS, concludes that in examining

pedagogical approaches advocated in Teaching Sociology, it appears that professors

are comfortable in cultivating dialogue, but only a minority surrender power to

students, abandon traditional grading practices, and couple classroom activities with

social activism (p. 109). Wagenaar (1993a) compared sociology majors with those in

other majors on 14 items tapping learning experiences related to study in depth. He

summarizes that sociology majors experience less study in depth than do other

majors. Sociology majors do, however, perceive greater intellectual connections than

do other majors, and sociology majors experience greater connections with personally

significant questions and more exploration of values and ethics. (P. 352)

Similarly, there are data from the National Survey of Student Engagement (NSSE)

that allow some comparisons by disciplinary groupings in the frequency with which

students engage in deep-learning behaviors (Laird, Shoup, and Kuh 2005). Deep

learning consists of higher-order thinking, integrative learning, and reflective

learning, each of which is made up of several NSSE behavioral items. These authors

found that seniors majoring in the socialsciences have the highest average score of

nine disciplinary groups on the deep-learning scale even after controlling for student

characteristics and institutional factors.

Disciplinary differences have also been studied in terms of faculty teaching goals. For

example, Cross (1993) reports on a study of 2,800 instructors using the Teaching

Goals Inventory (TGI). Teachers in the socialsciences, English, and the humanities

were most likely, compared with other disciplinary groups, to perceive their role as

helping students develop higher-order thinking skills. Of course, such studies of goals
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do not tell us about actual teaching practices or practices specifically with sociology

students.

Another method employed to answer the question of what we know about the practice

of teaching and learning in sociology now is to ask students how they best learn the

discipline. McKinney (2005) asked 114 sociology seniors at a medium-sized, public

institution for one specific strategy you use that best helps you learn sociology and In

trying to learn the sociological imagination or sociological perspectives during your

career as a sociology student, what most helped you to learn these ideas? The most

common responses were the following: (1) using real-life examples and/or applying

concepts, (2) using read-write-review-repeat types of study strategies, (3) always

reading materials and doing assignments, (4) having a good class or professor, and (5)

having the ideas repeated, integrated, or reinforced in a course or in multiple courses.

This quantitative work is complemented by qualitative work with several groups of

sociology majors, indicating that students report the need for five types of connections

to plug them into learning sociology (McKinney, forthcoming): (1) to the discipline

via student engagement and interest in sociology; (2) to others via collaboration,

forming relationships, and having various relevant interactions especially with faculty

and peers; (3) among related ideas or skills via strategies of review, repetition, and

rewriting; (4) to student lives and the real world via active tasks and experiences in

and out of class involving application, relevance, and reflection; and (5) across

courses via integration of courses, retention of learned skills and materials, and

reflection.

Research on the correlates of or perceptions of success or achievement on one or more

assignments in particular sociology course/courses can also be noted. These

qualitative and quantitative studies most often use student reaction data, but some

involve the use of direct measures of learning. In the following, we offer a few

diverse, current examples.

Althauser and Darnall (2001) investigated the impact of Web-based peer review of

student work in an upperdivision course on work. They found that the quality of the

peer reviews did significantly relate to the quality of the revised essays and that the

students who participated in group work wrote better peer reviews. The use of

cognitive mapping is discussed in a research note by Trepagnier (2002). She uses a

qualitative method called sense making that relies on the students' views of the value

of cognitive mapping. She found that almost all the students indicate that cognitive
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mapping helped them understand the concepts and almost half felt strongly that the

mapping assignment was useful. In an article on incorporating service learning into a

research methods course, Potter, Caffrey, and Plante (2003) argue that, based on

informal assessments, students had better attendance and participation in this course

than others in the department and gained in their knowledge of specific substantive

topics related to the service learning research project. Persell (2004) reports on a study

of Web-based discussions in a senior seminar on race and education. She found that

use of the Web for structured discussions with peers is correlated with greater

interdependency, engagement, and complex thinking. Finally, Johnson (2005) looks at

student reactions to a fivestep process used in teaching about social problems that

attempts to empower students to help solve the problems. He indicates that students

felt the course did motivate and encourage social action and responsibility and that

two of the five teaching steps were especially useful.

A handful of studies over the last two decades look at learning or achievement overall

in lower-division sociology classes, usually Introduction to Sociology. Szafran (1986)

and Neuman (1989) studied factors influencing the final grade in the introductory

course. They found that grade point average (GPA) and pretest score significantly

relate to the course grade. Neuman (1989) also reports that students learn more if they

enter the course knowing less, have a higher GPA, and studied a foreign language (p.

25). Dietz (2002) defined success in the large introductory sociology course as total

points earned. Factors significantly and positively related to total points included

attendance and reading the required materials. More recently, Howard (2005) studied

seven semesters of students in Introduction to Sociology and assessed correlates of

course grade. He found class attendance, working fewer hours for pay, reading the

assignments, and taking the practice exams to be significantly related to course grade.

Thus, these studies in lower-level sociology classes support basic tips for learning that

appear intuitive and have been suggested for learning in higher education in general.

Finally, McKinney's (2005) study of two cohorts of senior sociology majors at one

institution measured success in multiple ways, including sociology GPA, expected

senior thesis grade, engagement in the discipline, score on a question about the

sociological imagination, and a combined measure. Preliminary analyses indicate that

the self-reported frequencies of the following seven study or academic behaviors were

each positively correlated with three or more of these success measures: assisting a

faculty member on research, discussing course materials with others outside class,
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participating in a campus organization, tutoring another student, completing all

required homework on time, serving as an undergraduate teaching assistant, and

participating in sociology cluball connections via others, involvement, and time on

task. In addition, the attitudinal factors of greater confidence for learning sociology

and making more internal attributions for success in sociology were each positively

related to three or more measures of success in the discipline.

Sociologists should also be curious about the role of background or status factors in

learning sociology. Although there are many articles in TS on teaching about race,

class, gender, inequality, and stratification as well as several articles in the October

2003 issue on teaching at historically black colleges and universities, it appears there

is very limited empirical evidence on the relationships between such factors and

general learning or success in sociology. At least two reasons can be identified for this

lack of evidence: (1) SoTL work is often qualitative and/or classroom based,

frequently with small Ns or lack of variance on these factors and (2) work in the

sociology of education is often at the K12 level and/or on macro, institutional issues.

Eckstein, Schoenike, and Delaney (1995), in a study at a small Catholic college,

found that students from families in the lower social classes and with lower incomes

were more successful at understanding the sociological imagination. And while

Szafran (1986) reports students from higher social classes scored higher on a

sociology pretest, Neuman (1989) found that family education and income have only

an indirect effect on learning through their relationship to studying a foreign

language, vocabulary, and mathematical ability. In addition, McKinney(2005) found

age to be negatively related to both expected senior thesis grade and self-reported

level of engagement in sociology. Minority students also were less successful than

Caucasian students as measured by sociology GPA, level of engagement, and a multi-

item measure of success in the major, but race was not a significant factor in

multivariate analyses.

Finally, discipline curriculum or program assessment has been an area of recent,

published work related to the practice of teaching and learning (e.g., Hartmann 1992;

Moore 2002; Wagenaar 2002, 2004; Weiss et al. 2002). Such work focuses on

learning and other outcomes at the aggregate level of the major or program. Although

most of these publications on assessment discuss only strategies for conducting

program assessment, one exception is that of Cappell and Kamens (2002), who used a

quasi-experiment to assess the value of a particular curriculum with primarily
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sociology majors. They report that, after controlling for GPA, students who have

completed a spiral curriculum culminating in a capstone course outperformed other

students who have not yet completed the sociology curriculum (p. 486). Furthermore,

because the students are very close in age and number of semesters in school, they

argue this is likely not a maturation effect.

In summary, some indications exist that encouraging deep learning and critical

thinking are especially important to sociology instructors. In addition, limited work on

teaching-learning practices, or variables associated with learning or success in a

course or in the major highlight the importance of several factors. These include

learnercentered approaches, active learning, the value of relevance and involvement,

and the importance of basic good study behaviors such as attending class and course

preparation. Very limited evidence exists relating to the possible role demographic

factors such as age, race, and socioeconomic status and attitudinal factors such as

attributions and confidence play in learning or success in the discipline.

2.2 Types and Topics of Scholarly Work on Teaching and Learning

Most papers presented by recipients of the Hans O. Mauksch award for contributions

to undergraduate education have been literature reviews and/or theoretical, synthesis

pieces. Recent topics include teaching practices based on syllabi (Grauerholz 2005a);

the nature of coherence and integration in the sociology undergraduate curriculum and

strategies to gain coherence (Berheide 2005); the concept of higher-level thinking in

general and in sociology and how we help students achieve this thinking (Geertsen

2003); deep structure learning objectives and the challenges for sociology teachers

attempting to reach these objectives with students via teaching strategies (Roberts

2002); and ethical challenges faced by sociology departments and instructors due to

changes in the highereducation landscape (Van Valey 2001). Thus, these recent

papers all focus on big-picture ideas in teaching and learning that are relevant both to

sociology and to higher education more broadly.

Of the 10 sociologists selected as Carnegie Scholars, 8 focused their SoTL work on

sociology students, courses, or SoTL. Their projects include assessment of learning in

the sociology major capstone (Catherine Berheide); SoTL in sociology as represented

in TS (Jeffrey Chin); practices of self-reflection in courses on disciplinary teaching

preparation (Vaneeta D'Andrea); integrating service-learning into a Principles of

Sociology course (John Eby); how sociology senior majors believe they learn the

discipline and correlates of success in the major (Kathleen McKinney); the use of
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Web-based discussions to enhance student engagement and deep understanding

(Caroline Persell); stylized assignments to improve performance (Deirdre Royster);

and study in-depth across the sociology curriculum and the sociology core (Ted

Wagenaar). These projects, then, reflect a wide range of research methodologies, both

qualitative and quantitative, and topics at micro and macro levels ranging from a

focus on one pedagogical tool in one course to the status of SoTL in our discipline

(www.carnegiefoundation.org/ CASTL/ highered/ scholarlist.htm).

Chin (2002) replicated Baker's (1985) early analysis of papers published in TS. Chin's

sample was all papers published in TS between 1984 and 1999. Of the 185 papers

classified as case studies or partial case studies of teaching experiences, 36 percent

were about a total course design, for 19 percent the topic was a classroom device or

tool, in 18 percent the topic was an out-of-class activity, for 10 percent it was a

department program, another 8 percent discussed modules, and 8 percent were coded

as other. Most of the papers in this time period were articles (40 percent) or notes (36

percent). Thirty-seven percent of the papers were descriptive case studies of the

author's teaching experiences, 24 percent were commentaries, 8 percent were surveys,

30 percent were a combination of these categories, and 2 percent were other.

An informal analysis of papers in the last five years of TS also helps provide a sense

of the type of current work on teaching and learning. Of the 180 articles, notes, and

conversations, about 62 percent present teaching ideas and teaching tips, with little if

any systematic empirical component. Another 18 percent are empirical studies of

learning, assignments, courses, teaching techniques, and so on, and another 7 percent

are content analyses of texts or other materials. About 7 percent are conceptual,

theoretical, or review papers. A variety of other categories make up the remainder.

Thus, most often shared publicly about teaching and learning in sociology via the

ASA's official pedagogical journal are individual teaching experiences, ideas, tips,

and strategiessuggestions for how to.

In these five years, papers that deal with general issues of teaching, learning,

curriculum, and so on, across subfields are most common (26 percent). An additional

12 percent are about teaching and learning in race, diversity, racial discrimination,

and related areas. Seven percent focus on teaching about disabilities. Six percent deal

with technology use and 5 percent address stratification. Of course, special issues or

special sections in an issue can skew these results. Several themes emerged among the

manuscripts published in 2004. These included the use of technology in the
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classroom, service and community-based learning, and strategies for teaching about

social inequality, race, and gender. No intentional effort was made to solicit or publish

manuscripts on these topics, rather the topics reflect some of the current concerns

within the discipline and address the challenges we face in our teaching. (P. 15).

The titles of paper and panel sessions and workshops related to teaching at the seven

major regional sociological society annual meetings for 2005 reveal that 26 percent of

these 81 sessions/workshops were on meta or macro topics in teaching and learning

such as Issues and Concepts in Teaching and Learning or New Approaches to

Teaching. Another 19 percent focused on teaching a certain course or topical area

such as teaching crime or teaching stratification. Service learning, civic engagement,

and related topics were discussed in 15 percent of the sessions, while undergraduate

research training or projects were the topic of 12 percent. The remaining 3 percent

were on a variety of other specific issues such as the use of discussion. Fourteen

percent discussed the use of technology for teaching and another 11 percent were on

assessment or SoTL.

A few conclusions can be drawn about the type and topics of recent work on and

interest in teaching and learning in sociology. The workfocuses on undergraduates

and teaching, in contrast to graduate students and learning. There is interest in both

big-picture topics such as the curriculum or critical and deep thinking as well as in

very narrow and focused local and specific assignment-based issues or research.

Many subfields in the discipline have been topics of this work, but papers on

inequality, stratification, race, class, and gender appear particularly prevalent. Much

of what is written or presented could be considered a case study ranging from the I

tried it, I liked it genre to, less often, more systematic attempts to reflect on and

analyze a given assignment or course or curriculum.

2.3 The Current Status of the Scholarship of Teaching and Learning in Sociology

In this section, we discuss the status of SoTL work in sociology today. Baker

concluded that, between 1973 and 1983, there was little in the journal that indicated

cumulative scholarship on teaching and learning. Although much of the more recent

work published in TS is considered to be scholarship as it builds on past work, is

public, and is critically reviewed (Shulman 1999), Chin (2002) reports that 51 percent

of the papers offer only casual informal data. Nineteen percent include no evaluation

data at all, 18 percent offer a single type of evaluation data such as end of term
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attitude survey or an exam score, and 12 percent involve a systematic comparison

using pre-post tests or an experiment with a control group.

Howery (2002) discusses the culture of teaching in our discipline, including the status

of SoTL. Politically, the scholarship of teaching and learning must become part of

each discipline and engage a reasonable proportion of respected experts and scholars.

While this strand of scholarship can enfranchise and tap the talents of sociologists at

teaching-oriented institutions, the work will suffer if it is interest-group scholarship,

that is, located primarily with faculty at teaching-oriented institutions. (P. 155)

Chin's (2002) study indicates that there is a sizable and diverse group involved in

SoTL in sociology, at least as measured by those publishing in TS in recent years.

Looking at the authors of all the papers between 1984 and 1999, he found quite a bit

of variability in both rank and type of institution represented. In addition, most of the

authors (80 percent) had published only that one piece in TS during those years; thus,

there were many different authors.

Grauerholz (2005b) writes that judging from the number and quality of manuscripts

submitted to Teaching Sociology [in 2004], the scholarship of teaching and learning

within the discipline is flourishing (p. 15). Based on our review and findings, we

conclude that SoTL has increased and developed as a scholarly specialty within

sociology. Yet challenges remain (McKinney 2006). These challenges are the need to

focus more on learning in addition to teaching, focus on graduate student

teachinglearning in addition to undergraduates, focus on levels beyond the classroom

level in addition to classroom research, continuing to spread interest in the work

beyond the choir, increasing our involvement of students in this workas coresearchers

not merely as research participants, and increasing replication of this work within the

discipline but across institutions as well as across disciplines and international

borders.

Perhaps the most important challenge is to increase the extent and nature of explicit

application of this work. Reviewing empirical articles and notes in two recent

volumes of TS, McKinney(2004), for example, reports on the frequency and nature of

any discussion of the application of their SoTL results. Most frequently, the authors

only summarize the strategy and their findings. They often include their perceptions

of advantages and disadvantages of the teaching strategy or change. About half of the

articles and notes included a brief discussion of how the authors have or will make

changes in their own practice based on what they learned from the study. Less than a
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fourth of these papers incorporated a discussion of application beyond that individual

faculty member and classroomthat is, there was infrequent discussion of topics such

as the implications of the findings for other teachers or students, the curriculum, the

department, the discipline, or the institution. Virtually no discussion is found of

strategies for using SoTL results, for example, in developing a new course, in

program review, or in budget requests that might be used as processes for application.

To help meet this challenge, in 2006, a new feature of TS involves authors of recent

American Sociological Review (ASR) articles of interest to students in writing TS

articles that detail ways their sociological research can be brought into the classroom

through, for example, learnercentered strategies (Grauerholz 2005b). This is one first

step toward creating new quality SoTL work that is appropriately applied.

2.4 Best Practices in Teaching and Learning in Sociology (Policy

Recommendations)

To obtain a sense of current policy recommendations for teaching and learning in our

discipline, we look at recommendations for best practice and, in particular, those in

the recent ASA task force report on the sociology major (McKinney et al. 2004). We

also review evidence of the impact of policy and best practices.

The task force made 16 recommendations, aimed toward departments granting

undergraduate degrees in sociology. Some of these include knowing and responding

to the needs and interests of students and the mission of the institution; integrating

research and theoretical analysis and experiences throughout the major; structuring

the major with at least four levels and including substantive sequences cutting across

levels; increasing student learning related to multicultural, cross-cultural, and

crossnational content; integrating sociology content and skills with that in other

disciplines; encouraging the use of diverse and active pedagogies; offering and

encouraging co- and extracurricular learning activities; and promoting and rewarding

faculty development and involvement in scholarly teaching and SoTL.

Other ASA task forces are working to synthesize knowledge on the place of sociology

in general educationhow sociological thinking and content contributes to the liberal

arts, the professional M.A. degree and what skills and outcomes it should engender,

and assessment, looking at learning outcomes for sociology majors. A related area for

policy recommendations focuses on teaching sociology at the high school level. Issues

here include best practices for teaching and learning sociology in high school, design

of an Advanced Placement sociology course, concerns about adequate preparation and
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support for high school sociology teachers, and an appropriate fit between high school

and college sociology courses. Interest in high school sociology has increased in

recent years. Papers on teaching high school sociology appear more frequently than in

the past (e.g., DeCesare 2004, 2005; Lashbrook 2001). An ASA task force worked on

the equivalent of an AP course in sociology (Persell 2001). In addition, members of

this task force and others are currently organizing and offering teaching workshops in

several large cities for high school sociology instructors, and ASA collaborates with

the National Council for the Social Studies to offer materials and training for high

school teachers. Finally, the ASA Council has passed a guideline that high school

sociology teachers have at least nine hours of course work in sociology.

Have best practice and policy recommendations affected teaching and learning in the

discipline? There have been a number of papers published in response to the first

Liberal Learning and the Sociology Major task force report (Eberts et al. 1990). These

articles, in special sections or issues of TS, have discussed the meaning of the core in

sociology (e.g., Grauerholz 2004) or how one or more departments have worked to

redesign curricula or make other changes in line with the report such as developing a

capstone course (e.g., Powers 2000; Sherohman 1997; Wagenaar 1993a, 1993b) or

integrating research experiences (Kain 1999).

There appears to be little systematic, published research, however, on the impact of

SoTL studies or reports of best practices on teaching, learning, and curriculum in the

discipline. Kain (2002) conducted a content analysis of college catalogs from a

sample of the top 10 schools in each of 10 categories ranked in the U.S. News and

World Report survey of colleges. He reaches 14 conclusions related to departmental

implementation of recommendations from the original ASA Liberal Learning in the

Sociology Major report. For example, he states,

There appears to be significant progress in increasing sequencing in the major. This is

particularly true in terms of the implementation of some sort of capstone experience.

Nearly half of the sample requires both introductory and a capstone, and have

additional sequencing beyond those requirements. (P. 22)

On the other hand, he found Few institutions have implemented the recommendation

to have multiple options for the required introductory course (p. 23). Thus, there are

few and mixed results on the impact of best practices for teaching and learning in the
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discipline. Similarly, there is limited application of SoTL work beyond the classroom

of the individual faculty member doing that work or beyond trying one specific

teaching strategy offered by another. Clearly, this is an area for expansion and

improvement in the future.

2.5 The Status of the Area of Teaching and Learning in the Discipline

(Institutions and Organizations)

Sociology exists, as do all disciplines, in a variety of socialcontexts or worlds

(Pescosolido and Aminzade 1999). Department and institutional contexts play

important roles in the nature and value of teaching and learning in higher education

(Mauksch 1985). Wright et al. (2004) summarize some of the general literature in this

area. They briefly discuss factors, including institutional size, mission, and research

culture as well as department demographic profiles and mission. Contexts that

enhance teaching and learning include those with strong instructional development

support and departments with teaching- and learning-oriented cultures.

One way of assessing the current status of teaching and learning in the organizations

and institutions of the discipline is to look at the value of teaching in the faculty-

hiring process. Mahay and Caffrey (2002), in conducting a content analysis of the

faculty job advertisements in ASA Employment Bulletin in 1999, report that the

majority of departments prefer applicants with teaching experience, but few request

specific evidence of teaching effectiveness in their job advertisements. Moreover, we

find that research-oriented institutions are less likely to request teaching credentials

(p. 203). More recent job ads in the Bulletin, however, increasingly ask for evidence

of teacher preparation and skills such as student evaluations or a teaching portfolio.

There is also evidence of greater emphasis on teaching and learning in the training of

our future faculty. A comparison of the 1995 Guide to Graduate Departments with the

2005 Guide (ASA 1995, 2005) suggests there was an increase in the amount or type

of formal teacher training. In 1995, 41.5 percent of the departments indicated a lot and

26.4 percent reported a little preparation. Thirty-two percent of the departments had

none. A decade later, 51.1 percent of departments offered a lot of preparation and 25.8

percent offered a little, with only 23.1 percent offering none. Most significantly, the

ASA has led a project called Preparing Future Faculty (PFF) to explicitly prepare the

next generation of sociology faculty with basic skills in and knowledge about teaching

as well as give encouragement to consider SoTL as a specialty area.
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A study of the types of sociology departments that produce the most scholarship on

teaching in our discipline also provides information on the role of department and

institutional characteristics. Marx and Eckberg (2005) studied the publications in TS

from 1990 to 1999, looking at the authors' institutional affiliations. They provide a list

of the top 30 departments (out of over 1,100) in terms of teaching scholarship

productivity and citation impact. They report that the top schools are quite diverse in

terms of institutional characteristics, yet they are disproportionately public and larger

compared with other schools. In addition, the five schools with the greatest TS

productivity by graduate students all offered department-level teachertraining

programs.

Finally, in the 30 years since the ASA Projects on Teaching began, there has been

considerable institutionalization of teaching-related programs in the association. Each

initiative or program provides a venue for SoTL work. As we write this topic, the

ASA Section on Teaching and Learning in Sociology (STLS) just reached its highest

membership count ever, surpassing 600 members. A few examples of the many other

continuing programs connected with ASA include TS, the Department Resources

Group, Teaching Enhancement Funds, the Teaching Resources Center, teaching

workshops at the annual meetings, teaching awards, and special projects such as that

on creating a curriculum to teach research ethics to students at all degree levels.

Similar types of teaching-related programs also exist to varying degrees in regional

sociological associations.

3. Prospects for the Future

In 2004, then ASA President and past recipient of the ASA Distinguished Contributions to

Teaching Award, Michael Burawoy, stimulated thinking about the importance of public

sociologies. He argued that the first public is our students, and thus made the case for

effective teaching. In this area, it appears that the current state of teaching and learning in

sociology matches the state of teaching and learning in higher education more broadly.

Specifically, we note both in sociology and higher education in general the move from a

teacher-centered to a learner-centered paradigm (e.g., Barr and Tagg 1995) and related

emphases on active and authentic pedagogies, community/civic engagement, recognizing

diversity of students and learning styles, appropriate use of technology, assessment, and

SoTL (e.g., Svinicki 2004).

There is also a great deal of scholarly workon teaching and learning in the field, primarily

case studies of individual classes or assignments. However, minimal empirical evidence on
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factors such as social status, attitudes such as confidence, or behaviors such as time on task

and involvement that are related to learning or success in our major exists. There has been an

effort to understand and share best practices related to teaching and curriculum in sociology,

but the frequency of use of such practices as well as the impact of sharing and using these

practices is largely unknown. The status of teaching and learning, and SoTL in the discipline

has improved, but traditional research is still privileged.

Our crystal ball is a bit fuzzy, but we offer some thoughts both in terms of what we expect for

the future and our hopes for the future. We expect some additional progress in terms of

increased positive status and value of teaching and learning, and SoTL in the discipline. Yet

without significant changes in the value system, socialization of future faculty, and a reward

structure in higher education generally and sociology specifically, teaching and learning as

well as SoTL will remain less visible and less valued than other areas. Over 20 years ago,

Mauksch (1985) wrote about the structural and symbolic barriers to improved teaching in

sociology, which included conditions of employment, practice, and worth of college

teachersmany of these remain today. We hope that a shift in values, training, and rewards to

further improve the practice of teaching and learning will occur, and it will be such that SoTL

will become an important integral domain of scholarship and expertise in sociology.

We expect that SoTL in sociology will continue to improve as the SoTL international

initiative grows and as we meet some of the challenges mentioned earlier. More research on

how sociology instructors actually do teach is critical. Similarly, more work on graduate level

and high school sociology education and more emphasis on learning at all levels, not just

teaching, will enhance our understanding. More studies on the role of social demographics,

the physical environment, and group membership in learning also are needed. We hope to see

more research on the general questions of how students best learn, how to introduce

sociology to novices, and the correlates of learning and processes of learning sociology over

time. Given the growing use of instructional technology in our discipline, we expect a surge

in SoTL work in this area. SoTL in sociology in the future will probably involve greater

efforts to replicate work at multiple institutions and settings such that local work will become

more generalizable. More of this work will likely be longitudinal or experimental.

Furthermore, greater interdisciplinary and international SoTL work in sociology is likely as

these changes occur more generally. Most important, faculty will probably become better

producers, consumers, and adapters of SoTL work, resulting in a systematic effort to improve

teaching and to enhance student learning.
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