
“Group Theories”.

In Section 1 of this course you will cover these topics:
Group Dynamics

Experiential Learning

Group Goals, Social Interdependence, And Trust

Topic : Group Dynamics

Topic Objective:

At the end of this topic student will able to learn about:

 How Do Groups Form?

 Why Join a Group?

 What Goes on in Groups?

 Leaders and Followers

 When Groups Go Wrong

 Kinds of Groups

Definition/Overview:

Group dynamics: is the study of groups, and also a general term for group processes.

Relevant to the fields of psychology, sociology, and communication studies, a group is two or

more individuals who are connected to each other by social relationships. Because they

interact and influence each other, groups develop a number of dynamic processes that

separate them from a random collection of individuals. These processes include norms, roles,

relations, development, need to belong, social influence, and effects on behavior. The field of

group dynamics is primarily concerned with small group behavior. Groups may be classified

as aggregate, primary, secondary and category groups.

Group: A group can be defined as two or more humans that interact with one another, accept

expectations and obligations as members of the group, and share a common identity. By this

definition, society can be viewed as a large group, though most social groups are

considerably smaller.
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Key Points:

1. Group

A true group exhibits some degree of social cohesion and is more than a simple collection or

aggregate of individuals, such as people waiting at a bus stop. Characteristics shared by

members of a group may include interests, values, ethnic or social background, and kinship

ties. According to Paul Hare, the defining characteristic of a group is social interaction.

2. Types of groups

2.1. Primary groups

Primary groups are small groups with intimate, kin-based relationships: families, for

example. They commonly last for years. They are small and display face to face interaction.

2.2. Secondary groups

Secondary groups, in contrast to primary groups, are large groups whose relationships are

formal and institutional. They may last for years or may disband after a short time. The

formation of primary groups happens within secondary groups.

3. Other types of groups

Other types of groups include the following:

 Peer group - A peer group is a group of approximately the same age, social status, and

interests. Generally, people are relatively equal in terms of power when they interact with

peers.

 Clique - An informal, tight-knit group, usually in a High School/College setting, that shares

common interests. There is an established yet shifting power structure in most Cliques.

 Club - A club is a group, which usually requires one to apply to become a member. Such

clubs may be dedicated to particular activities, such as sporting clubs.

 Household - all individuals who live in the same home, there are various models in

anglophone culture including the family, blended families, share housing, and group homes.
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 Community - A community is a group of people with a commonality or sometimes a complex

net of overlapping commonalities, often - but not always - in proximity with one another with

some degree of continuity over time. They often have some organization and leaders.

 Franchise- this is an organization which runs several instances of a business in many

locations.

 Gang - A gang is usually an urban group that gathers in a particular area. It is a group of

people that often hang around each other. They can be like some clubs, but much less formal.

 Mob - A mob is usually a group of people that has taken the law into their own hands. Mobs

are usually a group which gather temporarily for a particular reason.

 Posse - A posse was initially an American term for a group of citizens that had banded

together to enforce the law. However, it can also refer to a street group.

 Squad - This is usually a small group, of around 3-8 people, that would work as a team to

accomplish their goals.

 Team - similar to a squad, though a team may contain many more members. A team works in

a similar way to a squad.

4. Development of a group

If one brings a small collection of strangers together in a restricted space and environment,

provide a common goal, and maybe a few ground rules, a highly probable course of events

will follow. Interaction between individuals is the basic requirement. At first, individuals will

differentially interact in sets of twos or threes while seeking to interact with those with whom

they share something in common: i.e., interests, skills, and cultural background.

Relationships will develop some stability in these small sets, in that individuals may

temporarily change from one set to another, but will return to the same pairs or trios rather

consistently and resist change. Particular twosomes and threesomes will stake out their

special spots within the overall space.

Again depending on the common goal, eventually there will be integration of twosomes and

threesomes into larger sets of six or eight, and corresponding revisions of territory,

dominance ranking, and further differentiation of roles. All of this seldom takes place without

some conflict or disagreement: for example, fighting over the distribution of resources, the

choices of means and different subgoals, the development of what are appropriate norms,

rewards and punishments. Some of these conflicts will be territorial in nature: i.e., jealousy
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over roles, or locations, or favored relationships. But most will be involved with struggles for

status, ranging from mild protests to serious verbal conflicts and even dangerous violence.

By analogy to animal behavior, these behaviors can be termed territorial behaviors and

dominance behaviors. Depending on the pressure of the common goal and on the various

skills of individuals, differentiations of leadership, dominance, or authority will develop.

Once these relationships solidify, with their defined roles, norms, and sanctions, a productive

group will have been established.

Aggression is the mark of unsettled dominance order. Productive group cooperation requires

that both dominance order and territorial arrangements (identity, self concept) be settled with

respect to the common goal and with respect to the particular group. Often some individuals

will withdraw from interaction or be excluded from the developing group. Depending on the

number of individuals in the original collection of strangers, and the number of hangers-on

that are tolerated, one or more competing groups of ten or less may be formed, and the

competition for territory and dominance will then also be manifested in the

intergrouptransactions.

5. Dispersal and transformation of groups

Two or more people in interacting situations will over time develop stable territorial

relationships. As described above, these may or may not develop into groups. But stable

groups can also break up in to several sets of territorial relationships. There are numerous

reasons for stable groups to malfunction or to disperse, but essentially this is because of loss

of compliance with one or more elements of the definition of group provided by Sherif. The

two most common causes of a malfunctioning group are the addition of too many individuals,

and the failure of the leader to enforce a common purpose, though malfunctions may occur

due to a failure of any of the other elements (i.e., confusions status or of norms).

In a society, there is obvious need for more people to participate in cooperative endeavors

than can be accommodated by a few separate groups. The military has been the best example

as to how this is done in its hierarchical array of squads, platoons, companies, battalions,

regiments, and divisions. Private companies, corporations, government agencies, clubs, and

so on have all developed comparable (if less formal and standardized) systems when the

number of members or employees exceeds the number that can be accommodated in an
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effective group. Not all larger social structures require the cohesion that may be found in the

small group. Consider the neighborhood, country club, or the megachurch, which are

basically territorial organizations who support large social purposes. Any such large

organizations may need only islands of cohesive leadership.

For a functioning group to attempt to add new members in a casual way is a certain

prescription for failure, loss of efficiency, or disorganization. The number of functioning

members in a group can be reasonably flexible between five and ten, and a long-standing

cohesive group may be able to tolerate a few hangers on. The key concept is that the value

and success of a group is obtained by each member maintaining a distinct, functioning

identity in the minds of each of the members. The cognitive limit to this span of attention in

individuals is often set at seven. Rapid shifting of attention can push the limit to about ten.

After ten, subgroups will inevitably start to form with the attendant loss of purpose,

dominance order, and individuality, with confusion of roles and rules. The standard

classroom with twenty to forty pupils and one teacher is a rueful example of one supposed

leader juggling a number of subgroups.

Weakening of the common purpose once a group is well established can be attributed to:

adding new members; unsettled conflicts of identities (i.e., territorial problems in

individuals); weakening of a settled dominance order; and weakening or failure of the leader

to tend to the group. The actual loss of a leader is frequently fatal to a group, unless there was

lengthy preparation for the transition. The loss of the leader tends to dissolve all dominance

relationships, as well as weakening dedication to common purpose, differentiation of roles,

and maintenance of norms. The most common symptoms of a troubled group are loss of

efficiency, diminished participation, or weakening of purpose, as well as an increase in verbal

aggression. Often, if a strong common purpose is still present, a simple reorganization with a

new leader and a few new members will be sufficient to re-establish the group, which is

somewhat easier than forming an entirely new group.

6. Group Behavior

The attention of those who use, participate in, or study groups has been focused on

functioning groups, with larger organizations, or with the decisions made in these

organizations. Much less attention has been paid to the more ubiquitous and universal social
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behaviors that do not clearly demonstrate one or more of the five necessary elements

described by Sherif.

Perhaps the earliest efforts to understand these social units has been the extensive

descriptions of urban street gangs in the 1920s and 1930s, continuing through the 1950s,

which understood them to be largely reactions to the established authority. The primary goal

of gang members was to defend gang territory, and to define and maintain the dominance

structure within the gang. There remains in the popular media and urban law enforcement

agencies an avid interest in gangs, reflected in daily headlines which emphasize the criminal

aspects of gang behavior. However, these studies and the continued interest have not

improved the capacity to influence gang behavior or to reduce gang related violence.

The relevant literature on animal social behaviors, such as work on territory and dominance,

has been available since the 1950s. However, they have been largely neglected by policy

makers, sociologists and anthropologists. Indeed, vast literature on organization, property,

law enforcement, ownership, religion, warfare, values, conflict resolution, authority, rights,

and families have grown and evolved without any reference to any analogous social

behaviors in animals. This disconnect may be the result of the belief that social behavior in

humankind is radically different from the social behavior in animals because of the human

capacity for language use and rationality. And of course, while this is true, it is equally likely

that the study of the social (group) behaviors of other animals might shed light on the

evolutionary roots of social behavior in humans.

Territorial and dominance behaviors in humans are so universal and commonplace that they

are simply taken for granted (though sometimes admired, as in home ownership, or deplored,

as in violence). But these social behaviors and interactions between human individuals play a

special role in the study of groups: they are necessarily prior to the formation of groups. The

psychological internalization of territorial and dominance experiences in conscious and

unconscious memory are established through the formation of personal identity, body

concept, or self concept. An adequately functioning individual identity is necessary before an

individual can function in a division of labor (role), and hence, within a cohesive group.

Coming to understand territorial and dominance behaviors may thus help to clarify the

development, functioning, and productivity of groups.
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Example Case/Study:

Topic : Experiential Learning

Topic Objective:

Key Points:

1. Experiential Learning

Experiential Learningis the process of making meaning from direct experience. Aristotle once

said, "The things we have to learn before we do them, we learn by doing them." Experiential

learning is learning-by-doing, which is often contrasted with rote or didactic learning.

Education focuses on the relationship between teaching and learning. Learning on the direct

process for the individual (possibly student). It is like going to the zoo and learning through

observation and interaction with the zoo environment, as opposed to reading about animals

from a book. Thus, one makes discoveries and experiments with knowledge firsthand, instead

of hearing or reading about others' experiences.Experientiallearning requires no teacher and

relates solely to the meaning making process of the individual's direct experience. It is an

inherent process that occurs naturally. However, as John Dewey pointed out experiential

learning can often lead to "mis-educative experiences". The classic example of this is the

lecture experience many students have in traditional education contexts. While the content of

the course might be "physics" the experiential learning might be that "I hate physics". This is

mis-educative as the student should have preferably learned "I hate lectures". Experiential

learning therefore can be problematic as generalizations or meanings may be misapplied.

There are countless examples of this in prejudice, stereotypes, and other related areas.

Experiential learning can be highly effective especially in corporate training. It engages one

at a more personal level by addressing the needs and wants of the one learning as it involves

qualities such as self-initiative and self-evaluation. For experiential learning to be truly

effective, it should employ the whole learning wheel, from goal setting to experimenting and

observing, to reviewing, and finally action planning. This complete process allows one to

learn new skills, new attitudes or even entirely new ways of thinking. Remember the games

we use to play when we were kids? Simple games like hopscotch can teach valuable skills,

such as team management, communication, and leadership. The reason why games are used

so widely in corporate training is because of the "fun factor" - learning through fun makes the

lessons more retentive. However, games are just one method of experiential learning.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

7
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Another misconception is that experiential learning is all about outdoor pursuits. Equating

outdoor activities like river rafting, rock climbing or high ropes to team building sessions is

so widespread that many think this is the definitive method of experiential learning for

corporate training. Again, this is just one of the methods of experiential learning. According

to D'Jungle People Experiential Learning Consultants Malaysia, experiential learning is about

creating an experience where learning can be facilitated. How do you create a well-crafted

learning experience? The key lies in the facilitator and how he or she facilitates the learning

process. An excellent facilitator believes in the creed, "You teach some by what you say,

teach more by what you do, but most of all, you teach most by who you are. "An experiential

facilitator is one who is passionate about his work and is able to immerse participants totally

in the experience, allowing them to learn from their peers and the learning atmosphere

created. These facilitators stimulate the imagination, keeping participants hooked on the

experience. Experiential Learning can be compared to Academic Learning which refers to the

process of acquiring information through study of a subject without the necessity for any

direct experience of it.

2. Experiential learning Implementation

Experiential learning can be a highly effective educational method. It engages the learner at a

more personal level by addressing the needs and wants of the individual. Experiential

learning requires qualities such as self-initiative and self-evaluation. For experiential learning

to be truly effective, it should employ the whole learning wheel, from goal setting, to

experimenting and observing, to reviewing, and finally action planning. This complete

process allows one to learn new skills, new attitudes or even entirely new ways of thinking.

Remember the games we use to play when we were kids? Simple games, such as hopscotch,

can teach many valuable academic and social skills, like team management, communication,

and leadership. The reason why games are popular as experiential learning techniques is

because of the "fun factor" - learning through fun helps the learner to retain the lessons for a

longer period.

Most educators understand the important role experience plays in the learning process. A fun

learning environment, with plenty of laughter and respect for the learner's abilities, also

fosters an effective experiential learning environment. It is vital that the individual is

encouraged to directly involve themselves in the experience, in order that they gain a better
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understanding of the new knowledge and retain the information for a longer time. As stated

by the ancient Chinese philosopher, Confucius, "[t]ell me and I will forget, show me and I

may remember, involve me and I will understand."

According to D'Jungle People Experiential Learning Consultants Malaysia, experiential

learning is about creating an experience where learning can be facilitated. How do you create

a well-crafted learning experience? The key lies in the facilitator and how he or she facilitates

the learning process. An excellent facilitator believes in the creed, "You teach some by what

you say, teach more by what you do, but most of all, you teach most by who you are." And

while it is the learner's experience that is most important to the learning process, it is also

important not to forget the wealth of experience a good facilitator also brings to the situation.

An effective experiential facilitator is one who is passionate about his or her work and is able

to immerse participants totally in the learning situation, allowing them to gain new

knowledge from their peers and the environment created. These facilitators stimulate the

imagination, keeping participants hooked on the experience.

Sudbury model of democratic education schools assert that much of the learning going on in

their schools, including values, justice, democracy, arts and crafts, professions, and

frequently academic subjects, is done by learning through experience.

3. Comparisons

Experiential learning is most easily compared with academic learning, the process of

acquiring information through the study of a subject without the necessity for direct

experience. While the dimensions of experiential learning are analysis, initiative, and

immersion, the dimensions of academic learning are constructive learning and reproductive

learning. Though both methods aim at instilling new knowledge in the learner, academic

learning does so through more abstract, classroom based techniques, whereas experiential

learning actively involves the learner in a concrete experience.
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Example Case/Study:

Topic : Group Goals, Social Interdependence, And Trust

Topic Objective:

Interconnectedness: Interconnectedness is part of the terminology of a worldview which

sees a oneness in all things. A similar term, interdependence, is sometimes used instead,

although there are slightly different connotations. Both terms tend to refer to the idea that all

things are of a single underlying substance and reality, and that there is no true separation

deeper than appearances. Some feel that 'interconnectedness' and similar terms are part of a

contemporary lexicon of mysticism, which is based on the same core idea of universal

oneness.

Key Points:

1. Group

A true group exhibits some degree of social cohesion and is more than a simple collection or

aggregate of individuals, such as people waiting at a bus stop. Characteristics shared by

members of a group may include interests, values, ethnic or social background, and kinship

ties. According to Paul Hare, the defining characteristic of a group is social interaction.

2. Group Types

 Primary groups: Primary groups are small groups with intimate, kin-based relationships:

families, for example. They commonly last for years. They are small and display face to face

interaction.

 Secondary groups: Secondary groups, in contrast to primary groups, are large groups whose

relationships are formal and institutional. They may last for years or may disband after a short

time. The formation of primary groups happens within secondary groups.

3. Group Development

If one brings a small collection of strangers together in a restricted space and environment,

provide a common goal, and maybe a few ground rules, a highly probable course of events

will follow. Interaction between individuals is the basic requirement. At first, individuals will

differentially interact in sets of twos or threes while seeking to interact with those with whom
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they share something in common: i.e., interests, skills, and cultural background.

Relationships will develop some stability in these small sets, in that individuals may

temporarily change from one set to another, but will return to the same pairs or trios rather

consistently and resist change. Particular twosomes and threesomes will stake out their

special spots within the overall space.

Again depending on the common goal, eventually there will be integration of twosomes and

threesomes into larger sets of six or eight, and corresponding revisions of territory,

dominance ranking, and further differentiation of roles. All of this seldom takes place without

some conflict or disagreement: for example, fighting over the distribution of resources, the

choices of means and different subgoals, the development of what are appropriate norms,

rewards and punishments. Some of these conflicts will be territorial in nature: i.e., jealousy

over roles, or locations, or favored relationships. But most will be involved with struggles for

status, ranging from mild protests to serious verbal conflicts and even dangerous violence.

By analogy to animal behavior, these behaviors can be termed territorial behaviors and

dominance behaviors. Depending on the pressure of the common goal and on the various

skills of individuals, differentiations of leadership, dominance, or authority will develop.

Once these relationships solidify, with their defined roles, norms, and sanctions, a productive

group will have been established.

Aggression is the mark of unsettled dominance order. Productive group cooperation requires

that both dominance order and territorial arrangements (identity, self concept) be settled with

respect to the common goal and with respect to the particular group. Often some individuals

will withdraw from interaction or be excluded from the developing group. Depending on the

number of individuals in the original collection of strangers, and the number of hangers-on

that are tolerated, one or more competing groups of ten or less may be formed, and the

competition for territory and dominance will then also be manifested in the

intergrouptransactions.

4. Dispersal and transformation of groups

Two or more people in interacting situations will over time develop stable territorial

relationships. As described above, these may or may not develop into groups. But stable

groups can also break up in to several sets of territorial relationships. There are numerous
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reasons for stable groups to malfunction or to disperse, but essentially this is because of loss

of compliance with one or more elements of the definition of group provided by Sherif. The

two most common causes of a malfunctioning group are the addition of too many individuals,

and the failure of the leader to enforce a common purpose, though malfunctions may occur

due to a failure of any of the other elements (i.e., confusions status or of norms).

In a society, there is obvious need for more people to participate in cooperative endeavors

than can be accommodated by a few separate groups. The military has been the best example

as to how this is done in its hierarchical array of squads, platoons, companies, battalions,

regiments, and divisions. Private companies, corporations, government agencies, clubs, and

so on have all developed comparable (if less formal and standardized) systems when the

number of members or employees exceeds the number that can be accommodated in an

effective group. Not all larger social structures require the cohesion that may be found in the

small group. Consider the neighborhood, country club, or the megachurch, which are

basically territorial organizations who support large social purposes. Any such large

organizations may need only islands of cohesive leadership.

For a functioning group to attempt to add new members in a casual way is a certain

prescription for failure, loss of efficiency, or disorganization. The number of functioning

members in a group can be reasonably flexible between five and ten, and a long-standing

cohesive group may be able to tolerate a few hangers on. The key concept is that the value

and success of a group is obtained by each member maintaining a distinct, functioning

identity in the minds of each of the members. The cognitive limit to this span of attention in

individuals is often set at seven. Rapid shifting of attention can push the limit to about ten.

After ten, subgroups will inevitably start to form with the attendant loss of purpose,

dominance order, and individuality, with confusion of roles and rules. The standard

classroom with twenty to forty pupils and one teacher is a rueful example of one supposed

leader juggling a number of subgroups.

Weakening of the common purpose once a group is well established can be attributed to:

adding new members; unsettled conflicts of identities (i.e., territorial problems in

individuals); weakening of a settled dominance order; and weakening or failure of the leader

to tend to the group. The actual loss of a leader is frequently fatal to a group, unless there was

lengthy preparation for the transition. The loss of the leader tends to dissolve all dominance

relationships, as well as weakening dedication to common purpose, differentiation of roles,
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and maintenance of norms. The most common symptoms of a troubled group are loss of

efficiency, diminished participation, or weakening of purpose, as well as an increase in verbal

aggression. Often, if a strong common purpose is still present, a simple reorganization with a

new leader and a few new members will be sufficient to re-establish the group, which is

somewhat easier than forming an entirely new group.

5. Behavior of Group

The attention of those who use, participate in, or study groups has been focused on

functioning groups, with larger organizations, or with the decisions made in these

organizations. Much less attention has been paid to the more ubiquitous and universal social

behaviors that do not clearly demonstrate one or more of the five necessary elements

described by Sherif.

Perhaps the earliest efforts to understand these social units has been the extensive

descriptions of urban street gangs in the 1920s and 1930s, continuing through the 1950s,

which understood them to be largely reactions to the established authority. The primary goal

of gang members was to defend gang territory, and to define and maintain the dominance

structure within the gang. There remains in the popular media and urban law enforcement

agencies an avid interest in gangs, reflected in daily headlines which emphasize the criminal

aspects of gang behavior. However, these studies and the continued interest have not

improved the capacity to influence gang behavior or to reduce gang related violence.

The relevant literature on animal social behaviors, such as work on territory and dominance,

has been available since the 1950s. However, they have been largely neglected by policy

makers, sociologists and anthropologists. Indeed, vast literature on organization, property,

law enforcement, ownership, religion, warfare, values, conflict resolution, authority, rights,

and families have grown and evolved without any reference to any analogous social

behaviors in animals. This disconnect may be the result of the belief that social behavior in

humankind is radically different from the social behavior in animals because of the human

capacity for language use and rationality. And of course, while this is true, it is equally likely

that the study of the social (group) behaviors of other animals might shed light on the

evolutionary roots of social behavior in humans.
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Territorial and dominance behaviors in humans are so universal and commonplace that they

are simply taken for granted (though sometimes admired, as in home ownership, or deplored,

as in violence). But these social behaviors and interactions between human individuals play a

special role in the study of groups: they are necessarily prior to the formation of groups. The

psychological internalization of territorial and dominance experiences in conscious and

unconscious memory are established through the formation of personal identity, body

concept, or self concept. An adequately functioning individual identity is necessary before an

individual can function in a division of labor (role), and hence, within a cohesive group.

Coming to understand territorial and dominance behaviors may thus help to clarify the

development, functioning, and productivity of groups.

Example Case/Study:

In Section 2 of this course you will cover these topics:
Communication Within Groups

Leadership

Using Power

Topic : Communication Within Groups

Topic Objective:

Key Points:

1. Communication

Communication is the process whereby information is imparted by a sender to a receiver via

a medium. Communication requires that all parties have an area of communicative

commonality. There are auditory means, such as speaking, singing and sometimes tone of

voice, and nonverbal, physical means, such as body language, sign language, paralanguage,

touch, eye contact, by using writing. Communication is defined as a process by which we

assign and convey meaning in an attempt to create shared understanding. This process

requires a vast repertoire of skills in intrapersonal and interpersonal processing, listening,

observing, speaking, questioning, analyzing, and evaluating. If you use these processes it is

developmental and transfers to all areas of life: home, school, community, work, and beyond.

It is through communication that collaboration and cooperation occur.
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Communication is the articulation of sending a message through different media, whether it

beverbal or nonverbal, so long as a being transmits a thought provoking idea, gesture, action,

etc. Communication is a learned skill. Most babies are born with the physical ability to make

sounds, but must learn to speak and communicate effectively. Speaking, listening, and our

ability to understand verbal and nonverbal meanings are skills we develop in various ways.

We learn basic communication skills by observing other people and modeling our behaviors

based on what we see. We also are taught some communication skills directly through

education, and by practicing those skills and having them evaluated.

Communication as an academic discipline relates to all the ways we communicate, so it

embraces a large body of study and knowledge. The communication discipline includes both

verbal and nonverbal messages. A body of scholarship all about communication is presented

and explained in textbooks, electronic publications, and academic journals. In the journals,

researchers report the results of studies that are the basis for an ever-expanding understanding

of how we all communicate. Communication happens at many levels (even for one single

action), in many different ways, and for most beings, as well as certain machines. Several, if

not all, fields of study dedicate a portion of attention to communication, so when speaking

about communication it is very important to be sure about what aspects of communication

one is speaking about. Definitions of communication range widely, some recognizing that

animals can communicate with each other as well as human beings, and some are more

narrow, only including human beings within the parameters of human symbolic interaction.

Nonetheless, communication is usually described along a few major dimensions: Content

(what type of things are communicated), source, emisor, sender or encoder (by whom), form

(in which form), channel (through which medium), destination, receiver, target or decoder (to

whom), and the purpose or pragmatic aspect. Between parties, communication includes acts

that confer knowledge and experiences, give advice and commands, and ask questions. These

acts may take many forms, in one of the various manners of communication. The form

depends on the abilities of the group communicating. Together, communication content and

form make messages that are sent towards a destination. The target can be oneself, another

person or being, another entity (such as a corporation or group of beings).
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2. Communication Theory

There is much discussion in the academic world of communication as to what actually

constitutes communication. Currently, many definitions of communication are used in order

to conceptualize the processes by which people navigate and assign meaning.

Communication is also understood as the exchanging of understanding. Additionally the

biocommunication theory investigates communicative processes within and among non-

humans such as bacteria, animals, fungi and plants. We might say that communication

consists of transmitting information from one person to another. In fact, many scholars of

communication take this as a working definition, and use Lasswell's maxim, "who says what

to whom in what channel with what effect," as a means of circumscribing the field of

communication theory.

People in their daily lives rely on (untested) explanations of reality lay theories. Theories that

scholars use are tested for their truthfulness with rigorous investigation. A concept is some

characteristic or quality shared by the elements in some category. Propositions refer to

statements of relationship between concepts. These can be related to time order (temporal), to

co-occurrence (correlational), or to cause-and-effect relationships.

3. Types of communication

There are three major parts in any communication which are body language, voice tonality,

and words. Although the exact percentage of influence may differ from variables such as the

listener and the speaker, communication as a whole strives for the same goal and thus, in

some cases, can be universal. System of signals, such as voice sounds, intonations or pitch,

gestures or written symbols which communicate thoughts or feelings. If a language is about

communicating with signals, voice, sounds, gestures, or written symbols, can animal

communications be considered as a language? Animals do not have a written form of a

language, but use a language to communicate with each another. In that sense, an animal

communication can be considered as a separate language.

Human spoken and written languages can be described as a system of symbols (sometimes

known as lexemes) and the grammars (rules) by which the symbols are manipulated. The

word "language" is also used to refer to common properties of languages. Language learning

is normal in human childhood. Most human languages use patterns of sound or gesture for
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symbols which enable communication with others around them. There are thousands of

human languages, and these seem to share certain properties, even though many shared

properties have exceptions.

There is no defined line between a language and a dialect, but the linguist Max Weinreich is

credited as saying that "a language is a dialect with an army and a navy". Constructed

languages such as Esperanto, programming languages, and various mathematical formalisms

are not necessarily restricted to the properties shared by human languages.

3.1.Dialogue or verbal communication

A dialogue is a reciprocal conversation between two or more entities. The etymological

origins of the word (in Greek διά(di,through) + λόγος(logos,word,speech) concepts like

flowing-through meaning) do not necessarily convey the way in which people have come

to use the word, with some confusion between the prefix διά-(di-,through) and the prefix

δι-(di-, two) leading to the assumption that a dialogue is necessarily between only two

parties.

3.2.Nonverbal communication

Nonverbal communication is the process of communicating through sending and

receiving wordless messages. Such messages can be communicated through gesture, body

language or posture; facial expression and eye contact, object communication such as

clothing, hairstyles or even architecture, or symbols and infographics, as well as through

an aggregate of the above, such as behavioral communication.

Speech may also contain nonverbal elements known as paralanguage, including voice

quality, emotion and speaking style, as well as prosodic features such as rhythm,

intonation and stress. Likewise, written texts have nonverbal elements such as

handwriting style, spatial arrangement of words, or the use of emoticons.A portmanteau

of the English words emotion (or emote) and icon, an emoticon is a symbol or

combination of symbols used to convey emotional content in written or message form.
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3.3.Visual communication

Visual communication as the name suggests is communication through visual aid. It is the

conveyance of ideas and information in forms that can be read or looked upon. Primarily

associated with two dimensional images, it includes: signs, typography, drawing, graphic

design, illustration, colour and electronic resources. It solely relies on vision. It is form of

communication with visual effect. It explores the idea that a visual message with text has

a greater power to inform, educate or persuade a person. It is communication by

presenting information through Visual form.

The evaluation of a good visual design is based on measuring comprehension by the

audience, not on aesthetic or artistic preference. There are no universally agreed-upon

principles of beauty and ugliness. There exists a variety of ways to present information

visually, like gestures, body languages, video and TV. Here, focus is on the presentation

of text, pictures, diagrams, photos, et cetera, integrated on a computer display. The term

visual presentation is used to refer to the actual presentation of information. Recent

research in the field has focused on web design and graphically oriented usability.

Graphic designers use methods of visual communication in their professional practice.

4. Communication modelling

Communication is usually described along a few major dimensions: Content (what type of

things are communicated), source, emisor, sender or encoder (by whom), form (in which

form), channel (through which medium), destination, receiver, target or decoder (to whom),

and the purpose or pragmatic aspect. Between parties, communication includes acts that

confer knowledge and experiences, give advice and commands, and ask questions. These acts

may take many forms, in one of the various manners of communication. The form depends

on the abilities of the group communicating. Together, communication content and form

make messages that are sent towards a destination. The target can be oneself, another person

or being, another entity (such as a corporation or group of beings). Communication can be

seen as processes of information transmission governed by three levels of semiotic rules:

 Syntactic (formal properties of signs and symbols),

 Pragmatic (concerned with the relations between signs/expressions and their users) and

 Semantic (study of relationships between signs and symbols and what they represent).
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Therefore, communication is social interaction where at least two interacting agents share a

common set of signs and a common set of semiotic rules. This commonly held rules in some

sense ignores autocommunication, including intrapersonal communication via diaries or self-

talk, both secondary phenomena that followed the primary acquisition of communicative

competences within social interactions.

In a simple model, information or content (e.g. a message in natural language) is sent in some

form (as spoken language) from an emisor/ sender/ encoder to a destination/ receiver/

decoder. In a slightly more complex form a sender and a receiver are linked reciprocally. A

particular instance of communication is called a speech act. In the presence of

"communication noise" on the transmission channel (air, in this case), reception and decoding

of content may be faulty, and thus the speech act may not achieve the desired effect. One

problem with this encode-transmit-receive-decode model is that the processes of encoding

and decoding imply that the sender and receiver each possess something that functions as a

code book, and that these two code books are, at the very least, similar if not identical.

Although something like code books is implied by the model, they are nowhere represented

in the model, which creates many conceptual difficulties.

5. Theories of coregulation

Theories ofcoregulation describe communication as a creative and dynamic continuous

process, rather than a discrete exchange of information. Canadian media scholar Harold Innis

had the theory that people use different types of media to communicate and which one they

choose to use will offer different possiblities for the shape and durablility of society . His

famous example of this is using ancient Egypt and looking at the ways they built themselves

out of media with very different properties stone and papyrus. Papyrus is what he called

'Space Binding'. it made possible the trasnsmission of written orders across space, empires

and enables the waging of distant military campaigns and colonial administration. The other

is stone and 'Time Binding', through the construction of temples and the pyramids can sustain

their authority generation to generation, through this media they can change and shape

communciationin their society .
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Example Case/Study:

Topic : Leadership

Topic Objective:

Definition/Overview:

Leadership: is commonly defined as the ability to influence others. Communication is

involved since direction takes place through communication, and leadership requires you to

provide others with direction.

Key Points:

1. Leadership

Leadership is commonly defined as the ability to influence others. Communication is

involved since direction takes place through communication, and leadership requires you to

provide others with direction.

2. Theories of leadership

Leadership has been described as the process of social influence in which one person is able

to enlist the aid and support of others in the accomplishment of a common task . A definition

more inclusive of followers comes from Alan Keith of Genentech who said "Leadership is

ultimately about creating a way for people to contribute to making something extraordinary

happen."Students of leadership have produced theories involving traits , situational

interaction, function, behavior, power, vision and values , charisma, and intelligence among

others.

2.1.Trait theory

Trait theory tries to describe the types of behavior and personality tendencies associated

with effective leadership. This is probably the first academic theory of leadership.

Thomas Carlyle can be considered one of the pioneers of the trait theory, using such

approach to identify the talents, skills and physical characteristics of men who arose to

power. Ronald Heifetztraces the trait theory approach back to the nineteenth-century

tradition of associating the history of society to the history of great men.
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Proponents of the trait approach usually list leadership qualities, assuming certain traits or

characteristics will tend to lead to effective leadership. Shelley Kirkpatrick and Edwin A.

Locke exemplify the trait theory. They argue that "key leader traits include: drive (a broad

term which includes achievement, motivation, ambition, energy, tenacity, and initiative),

leadership motivation (the desire to lead but not to seek power as an end in itself),

honesty, integrity, self-confidence (which is associated with emotional stability),

cognitive ability, and knowledge of the business. According to their research, "there is

less clear evidence for traits such as charisma, creativity and flexibility".

2.1.1.Criticism to trait theory

Although trait theory has an intuitive appeal, difficulties may arise in proving its

tenets, and opponents frequently challenge this approach. The "strongest" versions of

trait theory see these "leadership characteristics" as innate, and accordingly labels

some people as "born leaders" due to their psychological makeup. On this reading of

the theory, leadership development involves identifying and measuring leadership

qualities, screening potential leaders from non-leaders, then training those with

potential.

2.2.Behavioral and style theories

In response to the criticism of the trait approach, theorists began to research leadership as

a set of behaviors, evaluating the behavior of 'successful' leaders, determining a behavior

taxonomy and identifying broad leadership styles. David McClelland, for example, saw

leadership skills, not so much as a set of traits, but as a pattern of motives. He claimed

that successful leaders will tend to have a high need for power, a low need for affiliation,

and a high level of what he called activity inhibition (one might call it self-control).

Kurt Lewin, Ronald Lipitt, and Ralph White developed in 1939 the seminal work on the

influence of leadership styles and performance. The researchers evaluated the

performance of groups of eleven-year-old boys under different types of work climate. In

each, the leader exercised his influence regarding the type of group decision making,

praise and criticism (feedback), and the management of the group tasks (project

management) according to three styles: (1) authoritarian, (2) democratic and (3) laissez-

faire. Authoritarian climates were characterized by leaders who make decisions alone,
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demand strict compliance to his orders, and dictate each step taken; future steps were

uncertain to a large degree. The leader is not necessarily hostile but is aloof from

participation in work and commonly offers personal praise and criticism for the work

done. Democratic climates were characterized by collective decision processes, assisted

by the leader. Before accomplishing tasks, perspectives are gained from group discussion

and technical advice from a leader. Members are given choices and collectively decide

the division of labor. Praise and criticism in such an environment are objective, fact

minded and given by a group member without necessarily having participated extensively

in the actual work. Laissez faire climates gave freedom to the group for policy

determination without any participation from the leader. The leader remains uninvolved

in work decisions unless asked, does not participate in the division of labor, and very

infrequently gives praise. The results seemed to confirm that the democratic climate was

preferred.

3. Managerial Grid Model

The managerial grid model is also based on a behavioral theory. The model was developed by

Robert Blake and Jane Mouton in 1964 and suggests five different leadership styles, based on

the leaders' concern for people and their concern for goal achievement.

4. Situational and contingency theories

Situational theory also appeared as a reaction to the trait theory of leadership. Social

scientists argued that history was more than the result of intervention of great men as Carlyle

suggested. Herbert Spencer said that the times produce the person and not the other way

around. This theory assumes that different situations call for different characteristics;

according to this group of theories, no single optimal psychographic profile of a leader exists.

According to the theory, "what an individual actually does when acting as a leader is in large

part dependent upon characteristics of the situation in which he functions."

Some theorists started to synthesize the trait and situational approaches. Building upon the

research of Lewin et al., academics began to normatizethe descriptive models of leadership

climates, defining three leadership styles and identifying in which situations each style works

better. The authoritarian leadership style, for example, is approved in periods of crisis but

fails to win the "hearts and minds" of their followers in the day-to-day management; the
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democratic leadership style is more adequate in situations that require consensus building;

finally, the laissez faire leadership style is appreciated by the degree of freedom it provides,

but as the leader does not "take charge", he can be perceived as a failure in protracted or

thorny organizational problems. This theorists defined the style of leadership as contingent to

the situation, which is sometimes classified as contingency theory. Four contingency

leadership theories appear more prominently in the recent years: Fiedler contingency model,

Vroom-Yetton decision model, the path-goal theory, and the Hersey-Blanchard situational

theory.

The Fiedler contingency model bases the leaders effectiveness on what Fred Fiedler called

situational contingency. This results from the interaction of leadership style and situational

favorableness (later called "situational control"). The theory defined two types of leader:

those who tend to accomplish the task by developing good-relationships with the group

(relationship-oriented), and those who have as their prime concern carrying out the task itself

(task-oriented). According to Fiedler, there is no ideal leader. Both task-oriented and

relationship-oriented leaders can be effective if their leadership orientation fits the situation.

When there is a good leader-member relation, a highly structured task, and high leader

position power, the situation is considered a "favorable situation". Fiedler found that task-

oriented leaders are more effective in extremely favourable orunfavourable situations,

whereas relationship-oriented leaders perform best in situations with intermediate

favourability.

Victor Vroom, in collaboration with Phillip Yetton and later with Arthur Jago, developed a

taxonomy for describing leadership situations, taxonomy that was used in a normative

decision model where leadership styles where connected to situational variables, defining

which approach was more suitable to which situation. This approach was novel because it

supported the idea that the same manager could rely on different group decision making

approaches depending on the attributes of each situation. This model was later referred as

situational contingency theory.

5. Path-Goal Theory

The path-goal theory of leadership was developed by Robert House and was based on the

expectancy theory of Victor Vroom. According to House, the essence of the theory is "the

meta proposition that leaders, to be effective, engage in behaviors that complement
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subordinates' environments and abilities in a manner that compensates for deficiencies and is

instrumental to subordinate satisfaction and individual and work unit performance. The

theory identifies four leader behaviors, achievement-oriented, directive, participative, and

supportive, that are contingent to the environment factors and follower characteristics. In

contrast to the Fiedler contingency model, the path-goal model states that the four leadership

behaviors are fluid, and that leaders can adopt any of the four depending on what the situation

demands. The path-goal model can be classified both as a contingency theory, as it depends

on the circumstances, but also as a transactional leadership theory, as the theory emphasizes

the reciprocity behavior between the leader and the followers.

The situational leadership model proposed by Hersey and Blanchard suggest four leadership-

styles and four levels of follower-development. For effectiveness, the model posits that the

leadership-style must match the appropriate level of followership-development. In this model,

leadership behavior becomes a function not only of the characteristics of the leader, but of the

characteristics of followers as well.

6. Functional theory

Functional leadership theory is a particularly useful theory for addressing specific leader

behaviors expected to contribute to organizational or unit effectiveness. This theory argues

that the leaders main job is to see that whatever is necessary to group needs is taken care of;

thus, a leader can be said to have done their job well when they have contributed to group

effectiveness and cohesion . While functional leadership theory has most often been applied

to team leadership, it has also been effectively applied to broader organizational leadership as

well.

A variety of leadership behaviors are expected to facilitate these functions. In initial work

identifying leader behavior, Fleishman observed that subordinates perceived their supervisors

behavior in terms of two broad categories referred to as consideration and initiating structure.

Consideration includes behavior involved in fostering effective relationships. Examples of

such behavior would include showing concern for a subordinate or acting in a supportive

manner towards others. Initiating structure involves the actions of the leader focused

specifically on task accomplishment. This could include role clarification, setting

performance standards, and holding subordinates accountable to those standards.
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7. Transactional and transformational theories

The transactional leaderis given power to perform certain tasks and reward or punish for the

teams performance. It gives the opportunity to the manager to lead the group and the group

agrees to follow his lead to accomplish a predetermined goal in exchange for something else.

Power is given to the leader to evaluate, correct and train subordinates when productivity is

not up to the desired level and reward effectiveness when expected outcome is reached.

The transformational motivates its team to be effective and efficient. Communication is the

base for goal achievement focusing the group on the final desired outcome or goal

attainment. This leader is highly visible and uses chain of command to get the job done.

Transformational leaders focus on the big picture, needing to be surrounded by people who

take care of the details. The leader is always looking for ideas that move the organization to

reach the companys vision.

8. Leadership and emotions

Leadership can be perceived as a particularly emotion-laden process, with emotions entwined

with the social influence process. In an organization, the leaders mood has some effects on

his group. These effects can be described in 3 levels:

 The mood of individual group members. Group members with leaders in a positive mood

experience more positive mood than do group members with leaders in a negative mood.The

leaders transmit their moods to other group members through the mechanism of mood

contagion.Mood contagion may be one of the psychological mechanisms by which

charismatic leaders influence followers.

 The affective tone of the group. Group affective tone represents the consistent or

homogeneous affective reactions within a group. Group affective tone is an aggregate of the

moods of the individual members of the group and refers to mood at the group level of

analysis. Groups with leaders in a positive mood have a more positive affective tone than do

groups with leaders in a negative mood .

 Group processes like coordination, effort expenditure, and task strategy.Public expressions of

mood impact how group members think and act. When people experience and express mood,

they send signals to others. Leaders signal their goals, intentions, and attitudes through their

expressions of moods. For example, expressions of positive moods by leaders signal that
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leaders deem progress toward goals to be good.The group members respond to those signals

cognitively and behaviorally in ways that are reflected in the group processes .

In research about client service it was found that expressions of positive mood by the leader

improve the performance of the group, although in other sectors there were another findings.

Beyond the leaders mood, his behavior is a source for employee positive and negative

emotions at work. The leader creates situations and events that lead to emotional response.

Certain leader behaviors displayed during interactions with their employees are the sources of

these affective events. Leaders shape workplace affective events. Examples feedback giving,

allocating tasks, resource distribution. Since employee behavior and productivity are directly

affected by their emotional states, it is imperative to consider employee emotional responses

to organizational leaders. Emotional intelligence, the ability to understand and manage moods

and emotions in the self and others, contributes to effective leadership in organizations.

Leadership is about being responsible.

9. Leadership performance

In the past, some researchers have argued that the actual influence of leaders on

organizational outcomes is overrated and romanticized as a result of biased attributions about

leaders. Despite these assertions however, it is largely recognized and accepted by

practitioners and researchers that leadership is important, and research supports the notion

that leaders do contribute to key organizational outcomes. In order to facilitate successful

performance it is important to understand and accurately measure leadership performance.

Job performance generally refers to behavior that is expected to contribute to organizational

success. Campbellidentified a number of specific types of performance dimensions;

leadership was one of the dimensions that he identified. There is no consistent, overall

definition of leadership performance. Many distinct conceptualizations are often lumped

together under the umbrella of leadership performance, including outcomes such as leader

effectiveness, leader advancement, and leader emergence. For instance, leadership

performance may be used to refer to the career success of the individual leader, performance

of the group or organization, or even leader emergence. Each of these measures can be

considered conceptually distinct. While these aspects may be related, they are different

outcomes and their inclusion should depend on the applied/research focus.
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10. Leadership in organizations

An organization that is established as an instrument or means for achieving defined

objectives has been referred to as a formal organization. Its design specifies how goals are

subdivided and reflected in subdivisions of the organization. Divisions, departments, sections,

positions, jobs, and tasks make up this work structure. Thus, the formal organization is

expected to behave impersonally in regard to relationships with clients or with its members.

According to Weber's definition, entry and subsequent advancement is by merit or seniority.

Each employee receives a salary and enjoys a degree of tenure that safeguards him from the

arbitrary influence of superiors or of powerful clients. The higher his position in the

hierarchy, the greater his presumed expertise in adjudicating problems that may arise in the

course of the work carried out at lower levels of the organization. It is this bureaucratic

structure that forms the basis for the appointment of heads or chiefs of administrative

subdivisions in the organization and endows them with the authority attached to their

position.

In contrast to the appointed head or chief of an administrative unit, a leader emerges within

the context of the informal organization that underlies the formal structure. The informal

organization expresses the personal objectives and goals of the individual membership. Their

objectives and goals may or may not coincide with those of the formal organization. The

informal organization represents an extension of the social structures that generally

characterize human life the spontaneous emergence of groups and organizations as ends in

themselves.

In prehistoric times, man was preoccupied with his personal security, maintenance,

protection, and survival. Now man spends a major portion of his waking hours working for

organizations. His need to identify with a community that provides security, protection,

maintenance, and a feeling of belonging continues unchanged from prehistoric times. This

need is met by the informal organization and its emergent, or unofficial, leaders.

Leaders emerge from within the structure of the informal organization. Their personal

qualities, the demands of the situation, or a combination of these and other factors attract

followers who accept their leadership within one or several overlay structures. Instead of the

authority of position held by an appointed head or chief, the emergent leader wields influence

or power. Influence is the ability of a person to gain co-operation from others by means of
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persuasion or control over rewards. Power is a stronger form of influence because it reflects a

person's ability to enforce action through the control of a means of punishment.

A leader is anyone who influences a group toward obtaining a particular result. It is not

dependant on title or formal authority. (elevos, paraphrased from Leaders, Bennis, and

Leadership Presence, Halpern & Lubar). An individual who is appointed to a managerial

position has the right to command and enforce obedience by virtue of the authority of his

position. However, he must possess adequate personal attributes to match his authority,

because authority is only potentially available to him. In the absence of sufficient personal

competence, a manager may be confronted by an emergent leader who can challenge his role

in the organization and reduce it to that of a figurehead. However, only authority of position

has the backing of formal sanctions. It follows that whoever wields personal influence and

power can legitimize this only by gaining a formal position in the hierarchy, with

commensurate authority. Leadership can be defined as one's ability to get others to willingly

follow. Every organization needs leaders at every level.

11. Leadership versus management

Any of the bipolar labels traditionally ascribed to management style could also apply to

leadership style. Hersey and Blanchard use this approach: they claim that management

merely consists of leadership applied to business situations; or in other words: management

forms a sub-set of the broader process of leadership. They put it this way: "Leadership occurs

any time one attempts to influence the behavior of an individual or group, regardless of the

reason.Management is a kind of leadership in which the achievement of organizational goals

is paramount."

However, a clear distinction between management and leadership may nevertheless prove

useful. This would allow for a reciprocal relationship between leadership and management,

implying that an effective manager should possess leadership skills, and an effective leader

should demonstrate management skills.

Paul Birch also sees a distinction between leadership and management. He observed that, as a

broad generalization, managers concerned themselves with tasks while leaders concerned

themselves with people. Birch does not suggest that leaders do not focus on "the task."

Indeed, the things that characterisea great leader include the fact that they achieve. Effective
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leaders create and sustain competitive advantage through the attainment of cost leadership,

revenue leadership, time leadership, and market value leadership. Managers typically follow

and realize a leader's vision. The difference lies in the leader realising that the achievement of

the task comes about through the goodwill and support of others (influence), while the

manager may not.

This goodwill and support originates in the leader seeing people as people, not as another

resource for deployment in support of "the task". The manager often has the role of

organizing resources to get something done. People form one of these resources, and many of

the worst managers treat people as just another interchangeable item. A leader has the role of

causing others to follow a path he/she has laid out or a vision he/she has articulated in order

to achieve a task. Often, people see the task as subordinate to the vision. For instance, an

organization might have the overall task of generating profit, but a good leader may see profit

as a by-product that flows from whatever aspect of their vision differentiates their company

from the competition.

Leadership does not only manifest itself as purely a business phenomenon. Many people can

think of an inspiring leader they have encountered who has nothing whatever to do with

business: a politician, an officer in the armed forces, a Scout or Guide leader, a teacher, etc.

Similarly, management does not occur only as a purely business phenomenon. Again, we can

think of examples of people that we have met who fill the management niche in non-business

organisationsNon-business organizations should find it easier to articulate a non-money-

driven inspiring vision that will support true leadership. However, often this does not occur.

Differences in the mix of leadership and management can define various management styles.

Some management styles tend to de-emphasize leadership. Included in this group one could

include participatory management, democratic management, and collaborative management

styles. Other management styles, such as authoritarian management, micro-management, and

top-down management, depend more on a leader to provide direction. Note, however, that

just because an organisationhas no single leader giving it direction, does not mean it

necessarily has weak leadership. In many cases group leadership (multiple leaders) can prove

effective. Having a single leader (as in dictatorship) allows for quick and decisive decision-

making when needed as well as when not needed. Group decision-making sometimes earns

the derisive label "committee-itis" because of the longer times required to make decisions,
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but group leadership can bring more expertise, experience, and perspectives through a

democratic process.

Patricia Pitcher has challenged the bifurcation into leaders and managers. She used a factor

analysis (in marketing)factor analysis technique on data collected over 8 years, and

concluded that three types of leaders exist, each with very different psychological

profiles:'Artists' imaginative, inspiring, visionary, entrepreneurial, intuitive, daring, and

emotional Craftsmen: well-balanced, steady, reasonable, sensible, predictable, and

trustworthy Technocrats: cerebral, detail-oriented, fastidious, uncompromising, and hard-

headed She speculates that no one profile offers a preferred leadership style. She claims that

if we want to build, we should find an "artist leader" if we want to solidify our position, we

should find a "craftsman leader" and if we have an ugly job that needs to get done like

downsizing.we should find a "technocratic leader".Pitcher also observed that a balanced

leader exhibiting all three sets of traits occurs extremely rarely: she found none in her study.

Bruce Lynn postulates a differentiation between 'Leadership' and Management based on

perspectives to risk. Specifically,"A Leader optimises upside opportunity; a Manager

minimisesdownside risk." He argues that successful executives need to apply both disciplines

in a balance appropriate to the enterprise and its context. Leadership without Management

yields steps forward, but as many if not more steps backwards. Management without

Leadership avoids any step backwards, but doesnt move forward.

12. Leadership by a group

In contrast to individual leadership, some organizations have adopted group leadership. In

this situation, more than one person provides direction to the group as a whole. Some

organizations have taken this approach in hopes of increasing creativity, reducing costs, or

downsizing. Others may see the traditional leadership of a boss as costing too much in team

performance. In some situations, the maintenance of the boss becomes too expensive - either

by draining the resources of the group as a whole, or by impeding the creativity within the

team, even unintentionally.

A common example of group leadership involves cross-functional teams. A team of people

with diverse skills and from all parts of an organization assembles to lead a project. A team

structure can involve sharing power equally on all issues, but more commonly uses rotating
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leadership. The team member(s) best able to handle any given phase of the project become(s)

the temporary leader(s). According to Ogbonnia ,"effective leadership is the ability to

successfully integrate and maximize available resources within the internal and external

environment for the attainment of organizational or societal goals". Ogbonniadefines an

effective leader "as an individual with the capacity to consistently succeed in a given

condition and be recognized as meeting the expectations of an organization or society."

13. Leadership among primates

Richard Wrangham and Dale Peterson, in Demonic Males: Apes and the Origins of Human

Violence present evidence that only humans and chimpanzees, among all the animals living

on earth, share a similar tendency for a cluster of behaviors: violence, territoriality, and

competition for uniting behind the one chief male of the land. This position is contentious.

Many animals beyond apes are territorial, compete, exhibit violence, and have a social

structure controlled by a dominant male (lions, wolves, etc.), suggesting Wrangham and

Peterson's evidence is not empirical. However, we must examine other species as well,

including elephants (which are undoubtedly matriarchal and follow an alpha female),

meerkats (who are likewise matriarchal), and many others.

It would be beneficial, to examine that most accounts of leadership over the past few

millennia (since the creation of Christian religions) are through the perspective of a

patriarchal society, founded on Christian literature. If one looks before these times, it is

noticed that Pagan and Earth-based tribes in fact had female leaders. It is important also to

note that the peculiarities of one tribe cannot necessarily be ascribed to another, as even our

modern-day customs differ. The current day patrilineal custom is only a recent invention in

human history and our original method of familial practices were matrilineal.

By comparison, bonobos, the second-closest species-relatives of man, do not unite behind the

chief male of the land. The bonobos show deference to an alpha or top-ranking female that,

with the support of her coalition of other females, can prove as strong as the strongest male in

the land. Thus, if leadership amounts to getting the greatest number of followers, then among

the bonobos, a female almost always exerts the strongest and most effective leadership.

However, not all scientists agree on the allegedly "peaceful" nature of the bonobo or its

reputation as a "hippie chimp".
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Example Case/Study:

Topic : Using Power

Topic Objective:

Key Points:

1. Power

Power is a measure of a person's ability to control the environment around them, including

the behavior of other people. The term authority is often used for power, perceived as

legitimate by the social structure. Power can be seen as evil or unjust, but the exercise of

power is accepted as endemic to humans as social beings.

The use of power need not involve coercion (force or the threat of force). At one extreme, it

more closely resembles what everyday English-speakers call "influence", although some

authors make a distinction between power and influence - the means by which power is used

(Handy, C. 1993 Understanding Organisations).

Much of the recent sociological debate on power revolves around the issue of the enabling

nature of power. A comprehensive account of power can be found in Steven LukesPower: A

Radical View where he discusses the three dimensions of power. Thus, power can be seen as

various forms of constraint on human action, but also as that which makes action possible,

although in a limited scope. Much of this debate is related to the works of the French

philosopher Michel Foucault (1926-1984), who, following the Italian political philosopher

NiccolMachiavelli (1469-1527), sees power as "a complex strategic situation in a given

society [social setting]". Being deeply structural, his concept involves both constraint and

enablement. For a purely enabling (and voluntaristic) concept of power see the works of

Anthony Giddens.

2. Theories of power

The thought of Friedrich Nietzsche underlies much 20th century analysis of power. Nietzsche

disseminated ideas on the "will to power", which he saw as the domination of other humans

as much as the exercise of control over one's environment. Some schools of psychology,

notably that associated with Alfred Adler, place power dynamics at the core of their theory

(where orthodox Freudians might place sexuality).

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

32
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



3. Rational choice framework

Game theory, with its foundations in the theory of Rational Choice, is increasingly used in

various disciplines to help analyse power relationships. One rational choice definition of

power is given by Keith Dowdingin his book Power.

In rational choice theory, human individuals or groups can be modelled as 'actors' who

choose from a 'choice set' of possible actions in order to try and achieve desired outcomes.

An actor's 'incentive structure' comprises (its beliefs about) the costs associated with different

actions in the choice set, and the likelihoods that different actions will lead to desired

outcomes. In this setting we can differentiate between:

Outcome power - the ability of an actor to bring about or help bring about outcomes; and

social power - the ability of an actor to change the incentive structures of other actors in order

to bring about outcomes.

This framework can be used to model a wide range of social interactions where actors have

the ability to exert power over others. For example a 'powerful' actor can take options away

from another's choice set; can change the relative costs of actions; can change the likelihood

that a given action will lead to a given outcome; or might simply change the other's beliefs

about its incentive structure.

As with other models of power, this framework is neutral as to the use of 'coercion'. For

example: a threat of violence can change the likely costs and benefits of different actions; so

can a financial penalty in a 'voluntarily agreed' contract, or indeed a friendly offer.

4. Using Power

The use of power need not involve coercion (force or the threat of force). At one extreme, it

more closely resembles what everyday English-speakers call "influence", although some

authors make a distinction between power and influence - the means by which power is used.

The exercise of power seems endemic to humans as social and gregarious beings. Much of

the recent sociological debate on power revolves around the issue of the enabling nature of

power. A comprehensive account of power can be found in Steven Lukes Power: A Radical

View where he discusses the three dimensions of power. Thus, power can be seen as various

forms of constraint on human action, but also as that which makes action possible, although
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in a limited scope. Much of this debate is related to the works of the French philosopher

Michel Foucault, who, following the Italian political philosopher Niccol Machiavelli, sees

power as "a complex strategic situation in a given society [social setting]". Being deeply

structural, his concept involves both constraint and enablement. For a purely enabling (and

voluntaristic) concept of power see the works of Anthony Giddens. Power manifests itself in

a relational manner: one cannot meaningfully say that a particular social actor "has power"

without also specifying the role of other parties in the social relationship (for a discussion of

this concept see Simmel'swork on 'subordination' and 'superordination').

Because power operates both relationally and reciprocally, sociologists speak of the balance

of power between parties to a relationship: all parties to all relationships have some power:

the sociological examination of power concerns itself with discovering and describing the

relative strengths: equal or unequal, stable or subject to periodic change. Sociologists usually

analyserelationships in which the parties have relatively equal or nearly equal power in terms

of constraint rather than of power. Thus 'power' has a connotation of unilateralism. If this

were not so, then all relationships could be described in terms of 'power', and its meaning

would be lost. Even in structuralistsocial theory, power appears as a process, an aspect to an

ongoing social structure. One can sometimes distinguish primary power: the direct and

personal use of force for coercion; and secondary power, which may involve the threat of

force or social constraint, most likely involving third-party exercisers of delegated power.

5. Power by order

In ordered groups such as school classrooms and military groups the leader's power over an

individual is amplified by the virtual power gained from having the other group members

already obeying the leader's order. For example, if a school student gets out of her seat, she

can be identified easily if all the other students are already sitting in their seats. Each

disobedient student is thus easily identified and can expect to be confronted by the teacher.

6. Marxism

In the Marxist tradition, the Italian writer Antonio Gramsci elaborated the role of cultural

hegemony in ideology as a means of bolstering the power of capitalism and of the nation-

state. Drawing on NiccolMachiavelli in The Prince, and trying to understand why there had

been no Communist revolution in Western Europe, whilst there had been in Russia, Gramsci

conceptualised this hegemony as a centaur, consisting of two halves. The back end, the beast,

represented the more classic, material image of power, power through coercion, through brute

force, be it physical or economic. But the capitalist hegemony, he argued, depended even
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more strongly on the front end, the human face, which projected power through 'consent'. In

Russia, this power was lacking, allowing for a revolution. However, in Western Europe,

specifically in Italy, capitalism had succeeded in exercising consensual power, convincing

the working classes that their interests were the same as those of capitalists. In this way

revolution had been avoided.

7. Feminism

Feminist analysis of the patriarchy often concentrates on issues of power, as in the frequent

feminist argument: Rape is about power, not sex. Some feminists distinguish "power-over"

(influence on other people) from "power-to" (ability to perform)

One of the broader modern views of the importance of power in human activity comes from

the work of Michel Foucault, who has said, "Power is everywhere...because it comes from

everywhere."Aldrich, Robert and Wotherspoon, Gary (Eds.), 2001Foucault's analysis of

power is founded on his concept "technologies of power". Discipline is a complex bundle of

power technologies developed during the 18th and 19th centuries as Foucault demonstrated in

Discipline and Punish. For Foucault power is exercised with intention. Instead of analysing

the difficult problem of who has which intentions, he focused on what is

intersubjectivelyaccepted knowledge about how to exercise power. For Foucault, power is

actions upon others' actions in order to interfere with them. Foucault does not recur to

violence, but says that power presupposes freedom in the sense that power is not

enforcement, but ways of making people by themselves behave in other ways than they else

would have done.

One way of doing this is by threatening with violence. However, suggesting how happy

people will become if they buy an off-roader is an exercise of power as well; marketing

provides is a large body of knowledge of techniques for how to (try to) produce such

behavior.Foucault's works analyze the link between power and knowledge. He outlines a

form of covert power that works through people rather than only on them. Foucault claims

belief systems gain momentum (and hence power) as more people come to accept the

particular views associated with that belief system as common knowledge (hegemony). Such

belief systems define their figures of authority, such as medical doctors or priests in a church.

Within such a belief systemor discourseideas crystallize as to what is right and what is wrong,

what is normal and what is deviant. Within a particular belief system certain views, thoughts

or actions become unthinkable. These ideas, being considered undeniable "truths", come to

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

35
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



define a particular way of seeing the world, and the particular way of life associated with

such "truths" becomes normalized. This subtle form of power lacks rigidity and other

discourses can contest it. Indeed, power itself lacks any concrete form, occurring as a locus of

struggle. Resistance, through defiance, defines power and hence becomes possible through

power. Without resistance, power is absent, but it would be a mistake, some recent writers

insist, to attribute to Foucault an oppositional power-resistance schema as is found in many

older, foundationalist theoreticians. This view 'grants' individuality to people and other

agencies, even if it is assumed a given agency is part of what power works in or upon. Still, in

practice Foucault often seems to deny individuals this agency, which is contrasted with

sovereignty (the old model of power as efficacious and rigid).

The seminal work of Steven Lukes Power: A radical view was developed from a talk he was

once invited to give in Paris. In this brief book, Lukes outlines two dimensions through which

power had been theorised in the earlier part of the twentieth century (dimensions 1 and 2

below) which he critiqued as being limited to those forms of power that could be seen. To

these he added a third 'critical' dimension which built upon insights from Gramsciand

Althusser. In many ways this work evolved alongside of the writing of Foucault and serves as

a good introduction to his thoughts on power.

8. Representation/Counterpower

Gilles Deleuze, the twentieth century French philosopher, compared voting for political

representation with being taken hostage. A representational government assumes that people

can be divided into categories with distinct shared interests. The representative is regarded as

embodying the interests of the group. Many social movements have been successful in

gaining access to governments: the working class, women, young people and ethnic

minorities are part of the government in many nation-states. However, there is no government

where the government represents the population along the characteristics of the categories.

The problem of finding suitable representatives relates to an individual's membership of

different categories at the same time. The only truly representative government for a

population is the population itself. These ideas have become popular in social movements for

global justice. The logic of government open to all underpins the social forums (such as the

World Social Forum) that have developed in contradistinction to the forums of the powerful.

These alternative forms are sometimes called counter-power.
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This view appears in many projects of social change, but its founder Paulo Freire is largely

unknown. Freire assumes that people carry archives of knowledge within them. In particular

he rejects the idea that people remain ignorant unless they have learned to communicate using

the culture of the powerful. The person is seen as part of a culture circle with its own view of

reality, based on the circumstances of everyday living.

Dialogue can bring about social change. Such dialogue directly opposes the monologue of the

culture of the powerful. Dialogue expands the understanding of the world rather than teaching

a correct understanding. The process of social change starts with action, on which the group

then reflects. Commonly, more action of some kind then results...

9. Five bases of power

9.1.Accuracy dispute

Social psychologists French and Raven, in a now-classic study ,developed a schema of

five categories of power which reflected the different bases or resources that power

holders rely upon. One additional base (informational) was later added.

9.2.Positional Power

Also called "Legitimate Power, it refers to power of an individual because of the relative

position and duties of the holder of the position within an organization. Legitimate Power

is formal authority delegated to the holder of the position. It is usually accompanied by

various attributes of power such as uniforms, offices etc. This is the most obvious and

also the most important kind of power.

9.3.Referent Power

Referent Power means the power or ability of individuals to attract others and build

loyalty. It's based on the charisma and interpersonal skills of the power holder. Here the

person under power desires to identify with these personal qualities, and gains satisfaction

from being an accepted follower. Nationalism or Patriotism counts towards an intangible

sort of referent power as well. For example, soldiers fight in wars to defend the honor of

the country. This is the second least obvious power, but the most effective.
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9.4.Expert Power

Expert Power is an individual's power deriving from the skills or expertise of the person

and the organization's needs for those skills and expertise. Unlike the others, this type of

power is usually highly specific and limited to the particular area in which the expert is

trained and qualified.

9.5.Reward Power

Reward Power depends upon the ability of the power wielder to confer valued material

rewards, it refers to the degree to which the individual can give others a reward of some

kind such as benefits, time off, desired gifts, promotions or increases in pay or

responsibility. This power is obvious but also ineffective if abused. People who abuse

reward power can become pushy or became reprimanded for being too forthcoming or

'moving things too quickly'.

9.6.Coercive Power

Coercive Power means the application of negative influences onto employees. It might

refer to the ability to demote or to withhold other rewards. It's the desire for valued

rewards or the fear of having them withheld that ensures the obedience of those under

power. Coercive Power tends to be the most obvious but least effective form of power as

it builds resentment and resistance within the targets of Coercive Power.

Example Case/Study:

In Section 3 of this course you will cover these topics:
Decision Making

Controversy And Creativity

Managing Conflict Of Interests
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Topic : Decision Making

Topic Objective:

Key Points:

1. Decision Making

Human performance in decision making terms has been the subject of active research from

several perspectives. From a psychological perspective, it is necessary to examine individual

decisions in the context of a set of needs, preferences an individual has and values they seek.

From a cognitive perspective, the decision making process must be regarded as a continuous

process integrated in the interaction with the environment. From a normative perspective, the

analysis of individual decisions is concerned with the logic of decision making and rationality

and the invariant choice it leads to.

Yet, at another level, it might be regarded as a problem solving activity which is terminated

when a satisfactory solution is found. Therefore, decision making is a reasoning or emotional

process which can be rational or irrational, can be based on explicit assumptions or tacit

assumptions.

1.1.Logical decision making

Logical decision making is an important part of all science-based professions, where

specialists apply their knowledge in a given area to making informed decisions. For

example, medical decision making often involves making a diagnosis and selecting an

appropriate treatment. Some research using naturalistic methods shows, however, that in

situations with higher time pressure, higher stakes, or increased ambiguities, experts use

intuitive decision making rather than structured approaches, following a recognition

primed decision approach to fit a set of indicators into the expert's experience and

immediately arrive at a satisfactory course of action without weighing alternatives.

Recent robust decision efforts have formally integrated uncertainty into the decision

making process. However, Decision Analysis, recognized and included uncertainties with

a structured and rationally justifiable method of decision making since its conception in

1964.
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2. Decision Making Processes

According to behavioralistIsabel Briggs Myers, a person's decision making process depends

on a significant degree on their cognitive style. Myers developed a set of four bi-polar

dimensions, called the Myers-Briggs Type Indicator (MBTI). The terminal points on these

dimensions are: thinking and feeling; extroversion and introversion; judgment and

perception; and sensing and intuition. She claimed that a person's decision making style is

based largely on how they score on these four dimensions. For example, someone who scored

near the thinking, extroversion, sensing, and judgment ends of the dimensions would tend to

have a logical, analytical, objective, critical, and empirical decision making style.

Other studies suggest that these national or cross-cultural differences exist across entire

societies. For example, Maris Martinsonshas found that American, Japanese and Chinese

business leaders each exhibit a distinctive national style of decision making.

2.1.Cognitive and personal biases

Biases can creep into our decision making processes. Many different people have made a

decision about the same question (e.g. "Should I have a doctor look at this troubling

breast cancer symptom I've discovered?" "Why did I ignore the evidence that the project

was going over budget?") andthen craft potential cognitive interventions aimed at

improving decision making outcomes. Below is a list of some of the more commonly

debated cognitive biases.

o Selective search for evidence (a.k.a. Confirmation bias in psychology) - We tend to be

willing to gather facts that support certain conclusions but disregard other facts that support

different conclusions.

o Premature termination of search for evidence - We tend to accept the first alternative that

looks like it might work.

o Inertia - Unwillingness to change thought patterns that we have used in the past in the face of

new circumstances.

o Selective perception - We actively screen-out information that we do not think is salient. (See

prejudice.)

o Wishful thinking or optimism bias - We tend to want to see things in a positive light and this

can distort our perception and thinking.
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o Choice-supportive bias occurs when we distort our memories of chosen and rejected options

to make the chosen options seem relatively more attractive.

o Recency - We tend to place more attention on more recent information and either ignore or

forget more distant information. (See semantic priming.) The opposite effect in the first set of

data or other information is termed Primacy effect.

o Repetition bias - A willingness to believe what we have been told most often and by the

greatest number of different of sources.

o Anchoring and adjustment - Decisions are unduly influenced by initial information that

shapes our view of subsequent information.

o Group think - Peer pressure to conform to the opinions held by the group.

o Source credibility bias - We reject something if we have a bias against the person,

organization, or group to which the person belongs: We are inclined to accept a statement by

someone we like. (See prejudice.)

o Incremental decision making and escalating commitment - We look at a decision as a small

step in a process and this tends to perpetuate a series of similar decisions. This can be

contrasted with zero-based decision making. (See slippery slope.)

o Attribution asymmetry - We tend to attribute our success to our abilities and talents, but we

attribute our failures to bad luck and external factors. We attribute other's success to good

luck, and their failures to their mistakes.

o Role fulfillment (Self Fulfilling Prophecy) - We conform to the decision making expectations

that others have of someone in our position.

o Underestimating uncertainty and the illusion of control - We tend to underestimate future

uncertainty because we tend to believe we have more control over events than we really do.

We believe we have control to minimize potential problems in our decisions.

2.2.Neuroscience perspective

The anterior cingulate cortex (ACC), orbitofrontal cortex (and the overlapping

ventromedial prefrontal cortex) are brain regions involved in decision making processes.

A recent neuroimaging study, found distinctive patterns of neural activation in these

regions depending on whether decisions were made on the basis of personal volition or

following directions from someone else. Patients with damage to the ventromedial

prefrontal cortex have difficulty making decisions.
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Another recent study found that lesions to the ACC in the macaque resulted in impaired

decision making in the long run of reinforcement guided tasks suggesting that the ACC is

responsible for evaluating past reinforcement information and guiding future action.

Emotion appears to aid the decision making process: Decision making often occurs in the

face of uncertainty about whether one's choices will lead to benefit or harm (see also

Risk). The somatic-marker hypothesis is a neurobiological theory of how decisions are

made in the face of uncertain outcome. This theory holds that such decisions are aided by

emotions, in the form of bodily states, that are elicited during the deliberation of future

consequences and that mark different options for behavior as being advantageous or

disadvantageous. This process involves an interplay between neural systems that elicit

emotional/bodily states and neural systems that map these emotional/bodily states.

3. Styles And Methods Of Decision Making

Styles and methods of decision making were elaborated by the founder of

PredispositioningTheory, Aron Katsenelinboigen. In his analysis on styles and methods

Katsenelinboigenreferred to the game of chess, saying that chess does disclose various

methods of operation, notably the creation of predispositionmethods which may be applicable

to other, more complex systems.

In his book Katsenelinboigenstates that apart from the methods (reactive and selective) and

sub-methods (randomization, predispositioning, programming), there are two major styles

positional and combinational. Both styles are utilized in the game of chess. According to

Katsenelinboigen, the two styles reflect two basic approaches to the uncertainty: deterministic

(combinational style) and indeterministic (positional style). Katsenelinboigens definition of

the two styles are the following.

3.1.Combinational style

The combinational style is characterized by

o A very narrow, clearly defined, primarily material goal, and

o A program that links the initial position with the final outcome.

In defining the combinational style in chess, Katsenelinboigenwrites:
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The combinational style features a clearly formulated limited objective, namely the

capture of material (the main constituent element of a chess position). The objective is

implemented via a well defined and in some cases in a unique sequence of moves aimed

at reaching the set goal. As a rule, this sequence leaves no options for the opponent.

Finding a combinational objective allows the player to focus all his energies on efficient

execution, that is, the players analysis may be limited to the pieces directly partaking in

the combination. This approach is the crux of the combination and the combinational

style of play.

3.2.Positional Style

The positional style is distinguished by

o A positional goal and

o A formation of semi-complete linkages between the initial step and final outcome.

Unlike the combinational player, the positional player is occupied, first and foremost,

with the elaboration of the position that will allow him to develop in the unknown future.

In playing the positional style, the player must evaluate relational and material parameters

as independent variables. ( ) The positional style gives the player the opportunity to

develop a position until it becomes pregnant with a combination. However, the

combination is not the final goal of the positional playerit helps him to achieve the

desirable, keeping in mind a predisposition for the future development. The Pyrrhic

victory is the best example of ones inability to think positionally.

Example Case/Study:

Topic : Controversy And Creativity

Topic Objective:

Definition/Overview:

Controversy: A controversy or dispute occurs when parties actively disagree, argue about, or

debate, a matter of opinion. Controversies can range in size from private disputes between

two individuals to large-scale disagreements between societies.

Creativity: Creativity is a mental and social process involving the generation of new ideas or

concepts, or new associations of the creative mind between existing ideas or concepts,
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creativity is fueled by the process of either conscious or unconscious insight. An alternative

conception of creativeness is that it is simply the act of making something new.

Problem solving: Problem solving forms part of thinking. Considered the most complex of

all intellectual functions, problem solving has been defined as higher-order cognitive process

that requires the modulation and control of more routine or fundamental skills. It occurs if an

organism or an artificial intelligence system does not know how to proceed from a given state

to a desired goal state. It is part of the larger problem process that includes problem finding

and problem shaping.

Key Points:

1. Controversy

A controversy is always the result of either ignorance (lack of sufficient true information),

misinformation, misunderstandings, half-truths, distortions, bias or prejudice, deliberate lies

or fabrications, opposing underlying motives or purposes (sometimes masked or hidden), or a

combination of these factors.

There is often controversy about a significantly different new idea, subject, group or person

for a period of time, until honest direct examination of sufficient factual evidence results in

widespread agreement on the truths of the matter. Examples: disease is often caused by

bacteria or viruses, rather than evil spirits or bad blood; blood is circulated around the body,

rather than ebbing and flowing; Earth revolves around the sun, rather than being the center of

the universe; Earth is a sphere, rather than flat.

Neither reliable sources nor multiple reports are dependable ways to resolve any controversy,

because for centuries, opponents in military and industrial espionage, politics, religion, public

relations, and national economies, have used multiple reports and reliable sources of

information to manipulate people in war, business, elections, beliefs, public opinion and

financial markets using disinformation or Black propaganda planted secretly or

underhandedly, or passed on unwittingly, through double-agents, con men, radio broadcasts,

news media, authoritative writings and other means, including gossip and the internet in

modern times.

Courts of law have long recognized this fact. (See further discussion regarding law below.)

Thus, decent and fair courts dont allow 2nd-hand hearsay evidence (I heard John say that he
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heard Mary say so and so), and require opinion to be clearly labeled as opinion not fact, and

instruct juries to base their findings more on hard evidence (like DNA tests and crime scene

re-enactments) than on testimony alone, since multiple witnesses can give the same flawed

ideas or perceptions, or the same intentional lies and distortions.

Reliance on 2nd-hand and 3rd-hand reports, allegations and opinions from reliable sources

and multiple reports rather than ones own 1st-hand examination of physical evidence,

original writings, and other fully verified facts is thus prone to drawing wrong conclusions,

continuing controversy, and further spreading misinformation and prejudice, as occurred in

Nazi Germany regarding Jews, Gypsies and even Catholics.

If one really wants to know the facts of a matter, its necessary to make your own observations

of hard facts and physical demonstrations, plus direct and preferably in-person experience

and communication with the individual(s) or group(s) in question, and their own original

writings and documents, rather than secondary or later reports, opinions, interpretations or

offshoots.

Perennial areas of controversy include religion, philosophy and politics. Other minor areas of

controversy may include economics, science, finances, and race. Controversy in matters of

theology has traditionally been particularly heated, giving rise to the phrase odium

theologicum. Controversial issues are held as potentially divisive in a given society, because

they can lead to tension and ill will. Because of this, some controversies are considered taboo

to discuss in public among other people, unless people are either mature enough or can find a

common ground to share and discuss its people's feelings, and one's own direct observations

and experiences on a controversial issue.

2. Controversy and Decision Making

 Controversy:When One Persons Ideas, Information, Conclusion, Theories, And Opinions Are

Incompatible With Those Of Another, And The Two Seek To Reach An Agreement

 Deliberate Discourse:Discussion Of Advantages And Disadvantages Of Proposed Actions

 Debate: When Two Or More People Present The Best Case For Their Positions And A Judge

Declares A Winner

 Concurrence Seeking:When Group Members Inhibit Discussion To Avoid Any Disagreement
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 Individualistic Decision Making: When Individuals Independently Decide On A Course Of

Action Without Talking To One Another

3. Process of Controversy

 Organizing Information And Deriving Conclusions

 Presenting And Advocating Positions

 Uncertainty Created By Being Challenged By Opposing Views

 Epistemic Curiosity And Perspective Taking

 Reconceptualization, Synthesis, Integration

4. Problem solving

Problem solving is of crucial importance in engineering when products or processes fail, so

corrective action can be taken to prevent further failures. Perhaps of more value, problem

solving can be applied to a product or process prior to an actual fail event ie. a potential

problem can be predicted, anlaysed and mitigation applied so the problem never actually

occurs. Techniques like Failure Mode Effects Analysis can be used to proactively reduce the

likelyhood of problemsocurring. Forensic engineering is an important technique of failure

analysis which involves tracing product defects and flaws. Corrective action can then be

taken to prevent further failures.

5. Creative problem solving

Creative problem solving is the mental process of creating a solution to a problem. It is a

special form of problem solving in which the solution is independently created rather than

learned with assistance. Creative problem solving always involves creativity. However,

creativity often does not involve creative problem solving, especially in fields such as music,

poetry, and art. Creativity requires newness or novelty as a characteristic of what is created,

but creativity does not necessarily imply that what is created has value or is appreciated by

other people.

To qualify as creative problem solving the solution must either have value, clearly solve the

stated problem, or be appreciated by someone for whom the situation improves. The situation

prior to the solution does not need to be labeled as a problem. Alternate labels include a
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challenge, an opportunity, an improvable situation, or a situation in which there is room for

improvement.

Solving school-assigned homework problems does not usually involve creative problem

solving because such problems typically have well-known solutions. If a created solution

becomes widely used, the solution becomes an innovation and the word innovation also refers

to the process of creating that innovation. A widespread and long-lived innovation typically

becomes a new tradition. "All innovations [begin] as creative solutions, but not all creative

solutions become innovations." Some innovations also qualify as inventions.

Inventing is a special kind of creative problem solving in which the created solution qualifies

as an invention because it is a useful new object, substance, process, software, or other kind

of marketable entity.

6. Techniques and tools

Many of the techniques and tools for creating an effective solution to a problem are described

in creativity techniques and problem solving.

7. Creative-problem-solving techniques

Creative-problem-solving techniques can be categorized as follows:

 Creativity techniques designed to shift a person's mental state into one that fosters creativity.

These techniques are described in creativity techniques. One such popular technique is to take

a break and relax or sleep after intensively trying to think of a solution.

 Creativity techniques designed to reframe the problem. For example, reconsidering one's

goals by asking "What am I really trying to accomplish?" can lead to useful insights.

 Creativity techniques designed to increase the quantity of fresh ideas. This approach is based

on the belief that a larger number of ideas increases the chances that one of them has value.

Some of these techniques involve randomly selecting an idea (such as choosing a word from

a list), thinking about similarities with the undesired situation, and hopefully inspiring a

related idea that leads to a solution. Such techniques are described in creativity techniques.

 Creative-problem-solving techniques designed to efficiently lead to a fresh perspective that

causes a solution to become obvious. This category is especially useful for solving especially
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challenging problems. Some of these techniques involve identifying independent dimensions

that differentiate (or separate) closely associated concepts.

 Such techniques can overcome the mind's instinctive tendency to use "oversimplified

associative thinking" in which two related concepts are so closely associated that their

differences, and independence from one another, are overlooked.

The following formalized and well-known methods and processes combine various creativity

and creative-problem-solving techniques:

 TRIZ, which is also known as Theory of Inventive Problem Solving (TIPS), was developed

by GenrichAltshuller and his colleagues based on examining more than 200,000 patents. This

method is designed to foster the creation and development of patentable inventions, but is

also useful for creating non-product solutions.

 Mind mapping is a creativity technique that both reframes the situation and fosters creativity.

 Brainstorming is a group activity designed to increase the quantity of fresh ideas. Getting

other people involved can help increase knowledge and understanding of the problem and

help participants reframe the problem. However, brainstorming seldom yields major

innovations.

 Edward de Bono has published numerous books that promote an approach to creative

problem solving and creative thinking called lateral thinking.

 The Creative Problem Solving Process (CPS) is a six-step method developed by Alex Osborn

and Sid Parnes that alternates convergent and divergent thinking phases.

A frequent approach to teaching creative problem solving is to teach critical thinking in

addition to creative thinking, but the effectiveness of this approach is not proven. As an

alternative to separating critical and creative thinking, some creative-problem-solving

techniques focus on either reducing an idea's disadvantages or extracting a flawed idea's

significant advantages and incorporating those advantages into a different idea. Creative-

problem-solving tools typically consist of software ormanipulatable objects (such as cards)

that facilitate specific creative-problem-solving techniques.
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Example Case/Study:

Topic : Managing Conflict Of Interests

Topic Objective:

Conflict Of Interest: A conflict of interest is a situation in which someone in a position of

trust, such as a lawyer,insurance adjuster, a politician, executive or director of a corporation

or a medical research scientist or physician, has competing professional or personal interests.

Such competing interests can make it difficult to fulfill his or herduties impartially. A conflict

of interest exists even if no unethical or improper act results from it. A conflict of interest can

create an appearance of impropriety that can undermine confidence in the person, profession,

or court system. A conflict can be mitigated by third party verification or third party

evaluation noted belowbut it still exists.

Key Points:

1. Communication

Communication can be defined as "the transfer of meanings between persons and groups."

The purpose of communication may range from completing a task or mission to creating and

maintaining satisfying relationships. "Transfer of meanings" implies more than the simple

process of "packaging" an idea as conceived by a sender and transporting it to the mind of a

receiver, where it is "unpackaged." It implies the creation of meaning in the mind of a sender

followed by a re-creation of the same meaning in the mind of a receiver. If something occurs

along the way to change the sender's original meaning, the communication has failed in its

intent. The survival of an organization depends on individuals and groups who are able to

maintain among themselves effective and continuing relationships. Practicing ethical

leadership will benefit relationships between organizational members. One component of

practicing effective communication is fairness. In order to maintain fairness an organization

must avoid discrimination based on gender, race, religion etc... One theory related to

discrimination and prevention of workers advancing in their organization is called the Glass

ceiling. Communications training will assist in developing and maintaining relations in an

organization.

Communication may be considered a functional part of an organizational system, and it may

be considered in an interpersonal context. The structure of an organization is determined in

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

49
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



part by the network of channels or paths along which information must flow between

members or sub-units.

2. Early organizational communication

Some of the main assumptions underlying much of the early organizational communication

research were:

 Humans act rationally. Sane people behave in rational ways, they generally have access to all

of the information needed to make rational decisions they could articulate, and therefore will

make rational decisions, unless there is some breakdown in the communication process.

 Formal logic and empirically verifiable data ought to be the foundation upon which any

theory should rest. All we really need to understand communication in organizations is (a)

observable and replicable behaviors that can be transformed into variables by some form of

measurement, and (b) formally replicable syllogisms that can extend theory from observed

data to other groups and settings

 Communication is primarily a mechanical process, in which a message is constructed and

encoded by a sender, transmitted through some channel, then received and decoded by a

receiver. Distortion, represented as any differences between the original and the received

messages, can and ought to be identified and reduced or eliminated.

 Organizations are mechanical things, in which the parts (including employees functioning in

defined roles) are interchangeable. What works in one organization will work in another

similar organization. Individual differences can be minimized or even eliminated with careful

management techniques.

 Organizations function as a container within which communication takes place. Any

differences in form or function of communication between that occurring in an organization

and in another setting can be identified and studied as factors affecting the communicative

activity.

3. Listening

When interacting, people often are not listening attentively to one another. They may be

distracted, thinking about other things, or thinking about what they are going to say next, (the

latter case is particularly true in conflict situations or disagreements).
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Active listening is a structured way of listening and responding to others. It focuses attention

on the speaker. Suspending ones own frame of reference and suspending judgment are

important in order to fully attend to the speaker.

It is important to observe the other person's behavior and body language. Having heard, the

listener may then paraphrase the speakers words. It is important to note that the listener is not

necessarily agreeing with the speakersimply stating what was said. In emotionally charged

communications, the listener may listen for feelings. Thus, rather than merely repeating what

the speaker has said, the active listener might describe the underlying emotion (you seem to

feel angry or you seem to feel frustrated, is that because?).

Individuals in conflict often contradict one another. This has the effect of denying the validity

of the other persons position. Either party may react defensively, and they may lash out or

withdraw. On the other hand, if one finds that the other party understands, an atmosphere of

cooperation can be created. This increases the possibility of collaborating and resolving the

conflict.

In the book Leader Effectiveness Training, Thomas Gordon states "Active listening is

certainly not complex. Listeners need only restate, in their own language, their impression of

the expression of the sender. ... Still, learning to do Active Listening well is a rather difficult

task..."

Active listening is used in a wide variety of situations, including tutoring, medical workers

talking to patients, HIV counseling, helping suicidal persons, management, counseling and

journalistic settings. In groups it may aid in reaching consensus. It may also be used in casual

conversation to build understanding, though this can be interpreted as condescending.

The benefits of active listening include getting people to open up, avoiding

misunderstandings, resolving conflict and building trust. In a medical context, benefits may

include increased patient satisfaction, improving cross-cultural communication, improved

outcomes, or decreased litigation.
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4. Barriers to Active Listening

All elements of communication, including listening, may be affected by a barrier(s) that can

impede the flow of conversation between individuals. Some of these barriers include

distractions, trigger words, vocabulary, and limited attention span to name a few.

5. Conflict management

Conflict management refers to the long-term management of intractable conflicts. It is the

label for the variety of ways by which people handle grievances standing up for what they

consider to be right and against what they consider to be wrong. Those ways include such

diverse phenomena as gossip, ridicule, lynching, terrorism, warfare, feuding, genocide, law,

mediation, and avoidance. Which forms of conflict management will be used in any given

situation can be somewhat predicted and explained by the social structure or social geometry

of the case.

Conflict management is often considered to be distinct from conflict resolution. In order for

actual conflict to occurr, there should be an expression of exclusive patterns, and tell why the

conflict was expressed the way it was. Conflict is not just about simple inaptness, but is often

connected to a previous issue. The latter refers to resolving the dispute to the approval of one

or both parties, whereas the former concerns an ongoing process that may never have a

resolution. Neither is it considered the same as conflict transformation, which seeks to

reframe the positions of the conflict parties.

6. Counseling

When personal conflict leads to frustration and loss of efficiency, counseling may prove to be

a helpful antidote. Although few organizations can afford the luxury of having professional

counselors on the staff, given some training, managers may be able to perform this function.

Nondirective counseling, or "listening with understanding", is little more than being a good

listener something every manager should be.

Sometimes the simple process of being able to vent one's feelings that is, to express them to a

concerned and understanding listener, is enough to relieve frustration and make it possible for

the frustrated individual to advance to a problem-solving frame of mind, better able to cope
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with a personal difficulty that is affecting his work adversely. The nondirective approach is

one effective way for managers to deal with frustrated subordinates and co-workers.

There areother more direct and more diagnostic ways that might be used in appropriate

circumstances. The great strength of the nondirective approach (nondirective counseling is

based on the client-centered therapy of Carl Rogers), however, lies in its simplicity, its

effectiveness, and the fact that it deliberately avoids the manager-counselor's diagnosing and

interpreting emotional problems, which would call for special psychological training. No one

has ever been harmed by being listened to sympathetically and understandingly. On the

contrary, this approach has helped many people to cope with problems that were interfering

with their effectiveness on the job.

Example Case/Study:

In Section 4 of this course you will cover these topics:
Valuing Diversity

Cooperative Learning In The Classroom

Topic : Valuing Diversity

Topic Objective:

Key Points:

1. Diversity

The "business case for diversity", theorizes that in a global marketplace, a company that

employs a diverse workforce (both men and women, people of many generations, people

from ethnically and racially diverse backgrounds etc.) is better able to understand the

demographics of the marketplace it serves and is thus better equipped to thrive in that

marketplace than a company that has a more limited range of employee demographics.

2. Workplace diversity

Workplace diversity refers to the extent to which an organization is culturally diverse.

Cultural diversity includes the range of ways in which people experience a unique group

identity, which includes gender, sexual orientation, race, ethnic and age. An organizations

culture tends to determine the extent to which it is culturally diverse.
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While diversity in the workplace brings about many benefits to an organization, it can also

lead to many challenges. It is the responsibility of managers within organizations to use

diversity as an influential resource in order to enhance organizational effectiveness. In the

Journal of Applied Behavioral Science, C.L. Walckdefines managing diversity in the

workplace as "Negotiating interaction across culturally diverse groups, and contriving to get

along in an environment characterized by cultural diversity".

In a journal entitled The multicultural organization, by Taylor Cox, Jr., Cox talks about three

organization types which focus on the development on cultural diversity. The three

organization types are: the monolithic organization, the plural organization, and the

multicultural organization. In the monolithic organization, the amount of structural

integration (the presence of persons from different cultural groups in a single organization) is

very minimal. In the United States, this organization usually represents white male majorities

in the overall employee population with few women and minority men in management jobs.

The plural organization has a more heterogeneous membership than the monolithic

organization and takes steps to be more inclusive of persons from cultural backgrounds that

differ from the dominant group". The multicultural organization not only contains many

different cultural groups, but it values this diversity.

3. Benefits of diversity in the workplace

Diversity is beneficial to both the organization and the members. Diversity brings substantial

potential benefits such as better decision making and improved problem solving, greater

creativity and innovation, which leads to enhanced product development, and more

successful marketing to different types of customers2. It provides organizations with the

ability to compete in global markets. Diverse organizations will be successful as long as there

is a sufficient amount of communication within them. Because people from different cultures

perceive messages in different ways, communication is vital to the performance of an

organization. Miscommunication within a diverse workplace will lead to a great deal of

challenges.

Mathematical modeling research of team work supports this view. He demonstrated that

heterogeneous teams consistently out-performed homogeneous teams on a variety of tasks.

Diversity in teamwork is not so simple in the messy real world. Too often the cultural

differences create problems. The goal is to manage diversity to take full advantage of it.
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4. Challenges of diversity in the workplace

There are challenges to managing a diverse work population. Managing diversity is more

than simply acknowledging differences in people. It involves learning to value differences,

overcoming personal biases, and thinking inclusively. Managers must manage diversity to

avoid personnel turnover and lower work productivity due to cultural clashes.

Many organizational theorists have suggested reasons that work-teams highly diverse in

work-relevant characteristics can be difficult to motivate and manage. There are many

challenges which face culturally diverse workplaces, and a major challenge is

miscommunication within an organization. In an article entitled DevlopingReceiver-Centered

Communication in Diverse Organizations, written by Judi Brownell, she explains that

meanings of messages can never be completely shared because no two individuals experience

events in exactly the same way. Even when native and non-native speakers are exposed to the

same messages, they may interpret the information differently1. It is necessary for employees

who are less familiar with the primary language spoken within the organization to receive

special attention in meeting their communication requirements1. "In high context cultures,

communicators share an experiential base that can be used to assign meanings to messages.

Low context cultures, on the other hand, provide little information on which to base common

understandings and so communicators must be explicit". Because of this fact, it is better to

view all diverse organizational environments as low-context cultures.

Cultural bias is an additional factor which challenges culturally diverse work environments.

Cultural bias includes both prejudice and discrimination. "Prejudice refers to negative

attitudes toward an organization member based on his/her culture group identity, and

discrimination refers to observable adverse behavior for the same reason"2.

Another challenge faced by culturally diverse organizational environments is assimilation.

According to the journal Cultural Diversity in the Workplace: The State of the Field, Marlene

G. Fine explains that "Assimilation into the dominant organizational culture is a strategy that

has had serious negative consequences for individuals in organizations and the organizations

themselves.Those who assimilate are denied the ability to express their genuine selves in the

workplace; they are forced to repress significant parts of their lives within a social context

that frames a large part of their daily encounters with other people." She goes on to mention

that "People who spend significant amounts of energy coping with an alien environment have
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less energy left to do their jobs. Assimilation does not just create a situation in which people

who are different are likely to fail, it also decreases the productivity of organizations"3.

5. Creating the Multicultural Organization

The key to managing a diverse workforce is increasing individual awareness of and

sensitivity to differences of race, gender, social class, sexual orientation, physical ability, and

age. There are several ways to go about creating the multicultural organization that performs

extremely well.

Cox mentions language training as a way to promote a multicultural organization. "Language

training is important for companies hiring American Asians, Hispanics, and foreign nationals.

This type of training helps to communicate to employees that languages, other than English,

are highly valued". Equal opportunity seminars, focus groups, bias-reduction training,

research, and task forces are methods that organizations have found useful in reducing

culture-group bias and discrimination.

In her article, Judi Brownell identifies three skills which help to develop effective

communication in diverse organizational environments. These skills include self-monitoring,

empathy, and strategic decision-making. Self-monitoring refers to a communicator's

awareness of how his or her behavior affects another person, and his or her willingness to

modify this behavior based on knowledge of its impact. Empathy enables the receiver to go

beyond the literal meaning of a message and consider the communicator's feelings, values,

assumptions, and needs. Strategic decision-making implies that the communication sources

and channels used to reach organization members, as well as the substance of the messages

conveyed, are mindfully selected1.

6. Managing diversity tools

Managing diversity goes far beyond the limits of equal employment opportunity and

affirmative action. High performing diversity managers recognize that specialized skills are

necessary for creating a productive, diverse workforce. They seek out continuous learning

opportunities and some go as far as acquiring certification. Managers must be willing to work

towards changing the organization in order to create a culture of diversity and inclusion.
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Assessment skills and diversity education are key elements of culture change. However, the

leaderships support of the change cannot be understated.

7. Implementation

Diversity issues change over time, depending on local historical and dynamic conditions.

Overt "diversity programs" are usually limited to large employers, government agencies and

businesses facing rapid demographic changes in their local labor pool and help people work

and understand each other. The implementation of diversity is often limited to the Human

resources department when there is also a good economic case for UKcompanies to use it as a

tool to reach new market shares.

8. Legal frameworks

US anti-discrimination laws prohibit employers giving any consideration to customers

preferences for being served by employees of a given gender, ethnic group, or color. In

general, the laws also prevent consideration based on religion, although the law allows major

exceptions of this provision for religious organizations. Many countries are also introducing

anti-discrimination laws (for example the DDA in the UK) forcing companies to be more

aware of diversity. The law student organization Building a Better Legal Profession

generated significant controversy in October 2007 for reporting data suggesting that most

private law firms themselves lacked demographic diversity

Example Case/Study:

Topic : Cooperative Learning In The Classroom

Topic Objective:

Key Points:

1. Learning

Learning is acquiring new knowledge, behaviors, skills, values, preferences or understanding,

and may involve synthesizing different types of information. The ability to learn is possessed

by humans, animals and some machines. Progress over time tends to follow learning curves.
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Human learning may occur as part of education or personal development. It may be goal-

oriented and may be aided by motivation. The study of how learning occurs is part of

neuropsychology, educational psychology, learning theory, and pedagogy

Learning may occur as a result of habituation or classical conditioning, seen in many animal

species, or as a result of more complex activities such as play, seen only in relatively

intelligent animals and humans. Learning may occur consciously or without conscious

awareness. There is evidence for human behavioral learning prenatally, in which habituation

has been observed as early as 32 weeks into gestation, indicating that the central nervous

system is sufficiently developed and primed for learning and memory to occur very early on

in development.

Play has been approached by several theorists as the first form of learning. Children play,

experiment with the world, learn the rules, and learn to interact. Vygotskysupports that play

is pivotal for children's development, since they make meaning of their environment through

play.

2. Cooperative learning

Cooperative learning seeks to foster some benefits from the freedom of individual learning

and other benefits from collaborative learning. Cooperative learning thrives in virtual

learning environments that emphasize individual freedom within online learning

communities. Cooperative learning explicitly builds cooperation skills by assigning roles to

team members and establishing norms for conflict resolution via arbitration. Cooperative

learning should also provide the means for group reflection and individual self assessment.

Cooperative learning (CL) is an instructional paradigm in which teams of students work on

structured tasks (e.g., homework assignments, laboratory experiments, or design projects)

under conditions that meet five criteria: positive interdependence, individual accountability,

face-to-face interaction, appropriate use of collaborative skills, and regular self-assessment of

team functioning. Many studies have shown that when correctly implemented, cooperative

learning improves information acquisition and retention, higher-level thinking skills,

interpersonal and communication skills, and self-confidence.
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3. Types of learning

3.1.Simple non-associative learning

3.1.1. Habituation

In psychology, habituation is an example of non-associative learning in which there is

a progressive diminution of behavioral response probability with repetition of a

stimulus. It is another form of integration. An animal first responds to a stimulus, but

if it is neither rewarding nor harmful the animal reduces subsequent responses. One

example of this can be seen in small song birds - if a stuffed owl (or similar predator)

is put into the cage, the birds initially react to it as though it were a real predator. Soon

the birds react less, showing habituation. If another stuffed owl is introduced (or the

same one removed and re-introduced), the birds react to it again as though it were a

predator, demonstrating that it is only a very specific stimulus that is habituated to

(namely, one particular unmoving owl in one place). Habituation has been shown in

essentially every species of animal, including the large protozoan Stentor Coeruleus.

3.1.2. Sensitization

Sensitization is an example of non-associative learning in which the progressive

amplification of a response follows repeated administrations of a stimulus. An

everyday example of this mechanism is the repeated tonic stimulation of peripheral

nerves that will occur if a person rubs his arm continuously. After a while, this

stimulation will create a warm sensation that will eventually turn painful. The pain is

the result of the progressively amplified synaptic response of the peripheral nerves

warning the person that the stimulation is harmful. Sensitization is thought to underlie

both adaptive as well as maladaptive learning processes in the organism.

3.2.Associative learning

3.2.1.Operant conditioning

Operant conditioning is the use of consequences to modify the occurrence and form of

behavior. Operant conditioning is distinguished from Pavlovianconditioning in that

operant conditioning deals with the modification of voluntary behavior.
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Discrimination learning is a major form of operant conditioning. One form of it is

called Errorless learning.

3.2.2.Classical conditioning

The typical paradigm for classical conditioning involves repeatedly pairing an

unconditioned stimulus (which unfailingly evokes a particular response) with another

previously neutral stimulus (which does not normally evoke the response). Following

conditioning, the response occurs both to the unconditioned stimulus and to the other,

unrelated stimulus (now referred to as the "conditioned stimulus"). The response to

the conditioned stimulus is termed a conditioned response.

3.2.3.Imprinting

Imprinting is the term used in psychology and ethology to describe any kind of phase-

sensitive learning (learning occurring at a particular age or a particular life stage) that

is rapid and apparently independent of the consequences of behavior. It was first used

to describe situations in which an animal or person learns the characteristics of some

stimulus, which is therefore said to be "imprinted" onto the subject.

3.3.Observational learning

The most common human learning process is imitation; one's personal repetition of an

observed behaviour, such as a dance. Humans can copy three types of information

simultanesouly: the demonstratorsgoals, actions and environmental outcomes (results, see

Emulation (observational learning)). Through copying these types of information, (most)

infants will tune into their surrounding culture.

3.3.1. Play

Play generally describes behavior which has no particular end in itself, but improves

performance in similar situations in the future. This is seen in a wide variety of

vertebrates besides humans, but is mostly limited to mammals and birds. Cats are

known to play with a ball of string when young, whichgives them experience with

catching prey. Besides inanimate objects, animals may play with other members of

their own species or other animals, such as orcas playing with seals they have caught.
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Play involves a significant cost to animals, such as increased vulnerability to

predators and the risk of injury and possibly infection. It also consumes energy, so

there must be significant benefits associated with play for it to have evolved. Play is

generally seen in younger animals, suggesting a link with learning. However, it may

also have other benefits not associated directly with learning, for example improving

physical fitness.

3.3.2. Enculturation

Enculturation is the process by which a person learns the requirements of the culture

by which he or she is surrounded, and acquires values and behavioursthat are

appropriate or necessary in that culture. The influences which as part of this process

limit, direct or shape the individual, whether deliberately of not, include parents, other

adults, and peers. If successful, enculturation results in competence in the language,

values and rituals of the culture.

3.4.Multimedia learning

The learning where learner uses multimedia learning environments.This type of learning

relies on dual-coding theory.

3.5.E-Learning and m-Learning

Electronic learning or e-learning is a general term used to refer to Internet-based

networked computer-enhanced learning. A specific and always more diffused e-learning

is mobile learning (m-Learning), it uses different mobile telecommunication equipments,

such as cellular phones.

3.6.Rote learning

Rote learning is a technique which avoids understanding the inner complexities and

inferences of the subject that is being learned and instead focuses on memorizing the

material so that it can be recalled by the learner exactly the way it was read or heard. The

major practice involved in rote learning techniques is learning by repetition, based on the

idea that one will be able to quickly recall the meaning of the material the more it is

repeated. Rote learning is used in diverse areas, from mathematics to music to religion.
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Although it has been criticized by some schools of thought, rote learning is a necessity in

many situations.

3.7.Informal learning

Informal learning occurs through the experience of day-to-day situations (for example,

one would learn to look ahead while walking because of the danger inherent in not paying

attention to where one is going). It is learning from life, during a meal at table with

parents, Play, exploring.

3.8.Formal learning

Formal learning is learning that takes place within a teacher-student relationship, such as

in a school system.

3.9.Nonformal learning

Nonformal learning is organized learning outside the formal learning system. For

example: learning by coming together with people with similar interests and exchanging

viewpoints, in clubs or in (international) youth organizations, workshops.

3.10. Non-formal learning and combined approaches

The educational system may use a combination of formal, informal, and non-formal

learning methods. The UN and EU recognize these different forms of learning (cf. links

below). In some schools students can get points that count in the formal-learning systems

if they get work done in informal-learning circuits. They may be given time to assist

international youth workshops and training courses, on the condition they prepare,

contribute, share and can proof this offered valuable new insights, helped to acquire new

skills, a place to get experience in organizing, teaching, etc. Tangential Learning

Example Case/Study:

In Section 5 of this course you will cover these topics:
Leading Growth And Counseling Groups

Team Development, Team Training
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Topic : Leading Growth And Counseling Groups

Topic Objective:

Key Points:

1. Group psychotherapy

The founders of group psychotherapy in the USAwere Joseph H. Pratt, Trigant Burrow and

Paul Schilder. All three of them were active and working at the East Coast in first half of the

20th century. After World War II group psychotherapy was further developed by Jacob L.

Moreno, Samuel Slavson, Hyman Spotnitz, Irvin Yalom,and Lou Ormont. Yalom's approach

to group therapy has been very influential not only in the USA but across the world, through

his classic text "The Theory and Practice of Group Psychotherapy". Moreno developed a

specific and highly structured form of group therapy known as Psychodrama.

In the United Kingdom group psychotherapy initially developed independently, with pioneers

S. H. Foulkesand Wilfred Bion using group therapy as an approach to treating combat fatigue

in the Second World War. Foulkesand Bion were psychoanalysts and incorporated

psychoanalysis into group therapy by recognising that transference can arise not only

between group members and the therapist but also among group members. Furthermore the

psychoanalytic concept of the unconscious was extended with a recognition of a group

unconscious, in which the unconscious processes of group members could be acted out in the

form of irrational processes in group sessions. Foulkesdeveloped the model known as Group

Analysis and the Institute of Group Analysis, while Bion was influential in the development

of group therapy at the Tavistock Clinic. Bion has been criticised, for example by Yalom, for

his technical approach which had an exclusive focus on analysis of whole-group processes to

the exclusion of any exploration of individual group members' issues. Despite this, his

recognition of group defences in the "Basic Assumption Group", has been highly influential.

Bion'sapproach is comparable to Social Therapy, first developed in the United Statesin the

late 1970s by Lois Holzman and Fred Newman, which is a group therapy in which

practitioners relate to the group, not its individuals, as the fundamental unit of development.

The task of the group is to "build the group" rather than focus on problem solving or "fixing"

individuals.
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2. Therapeutic principles

Yalom'stherapeutic factors (originally termed curative factors but re-named therapeutic

factors in the 5th edition of 'The Theory and Practice of Group Psychotherapy' are derived

from extensive self-report research with users of group therapy

2.1.Universality

The recognition of shared experiences and feelings among group members and that these

may be widespread or universal human concerns, serves to remove a group member's

sense of isolation, validate their experiences and raise self-esteem

2.2.Altruism

The group is a place where members can help each other, and the experience of being

able to give something to another person can lift the member's self esteem and help

develop more adaptive coping styles and interpersonal skills.

2.3.Instillation of hope

In a mixed group which has members at various stages of development or recovery, a

member can be inspired and encouraged by another member who has overcome the

problems that they are still struggling with.

2.4.Imparting information

While this is not strictly speaking a psychotherapeutic process, members often report that

it has been very helpful to learn factual information from other members in the group, for

example about their treatment or about access to services.

2.5.Corrective recapitulation of the primary family experience

Members often unconsciously identify the group therapist and other group members with

their own parents and siblings in a process which is a form of transference specific to

group psychotherapy. The therapist's interpretations can help group members gain

understanding of the impact of childhood experiences on their :personality, and they may
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learn to avoid unconsciously repeating unhelpful past interactive patterns in present day

relationships.

2.6.Development of socializing techniques

The group setting provides a safe and supportive environment for members to take risks

by extending their repertoire of interpersonal behaviourand improving their social skills.

2.7.Imitative behavior

One way in which group members can develop social skills is through a

modellingprocess, observing and imitating the therapist and other group members, for

example sharing personal feelings, showing concern and supporting others.

2.8.Cohesiveness

It has been suggested that this is the primary therapeutic factor from which all others

flow. Humans are herd animals with an instinctive need to belong to groups, and personal

development can only take place in an interpersonal context. A cohesive group is one in

which all members feel a sense of belonging, acceptance and validation.

2.9.Existential factors

Learning that one has to take responsibility for one's own life and the consequences of

one's decisions.

2.10. Catharsis

Catharsis is the experience of relief from emotional distress through the free and

uninhibited expression of emotion. When members tell their story to a supportive

audience, they can obtain relief from chronic feelings of shame and guilt.

2.11. Interpersonal learning

Group members achieve a greater level of self-awareness through the process of

interacting with others in the group, who give feedback on the member's behaviourand

impact on others.
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2.12. Self-understanding

This factor overlaps with interpersonal learning but refers to the achievement of greater

levels of insight into the genesis of one's problems and the unconscious motivations

which underlie one's behavior.

2.13. Settings

Group therapy can form part of the therapeutic milieu of a psychiatric in-patient unit or

ambulatory psychiatric Partial hospitalization (also known as Day Hospitaltreatment).In

addition to classical "talking" therapy, group therapy in an institutional setting can also

include group-based expressive therapies such as drama therapy, psychodrama, art

therapy, and non-verbal types of therapy such as music therapy. Group psychotherapy is a

key component of Milieu Therapy in a Therapeutic Community. The total environment or

milieu is regarded as the medium of therapy, all interactions and activities regarded as

potentially therapeutic and are subject to exploration and interpretation, and are explored

in daily or weekly community meetings.

A form of group therapy has been reported to be effective in psychotic adolescents and

recovering addicts. Projective group therapy uses an outside text such as a novel or

motion picture to provide a "stable delusion" for the former cohort and a safe focus for

repressed and suppressed emotions or thoughts in the latter. Patient groups read a novel or

collectively view a film. They then participate collectively in the discussion of plot,

character motivation and author motivation. In the case of films, sound track,

cinematography and background are also discussed and processed. Under the guidance of

the therapist, defense mechanisms are bypassed by the use of signifiers and semiotic

processes. The focus remains on the text rather than on personal issues.

Example Case/Study:

Topic : Team Development, Team Training

Topic Objective:

Group: A group in itself does not necessarily constitute a team. Teams normally have

members with complementary skills and generate synergy through a coordinated effort which
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allows each member to maximize his or her strengths and minimize his or her weaknesses.

Thus teams of sports players can form (and re-form) to practice their craft.

Key Points:

1. Team size, composition, and formation

Team size and composition affect the team processes and outcomes. The optimal size (and

composition) of teams is debated and will vary depending on the task at hand. At least one

study of problem-solving in groups showed an optimal size of groups at four members. Other

works estimate the optimal size between 5-12 members. Less than 5 members results in

decreased perspectives and diminished creativity. Membership in excess of 12 results in

increased conflict and greater potential of sub-groups forming.

David Cooperridersuggests that the larger the group, the better. This is because a larger group

is able to address concerns of the whole system. So while it may not be effective at solving a

given task, Cooperider asks us to consider the relevance of that task: "effective at what?"

Regarding composition, all teams will have an element of homogeneity and heterogeneity.

The more homogeneous the group, the more cohesive it will be. The more heterogeneous the

group, the greater the differences in perspective and increased potential for creativity, but

also the greater potential for conflict. Team members normally have different roles, like team

leader and agents. Large teams can divide into sub-teams according to need. Many teams go

through a life-cycle of stages, identified by Bruce Tuckman as: forming, storming, norming,

performing and adjourning.

2. Independent and Interdependent Teams

Of particular importance is the concept of different types of teams. A bright line is usually

drawn between "independent" and "interdependent" teams. To continue the sports team

example, a rugby team is clearly an interdependent team:

nosignificant task can be accomplished without the help of any of the members;

 within that team members typically specialize in different tasks (running the ball, goal

kicking & scrum feeding), and
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 the success of every individual is inextricably bound to the success of the whole team. No

Rugby player, no matter how talented, has ever won a game by playing alone.

 On the other hand, a tennis team is a classic example of an independent team:

 matches are played and won by individuals or partners,

 every person performs basically the same actions, and

 Whether one player wins or loses has no direct effect on the performance of the next player.

If all team members each perform the same basic tasks, such as students working problems in

a math class, or outside sales employees making phone calls, then it is likely that this team is

an independent team. They may be able to help each other perhaps by offering advice or

practice time, by providing moral support, or by helping in the background during a busy

time but each individual's success is primarily due to each individual's own efforts. Tennis

players do not win their own matches merely because the rest of their teammates did, and

math students do not pass tests merely because their neighbors know how to solve the

equations.

Coaching an "interdependent" team like a football team necessarily requires a different

approach from coaching an "independent" team because the costs and benefits to individual

team members and therefore the intrinsic incentives for positive team behaviors are very

different. An interdependent team benefits from getting to know the other team members

socially, from developing trust in each other, and from conquering artificial challenges (such

as offered in outdoors ropes courses). Independent teams typically view these activities as

unimportant, emotion-driven time wasters. They benefit from more intellectual, job-related

training. The best way to start improving the functioning of an independent team is often a

single question, "What does everyone need to do a better job?"

3. Self-managed Teams

Normally, a manager acts as the team leader and is responsible for defining the goals,

methods, and functioning of the team. However, interdependencies and conflicts between

different parts of an organization may not be best addressed by hierarchical models of

control.

The main idea of the self-managed team is that the leader does not operate with positional

authority. In a traditional management role, the manager is responsible for providing

instruction, conducting communication, developing plans, giving orders, and disciplining and

rewarding employees, and making decisions by virtue of his or her position. In this
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organizational model, the manager delegates specific responsibility and decision-making

authority to the team itself, in the hope that the group will make better decisions than any

individual. Neither a manager nor the team leader make independent decisions in the

delegated responsibility area. Decisions are typically made by consensus in successful self-

managed teams, by voting in very large or formal teams, and by hectoring and bullying in

unsuccessful teams. The team as a whole is accountable for the outcome of its decisions and

actions.

Self-managed teams operate in many organizations to manage complex projects involving

research, design, process improvement, and even systemic issue resolution, particularly for

cross-department projects involving people of similar seniority levels. While the internal

leadership style in a self-managed team is distinct from traditional leadership and operates to

neutralize the issues often associated with traditional leadership models, a self-managed team

still needs support from senior management to operate well.

Self-managed teams may be interdependent or independent. Of course, merely calling a

group of people a self-managed team does not make them either a team or self-managed.

As a self-managed team develops successfully, more and more areas of responsibility can be

delegated, and the team members can come to rely on each other in a meaningful way.

4. Project Teams

A team used only for a defined period of time and for a separate, concretely definable

purpose, often becomes known as a project team. Managers commonly label groups of people

as a "team" based on having a common function. Members of these teams might belong to

different groups, but receive assignment to activities for the same project, thereby allowing

outsiders to view them as a single unit. In this way, setting up a team allegedly facilitates the

creation, tracking and assignment of a group of people based on the project in hand. The use

of the "team" label in this instance often has no relationship to whether the employees are

working as a team.

5. Virtual Teams

Developments in communications technologies have seen the emergence of the virtual work

team. A virtual team is a group of people who work interdependently and with shared

purpose across space, time, and organisationboundaries using technology to communicate

and collaborate. Virtual team members can be located across a country or across the world,

rarely meet face-to-face, and include members from different cultures. Many virtual teams

are cross-functional and emphasise solving customer problems or generating new work
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processes. The United States Labour Department reported that in 2001, 19 million people

worked from home online or from another location, and that by the end of 2002, over 100

million people world-wide would be working outside traditional offices.
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