
Early Childhood Special Education

Topic Objective:

At the end of this topic student would be able to:

 Understand Principles of teaching.

 Understand Practice of inclusive school

 Understand Teaching/programming

 Understand Benefits of inclusive school

Definition/Overview:

This topic sets the stage for the remainder of the book by explaining why a collaborative

approach to inclusion is necessary. The background for inclusive education is provided

beginning with the historical and sociopolitical contexts. The socio-cultural contexts for

inclusion and the need of teachers to acquire intercultural competence are introduced. Focus

turns to children and their families and how the needs of families have changed over time.

Urie Bronfenbrenners Ecological System Model is explained as a perspective useful in

understanding the various levels of influence that might affect children. Social contexts are

broadened into a discussion of global contexts and how increasing diversity and

interdependence are trends that influence education. The pervasive effects of poverty on

children and families are discussed along with other conditions such as violence,

homelessness, and disease. The construct of inclusion is introduced. The theoretical and

philosophical foundations of inclusive early childhood education are explained. The topic

contains sections providing information about legislation and the implication of these laws

for teaching children. Goals, key principles, and the role of teachers as advocates are topics

discussed in this topic.

Inclusion: Inclusion is about school change to improve the educational system for all

students. It means changes in the curriculum, changes in how teachers teach and how students

learn, as well as changes in how students with and without special needs interact with and

relate to one another. Inclusive education practices reflect the changing culture of

contemporary schools with emphasis on active learning, authentic assessment practices,
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applied curriculum, multi-level instructional approaches, and increased attention to diverse

student needs and individualization.

The claim is that schools, centers of learning and educational systems must change so that

they become caring, nurturing, and supportive educational communities where the needs of

all students and teachers are truly met. Inclusive schools no longer provide "regular

education" and "special education". Instead, inclusive schools provide an inclusive education

and as a result students will be able to learn together. In other words, it is open to all students,

and that ensure that all students learn and participate. For this to happen, teachers, schools

and systems may need to change so that they can better accommodate the diversity of needs

that pupils have and that they are included in all aspects of school-life. It also means

identifying any barriers within and around the school that hinder learning and participation,

and reducing or removing these barriers. Inclusive education is a process of enabling all

students, including previously excluded groups, to learn and participate effectively within

mainstream school systems. Placing excluded students within a mainstream setting does not

of itself achieve inclusion.

Key Points:

1. Principles

 Every student has an inherent right to education on basis of equality of opportunity.

 No student is excluded from, or discriminated within education on grounds of race, colour,

sex, language, religion, political or other opinion, national, ethnic or social origin, disability,

birth, poverty or other status.

 All students can learn and benefit from education.

 Schools adapt to the needs of students, rather than students adapting to the needs of the

school.

 The students views are listened to and taken seriously.

 Individual differences between students are a source of richness and diversity, and not a

problem.
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 The diversity of needs and pace of development of students are addressed through a wide and

flexible range of responses.

2. Practice

The practice of developing inclusive schools involves:

 Understanding inclusion as a continuing process, not a one-time event.

 Strengthening and sustaining the participation of all students, teachers, parents and

community members in the work of the school.

 Restructuring the cultures, policies and practices in schools to respond to the diversity of

pupils within their locality. Inclusive settings focus on identifying and then reducing the

barriers to learning and participation, rather than on what is "special" about the individual

student or group of students, and targeting services to address the "problem".

 Providing an accessible curriculum, appropriate training programs for teachers, and for all

students, the provision of fully accessible information, environments and support.

 Identifying and providing support for staff as well as students.

3. Teaching/programming

It is general practice that students in an inclusive classroom are with their chronological

age-mates. Also, to encourage a sense of belonging, emphasis is placed on the value of

friendships. Teachers often nurture a relationship between a student with special needs

and a peer without need. Another common practice is the assignment of a buddy to

accompany a student with special needs at all times (for example in the cafeteria, on the

playground, on the bus and so on).

In principle, several factors can determine the success of inclusive classrooms:

 Family-school partnerships

 Collaboration between general and special educators

 Well-constructed Individualized Education Program plans
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 Team planning and communication

 Integrated service delivery

 Ongoing training and staff development

Teachers use a number of techniques to help build classroom communities:

 Games designed to build community

 Involving students in solving problems

 Songs and books that teach community

 Openly dealing with individual differences

 Assigning classroom jobs that build community

 Teaching students to look for ways to help each other

 Utilizing physical therapy equipment such as standing frames, so students who typically use

wheelchairs can stand when the other students are standing and more actively participate in

activities

4. Benefits

Inclusive education is claimed by its advocates to have many benefits for the students.

Instructional time with peers without need helps the learners to learn strategies taught by

the teacher. Teachers bring in different ways to teach a lesson for special needs students

and peers without need. All of the students in the classroom benefit from this. The

students can now learn from the lesson how to help each other. Socialization in the school

allows the students to learn communication skills and interaction skills from each other.

Students can build friendships from these interactions. The students can also learn about

hobbies from each other. A friendship in school is important for the development of

learning. When a student has a friend the student can relate to a member of the classroom.

Students being able to relate to each other gives them a better learning environment.

Involving peers without need with special needs peers gives the students a positive

attitude towards each other.
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The students are the next generation to be in the workforce; the time in the classroom

with the special needs and peers without need will allow them to communicate in the real

world someday. Special needs students are included in all aspects of school-life. For

example, homeroom, specials such as art and gym, lunch, recess, assemblies, and

electives. Special needs students involved in these classrooms will give them the time

they need to participate in activities with their peers without need. Awareness should be

taught to students that will be in the classroom with the special needs peers. The teacher

can do a puppet show, show a movie, or have the student talk to the class. The teacher

could also read a book to help the student describe his or her special need. The class can

ask questions about what they learned and what they want to know. This will help when

the students are together in the classroom. Positive modeling is important for the students

in the classroom. Positive modeling is the teacher showing a good example towards both

special needs and peers without need this will help the students to get along more

Topic Objective:

At the end of this topic student would be able to:

 Understand Role of Teacher

 Understand Characteristics of Secondary School Teachers

 Understand Professional educators as home schooling

 Understand The term of Spiritual teacher

Definition/Overview:

This topic identifies the characteristics and traits associated with effective educators in

inclusive education classrooms. The various roles of teachers as professional educators are

introduced. A key role of the professional educator is to serve as model of an expert learner

for children and to help children become more strategic in their learning process. Another

critical role is that of a learning facilitator, with the teacher assuming an active role in

promoting a childs learning processes and creativity. To create a warm socio-emotional
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climate, teachers problem-solve, manage, and promote cultural sensitivity and competence in

children. Collaborating with other teachers, specialists, and parents is fundamental to success

in an inclusive classroom.

Teacher: In education, a teacher is one who helps students or pupils, often in a school, as

well as in a family, religious or community setting. A teacher is an acknowledged guide or

helper in processes of learning. A teacher's role may vary between cultures.

Academic subjects are emphasized in many societies, but a teacher's duties may include

instruction in craftsmanship or vocational training, spirituality, civics, community roles, or

life skills. In modern schools and most contemporary occidental societies, where scientific

pedagogy is practiced, the teacher is defined as a specialized profession on the same level as

many other professions. Another critical role is that of a learning facilitator, with the teacher

assuming an active role in promoting a child's learning processes and creativity. To create a

warm socio-emotional climate, teachers problem-solve, manage, and promote cultural

sensitivity and competence in children. Collaborating with other teachers, specialists, and

parents is fundamental to success in an inclusive classroom.

Key Points:

1. Role of Teacher

In education, teachers facilitate student learning, often in a school or academy or perhaps

in another environment such as outdoors. A teacher who teaches on an individual basis

may be described as a tutor. The objective is typically accomplished through either an

informal or formal approach to learning, including a course of study and lesson plan that

teaches skills, knowledge and/or thinking skills. Different ways to teach are often referred

to as pedagogy. When deciding what teaching method to use teachers consider students'

background knowledge, environment, and their learning goals as well as standardized

curricula as determined by the relevant authority. Many times, teachers assist in learning

outside of the classroom by accompanying students on field trips. The increasing use of

technology, specifically the rise of the internet over the past decade has begun to shape

the way teachers approach their role in the classroom.
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2. Secondary School Teachers

Perhaps the most significant difference between primary and secondary teaching in the

UKis the relationship between teachers and children. In primary schools each class has a

teacher who stays with them for most of the week and will teach them the whole

curriculum. In secondary schools they will be taught by different subject specialists each

session during the week and may have 10 or more different teachers. The relationship

between children and their teachers tends to be closer in the primary school where they

act as form tutor, specialist teacher and surrogate parent during the course of the day.

3. Professional educators

Teaching may be carried out informally, within the family or the wider community.

Formal teaching may be carried out by paid professionals. Such professionals enjoy a

status in some societies on a par with physicians, lawyers, engineers, and accountants

(Chartered or CPA). Many people look down upon teachers, saying that they are lazy,

drop-outs who couldn't get another job. A teacher's professional duties may extend

beyond formal teaching. Outside of the classroom teachers may accompany students on

field trips, supervise study halls, help with the organization of school functions, and serve

as supervisors for extracurricular activities. In some education systems, teachers may

have responsibility for student discipline.

4. Spiritual teacher

In Hinduism the spiritual teacher is known as a guru. Traditionally, a spiritual seeker

would revere his or her guru highly, and demonstrate utmost submission and humility

through menial service in order to prove worthy to be a recipient of the knowledge the

guru has attained by initiation practices. There are many sayings on the teacher like "Guru

devo bhava" (Guru is God), which reflects of the esteem associated with a guru's role. In

the Latter Day Saint movement the teacher is an office in the Aaronic priesthood, while in

Tibetan Buddhism the teachers of Dharma in Tibet are most commonly called a Lama. A

Lama who has through phowa and siddhi consciously determined to be reborn, often

many times, in order to continue their Bodhisattva vow is called a Tulku

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.inwww.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

7
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Topic Objective:

At the end of this topic students will be able to:

 Understand Student Development and Family

 Understand Social-emotional development

 Understand Parent-teacher interview

Definition/Overview:

Topic 3 discusses the changing needs of families and the impact of those individual needs on

collaboration with teachers and professionals in early childhood settings. Bridging home to

inclusive classrooms through collaboration is related to the ecological model of child

development explained in Topic 1. The need for continuum of roles for families with

different levels of participation is discussed. Students learn about various influences and

pressures parents and families contend with during childrearing and the early education of

their children. A major theme in the topic is establishing good communication and

partnerships with parents who may be dissimilar in culture and language from their childrens

teachers. Students are given an insight into the complexities of diversity and the impact of

cultural discontinuity between home and school. Strategies for parent conferences and

establishing productive communication are provided. The concept of family-centered

practices is introduced and how to involve families in planning and evaluation is explained.

Child development: Child development refers to the biological and psychological changes

that occur in human beings between birth and the end of adolescence, as the individual

progresses from dependency to increasing autonomy. Because these developmental changes

may be strongly influenced by genetic factors and events during prenatal life, genetics and

prenatal development are usually included as part of the study of child development. Related

terms include "developmental psychology", referring to development throughout the lifespan

and "pediatrics", the branch of medicine relating to the care of children. Developmental

change may occur as a result of genetically-controlled processes known as maturation, or as a

result of environmental factors and learning, but most commonly involves an interaction

between the two.
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Age-related development terms are: newborn (ages 0 to 1 month); infant (ages 1 month to 1

year); toddler (ages 1 to 3 years); preschooler (ages 4 to 6 years); school-aged child (ages 6 to

13 years); adolescent (ages 13 to 18). However, organizations like Zero to Three and the

World Association for Infant Mental Health use the term infant as a broad category, including

children from birth to age 3, a logical decision considering that the Latin derivation of the

word infant refers to those who have no speech, and speech is generally well-established by 3

years. The optimal development of children is considered vital to society and so it is

important to understand the social, cognitive, emotional, and educational development of

children. Increased research and interest in this field has resulted in new theories and

strategies, with specific regard to practice that promotes development within the school

system. In addition there are also some theories that seek to describe a sequence of states that

comprise child development.

A major theme in the topic is establishing good communication and partnerships with parents

who may be dissimilar in culture and language from their children's teachers. Students are

given an insight into the complexities of diversity and the impact of cultural discontinuity

between home and school. Strategies for parent conferences and establishing productive

communication are provided. The concept of family-centered practices is introduced and how

to involve families in planning and evaluation is explained.

Key Points:

1. Student Development and Family

The capacity to learn, remember, and symbolize information, and to solve problems,

exists at a simple level in young infants, who can perform cognitive tasks such as

discriminating animate and inanimate beings or recognizing small numbers of objects.

During childhood, learning and information-processing increase in speed, memory

becomes increasingly longer, and symbol use and the capacity for abstraction develop

until a near-adult level is reached by adolescence. It has been suggested by theorists such

as Piaget that cognitive development in students proceed in a stage-like fashion, with

qualitative as well as quantitative differences between one age period and others.
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Cognitive ability appears to move forward rapidly at times when certain achievements are

evident; for example, the preschooler's new ability to conserve number (to know that the

number of objects present stays the same even though the objects are differently

distributed) is a necessary foundation for arithmetic and enables a number of advances.

However, it is not clear to what extent apparent stages are simply the results of increased

speed of information processing or increased knowledge base.

Cognitive development has genetic and other biological mechanisms, as is seen in the

many genetic causes of mental retardation. However, although it is assumed that brain

functions cause cognitive events, it has not been possible to measure specific brain

changes and show that they cause cognitive change. Developmental advances in cognition

are also related to experience and learning and this is particularly the case for higher-level

abilities like abstraction, which depend to a considerable extent on formal education.

There are normal individual differences in the ages at which specific cognitive abilities

are achieved, but schooling for children in industrialized countries is based on the

assumption that these differences are not large. Atypical delays in cognitive development

are problematic for children in cultures that demand advanced cognitive skills for work

and for independent living. Here the family has a role to play to encourage the child to go

to school and develop habits of mingling with other students of the same-age group.

2. Social-emotional development

Young students experience fear or have preferences for contact with any specific people.

By about 8-10 months, they go through a fairly rapid change and become fearful of

perceived threats; they also begin to prefer familiar people and show anxiety and distress

when separated from them or approached by strangers. The capacity for empathy and the

understanding of social rules begin in the school period and continue to develop into

adulthood. Student development is characterized by friendships with age-mates, and

adolescence by emotions connected with sexuality and the beginnings of romantic love.

Anger seems most intense during the toddler and early preschool period and during

adolescence. Some aspects of social-emotional development, like empathy, develop

gradually, but others, like fearfulness, seem to involve a rather sudden reorganization of

the student's experience of emotion.
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Sexual and romantic emotions develop in connection with physical maturation. Genetic

factors appear to regulate some social-emotional developments that occur at predictable

ages, such as fearfulness and attachment to familiar people. Experience plays a role in

determining which people are familiar, which social rules are obeyed, and how anger is

expressed. Individual differences in the sequence of social-emotional development are

unusual, but the intensity or expressiveness of emotions can vary greatly from one normal

student to another. Individual tendencies to various types of reactivity are probably

constitutional, and they are referred to as temperamental differences.

Atypical development of social-emotional characteristics may be mildly unusual, or may

be so extreme as to indicate mental illness. Temperamental traits are thought to be stable

and enduring throughout the life span. Children who are active and angry as infants can

be expected to be active and angry as older children, adolescents and adults. Population

differences may occur in older children, if, for example they have learned that it is

appropriate for boys to express emotion or behave differently than girls, or if customs

learned by children of one ethnic group are different from those learned in another. Social

and emotional differences between boys and girls of a given age may also be associated

with differences in the timing of puberty characteristic of the two sexes.

3. Parent-teacher interview

A parent-teacher interview (also a parent-teacher conference) is a once per term, short

conference between students' parents and teachers. The interview is a chance for parents

to meet their child's teachers and review any issues or concerns the parents or teachers

may have with child/student's performance. These interviews are usually between five to

fifteen minutes long. Parent-teacher interviews are a tradition in Western school systems

(notably Australia, Canadaand the United States).

In Section 2 of this course you will cover these topics:
Diversity And Inclusive Classrooms

Planning Differentiated Curriculum And Instruction
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Topic Objective:

At the end of this topic student would be able to:

 Understand Inclusion

 Understand Active learning

 Understand Segregation

 Understand Exclusion

 Understand Learning Disability

 Understand Support

Definition/Overview:

The topic begins with a discussion about the significance of the early years of a childs

development. The concept of children representing a full-range of ability is introduced. The

advantages of a non-categorical approach to inclusion are discussed. The next sections

describe the kinds of children served under IDEA at different ages, from infancy to school-

aged. The concept of diversity is introduced and the characteristics of cultural and linguistic

diversity are differentiated. The topic discusses the diversity typically present in classrooms,

today and provides a description exemplifying classrooms from preschool to the primary

grades. Early identification and intervention is emphasized in this topic. Students learn

about the importance of providing early intervention to improve the prognosis for children

with special needs. They will also learn ways they may participate in the referral process

and how to become better prepared for their role in the referral of children. High- and low-

incidence disabilities are introduced from the standpoint of assisting teachers in

understanding and identifying children who may benefit from early intervention.

Students with special needs, such as learning differences, mental health issues, specific

disabilities (physical or developmental), and giftedness are those whose needs are addressed

within the classroom setting. However generally, the term "special education" refers

specifically to students with learning disabilities, mental conditions, and other disabling
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conditions. Beginning in 1952, Civitans were the first to provide widespread training for

teachers of developmentally disabled children. The topic begins with a discussion about the

significance of the early years of a child's development. The concept of children

representing a full-range of ability is introduced. The advantages of a non-categorical

approach to inclusion are discussed. The next sections describe the kinds of children served

under IDEA at different ages, from infancy to school-aged. The concept of diversity is

introduced and the characteristics of cultural and linguistic diversity are differentiated. The

topic discusses the diversity typically present in classrooms, today and provides a

description exemplifying classrooms from preschool to the primary grades. Early

identification and intervention is emphasized in this topic. Students learn about the

importance of providing early intervention to improve the prognosis for children with

special needs. They will also learn ways they may participate in the referral process and

how to become better prepared for their role in the referral of children. High- and low-

incidence disabilities are introduced from the standpoint of assisting teachers in

understanding and identifying children who may benefit from early intervention.

Key Points:

1. Inclusion

Regular education classes combined with special education services is a model often

referred to as inclusion. In this model, students with special needs are educated with

their typically developing peers for at least half of the day. In a full inclusion model,

specialized services are provided within a regular classroom by sending the service

provider in to work with one or more students in their regular classroom setting. In a

partial inclusion model, specialized services are provided outside a regular classroom. In

this case, the student occasionally leaves the regular classroom to attend smaller, more

intensive instructional sessions, or to receive other related service such as speech and

language therapy, occupational and/or physical therapy, and social work. Inclusion is

geared towards students who do not require intensive support.

2. Active learning

Active learning is an umbrella term that refers to several models of instruction that
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focus the responsibility of learning on learners. Bonwell and Eison (1991) popularized

this approach to instruction. This "buzz word" of the 1980s became their 1990s report to

the Association for the Study of Higher Education (ASHE). Active learning is of vital

importance in a child's education career and is important for their cognitive

development. In order for their learning to be meaningful, teaching needs to be through

experience in a context that is relevant to them.

3. Segregation

A special need student placed in a restrictive setting is often referred to as segregation.

In this model, students with special needs spend no time with general education

teachers. However they are still required to meet the standards for the high school

diploma. Segregation is geared towards students who require intensive support or are

unable to cope with even brief attendance in a regular classroom. Segregated students

may attend the school as their neighbors, but spend their time exclusively in a special-

needs classroom. Alternatively, these students may attend a special school that is

specifically designed, resourced and staffed to meet the needs of the particular students

who attend it.

4. Exclusion

Students with special needs are excluded from meeting the requirements for the high

school diploma is a model often referred to as exclusion. Instead of receiving a high

school diploma, however, they will receive a certificate of attendance. This is the most

restrictive environment for special needs students. Such a student may be in hospital,

homebound, or detained by the criminal justice system. These students may receive one-

on-one instruction or group instruction within their institution.

5. Learning Disability

A learning disability is not indicative of low intelligence. Indeed, research indicates that

some people with learning disabilities may have average or above-average intelligence.

Causes of learning disabilities include a deficit in the brain that affects the processing of

information.
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6. Support

Support is targeted to the needs of the individual student and can be short or long term.

In the United States, the Individuals with Disabilities Education Act require that special

needs students be included in regular education activities as much as possible. In

Scotland the Additional Support Needs Act places an obligation on education authorities

to meet the needs of all students in consultation with other agencies and parents

Topic Objective:

At the end of this topic student would be able to:

 Understand Early Childhood Curriculum

 Understand Content

 Understand Process

 Understand Product

Definition/Overview:

The topic introduces differentiated curriculum and instruction as approach to teaching in

inclusive early childhood classrooms. The role of motivation in promoting learning is

discussed. Students are encouraged to view an inclusive classroom from both individual and

group perspectives. The topic discusses the roles and responsibilities of teachers regarding

the planning of curriculum and instruction in the inclusive classroom. A key concept in this

topic is the importance of assessment to inform and drive the instructional planning process.

A review of major standards and guidelines developed to assist teachers in providing

instruction that is individually and developmentally appropriate is provided in the topic.

Another important theme in this topic is the collaboration of parents and professionals to

ensure a good fit between the curriculum, instruction, and individual children. Several

systems for planning differentiated curricula are described. The topic discusses ways to
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match the curricula to strengths of children within the diverse contexts of inclusive

classroom. Collaboration, a key theme of the text, is emphasized in an elaborated discussion

of team planning. Ways to collaborate with professionals and involve parents and families

are described. The theme of collaboration is threaded through discussions of IEP and IFSP

planning processes as well as transition planning. Another important aspect of the topic is

the use of differentiated curricula in community-based instruction as a way of providing

authentic learning experiences for children. The topic ends with a discussion of the

application of differentiated instruction to promote the development of language and

literacy skills in young children.

In differentiated instruction students are placed at the center of teaching and learning and

student needs drive instructional planning, as opposed to more traditional education

methods of teachers, text materials, or curriculum determining what students should be

learning. Differentiated instruction is a way to enhance learning for all students by engaging

them in activities that respond to particular learning needs, strengths, and preferences and is

effective in addressing the needs of gifted or high-achieving students, students with special

needs, as well as second language learners who are in the same classroom.

Often referred to as an educational philosophy, differentiated instruction is viewed as a

proactive approach to instruction and an idea that has as many faces as practitioners. The

model of differentiated instruction requires teachers to tailor their instruction and adjust the

curriculum to students needs rather than expecting students to modify themselves for the

curriculum. Teachers who are committed to this approach believe that who they teach

shapes how they teach because who the students are shapes how they learn. A challenge in

following this model is to get students to take a substantial level of responsibility of their

own learning.

Key Points:

1. Early Childhood Curriculum

A Child's Connection to the World is a textbook aimed at current and future educators

and education students, focusing on how to develop age-appropriate curriculums and

lesson plans for children from infancy to age eight. The book has been published in

three editions to date.
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The goals of differentiated instruction are to develop challenging and engaging tasks for

each learner (from low-end learner to high-end learner). Instructional activities are

flexible and based and evaluated on content, process and product. This instructional

approach and choice of content are driven by the data from students assessment results

and the outcomes other screening tools. Meaningful pre- and post-assessment leads to

successful differentiation by producing the results that communicate the students needs.

2. Content

The content of lessons may be differentiated based on what students already know. The

most basic content of a lesson should cover the standards of learning set by the district

or state. Some students in a class may be completely unfamiliar with the concepts in a

lesson, some students may have partial mastery of the content - or display mistaken

ideas about the content, and some students may show mastery of the content before the

lesson begins. The teacher may differentiate the content by designing activities for

groups of students that cover different areas of Bloom's Taxonomy. For example,

students who are unfamiliar with the concepts may be required to complete tasks on the

lower levels of Bloom's Taxonomy: knowledge, comprehension, and application.

Students with partial mastery may be asked to complete tasks in the application,

analysis and evaluation areas, and students who have high levels of mastery may be

asked to complete tasks in evaluation and synthesis.

3. Process

The process of how the material in a lesson is learned may be differentiated for students

based on their learning styles, taking into account what standards of performance are

required for the age level. This stage of differentiation allows students to learn based

either on what method is easiest for them to acquire knowledge, or what may challenge

them most: some students may prefer to read about a topic (or may require practice in

reading), and others may prefer to listen (or require practice in listening), or acquire

knowledge by manipulating objects associated with the content. Information may be

presented in multiple ways by the teacher, and may be based on any available methods

or materials. Many teachers use areas of Multiple Intelligences to provide learning

opportunities.
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Commonalities in the assessment results lead to grouping practices that are planned

designed to meet the students needs. The how a teacher plans to deliver the instruction

is based on assessment results that show the needs, learning styles, interests, and levels

of prior knowledge. The grouping practices must be flexible, as groups will change with

regard to the need that will be addressed. Regardless of whether the differentiation of

instruction is based upon student readiness, interests, or needs, the dynamic flow of

grouping and regrouping is one of the foundations of differentiated instruction.

4. Product

The product is essentially what the student produces at the end of the lesson to

demonstrate the mastery of the content: tests, evaluations, projects, reports, or other

activities. Based on students' skill levels and educational standards, teachers may assign

students to complete activities that demonstrate mastery of an educational concept

(writing a report), or in a method the student prefers (composing an original song about

the content, or building a 3-dimensional object that explains mastery of concepts in the

lesson or unit). The product is an integral component of the differentiated model, as the

preparation of the assessments will primarily determine both the what and how

instruction will be delivered. Examples of differentiated structures include tiered

instruction, tic-tac-toe extension menus, Curry/Samara models, RAFT writing activities,

and similar designs. In differentiated instruction, teachers respond to students readiness,

instructional needs, interests and learning preferences and provide opportunities for

students to work in varied instructional formats. A classroom that utilizes differentiated

instruction is a learner-responsive, teacher-facilitated classroom where all students have

the opportunity to meet curriculum foundation objectives. Lessons should be on inquiry

based, problem based and project based instruction

In Section 3 of this course you will cover these topics:
Creating A Positive Social And Emotional Climate

Designing An Inclusive Physical Environment
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Topic Objective:

At the end of this topic student would be able to:

 Understand Unschooling in natural learning

 Understand Social research in learning environment

 Understand Learning management system in schooling

 Understand Importance of E-learning

Definition/Overview:

Creating a positive learning environment for children in an inclusive classroom is critical a

step in supporting their learning. The topic begins by exploring the relationship between

social and emotional development and school success. Risk factors are introduced with

emphasis on the role of poverty as a powerful determinant of children's development.

Concepts of "risk" and "resiliency" are explained. Key sub-topics covered include:

Identifying the characteristics of good social and emotional environments and how to

achieve these characteristics. The topic emphasizes identification of problem behavior and

the importance of preventing problem behavior. Functional behavioral assessment is

introduced as a way to inform Positive Behavioral Support (PBS). These methods are

required by IDEA to fully comply with the law when children exhibit problem behavior.

The remainder of the topic discusses ways to collaborate with families to implement

Positive Behavioral Support as part of a continuum of intervention strategies and

techniques. The topic ends with a discussion of how to increase one's cultural competence

and respond to parents with cultural sensitivity.

Key Points:

1. Unschooling and natural learning

Some people use the term "unschooling" to describe all methods of education that do

not resemble schools. Natural learning refers to a type of learning-on-demand where
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children pursue knowledge based on their interests and parents take an active part in

facilitating activities and experiences conducive to learning but do not rely heavily on

textbooks or spend much time teaching, looking instead for learning moments

throughout their daily activities. Parents see their role as that of affirming through

positive feedback and modeling the necessary skills, and the childs role as being

responsible for asking and learning.

2. Social research

In the 1970s Raymond S. and Dorothy N. Moore conducted four federally funded

analyses of more than 8,000 early childhood studies, from which they published their

original findings in Better Late than Early, 1975. This was followed by School Can

Wait, a repackaging of these same findings designed specifically for educational

professionals. Their analysis concluded that, "where possible, children should be

withheld from formal schooling until at least ages eight to ten."

3. Learning management system

Learning management system (LMS) is software for delivering, tracking and managing

training. LMSs range from systems for managing training records to software for

distributing courses over the Internet and offering features for online collaboration. In

many instances, corporate training departments purchase LMSs to automate record-

keeping as well as the registration of employees for classroom and online courses.

Student self-service (e.g., self-registration on instructor-led training), training workflow

(e.g., user notification, manager approval, wait-list management), the provision of on-

line learning (e.g., Computer-Based Training, read & understand), on-line assessment,

management of continuous professional education (CPE), collaborative learning (e.g.,

application sharing, discussion threads), and training resource management (e.g.,

instructors, facilities, equipment), are dimensions to Learning Management Systems.

4. E-learning

E-learning is a type of Technology supported education/learning (TSL) where the

medium of instruction is computer technology, particularly involving digital

technologies. E-learning has been defined as "pedagogy empowered by digital

technology". In some instances, no in-person interaction takes place. E-learning is used
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interchangeably in a wide variety of contexts. In companies, it refers to the strategies

that use the company network to deliver training courses to employees. In the USA, it is

defined as a planned teaching/learning experience that uses a wide spectrum of

technologies, mainly Internet or computer-based, to reach learners. Lately in most

Universities, e-learning is used to define a specific mode to attend a course or

programmes of study where the students rarely, if ever, attend face-to-face for on-

campus access to educational facilities, because they study online.

Example/Case Study:

Josh and Brian are brothers, ages 9 and 11 years. Their parents are divorced but have

rejoined and separated multiple times during Josh and Brian's childhood. According to the

maternal grandparents, Josh and Brian's parents each have a lengthy history of alcoholism.

The parents have each held many jobs, have moved frequently, and have been

institutionalized for alcoholism numerous times. Josh and Brian have been in various

schools across the state and have never finished a school year at any one school. In addition,

the parents have passed the children back and forth between each other and the maternal

grandparents throughout the boys' childhood.

The maternal grandparents have offered as much stability and love as they can during the

time periods when Josh and Brian are with them. They have thought about trying to get

custody but keep hoping that one of the parents will regain stability and raise the boys. Josh

and Brian have performed well in school despite their frequent school changes. Both boys

are close to one another, however, neither of the boys has had any real opportunities to

build friendships among their peers. They show affection for their grandparents but seem

undisturbed by lengthy absences of their parents.

Josh, has asthma that is treated only when he is in the care of his grandparents. Brian, the

older brother, has begun to act out in school. He fails to do his homework and has refused to

accept the consequences of his inaction. His teacher sent him to the principal when he said

curse words in response to his teacher's reprimand
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Topic Objective:

At the end of this topic student would be able to:

 Understand Types of classrooms

 Understand Challenges to the Classroom in learning environment

 Understand Significance of Situated learning

Definition/Overview:

The topic begins with a discussion of the role of the physical environment in fostering the

growth, development, and learning of children. Recognition of the influence of the physical

environment dates back to early theorists and their ideas about the environmental variables

that prompted the "nature vs. nurture" debates. Research findings about the physical aspects

of classroom settings and variables that may influence children's learning and behavior are

reviewed. The topic introduces research related to the physical state of U. S. classrooms and

possible problems that might result for teachers in inclusive classrooms. The notion of the

inclusive classroom as a complex ecology of variables is introduced. Strategies are provided

for designing child-centered environments that take into account children's preferences and

needs. Further, the role of the environment in the teaching strategies and practices teachers

choose and how well they collaborate is discussed. The topic concludes with sections on

how to use continuums to help design inclusive classrooms that match the needs of children

and teachers in inclusive classrooms.

A classroom is a room in which teaching or learning activities can take place. Classrooms

are found in educational institutions of all kinds, including public and private schools,

corporations, and religious and humanitarian organizations. The classroom attempts to

provide a safe space where learning can take place uninterrupted by other distractions.

Key Points:

1. Types of classrooms
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For lessons that require specific resources or vocational approach different types of

classrooms both indoors and outdoors are used. This is known as situated learning.

Classrooms can range from small groups of 5 or 6 to big classrooms with hundreds of

students. A large class room is also called a lecture room.

2. Challenges to the Classroom

While the classroom is clearly the dominant setting for learning, the flexibility of

classroom instruction is often called into question. Instead of isolating learners in a

classroom, many teachers are experimenting with integrating learning into a student's

daily life. New learning technologies and mobile devices make it possible for learning

to take place at any time, at any place, and (perhaps most importantly) at any pace that

the learner desires. Web 2.0 technologies (social networking) that are intended

specifically for education, such as Classroomn.com, allow educators to integrate

technology with learning.

3. Situated learning

Situated learning was first proposed by Jean Lave and Etienne Wenger as a model of

learning in a Community of practice. At its simplest, Situated Learning is learning that

takes place in the same context in which it is applied. Lave and Wenger (1991) argue

that learning should not be viewed as simply the transmission of abstract and de-

contextualized knowledge from one individual to another, but a social process whereby

knowledge is co-constructed; they suggest that such learning is situated in a specific

context and embedded within a particular social and physical environment

In Section 4 of this course you will cover these topics:
Managing, Guiding, And Organizing Your Classroom

Identifying Effective Teaching Strategies And Practices

Topic Objective:
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At the end of this topic student would be able to:

 Understand Classroom Management course

 Understand Corporal Punishment in classroom

 Understand Discipline with Dignity in classroom

Definition/Overview:

The topic begins with a discussion of the critical importance of establishing cohesive

working relationships among teachers, parents, and other professionals in the inclusive early

childhood classroom. The discussion details considerations for articulating roles and

responsibilities of the teaching team. The goal is to establish roles that meet needs of all

children and match the instructional styles of teachers and specialists. Guidelines for

articulating effective co-teaching arrangements are provided. Efficient management and

organization of the classroom will contribute to the learning and successful inclusion of all

children. The topic provides information about how to organize and manage classrooms that

include children with disabilities to maximize their potential for learning and gaining social

interaction skills. The concept of culturally competent management is introduced as a way

of promoting the inclusion of culturally and linguistically diverse children. Another

construct, mutual accommodation, is introduced as an effective method of organizing the

classroom to accommodate family cultures and expectations for children. Efficient

scheduling with large blocks of flexible time and coordinating schedules with other

professionals is discussed.

This topic offers tips for integrating therapy, when appropriate, into the inclusive classroom

as a way to streamline the daily schedule and promote inclusion. The topic concludes with

sections regarding the management and mediation of open-space classroom environments to

keep children actively engaged in learning activities and social interactions.

Key Points:

1. Classroom Management:

Classroom management is a term used by many teachers to describe the process of
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ensuring that classroom lessons run smoothly despite disruptive behavior by students.

The term also implies the prevention of disruptive behavior. It is possibly the most

difficult aspect of teaching for many teachers and indeed experiencing problems in this

area causes some to leave teaching altogether. In 1981 the US National Educational

Association reported that 36% of teachers said they would probably not go into teaching

if they had to decide again. A major reason was "negative student attitudes and

discipline".

Classroom management is closely linked to issues of motivation, discipline and respect.

Methodologies remain a matter of passionate debate amongst teachers; approaches vary

depending on the beliefs a teacher holds regarding educational psychology. A large part

of traditional classroom management involves behavior modification, although many

teachers see using behavioral approaches alone as overly simplistic. Many teachers

establish rules and procedures at the beginning of the school year.

They also try to be consistent in enforcing these rules and procedures. Many would also

argue for positive consequences when rules are followed and negative consequences

when rules are broken. There are newer perspectives on classroom management that

attempt to be holistic. One example is affirmation teaching, which attempts to guide

students toward success by helping them see how their effort pays off in the classroom.

It relies upon creating an environment where students are successful as a result of their

own efforts.

2. Corporal Punishment

Until recently, Corporal punishment was widely used as a means of controlling

disruptive behavior but it is now no longer fashionable, though it is still advocated in

some contexts by people such as James Dobson. Corporal punishment is the deliberate

infliction of pain intended to punish a person or change his/her behavior. Historically

speaking, most forms of punishment, whether in judicial, domestic, or educational

settings, were corporal in basis. Corporal punishment is still widely used by parents in

the home, but as of 2008 it has been legally banned in 23 countries. These bans are

mostly of recent date.

3. Discipline with Dignity
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According to its founders, Discipline with Dignity is one of the most widely practiced

behavior management philosophies in the world. Founded by Dr. Richard Curwin and

Dr. Allen Mendler, the program is utilized in more than 12 different countries.

Discipline with Dignity, provides an in-depth flexible approach for effective school and

classroom management. With a strong focus on developing responsibility, it is a

comprehensive, practical program that leads to improved student behavior through

responsible thinking, cooperation, mutual respect, and shared decision-making.

Example/Case Study:

Time Instructions

3 minutes Each participant volunteers to review one

of the 4 incidents. Form small groups of 3-

4 participants. The group decides on a

leader, timekeeper, and secretary.

5 minutes Each participant reads and works alone.

Explain how the teacher can assume a

therapeutic role? How can the teacher

encourage and facilitate communication?

10 minutes Participants share their responses with the

group.

5 minutes The group evaluates the effectiveness of

each member's response and agrees on a

group response.

23 minutes

Preschool: Danny is riding the tricycle across the sidewalk of the playground. Mike runs

over and shoves him to the ground. Danny cries and grabs Mike's hand and bites him.

Kindergarten: Amy is playing with small blocks in a corner of the block center. Sara sits
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on the rug and begins to build with a few blocks. Amy grabs the blocks from Sara, angrily.

Primary: Brittany takes great pride in her work. She has spent much time drawing a picture

to illustrate her response story. Jason reaches across his desk and scribbles in the middle of

Brittany's picture.

Elementary: Adela and several of her female classmates are frequently ridiculed by boys in

the class. If Adela answers a question incorrectly, the boys laugh and make rude remarks.

Topic Objective:

At the end of this topic student would be able to:

 Understand Diversity in Teaching in the Classroom

 Understand Questioning in Classroom

 Understand Explaining the topic in Classroom

 Understand Demonstration in classroom

 Understand Collaborating in Classroom

Definition/Overview:

The topic explains why teachers are more likely to meet the needs of individual children if

they acquire a variety of evidence-based strategies and practices. Categorizing strategies

and gaining proficiency in strategy use across those categories is a way of achieving a

balanced set of strategies. In contrast, teachers who acquire strategies under only one or two

categories may be limited in their flexibility and may have difficulty meeting the needs of a

wide range of learners in their inclusive classroom. The topic lists goals and objectives for

using inclusive teaching strategies to promote a childs skills and abilities as a learner. It

provides insights gained from brain research to help students understand the importance of

strategy use in the development and learning of young children in preschool and elementary

grades. Naturalistic and socio-contextual strategies are two major categories of strategies
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introduced in the topic. These categories are defined and examples of their use in an

inclusive classroom are illustrated.

Pedagogy is usually the different way a teacher can teach. It is the art or science of being a

teacher, generally referring to strategies of instruction or style of instruction. Resources that

help teachers teach better are typically a lesson plan, or practical skill involving learning

and thinking skills. A curriculum is often set by the Government with precise standards.

These standards can change frequently, depending on what the Government states.

Key Points:

1. Diversity in Teaching in the Classroom

For effective teaching to take place a good method must be adopted by a teacher. A

teacher has many options when choosing a style to teach by. The teacher may write

lesson plans of their own, borrow plans from other teachers, or search online or within

books for lesson plans. When deciding what teaching method to use, a teacher will need

to consider students' background knowledge, environment, and learning goals. Teachers

know that students learn in different ways but almost all children will respond well to

praise. Students have different ways of absorbing information and of demonstrating

their knowledge. Teachers often use techniques which cater to multiple learning styles

to help students retain information and strengthen understanding. A variety of strategies

and methods are used to ensure that all students have equal opportunities to learn. A

lesson plan may be carried out in several ways: Questioning, explaining, modeling,

collaborating, and demonstrating.

2. Questioning

A teaching method that includes questioning is similar to testing. A teacher may ask a

series of questions to collect information of what students have learned and what needs

to be taught. Testing is another method of questioning. A teacher tests the student on

what was previously taught in order to identify if a student has learned the material.

Standardized testing is in about every Middle School and High School. (I.e. Ohio

Graduation Test (OGT), Proficiency Test, College entrance Tests (ACT and

SAT)).Before that we have to teach how to make questionnaire. If the question perfect
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then this method will effective.

3. Explaining

Another teaching method is explanation. This form is similar to lecturing. Lecturing is

teaching, giving a speech, by giving a discourse on a specific subject that is open to the

public, usually given in the classroom. This can also be associated with demonstrating

and modeling. A teacher may use experimentation to demonstrate in a science class. A

demonstration is the circumstance of proving conclusively, as by reasoning or showing

evidence. Modeling is used as a visual aid to learning. Students can visualize an object

or problem, then use reasoning and hypothesizing to determine an answer.

4. Demonstrating

Demonstrations are done to provide an opportunity in learning new exploration and

visual learning tasks from a different perspective. Demonstrations can be exercised in

several ways. Demonstration is one way to define certain kinds of words.

Demonstration is the simple act of pointing to an object, area, or place, like the sun,

moon, or a large mountain top, and then naming and defining it. Basic definitions of

words through demonstration, or pointing, allows humans to communicate, interact,

plan, and co-ordinate in ways that help us to build cities, large buildings, technology,

gain knowledge and to successfully communicate with computers. Basic propositions

about time, space, and mathematics are first required to teach about true and probable

statements or words that accurately describe universal qualities and quantities about

nature, planets, species, and the world around us.

The history of demonstrative definitions goes back to the careful observations of ancient

Greek philosophers and natural philosophy. Socrates, Plato, and Aristotle attempted to

carefully define words that included natural phenomena and objects. The modern

scientific method often uses demonstrative definitions that carefully describe certain

processes and parts of nature in great detail.
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5. Collaborating

Students' working in groups is another way a teacher can enforce a lesson plan.

Collaborating allows students to talk among each other and listen to all view points of

discussion or assignment. It helps students think in an unbiased way. When this lesson

plan is carried out, the teacher may be trying to assess the lesson of working as a team,

leadership skills, or presenting with roles.

In the 20th century, the philosopher and cult founder, Eli Siegel, who believed that all

children are equally capable of learning regardless of ethnic background or social class,

stated: "The purpose of all education is to like the world through knowing it." This is a

goal which is implicit in previous educators, but in this principle, it is made conscious.

With this principle at basis, teachers, predominantly in New York, have found that

students learn the curriculum with the kind of eagerness that Pestalozzi describes for his

students at Stanz centuries earlier.

Many current teaching philosophies are aimed at fulfilling the precepts of a curriculum

based on Specially Designed Academic Instruction in English (SDAIE). Arguably the

qualities of a SDAIE curriculum are as effective if not more so for all 'regular'

classrooms. Some critical ideas in today's education environment include:

 Instructional scaffolding

 Graphic organizers

 Standardized testing

According to Dr. Shaikh Imran, the teaching methodology in education is a new concept

in the teaching learning process. New methods involved in the teaching learning process

are television, radio, computer, etc. Other educators believe that the use of technology,

while facilitating learning to some degree, is not a substitute for educational method that

brings out critical thinking and a desire to learn. Another modern teaching method is

inquiry learning and the related inquiry-based science
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In Section 5 of this course you will cover these topics:
Differentiated Instruction With Individually Appropriate Support

Assessing The Effectiveness Of The Inclusive Classroom

Topic Objective:

At the end of this topic student would be able to:

 Understand Pre-Assessment

 Understand Content

 Understand Process

 Understand Product

Definition/Overview:

This topic provides readers with strategies for teaching responsively and to accommodate

individual children. Teachers are most effective when they are equipped with a wide range

of strategies so they can plan differentiated instruction with appropriate levels of individual

support. Matching the strategies in type and intensity to the characteristics and learning

needs of individual children is necessary to promote successful inclusion. Using explicit

strategies at different levels of intensity is sometimes needed to promote learning of

children in social, communication, and academic learning. Emphasis on accommodating

children who are English language learners (ELLs) is an important aspect of this topic.

Modeling and teaching children learning strategies and encouraging their own generation of

strategies for learning is an essential part of the topic.

Ways to encourage families to collaborate and professionals to use teamwork is critical

information included in the topic. The importance of embedding strategies and tailoring

strategy use to individual needs of children is emphasized in this topic.

In differentiated instruction students are placed at the center of teaching and learning and
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student needs drive instructional planning, as opposed to more traditional education

methods of teachers, text materials, or curriculum determining what students should be

learning. Differentiated instruction is a way to enhance learning for all students by engaging

them in activities that respond to particular learning needs, strengths, and preferences and is

effective in addressing the needs of gifted or high-achieving students, students with special

needs, as well as second language learners who are in the same classroom.

Often referred to as an educational philosophy, differentiated instruction is viewed as a

proactive approach to instruction and an idea that has as many faces as practitioners. The

model of differentiated instruction requires teachers to tailor their instruction and adjust the

curriculum to students needs rather than expecting students to modify themselves for the

curriculum. Teachers who are committed to this approach believe that who they teach

shapes how they teach because who the students are shapes how they learn.

A challenge in following this model is to get students to take a substantial level of

responsibility of their own learning.

Key Points:

1. Pre-Assessment

The first and most important step in differentiated instruction is determining what

students already know so as not to cover material students have mastered, or use

methods that would be ineffective for students. A pre-assessment can be a quiz, game,

discussion, or other activity that asks students to answer some of the questions that

would be used to evaluate their performance at the end of an upcoming unit or lesson. It

may also be in the form of a learning inventory, such as a Multiple Intelligences

inventory (still regarded with skepticism by many researchers), so the teacher will be

able to determine how students within the class prefer to learn. The goals of

differentiated instruction are to develop challenging and engaging tasks for each learner

(from low-end learner to high-end learner). Instructional activities are flexible and based

and evaluated on content, process and product. This instructional approach and choice

of content are driven by the data from students assessment results and the outcomes

other screening tools. Meaningful pre- and post-assessment leads to successful

differentiation by producing the results that communicate the students needs.
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2. Content

The content of lessons may be differentiated based on what students already know. The

most basic content of a lesson should cover the standards of learning set by the district

or state. Some students in a class may be completely unfamiliar with the concepts in a

lesson, some students may have partial mastery of the content - or display mistaken

ideas about the content, and some students may show mastery of the content before the

lesson begins. The teacher may differentiate the content by designing activities for

groups of students that cover different areas of Bloom's Taxonomy. For example,

students who are unfamiliar with the concepts may be required to complete tasks on the

lower levels of Bloom's Taxonomy: knowledge, comprehension, and application.

Students with partial mastery may be asked to complete tasks in the application,

analysis and evaluation areas, and students who have high levels of mastery may be

asked to complete tasks in evaluation and synthesis.

3. Process

The process of how the material in a lesson is learned may be differentiated for students

based on their learning styles, taking into account what standards of performance are

required for the age level. This stage of differentiation allows students to learn based

either on what method is easiest for them to acquire knowledge, or what may challenge

them most: some students may prefer to read about a topic (or may require practice in

reading), and others may prefer to listen (or require practice in listening), or acquire

knowledge by manipulating objects associated with the content. Information may be

presented in multiple ways by the teacher, and may be based on any available methods

or materials. Many teachers use areas of Multiple Intelligences to provide learning

opportunities.

Commonalities in the assessment results lead to grouping practices that are planned

designed to meet the students needs. The how a teacher plans to deliver the instruction

is based on assessment results that show the needs, learning styles, interests, and levels

of prior knowledge. The grouping practices must be flexible, as groups will change with

regard to the need that will be addressed. Regardless of whether the differentiation of

instruction is based upon student readiness, interests, or needs, the dynamic flow of
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grouping and regrouping is one of the foundations of differentiated instruction.

4. Product

The product is essentially what the student produces at the end of the lesson to

demonstrate the mastery of the content: tests, evaluations, projects, reports, or other

activities. Based on students' skill levels and educational standards, teachers may assign

students to complete activities that demonstrate mastery of an educational concept

(writing a report), or in a method the student prefers (composing an original song about

the content, or building a 3-dimensional object that explains mastery of concepts in the

lesson or unit). The product is an integral component of the differentiated model, as the

preparation of the assessments will primarily determine both the what and how

instruction will be delivered. Examples of differentiated structures include tiered

instruction, tic-tac-toe extension menus, Curry/Samara models, RAFT writing activities,

and similar designs. In differentiated instruction, teachers respond to students readiness,

instructional needs, interests and learning preferences and provide opportunities for

students to work in varied instructional formats. A classroom that utilizes differentiated

instruction is a learner-responsive, teacher-facilitated classroom where all students have

the opportunity to meet curriculum foundation objectives. Lessons should be on inquiry

based, problem based and project based instruction

Topic Objective:

At the end of this topic student would be able to:

 Understand Types of Items

 Understand Performance Test or Practical Examination in Assessment

 Understand Types of Assessments

 Understand Testing Standards of Assessments

Definition/Overview:
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The topic begins with a discussion of the differences between testing and the broader term

of assessment. The reasons for assessment as an integral feature of inclusive classrooms are

explained. The role of tests and assessments in determining eligibility is discussed.

Assessment both informs the process of planning for curriculum and instruction and is a

means of determining the success of the teaching and learning process. Various methods of

establishing a scheme of ongoing assessment are discussed. Emphasis is given to

collaboration of professionals and families in assessing children's progress and interpreting

the results of data gathered. The topic ends with a discussion of program evaluation to

maintain the quality of inclusive programs.

A test or an examination is an assessment, often administered on paper or on the computer,

intended to measure the students knowledge, skills, aptitudes, or classification in many

other topics (e.g., beliefs). Tests are often used in education, professional certification,

counseling, psychology (e.g., MMPI), the military, and many other fields. The measurement

that is the goal of testing is called a test score, and is "a summary of the evidence contained

in an examinee's responses to the items of a test that are related to the construct or

constructs being measured." Test scores are interpreted with regards to a norm or criterion,

or occasionally both. The norm may be established independently, or by statistical analysis

of a large number of subjects. A standardized test is one that is administered and scored in a

consistent matter to ensure legal defensibility. A large proportion of formal testing is

standardized. A standardized test with important consequences for the individual examinee

is referred to as a high stakes test. The basic component of a test is an item. These are often

colloquially referred to as "questions," but not every item is phrased as a question; it may be

such things as a true/false statement or a task that must be performed (if a performance test).

Key Points:

1. Types of items

Many possible item formats are available for test construction. These include: multiple-

choice, free response, performance or simulation, true/false, and Likert-type. There is no

"best" format to use; the applicability depends on the purpose and content of the test.

For example, a test on a complex psychomotor task would be better served by a

performance or simulation item than a true/false item.
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 Multiple-choice items

A common type of test item is a multiple-choice question; the author of the test

provides several possible answers (usually four or five) from which the test subjects

must choose. There is one right answer, usually represented by only one answer

option, though sometimes divided into two or more, all of which subjects must

identify correctly. Such a question may look like this:

The number of right angles in a square is: a) 2 b) 3 c) 4 d) 5

Test authors generally create incorrect response options, often referred to as

distracters, which correspond with likely errors. For example, distracters may

represent common misconceptions that occur during the developmental process. The

construction of effective distracters is a key challenge that must be faced in order to

construct multiple-choice items that possess strong psychometric properties. Well-

designed distracters, considered in combination, can attract considerably more than

25% of the weakest students, so reducing the effects of guessing on total scores. The

construction of such items may in some cases require some skill and experience on

the part of the item developer.

An attractive feature of multiple-choice questions is that they are particularly easy to

score. Machines such as the Scantron and software grading of computer-based tests

can be performed automatically and instantly, which is particularly valuable for

situations where there are not enough graders available to grade a large class or

large-scale standardized test. Multiple-choice tests are also valuable when the test

sponsor desires to have immediate score reporting available to the examinee; it is

impossible to provide a score at the end of the test if the items are not actually

scored until several weeks later. This format is not, however, appropriate for

assessing all types of skills and abilities. Poorly written multiple-choice questions

often create an overemphasis on simple memorization and deemphasize processes

and comprehension. They also leave no room for disagreement or alternate

interpretation, making them particularly unsuitable for humanities such as literature

and philosophy.
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 Free response items

Free response questions do not pose as much of a challenge to the test author, but

evaluating the responses is a different matter. Effective scoring involves reading the

answer carefully and looking for specific features, such as clarity and logic, which

the item is designed to assess. Often, the best results are achieved by awarding

scores according to explicit ordered categories which reflect an increasing quality of

response. Doing so may involve the construction of marking criteria and support

materials, such as training materials for markers and samples of work which

exemplify categories of responses. Typically, these questions are scored according

to a uniform grading rubric for greater consistency and reliability.

At the other end of the spectrum, scores may be awarded according to superficial

qualities of the response, such as the presence of certain important terms. In this

case, it is easy for test subjects to fool scorers by writing a stream of generalizations

or non sequiturs that incorporate the terms that the scorers are looking for. This,

along with other factors that limit their reliability and cost/measurement ratio, has

caused the usefulness of this item type to be questioned. While free-response items

have disadvantages, they are able to offer more differentiating power between

examinees. However, this might be offset by the length of the item; if a free-

response item provides twice-as-much measurement information as a multiple-

choice item, but takes as long to complete as three multiple-choice items, is it worth

it?

2. Performancetest or practical examination

Knowledge of how to do something does not lend itself well to either free-response or

multiple-choice questions. It may be demonstrated only outright by a performance test.

Art, music, and language fall into this category, as do non-academic disciplines such as

sports and driving. Students of engineering are often required to present an original

design or computer program developed over the course of days or even months.

A practical examination may be administered by an examiner in person (in which case it

may be called an audition or a tryout) or by means of an audio or video recording. It
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may be administered on its own or in combination with other types of questions; for

instance, many driving tests in the United States include a practical examination as well

as a multiple-choice section regarding traffic laws.

Tests of the sciences may include laboratory experiments (practical/laboratory sessions)

to make sure that the student has learned not only the body of knowledge comprising the

science but also the experimental methods through which it has been developed. Again,

the use of explicit criteria is generally beneficial in the marking of practical

examinations or performances. Assessment is the process of documenting, usually in

measurable terms, knowledge, skills, attitudes and beliefs. This topic covers educational

assessment including the work of institutional researchers, but the term applies to other

fields as well including health and finance.

3. Types of Assessments

Assessments can be classified in many different ways. The most important distinctions

are: (1) formative and summative; (2) objective and subjective; (3) referencing

(criterion-referenced, norm-referenced, and ipsative); and (4) informal and formal.

 Formative and summative

There are two main types of assessment:

Summative assessment - Summative assessment is generally carried out at the

end of a course or project. In an educational setting, summative assessments

are typically used to assign students a course grade.

Formative assessment - Formative assessment is generally carried out

throughout a course or project. Formative assessment, also referred to as

educative assessment, is used to aid learning. In an educational setting,

formative assessment might be a teacher (or peer) or the learner, providing

feedback on a student's work, and would not necessarily be used for grading

purposes.

Summative and formative assessments are referred to in a learning context as

"assessment of learning" and "assessment for learning" respectively.

A common form of formative assessment is diagnostic assessment. Diagnostic
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assessment measures a student's current knowledge and skills for the purpose of

identifying a suitable program of learning.

Self-assessment is a form of diagnostic assessment which involves students

assessing themselves. Forward-looking assessment asks those being assessed

to consider themselves in hypothetical future situations. Assessments can

also be done on pieces of legislation.

Performance-based assessment is similar to formative assessment, as it focuses

on achievement. It is often aligned with the standards-based education

reform and outcomes-based education movement. Though ideally they are

significantly different from a traditional multiple choice test, they are most

commonly associated with standards-based assessment which uses free-form

responses to standard questions scored by human scorers on a standards-

based scale, meeting, falling below, or exceeding a performance standard

rather than being ranked on a curve.

A well-defined task is identified and students are asked to create, produce, or do

something, often in settings that involve real-world application of knowledge

and skills. Proficiency is demonstrated by providing an extended response.

Performance formats are further differentiated into products and

performances. The performance may result in a product, such as a painting,

portfolio, paper, or exhibition, or it may consist of a performance, such as a

speech, athletic skill, musical recital, or reading.

 Objective and subjective

Assessment (either summative or formative) can be subjective. Objective

assessment is a form of questioning which has a single correct answer.

Subjective assessment is a form of questioning which may have more than

one correct answer (or more than one way of expressing the correct answer).

There are various types of objective and subjective questions. Objective

question types include true/false answers, multiple choice, multiple-response

and matching questions. Subjective questions include extended-response

questions and essays. Objective assessment is becoming more popular due to

the increased use of online assessment (e-assessment) since this form of

questioning is well-suited to computerization.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.inwww.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

39
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 Bases of comparison

Test results can be compared against an established criterion, or against the

performance of other students, or against previous performance:

1. Criterion-referenced assessment, typically using a criterion-referenced

test, as the name implies, occurs when candidates are measured

against defined (and objective) criteria. Criterion-referenced

assessment is often, but not always, used to establish a persons

competence (whether s/he can do something). The best known

example of criterion-referenced assessment is the driving test, when

learner drivers are measured against a range of explicit criteria (such

as Not endangering other road users).

2. Norm-referenced assessment (colloquially known as "grading on the

curve"), typically using a norm-referenced test, is not measured

against defined criteria. This type of assessment is relative to the

student body undertaking the assessment. It is effectively a way of

comparing students. The IQ test is the best known example of norm-

referenced assessment. Many entrance tests (to prestigious schools or

universities) are norm-referenced, permitting a fixed proportion of

students to pass (passing in this context means being accepted into

the school or university rather than an explicit level of ability). This

means that standards may vary from year to year, depending on the

quality of the cohort; criterion-referenced assessment does not vary

from year to year (unless the criteria change).

3. Ipsative assessment is self comparison either in the same domain over

time, or comparative to other domains within the same student.

 Informal and formal

Assessment can be either formal or informal. Formal assessment usually

implicates a written document, such as a test, quiz, or paper. A formal

assessment is given a numerical score or grade based on student

performance, whereas an informal assessment does not contribute to a
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student's final grade. An informal assessment usually occurs in a more casual

manner and may include observation, inventories, checklists, rating scales,

rubrics, performance and portfolio assessments, participation, peer and self

evaluation, and discussion.

 Internal and external

Internal assessment is set and marked by the school (i.e. teachers). Students get

the mark and feedback regarding the assessment. External assessment is set

by the governing body, and is marked by non-biased personnel. With

external assessment, students only receive a mark. Therefore, they have no

idea how they actually performed (i.e. what bits they answered correctly.)

 Standards of quality

The considerations of validity and reliability typically are viewed as essential

elements for determining the quality of any assessment. However,

professional and practitioner associations frequently have placed these

concerns within broader contexts when developing standards and making

overall judgments about the quality of any assessment as a whole within a

given context.

4. Testing standards

In the field of psychometrics, the Standards for Educational and Psychological Testing

place standards about validity and reliability, along with errors of measurement and

related considerations under the general topic of test construction, evaluation and

documentation. The second major topic covers standards related to fairness in testing,

including fairness in testing and test use, the rights and responsibilities of test takers,

testing individuals of diverse linguistic backgrounds, and testing individuals with

disabilities. The third and final major topic covers standards related to testing

applications, including the responsibilities of test users, psychological testing and

assessment, educational testing and assessment, testing in employment and

credentialing, plus testing in program evaluation and public policy.
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 Evaluation standards

In the field of evaluation, and in particular educational evaluation, the Joint

Committee on Standards for Educational Evaluation has published three sets of

standards for evaluations. The Personnel Evaluation Standards was published in

1988, The Program Evaluation Standards (2nd edition) was published in 1994, and

The Student Evaluation Standards was published in 2003. Each publication presents

and elaborates a set of standards for use in a variety of educational settings. The

standards provide guidelines for designing, implementing, assessing and improving

the identified form of evaluation. Each of the standards has been placed in one of

four fundamental categories to promote educational evaluations that are proper,

useful, feasible, and accurate. In these sets of standards, validity and reliability

considerations are covered under the accuracy topic. For example, the student

accuracy standards help ensure that student evaluations will provide sound, accurate,

and credible information about student learning and performance.

 Validity and reliability

A valid assessment is one which measures what it is intended to measure. For

example, it would not be valid to assess driving skills through a written test alone. A

more valid way of assessing driving skills would be through a combination of tests

that help determine what a driver knows, such as through a written test of driving

knowledge, and what a driver is able to do, such as through a performance

assessment of actual driving. Teachers frequently complain that some examinations

do not properly assess the syllabus upon which the examination is based; they are,

effectively, questioning the validity of the exam. Reliability relates to the

consistency of an assessment. A reliable assessment is one which consistently

achieves the same results with the same (or similar) cohort of students. Various

factors affect reliability including ambiguous questions, too many options within a

question paper, vague marking instructions and poorly trained markers. A good

assessment has both validity and reliability, plus the other quality attributes noted

above for a specific context and purpose. In practice, an assessment is rarely totally

valid or totally reliable. A ruler which is marked wrong will always give the same
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(wrong) measurements. It is very reliable, but not very valid. Asking random

individuals to tell the time without looking at a clock or watch is sometimes used as

an example of an assessment which is valid, but not reliable.

The answers will vary between individuals, but the average answer is probably close

to the actual time. In many fields, such as medical research, educational testing, and

psychology, there will often be a trade-off between reliability and validity. A history

test written for high validity will have many essay and fill-in-the-blank questions. It

will be a good measure of mastery of the subject, but difficult to score completely

accurately. A history test written for high reliability will be entirely multiple

choices. It isn't as good at measuring knowledge of history, but can easily be scored

with great precision. We may generalize from this. The more reliable is our estimate

of what we purport to measure, the less certain we are that we are actually

measuring that aspect of attainment. It is also important to note that there are at least

thirteen sources of invalidity, which can be estimated for individual students in test

situations. They never are. Perhaps this is because their social purpose demands the

absence of any error, and validity errors are usually so high that they would

destabilize the whole assessment industry
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