
     
 

  
                    

  
  
  
  
          
        

                
                  

 
                        

           
                      

             
        

        
          
             
                        

    
    
      
                  
          
 

 
                    
              
                      

          
  

                      
    

                              
     

                            
   

                          
                 

                        
      
      

INTRODUCTION TO COURSE 

1	 Housekeeping 
a.	 Send around piece of paper; each of you should include: 

i.	 Name 
ii.	 e‐mail 
iii.	 year 
iv.	 major 
v.	 previous anthropology or sociology courses? 
vi.	 why taking the course? 

b.	 All readings (except for books) will be posted 
i.	 Supplemental readings (related resources) are usually from the mass 

media 
ii.	 If newspaper articles are posted for a particular class, they are optional 

reading—only the scholarly pieces are required 
iii.	 Keep the supplemental readings (related resources) in mind as a resource 

when you’re deciding on a paper topic 
2 Nature of the course 

a.	 CI‐H and HASS‐D course 
b.	 HASS‐Ds are being phased out 
c.	 CI‐H: improve communication skills, especially writing 
d. The syllabus contains the specifics of the CI‐H component of the course 

3 Course requirements 
a.	 No prerequisites 
b.	 Strong discussion component 
c.	 Basic format is 1 hour lecture, ½ hour discussion 
d.	 Lectures themselves are very interactive 
e.   Study questions for the readings, designed to help guide class discussions, are on 
       the course webpage 
f.	 You’ll be asked to answer these in class at random 
g.	 You’ll be asked to bring discussion questions 
h.	 You’ll be asked to work in groups and present your findings 
i. Written assignments are fairly easy 

4 Reading 
a. As it says on the syllabus, you must do the reading 

5 Reader responses 
a.	 Consisting of a few sentences, a paragraph, nothing you can’t do in 5 minutes, after 

doing the readings 
b.	 I’ve found these to be quite useful: students come much more prepared to discuss 

the reading 
c.	 They must be reactions to the reading—not about the lectures, not your random 

thoughts about ethnicity not a synopsis of the reading 
d.	 Reader Responses can be about any of the reading for that week 
e.	 They’re not graded 
f.	 They are required 
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6 We will see five video/DVDs 
7 Intellectual Thrust of Course 

a.	 Ethnic identity: we’ll begin with a short overview (Eriksen) on ethnicity snd begin 
Gladney—an easy book—as well as begin Nagel 

b.	 Note that some reading of a more theoretical, introductory nature will come later 
c.	 The syllabus may look like too much reading; it isn’t 
d.	 Vast majority of readings are ethnography‐based rather than theoretical 
e.	 Introduce you to the wide range of societies out there 
f.	 We then begin to explore the anthropological perspective on national identity 
g.	 Have to first ask what nationalism is 

i.	 For example, is nation the same as country? 
h.	 What is national identity? How does it differ from ethnic identity? 

i.	 Note: throughout the course, the purpose of questions like this is not to 
discover the BEST definition of ethnic identity or nationalism 

ii.	 In this respect, this course is not like your chemistry class, or other science 
and engineering courses 

iii.	 The purpose of these questions is to get you to think about these concepts 
systematically and comprehensively 

iv.	 To explore the various meanings of the terms we use (all of them have 
several meanings) 

v.	 To better understand the political, historical, social context of the meanings 
vi.	 And become familiar with the idea that various meanings can co‐exist, each 

one making a contribution to an analysis 
vii.	 The several meanings of a term are useful for different kinds of scholarly 

and political goals 
i.	 DISCUSS: how can you have a discussion in a course if all the words have several 

meanings and there’s no “best” meaning? 
i.	 By everyone agreeing that there are several meanings 
ii.	 And understanding these several meanings to some extent 
iii.	 And everyone agreeing on a particular meaning for purposes of discussion 

that day 
iv.	 We then move to some concepts related to ethnic and national identity 
v.	 Colonialism, empire, state, culture 
vi.	 For example, is “state” the same as “nation”? 
vii.	 And discuss how to define culture 

j.	 DISCUSS: your definition of culture? 
i.	 Then we’ll look at ethnic conflict 
ii.	 There are two main kinds: 

1.	 Conflict between ethnic groups 
2.	 And conflict between a state and an ethnic group within its 

boarders 
iii.	 Gladney and Nagel address ethnic/state conflict 
iv.	 In some ways ethnic conflict permeates the course 
v.	 Because it constantly calls attention to itself in our lives 

2
www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

2
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 

                        
   

              
              

 
                      

                        
     

                
                

                
            

              
            
              
                      

       
                    

 
              

                  
                        

           
 

              
 

                    
 

  
 

                          
     

 
                            

 
                

 
                              

 
            

 

3 

vi.	 In the newspapers, TV and because a fundamental premise in the social 
sciences holds: 

1.	 That you learn more about a subject 
2.	 By examining examples of malfunction, breakdown, too‐rapid 

change 
vii.	 You’ll learn less when studying cases where things are going well 

1.	 For example: do you want to know about marriage in the 17th 

century New England? 
2.	 Then study divorce in 17th century New England 

viii. We then look at the concept of race 
1.	 Which, like culture, informs ethnic and national identity 

ix.	 We look at notions about biology 
1.	 Note that “biology” is a Western concept 
2.	 If we’re looking at societies cross‐culturally 
3.	 Trying to understand their notions of “race” 
4.	 We have to first work to understand their notions about the 

materiality of the body 
5.	 What they understand to be inheritance from one person to 

another 
6.	 How they see physical relatedness between persons 

k.	 DISCUSS: Think about “folk biology” concepts you know about 
i.	 For example, “blood.” “Race” is one of those concepts that has many 

meanings which have changed over time 

8	 We will work to understand their history 

9	 “Nation,” “race” had very different meanings earlier in the West 

10 Gender 

11 An important lesson in this course is that one identity component (class, gender, 
nationality, sexual orientation) 

12 Is always linked to the others—it never stands in isolation in the real world 

13 These identity components always co‐occur in individuals’ identity 

14 Some pairs are seen by members of a given culture to always or usually co‐occur 

15 Concepts about race are gendered, etc. 
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16 An example: Kath Weston found that for many people, in the U.S. Asian lesbians could 
not be butch1 

17 DISCUSS: what does “butch” mean? 

18 Weston says that the construction of Asian women at present is such that an Asian 
lesbian trying to act working class, for example, by becoming a mechanic, look as 
masculine as possible, will encounter more problems than will an African‐American 
woman 

19 An Asian lesbian who wants to be “butch” will have to work harder to overcome the 
stereotype of “petite, docile, oriental blossom,” a femininity that’s seen to inhere in 
Asian females 

20 We will read about another example: de la Cadena’s essay titled “Women are more 
Indian,” about Andean Indians in Peru 

21 While it is useful to separate out these identity components during analysis 

22 After all, this is what analysis is 

23 Keep in mind that we can only isolate them during examination; no one is ever only a 
man, only an African‐American, only an Italian 

24 G. Sexuality 

25 Same thing: we will read about how sexuality is raced, ethnicized, classed 

26 H. Religion 

27 We will pay particular attention to connections between religion and ethnic/national 
identity—actual connections, or connections made in people’s minds 

28 Islam: the Gladney book 

29 DISCUSS: Jewishness: religion, ethnicity, race—stereotypes about Jewish bodies? 

30 “He doesn’t look Jewish” 

31 Jokes were made about African‐American movie actor Sammy Davis converting to 
Judaism not “looking Jewish” 

1 Weston, Kath, 1996. Render Me, Gender Me: Lesbians Talk Sex, Class, Color, Nation, Studmuffins… New York: 
Columbia University Press. 
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32 Ethiopian Jews who moved to Israel: Falashi: “black Jews” 

33 They experienced racism, people had difficulty accepting them as truly Jewish 

34 Children of black/Jewish parents will say they felt they had to choose an identity—they 
weren’t allowed to be both 

35 Like the Asian lesbian butch, these difficulties reveal stereotypes; what combinations of 
identity components are permitted and which ones are not 

36 By the way, it’s OK to speculate in this class, you just have to make sure you tell us that 
you’re speculating 

37 It’s OK to talk about stereotypes, if you make it clear that this is what you’re doing 

38 Then we move to language, culture and ethnicity 

39 We next look at current trends in scholarship on ethnic and national identity 

40 Transnationalism, globalization are stressed more 

41 Culture recovery movements—“heritage” initiatives 

42 An example is the “Celtic revival” in England, Scotland, Ireland, even in Brittany 

43 DISCUSS: other examples you can think of? 

44 We consider culture as commodity: issues surrounding “appropriating” culture, fears 
about “losing” culture, “enriching” culture, “recovering” culture, “selling” culture 

45 We move on to “rights” movements, which are concerned with ensuring rights of all 
kinds 

46 Both the foundational assumptions of human rights, civil rights 

47 Out of the liberal philosophical tradition 

48 And the notion of collective and culture‐specific rights 

49 Then we move to identity politics, New Social Movements 

50 Mobilizing around identity components 
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51 Examples: gender, indigeneity 

52 Religious mobilizing has been going on for a long time 

53 And transnationalism—diasporas, migration, refugees, globalization’s effects 

54 Students will present their third papers at the end of the course 
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2: ETHNIC IDENTITY I 

Read: Gladney 1-24 
 Nagel 3-13 
 Eriksen 1-22 

I. 	 Ethnicity as a topic of study 

A. 	 We’re studying it partly because interest in ethnic and national identity has surged

 1. 	Scholarship on it has increased 

2. 	 The topic is certainly much more important in the world than 15 years ago 

B. 	 As Eriksen points out, many people felt that ethnicity and nationalism were 
incompatible with “modernity” and would disappear 

1. 	 An image of all of us becoming a global village ruled by a body like the 
UN (what was it called in “Star Wars”?) 

II. 	 Why didn’t ethnic and national loyalties continue to diminish, as everyone predicted? 

A. 	 Most present-day conflict involves ethnic groups one way or another 

1. 	 In 1991: 35 of the 37 major armed conflicts were internal and most of 
them could plausibly be described as ethnic conflicts 

a. 	Some conflicts are non-violent (Quebecois independence 
movement) 

III.	 Explanations: 

A. 	 Structural factor 1: Colonialism 

1. 	 Breakup of colonial holdings during the 20th century

 a. 	Newly independent nations tend to be culturally diverse 

b. 	 Examples of Papua New Guinea; India, all sub-Saharan African 
countries 

c. 	The colonial powers deliberately created colonies that divided up 
the territories belonging to pre-existing social/cultural groups 
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d. 	 A divide and conquer strategy 

1) Look at a political map of Africa (showing the countries) 

a) Then look at a map of tribes and kingdoms 

2) There’s no congruence—on purpose 

3) Indonesia is the best current example—an archipelago 
(collection of islands) that’s highly culturally diverse 

2. 	Empire

 a. 	The European colonial powers—Great Britain, France, Germany, 
Italy, the Netherlands—were building empires 

b. 	Empires by definition are multicultural 

1) They’re made up of diverse conquered peoples 

c. 	Empire-builders have cared about building a strong state

 1) But they’ve not been interested in building a strong nation 

a) In the sense of a citizenry that sees itself as one 
people, one culture, one language, etc. 

b) 	In fact, empires have worked against colonized 
peoples being able to foster nationalist sentiment 

d. 	 This is why so many newly independent countries have found it 
extremely difficult to unify the populations within their borders 

1) 	Example 1: a very bloody civil war in Nigeria in 1967-68: 
Biafrans wanted to secede 

2) 	Example 2: Sun Yat Sen’s quest for building a nation (in 
Gladney) 

a) 	 He wanted China to cast off the yoke of external 
colonialism—the British empire 

b) 	 And unite against the ruling Manchus, also an 
empire 

e. 	So, Empires are states, but they aren’t nations 
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1) 	 The fact that several empires were quite successful for a 
considerable amount of time demonstrates that they did not 
need to be a nation 

   f. 	  DISCUSS: was the U.S. ever an empire? 

3. Other kinds of ethnic conflict also stem from history of colonization 

a. 	Religious conflict in Ireland 

1) Ireland was the first British colony—prior to establishing 
the 13 American colonies 

2) Ireland is still living out that colonial legacy today 

b. 	The same for Indonesia—horrific religious conflict has occurred in 
that country 

B. 	 Structural factor 2: how post-colonial states have been reconfigured 

1. 	 The populations that were “tribes,” “aboriginals”, etc. in the colony, are 
now considered “ethnic minorities” 

2. 	 Post-colonial states have tried to assimilate, or at least control these 
internal populations that are distinct in some respect 

a. 	These populations usually resist 

1) 	 Example: the Kurds resisting the states of Iran, Iraq, and 
Turkey 

2) 	Gladney mentions that the Chinese state is very concerned 
about members of its “nationalities” in regions near China’s 
borders—fears of separatism 

C. 	 Structural factor 3:  an increase in the number of people located in diasporas 
(away from their homeland) 

1. 	 Why move to other countries? Several reasons: 

a. 	 Because of capitalism’s need for cheap labor 

b. 	Refugees fleeing violence 
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c. 	 Many countries now contain migrants who arrived relatively 
recently  

1) 	Laotians in Texas; Hmong in California and Minnesota, 
Turks and Pakistanis in Germany and Scandinavia 

    2) 	  DISCUSS: other examples? 

d. 	 And ethnic conflict sometimes results 

D. 	 Structural factor 4:  end of the Cold War 

1. Breakup of the Soviet Union and its satellite countries (E. Europe) 

a. 	New countries emerged, with new assertions of national identity 

2. 	 Many socialist states had seen ethnic loyalties as regressive 

a. 	 Ethnic, religious activities were repressed 

b. 	Examples: Yugoslavia; the Soviet Union itself; China; Ethiopia; 
Tanzania (there are no distinct ethnic groups in socialist Cuba) 

3. 	Ethnic conflict followed 

E. 	 Structural factor 5: Globalizing processes, transnationalism 

1. 	 Western Europe: the formation of the European Union resulted in less 
power for the nation-state 

2. 	 Also, regions within European countries have become more autonomous 

3. 	 Spaces have opened up in which to assert ethnicity 

4. 	 Examples: Wales, Ireland, Scotland in Great Britain, many others 

5. 	 Spain is another example: regions like Catalonia, the Basque region, have 
become much stronger 

a. 	 Like the Soviet Union, during the regime of dictator Franco, Spain 
repressed nationalist mobilizing 

b. 	 Regional identity is strong there, and in other parts of Europe 

6. 	 There’s a movement in northern Italy to secede from the rest of the 
country 
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IV. 	 Conclusion: ethnic identity has become more important, more salient, more significant to 
the holders of the identity themselves 

A. 	 People are claiming their identity in ways they didn’t before 

1. 	 Nagel’s book explores Native Americans working to reverse the previous 
trajectory of assimilation 

2. 	 Other indigenous peoples reveal a similar story 

a. 	 In some cases there was too much repression earlier, and people 
hid or denied their identity 

1) El Salvador1 is an example 

3. 	 Of course the earlier pattern of diminished identification with one’s ethnic 
group continues to occur 

a. 	What sociologist Mary Waters calls “symbolic ethnicities” and 
“optional ethnicities”2 

1) 	 Example of someone with an Italian last name, but that’s 
pretty much it 

B. 	 There are several theories as to why many people who earlier weren’t interested 
have become interested in their ethnic roots 

1. 	 One explanation that’s been offered: there’s more anxiety, fear of cultural 
standardization, McDonaldization of the world 

a. 	This is one explanation Eriksen (and many others) offers 

b. 	 We’ll search for answers throughout the course 

   c. 	  DISCUSS: examples you can think of? 

V. 	 Methodology: how to study the various meanings of concepts like “ethnicity,” “ethnic”? 

A. First: look at history of the meaning of the word: for example, “ethnic” 

1 See Tilley VQ. 2002. New help or new hegemony? the transnational indigenous peoples’ movement and “Being 
Indian” in El Salvador. J. Lat. Amer. Stud. 34(3):525-554. 

2 Mary Waters, “Optional Ethnicities: For Whites Only?” pp. 430-38 in Andersen and Collins, eds., Race, Class and 
Gender, 4th edition.Wadsworth 2001. 
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1. 	 An earlier meaning was heathen or pagan 

2. 	 The term subsequently was used to refer to “racial” characteristics (in the 
mid-nineteenth century) 

3. 	 Then it came to be a polite term (in the US) for Jews, Italians, Irish— 
populations the majority considered to be inferior:  

a. 	“Ethnics” 

B. 	 Second: look at current meanings, both scholarly and general  

C. 	Scholarly meanings: 

1. 	 Ethnicity refers to classifications of people and to relationships 

a. 	 Two (or more) groups must be in contact with each other—ethnic 
groups do not exist as isolates 

b. 	And must entertain ideas of members of one group being culturally 
different from the other 

2. 	Scholarship often encounters problems in classification and analysis 

3. 	 Gladney asks, who are the Chinese?  Who are the Hui? 

4. 	 Many scholars conclude that self-ascription is the best definition 

   a. 	  NOTE: Don’t worry about difficult terms you find in your reading 
(e.g., “…emic category of ascription”) 

b. 	The self-ascription approach pays attention to groups that consider 
themselves as  

1) Culturally distinctive

 2) Employ metaphoric or fictive kinship 

3) Have myths of common origin 


4) Encourage endogamy (marriage within the group) 


c. 	Yet self-definition can produce problems 

1) 	 For example, a census taker will often want other kinds of 
evidence 
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7

 D. 	Non-scholarly, everyday meanings of “ethnic” 

1. 	 “Ethnic” usually refers to a perspective the majority applies to minority 
others 

2. 	 It refers to a relationship

 a. 	It will often be a term connoting inferiority 

   b. 	  DISCUSS: Can WASPs (White Anglo-Saxon Protestants in the 
US) be “ethnic”? 

E. To study the meaning of a word we also have to compare it to related words 

1. 	 Our syllabus is organized this way 

2. 	 Eriksen organizes his book the same way 

3. 	 Eriksen compares “ethnicity” and “race” 

a. 	 One notion: that ethnicity refers more to group identification, and 
race is more oriented to the categorization of “them” 

b. 	 But they both tend to stress common descent among the members 

4. 	 The relationship between ethnicity and nationality is equally complicated

 a. 	Nationalism: holds that political boundaries should be coterminous 
with cultural boundaries 

5. 	Social class 

a. 	 In general there are 2 kinds of relationship between social class 
and ethnicity: 

1) 	 An ethnic group may or may not be internally ranked— 
contain more than one social class 

2) 	 And there may be a high correlation between ethnicity and 
class in a given society: this often happens 

    3) 	  DISCUSS: examples? 

VI. 	 The China example 
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8 

A. 	 China has usually been seen as huge homogeneous, monocultural nation 

1. 	 It has had long history of empire-building (and falling) 

2. 	 Heavily affected by European colonialism (although never formally a 
European colony) 

B. 	 Gladney asks specifically, what does it mean to be Hui in the Chinese nation-
state? 

1. 	 He discusses a “new feeling” in China, a “revalorization” of something 

a. 	A revalorization of ancestral and ethnic ties 

b. 	 A politics of ethnic and cultural difference within China proper 

c. 	Official minorities in China began to strongly assert their identities 

d. 	 And groups within the so-called Han majority began to rediscover, 
reinvent, and reassert their ethnic differences 

2. 	 Especially in the south, there is a newfound interest in the southern Chu 
kingdom 

a. 	Many museums…early Chu now seen by some as essential to 
Chinese culture, said to be less important northern dynasties 

b. 	 Note the use of archaeology for present-day political interests  

   c. 	  DISCUSS: other examples of archaeology being used for this 
purpose? 

C. 	China’s nationalities 

1. 	 There are 56 “official” nationalities, but there are nearly 350 other groups 
who have applied 

2. 	 These latter groups are regarded as ethnically different but don’t fit into 
any of the official categories recognized by the state 

D. 	 Gladney briefly discusses how the state created the majority “Han” 

1. 	 Sun Yat-Sen saw familism and clanism in the China of his day but he saw 
no real nationalism 

a. 	 His project was to create it 

8
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b. 	 To get people to throw off the yoke of the Qing empire (who were 
Manchu) 

2. 	 “Real” Chinese were Han; the Manchu and others were foreigners, 
occupiers 

a. 	 Sun’s scheme proposed 5 peoples of China: Han, Man (Manchu), 
Meng (Mongolian), Zang (Tibetan) and Hui (all Muslims, now the 
Uygur, Kazakh, Hui, etc.) 

3. 	 Similar to Eriksen’s point about ethnicity always being a relationship, we 
see Sun’s concern to create “minorities” as part of an overall scheme to 
create a “majority”—a unified Chinese nation 

4. 	 One people, one history 

E. 	 Quite successful: got all sorts of people to think that “Chinese” and “Han” are the 
same 

9
www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

16
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 

 
 
 

MIT OpenCourseWare
http://ocw.mit.edu 

21A.226 Ethnic and National Identity 
Fall 2011 

For information about citing these materials or our Terms of Use, visit: http://ocw.mit.edu/terms. 

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

17
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN

http://ocw.mit.edu
http://ocw.mit.edu/terms


 

 

 
 

 

 

 
 

 

 
 

 

 

 
 

 

 

 

 

 
 

 
 

 

 

2 Study questions on Gladney 1-24, Nagel 3-13, Eriksen, 1-17 

1.	 Gladney discusses difficulties he encountered doing fieldwork on a nationality in China. 
What were they? What is the stereotypical anthropological fieldwork, and how did his 
differ from this model? 

2. 	 Why do you think so many people thought (and continue to think) that China’s 
population is culturally very homogeneous? 

3. 	 Describe the criteria that are used to distinguish the 56 “official” nationalities. 

4. 	 What are some of the reasons China pays attention to its nationalities?

 5. 	 Discuss some of the criteria the Chinese state has employed to determine whether a group 
belongs to the Han majority or an official nationality.

 6. 	 Discuss the reasons why, right before the Peoples’ Republic of China was established, 
some groups wanted to be considered official nationalities. 

7. 	 Gladney compares the Han dynasty to the Roman Empire. Discuss the points he makes. 

8. 	 A way to better understand China is to imagine what Europe would have been like if the 
unity of the Roman Empire had lasted until now. Discuss.

 9. 	 Gladney discusses a “new feeling” in China, a “revalorization” of something.  Discuss 

what it is, and why you think this shift happened. 


10. 	 Discuss the north-south tensions that Gladney describes. Do you know of similar tensions 
in other countries? 

11. 	 Why did scholars feel that ethnicity in China was inconsequential? 

12. 	 Nagel says that at the time of the earliest European contact with North America there 
were no American Indians. Discuss. 

13. 	 Nagel says that American Indians are an ethnically plural population. Then she says that, 
“Indians” are no more or less real a group than are “Kurds,” “Africans,” “Latinos,” 
blacks,” or “Arabs.” Discuss. 

14. 	 Nagel says that seeing American Indians as an ethnic group is problematic. Why? 

15. 	Are Indian tribes sovereign nations? If not, should they be? If not, are they nations? How 
do they differ from immigrant ethnic groups? 
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16. 	 Nagel also says American Indians, both tribes and the larger category “Indian,” are ethnic 
groups. Argue in favor of this position. Against it. 

17. 	 How are American Indians a minority, as Vine Deloria suggests (Nagel, pp. 8-9)? 

18. 	 What is “ethnogenesis”? Apply this concept to American Indians. Apply it to the Hui. 

19. 	 Discuss the history of the meaning of the word “ethnic.” 

20. 	 Describe the main points of Marx’s understanding of social class. Weber’s. What does 
“class” mean to you? 

21. 	 On p. 15 Eriksen discusses “plural states”—that is, states that contain more than one 
ethnic group. Can you name a state that is not a plural state? 

22. 	 List the reasons Eriksen gives as to why ethnicity did not decline as a result of 20th 

century processes like modernization, industrialization, and the growth of individualism. 

23. 	 Discuss Eriksen’s definition of nationalism, on p. 7. 
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3 Study Questions on Gladney 25-54; Nagel 19-33 

1. 	 What were your reactions to Gladney’s anecdote at the beginning of the chapter where a 
Hui refuses to drink from a cup that may have been used by someone who had eaten 
pork? 

2. 	 We have several examples of markers of ethnic identity in these readings; discuss three of 
them. 

3. 	 Discuss the changes in meaning over time of the qing zhen pair of words. What do these 
changes suggest to us about ethnic processes? 

4. 	 Describe some religious prescriptions and restrictions you know about and compare them 
to two or three examples from Gladney. 

5. 	 Compare how the Han tend to see the Hui to how the Hui see themselves. Provide 
another example of “insider” views juxtaposed with “outsider” views of an ethnic group. 

6. 	 Discuss the examples Gladney presents of how the descendants of Muslim merchants 
who came to be known as Hui adapted to local customs. Examples from Hui living in 
other parts of China? 

7. 	 Including Nagel’s notion of political construction of ethnicity, discuss three examples 
that demonstrate the power of the state over ethnic minorities in China.

 8. 	 On p. 30, at the bottom, Gladney says “the official category of the Hui was legitimated, 
and one might even say invented…” Why does he use this word “invented”? 

9. 	 Answering the question “Who are the Hui?” turns out to be difficult. Discuss the three 
theories about ethnicity presented by Gladney. Which theory is most useful for answering 
this question? 

10. 	 Gladney talks about ethnogenesis being a useful concept when trying to answer the 
question, “Who are the Hui?” What does this word refer to, and how might it be useful 
here? Nagel mentions the term, too; how does it apply to American Indians? 

11. 	 Nagel speaks of a “constructionist approach” when analyzing ethnicity. What does this 
mean? Gladney discusses an analytic approach he calls “circumstantialist.” What do these 
two approaches have in common? 

12. 	 Nagel seems to approve of constructionist approaches, but Gladney seems to only partly 
accept the circumstantialist approach. What is his critique? 

1
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13. 	 If you don’t speak Armenian, are married to a non-Armenian, don’t do business with 
Armenians, do not attend an Armenian church or belong to Armenian voluntary 
associations or participate in the events these churches and organizations sponsor, can 
you still say you’re Armenian? If you can, on what grounds? Discuss, including Nagel’s 
phrase “from being to feeling.” 

14. 	 Nagel says that ethnicity is popularly viewed as biological, a feature of ancestry and 
genetics. Is this your sense of ethnicity? Discuss. 

15. 	 Nagel introduces several odd-sounding concepts: ethnic choice (ethnic options, ethnic 
switching), ethnic identity portfolio, blood quantum, ethnicity for profit, rational choice, 
hegemonic ethnicity. Discuss the three you understand best. 

16. 	 Discuss Nagel’s point about historical moments when ethnic identity is mandatory. 
Provide an example of internal mandatory ethnicity, then an external one. 

17. 	 Give three examples of states politically constructing ethnicity. For what purposes? 

18. 	 Give three examples of ethnic backlash. 

19. 	 Both authors speak of “primordiality.” What does this mean? Why, according to Nagel, 
do we see American Indians as more primordial than any other ethnic group? 
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4 ETHNIC IDENTITY III 

Read: Gladney 57-132 

I. 	 Folk (non-scholarly) models of ethnicity, ethnic relatedness 

A. Level of relationality determines how ethnicity is defined in actual situations 

1. 	 I am Indian as compared to Pakistanis, Sinhalese (citizens of Sri Lanka) 

2. 	 I am Gujarati as compared to Indians living in other regions 

3. 	 I am Jain as compared to Hindus or Muslims 

4. 	 An example from Nagel: 

Thus, an American Indian might be a “mixed-blood” on the reservation, 
from “Pine Ridge” when speaking to someone from another reservation an 
“Oglala Sioux” or “Lakota” when asked about tribal affiliation, or an 
“American Indian” when interacting with non-Indians.” (p. 21) 

B. 	DISCUSS: does this “level of relationality” model work for race?  Gender? 

C. 	 Does it work for “Hui”? 

1. 	 Gladney’s book is about the construction of an ethnic category, “Hui,” at 
the state level and the consequences at the local level 

2. 	Previously the term designated a religious identity 

3. 	 Previously the Hui themselves considered only those Hui in the same 
region of the country to belong to the same group 

4.	 In the Na homestead, those Hui share an ethnoreligious identity 

5. 	DISCUSS: any other examples of ethnoreligious identity you can think 
of? 

a. 	African-American Muslims? 

II. 	 Folk notions about physical relatedness 

A. 	 Race and ancestry 

1
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1. 	 In English we use the metaphor of blood to talk about descent—ties 
between parents and children—or used to; now it’s “genes” 

a. 	 On p. 126 a man who eats pork and who married a Han woman 
says his son is “100% Hui,” “my son’s blood is Hui” 

1) 	He also says that children of Hui-Han marriages are “just as 
Hui” as other Hui children 

2) 	 Gladney said this response was unusual in the PRC 
(People’s Republic of China) 

   b. 	  DISCUSS: How would you classify this man’s son, and other 
offspring of “intermarried” couples?  100% Hui?  50% Hui? 

1) 	What about a Hui woman marrying a Han man? 

    2) 	  DISCUSS: How does your notion of “blood”—kin 
relatedness—resemble this man’s?  Not resemble? 

2. 	 A highly recommended movie: “Rabbit-proof Fence”; rent it if you can 

a. 	 Based on a true story of 3 sisters in rural Australia whose father 
was white and mother was Aboriginal 

b. 	 They were forcibly taken from their maternal relatives and put in a 
school with other “mixed-race” children 

c. 	 They kept escaping and going home

 d. 	This policy derived from the notion at the time that children of 
Aboriginals and whites (almost always the father was white) could 
racially “improve” if raised in white society

 e. 	Australian government in 2008 apologized to its Aboriginal 
citizens, especially this “Stolen Generation” 

f. 	 We will see a documentary about the policy

 3. 	DISCUSS: What’s the parallel with Gladney’s example? 

4. 	 Notions about relatedness can be gendered 

a. 	Interesting idea Gladney discusses, of “tainted” blood passed down 
from female to female 

2
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B. 	 A “descent-based” definition of ethnicity is quite widespread: 

1. 	 Ethnic identity is based on the idea of descent—the idea, factual or fictive, 
of belonging to a group of people descended from ancestors who differ 
from the ancestors of the “others” the group interacts with 

a. 	“Blood and soil” as core of ethnic identity 

1) Descent and territory

 2) Does not apply to every case 

2. 	The “blood” component of the definition draws on  

a. 	 Descent from an ancestor in common 

b. 	The group’s relationship with the descendants of “other” ancestors 

c. 	 Who are members of other ethnic groups: remember, ethnicity is 
always a relationship 

3. 	 What happens if a person doesn’t affirm his or her ancestry? 

a. 	Is the identity still retained?  Or lost? 

b. 	 What if the person doesn’t know about these ancestors? 

4. 	Midwest Italians seen to be “less Italian” than New York ones  

a. 	 Because they don’t know enough about the region of Italy their 
family comes from

 5. 	DISCUSS: How do you think of an American with an Italian last name? 

a. 	“Italian-American”? 

b. 	Or someone “of Italian descent” 

c. 	What is the difference in meaning? 

d. 	What are your criteria for deciding which label? 

6. 	 What’s the difference between 

a. 	A Native American 

3
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 1) 	And a person with “Indian blood”, someone “of indigenous 
descent” 

b. 	 Can you suggest methods to distinguish, to identify who belongs in 
which category? 

7. The Hui in Chendai see their otherness to be etched in stone 

a. 	Records, historical artifacts, 200 pieces from gravestones, 
mosques, etc. 

b. 	Even though these Hui’s practices toward their ancestors resemble 
Han ancestral worship, they are sure they are Hui, because of the 
records

   c. 	  DISCUSS: would descendants of these ancestors still be Hui if 
they didn’t know their ancestry? 

III.	 Religion as criterion for ethnicity 

A. 	 For the Hui, religion is very much tied in with their Hui-ness, but in complicated 
ways 

1. 	 What Gladney calls ethnoreligious 

2. 	 We see a resurgence of religion among some groups of Hui 

3. 	 Hui made a variety of Islam their own 

a. 	 A form of Sufism, but not connected to Sufi institutions elsewhere 

4. 	 For example, women’s mosques are found in China, nowhere else in 
Muslim world 

5. 	DISCUSS: when can we say we have “ethnoreligious” ritual, etc., as 
opposed to just “religious ritual”? 

6. 	Other evidence of Hui “ethnoreligiosity”? 

   a. 	  Purity  (qing) 

b. 	Dietary restrictions 

c. 	 The “small wash” 5 times a day and “big wash” every Friday 

IV. 	 Religion, ethnicity and nationalism 

4
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A. 	 First kind: ethnic nationalism expressed in the form of a religion that opposes the 
state 

1. 	Examples? 

a. 	 Fundamentalists in Iraq opposing the imposition of (a variety of) 
democracy—they are against establishing a secular state

 2. Immigrants to this country fleeing religious persecution  

a. 	 The Pilgrims, the Quakers, the Shakers 

b. 	 I mentioned the Anabaptists: Amish, Mennonites, Hutterites 

1) 	Their religion was pacifist, which was seen as anti-
government, unpatriotic 

3. 	Hui 

a. 	 The modern Chinese state is anti-religion 

1) Although not nearly so strongly as earlier1 

b. 	 Islam is not the traditional religion of the majority—Han 
Confucianism is 

B. 	 Second kind: religion-based ethno-nationalism allied with the state 

1. 	 Iran and Islam: Shi’a Muslims 

a. 	There are religious minorities in Iran, some of them persecuted 

b. 	Jews, Baha’i, Sunni Muslims 

2. 	Ireland and Northern Ireland 

a. 	 Atheists may support various Catholic institutions because of the 
link between Catholicism, Irish history, and nationalism,  

2) 	In particular that the colonizers from England were 
Protestant 

a) 	The “Anglo-Irish” were the aristocracy in Ireland 

1 See issues of China’s Ethnic Groups, published quarterly by the China Association of Advanced Knowledge 
Promotion in Ethnic Regions, Beijing, set up “with the approval of Chinese authority.” 
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 b) 	An Anglo-Irish woman, whose family migrated in 
the 17th century  

c) 	Talked with us about “the Irish,” clearly not 
identifying with them

 3. 	Confucianism in China 

a. 	 Overseas Chinese subscribing to Confucian principles and 
traditions, celebrating holidays 

b. 	 Even overseas Chinese who are Christian 

4. DISCUSS: other examples of congruence of state and religion? 

5. If religious leaders constitute the government, it’s called a theocracy 

C. 	 The present-day Hui 

1. 	“Ethnic” cultural markers that reveal a complicated merging with religion

 2. 	Certain recurring texts that are of interest to urban Hui,  

a. 	 Including legends of origin, aspects of qing zhen lifestyle, religious 
holidays, traditional specializations and handicrafts, martial arts 
practices, and the organization of social space 

3. 	Pork avoidance 

   a. 	  DISCUSS: how does this differ from Muslim states where no one 
eats pork? 

b. 	Hui in Fujian ancestral rites: similar to their Han neighbors, but the 
rites are for Muslim ancestors

 1) 	Can’t offer the ancestors pork, although descendants eat it 

c. 	 Avoid even saying the word “pig” 

    1) 	  DISCUSS: examples of taboos on specific words serving 
as ethnic markers? 

4. 	 Hui ethnic division of labor seems very secular: 

a. 	 Aquaculture: razor clams in Fujian 

6
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 b. 	Hui say Han are better at agriculture 

1) The Han say the “crafty Hui” are better at trade 

2) Gladney’s example of Han feeling cheated by Hui in 
marketplaces: “larcenous Hui” 

c. 	 But Hui say they like engaging in small business as an expression 
of their ethnoreligious heritage 

1) 	Their ancestors were traders 

D. 	 The role played by the state 

1. 	 China originally adopted a “trait list” model of minority nationalities 
derived from the Soviets 

2. 	 Earlier, China established campaigns that promoted “nationality unity” 
and discouraged “local nationality chauvinism” 

a. 	 An emphasis on secularism; a repression of minorities, particularly 
religious ones 

b. 	 Policies sought to make a clear division between religion and 
ethnicity 

c. 	Yes there was recognition of localized nationalities 

3. 	Motivation behind these policies: 

a. 	Afraid of powerful effect of ethnoreligious loyalties 

b. 	Muslims in Western China 

1) State came up with the idea of creating a plurality of Turkic 
ethnicities

 2) This strategy would help prevent pan-Turkic unification 

3) A divide and conquer strategy 

4. 	 Shifts in state policies  

a. 	 Recognition of Hui as one of the 56 minzus (nationality, minority) 

7
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b. 	 Hui had to learn to accept other Hui throughout the country as 
members of the same minzu 

c. 	 Hui in Fujian had to wait for a long time for recognition; they 
didn’t fit the “trait list” criteria 

1) 	 But they argued that they had assimilated to mainstream 
China because they had been forced to—they were 
forbidden to practice Islam 

2) 	 Forbidden to speak Arabic or Persian 

d. 	Present-day advantages to being Hui 

1) 1979 reforms 

2) Hui prosperity with factories and restaurants due to 
favorable government policies 

3) The government approved and funded 2 Islamic schools 

4) Hui can have more children than local Han 

e. 	Why? 

1) 	 Chinese state wants foreign exchange and so promotes 
Muslim tourism 

8
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4 Study Questions on Gladney 57-132 

1. 	 List all of the reasons you can think of why states are often wary of religious institutions 
and religious practices. 

2. 	 On p. 65 a Hui state cadre discusses a contradiction between his identity as an official of 
the state and his Muslim identity: “I believe in Marxism in my head, but I believe in 
Islam in my heart.” What’s going on? Is he kidding himself—compartmentalizing an 
obvious contradiction? Describe what you think he means. Other examples you can 
offer? 

3. 	 Gladney says that the Chinese state earlier established campaigns that discouraged “local 
nationality chauvinism” and promoted “nationality unity” (p. 67). Can you think of any 
equivalent pronouncements made by our government or other governments? 

4. 	 Gladney says that Hui have Qur’anic names and Chinese names. Do you know of any 
similar examples? 

5. 	 Gladney speaks of the “cultural organization” of Hui identity. What does this mean? 
Other examples can you come up with? 

6. 	 During the Cultural Revolution in 1966 (the “10 catastrophic years”) the Red Guard 
desecrated graves, smashed mosques, destroyed genealogies. What other examples can 
you think of involving similar destructive behavior in the name of state “reform”?

 7. 	 Gladney provides a number of examples of ethnic division of labor between Han and 
Hui. What are they? Give two examples of ethnic division of labor in this country. 

8. 	 There are advantages to being Hui in the Chinese state at present (p. 77-78; pp. 128-129). 
What are they? Which ones do you think are fair? Connect to the current debates over 
affirmative action in the U.S. 

9. 	 The Hui have an interesting idea of “tainted” blood passed down from female to female. 
Discuss the genetics that would make this possible (p. 89)—i.e., so that the taint wouldn’t 
get passed equally onto the men. What’s going on here?  What kind of kinship system do 
the Hui and Han have? Can you think of other cultures with the same kinship system? 

10. 	 Gladney found that “women tend to disappear from family oral histories.” Why? Contrast 
this with the U.S. and other countries you know about. 

11. 	 Gladney talks about “marrying up” (p. 100). Discuss. Does this happen in the West? 

12. 	 Some Hui avoid even saying the word “pig,” substituting euphemisms. Can you give 
other examples of tabooed words, and why they are tabooed? Are any of your examples 
linked to ethnic identity? 

1
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13. 	 Gladney says that for the urban Hui, ethnoreligious identity is often authenticated and 
judged by one’s qing zhen lifestyle (p. 132). Give two examples of similar criteria for 
claiming and maintaining ethnic identity in the U.S., or another country you know. 

14. 	 Some Han resent certain advantages the state has provided the Hui (for example, on pp. 
76-77). Discuss. 

15. 	 Why has the state reversed its previous stance toward ethnoreligious identity and 
practice, at least in the case of the Hui? 

16. 	 Describe tongyangxi (minor) marriage (p. 92). What do you think of this practice? Why, 
do you think, does it exist?  Do you think these marriages are likely to be more 
successful, or less successful than conventional marriages? 

2
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Questions on Gladney 135-176 

 
1. 	 What are the overall lessons of Gladney’s book? 
 
2. 	 How was Gladney’s research affected by the restrictions the Chinese government placed 

on him? Were there any benefits from these restrictions? 
 
3. 	 To what degree do all the people labeled Hui constitute an ethnic group, in your opinion? 
 
4. 	 The Chinese state did not recognize the Quanzhou petitioners as Hui until 1979. Why did 

the state finally change its position? 
 
 5. 	 George De Vos writes, “Ethnicity in its deepest psychological level is a sense of survival. 

If one’s group survives, one is assured of survival, even if not in a personal sense” 
(1975). Discuss. If you agree, do you have any specific examples?  

 
 6. 	 The Fujian Hui during the Ming dynasty were forbidden to speak Arabic or Persian, wear 

foreign dress, or live in completely separate Muslim communities. Why?  
 
 7. 	 Describe non-Hui opinions about the advantages of being Hui in present-day China. 
 
8. 	 Can you provide other examples of state-promulgated policies that restricted members of 

ethnoracial or ethnoreligious groups? Our age of multiculturalism disapproves of such 
state discrimination. Are such measures ever justified? 

 
9. 	 What did you like about Gladney’s book? Dislike? 
 
10. 	 What’s the most significant thing you learned from Gladney’s book? 

 
1
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5 and 6 NATION AND NATIONALISM I, II 

Read: Read: Eriksen, 2002. Nationalism. In Eriksen, Ethnicity and Nationalism: 
Anthropological Perspectives (3rd ed.). London: Pluto Press: 117-146 

Simon Harrison, 1999. Identity as a scarce resource.  Social Anthropology 7 (3), 
239-251 

I. 	 “Nation” as linked to a state is a NEW idea 

A. 	 The modern sense of the word is no older than the 18th century 

1. 	 The word and related words have been around 

2. 	DISCUSS: other meanings? 

a. 	What does “Indian nation,” “Cherokee Nation” suggest to you? 

b. Can we say “American nation”?  Why or why not? 

c “United Nations,” “Wealth of Nations”? 

1) 	 Could the UN just as easily be “United Countries”?  Or 
“United States”? (except that one’s taken) 

B. 	 “Nations,” in the sense of “nation-states” are also new 

1. 	“Nation,” “state,” “country,” “nation-state” 

2. 	DISCUSS: provide examples of actual nation-states—states that contain 
only one nation, one “people” 

a. 	There really aren’t many 

b.	 Dominican Republic (unusual for Caribbean) and Oceania 

c. 	 Japan almost qualifies (non-Japanese: Ainu, Koreans) 

C. 	 How can we define “nation”? 

1. 	 One author, Eric Hobsbawm, says we can’t characterize nation-states 
using an a priori (established beforehand), objective set of distinctions 
that allows us to distinguish a nation from other entities 

1
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2. 	 Each nation is the product of particular, localized, or regional historical 
conjunctures 

3. 	 It’s not like classifying birds or lizards, where you can work out a priori 
criteria 

4. 	The criteria themselves are fuzzy, shifting and ambiguous (language, 
ethnicity) 

5. 	Hobsbawm:

 a. 	Defining a nation by its members’ consciousness of belonging to it 

b. 	Is tautological (a circular argument), and provides only an a 
posteriori (afterwards) guide to what a nation is 

6. But, Hobsbawm says that an initial working assumption might be: 

a. 	 Any sufficiently large body of people whose members regard 
themselves as members of a “nation” 

7. 	DISCUSS: Exceptions?

 a. 	Israel? 

1) Is Israel a “Jewish state”?  If so, why? 

2) Is Israel a “Jewish nation”?  If so, why? 

b. 	Other examples? 

1) 	Gladney: if Tibet were a free state, there would be 
similarities in how that state and its citizens would be 
conceptualized—Tibetan—would be close to a nation-state 

II. 	 History of the concept of nation 

A. Root meaning of word: naissance, origin, descent (ancient French dictionary) 

1. 	Nación was an aggregate of the inhabitants of a territory 

2. 	 Could be a province, a country, a kingdom 

a. Was used when speaking of foreigners 

2
www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

39
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 

  
 

 
 

 
 
 
  
 

 

 
  
 
  

 

 
 
 
  

 
 
  

 
  
 
 
 

 
 

 
 

 

 
 

 
 
 

3 

3. 	 Words for “homeland”—one’s own place, township, land of birth: patria, 
tierra

 a. 	Territory of origin—pays natal (Old French) 

B. 	 Meanings in the languages that used some form of “nation”: 

1. 	 German: foreigner (a loan word, contrasted with volk) 

2. 	Territory of origin 

3. 	Common descent group…ethnicity 

4. 	 Speaking the same language 

5. 	 We could consider Castile, in Spain to be one of the earliest European 
kingdoms approximating the “nation-state” idea 

a. 	A bounded territory, a political unit, inhabitants spoke the Castilian 
language and shared the notion of being “Castilian” 

C. 	 In the 19th century in Europe, nation and nationalism developed in stages: 

1. 	 Originally seen as something purely cultural, literary and folkloric, not 
political 

2. 	 A body of pioneers and militants began promoting ‘the national idea’ in 
several countries—they were urban elites 

3. 	 Then nationalist programs start to acquire mass support 

D. 	 This process sometimes occurs 

1. 	Before the creation of a national state: Ireland 

2.	 Sometimes afterwards: “We have made Italy, now we have to make 
Italians”

 3. 	Sometimes never 

   a. 	  DISCUSS: Third World examples of #3? 

E. 	 The meaning changed over the 19th century to include notion of a political body 

1. 	Earlier: simply “the people”; later, the idea that this unit of people should 
have a government 

3
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III.	 Eighteenth century ideas about “the people” 

A. American and French revolutions: ideas about “one nation” and one state 

1. 	 American colonists were distinguished from King George and his 
supporters neither by ethnicity nor language 

2. 	 At that time, many of the modern meanings of “nation” simply didn’t exist 

a. 	Ethnicity, common language, religion, territory 

b. 	A common history, historical memories shared by those seeking to 
establish themselves as a separate state 

3. 	 American goal: overthrow colonial oppressor, be independent of England 

4. 	 French: overthrow régime and the entire fixed hierarchy of royalty, 
nobility, clergy (Catholic Church), and replacing it with “Liberty, 
Brotherhood, Equality” 

B. 	 Always present: the element of citizenship and mass participation 

1.	 And desire to be a national state 

2. 	French revolutionaries called one another “citizen” 

IV. 	 In the nineteenth century: 

A. The principle of nationality gained ground: its primary meaning was political 

1. 	 A “people” should constitute a state 

B. 	Eric Hobsbawm1 discusses major arguments that took place about the necessary 
preconditions 

1. 	 Had to be viable (culturally, economically, size) 

2. 	 Many arguments were made about size throughout the 19th century 

a. 	 “Ridiculous” that Belgium and Portugal be states 

   b. 	  DISCUSS: examples of very small states today?  Problems? 

1 Eric Hobsbawm, Introduction.  Nation as Novelty.  Pp. 1-45 in Nations and Nationalism since 1780: Programme, 
myth, reality.  Cambridge, 1990. 
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3. 	 After World War I, the “principle of nationality” appeared in peace 
treaties 

a. 	 Produced a Europe of 26 states (27 if we add Irish Free State) 

b. 	 None of these were then, nor are now, nation-states (i.e., a single 
“people”) 

1) 	 A recent study of regionalist movements in W. Europe 
alone counts 42 of them 

4. 	Notion of self-determination 

a. 	 Yes the idea was present in independence movements (Latin 
America) during the century 

1) 	 Except for Haiti’s in 1804, which no one accepted, really

 b. 	Empire was still very much present in Europe 

c. 	 The notion of each “people” needing to be independent and 
sovereign evolved during the late 19th and early 20th century 

C. 	 But how to establish criteria for “a people”? 

1. The French “people” did not all speak French, by any means 

a.	 The requirement that they speak French became a characteristic of 
French state-building 

b.	 Eriksen: speaking Breton was forbidden 

   b. 	  DISCUSS: other examples of imposition of a state language? 

V. 	 Ideology of state = nation = people continued to develop 

A. 	 Why this evolution from empires? 

1. 	DISCUSS: examples of empires 

a. 	British, French, Hapsburg, Ottoman 

2. 	An optional reading for next Monday’s (Oct. 3) class by Segal and 
Handler 
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 a. 	Contends that this development is intricately tied to colonial 
activity in the rest of the world 

3. 	 It is clear that “nation” ideology was closely linked to the development of 
modern states 

4. 	 A great deal of literature is concerned with this issue2 

B. 	 Empires did not see the need for a single “people” 

1. 	 In fact, they exploited these differences: worked to increase divisions 
between subjects 

a. 	 For example, the idea of “ethnic soldiering”—bring in soldiers 
from a different ethnicity/country to reduce the likelihood of 
alliances between civilians and military 

b. 	 At times rulers used soldiers belonging to an ethnic group that was 
the traditional enemies of the population 

C. 	 The idea emerged that strong states need citizens who think alike and share 
identity in various ways 

1. 	 Notion of the right to rule conferred by divinity was losing legitimacy 

a. 	 All states claim a monopoly on use of legitimate force 

b. 	 But is very costly if force is the main way of maintaining rule 

2. 	 Citizens of a state ideally would embrace one language, one heritage, one 
religion, etc., and so would agree to being ruled 

a. 	Loyalties to other groups came to be seen to compete with loyalty 
to the nation-state (family, religion) 

b. 	Familiar idea? 

    1)  DISCUSS: current examples? 

3. 	During the 19th century many subject populations made the argument that 
“a people need to be sovereign” 

4. 	 Newly recognized states’ legitimacy was based on concept of nation 

2 See Benedict Anderson, 1983. Imagined Communities: Reflections on the origin and spread of nationalism. 
London, Verso.  Ernest Gellner, 1983.  Nations and Nationalism. Oxford: Basil Blackwell. 
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a. Belgium, Serbia, Greece, Romania, Bulgaria 

5. Changes in the economic system also supported the shift 

a. 	Each territorially circumscribed state tended to pursue mercantilist 
policies as a unified whole 

b. 	 Extra-territorial, transnational units played a larger role  

1) Both prior to the nation-building period and currently 

2) Earlier: Hanseatic League in Northern Europe is an 
example3

    3) 	  DISCUSS: present-day extra-territorial, transnational 
units? 

a) International markets, international trade 
agreements, European Union 

c. Note that empires were still very much present 

1) 	But they were colonial empires 

2) 	 Note that various populations in Europe continued to feel 
they were under colonial rule 

3) 	 June 28, 1914 Archduke Franz Ferdinand, Austro-
Hungarian assassinated by a Bosnian nationalist, in effect 
beginning WWI 

VI. 	 How Nationalism was employed 

A. 	Nationalist movements gained in strength 

1. 	 National unification or expansion 

a. 	Germany, Italy, Greeks 

1) 	At the moment of Italy’s unification, 2½ % of the 
population spoke Italian 

B. 	 Hobsbawm points out that the concept of “nation” was manipulated 

3 An alliance of trading guilds existing from the Middle Ages to the Early Modern period (from the 13th to 17th 

centuries) that monopolized trade in the Baltic and some parts of the North Sea. 
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1. 	 There was no historical precedent whatever for the formation of 
Yugoslavia 

2. 	 No one questioned existing states’ multinationality—in Britain, France, 
Spain 

a. What these minority people felt wasn’t considered important 

1) 	And many individuals belonging to these groups did favor 
unification 

b. 	 Many felt they were better off—bigger is better 

1) 	 How, it was asked, could the Slovenes possibly manage by 
themselves? 

3. 	Evolutionary ideology was very strong: these small groups, languages, 
were seen to be doomed as civilization progressed 

   a. 	  DISCUSS: examples of “doomed” European languages you know 
about that didn’t die out? 

b. 	 The evolution to larger units was seen as following natural law— 
inevitable

 c. 	Society was to evolve from family and tribe to a nation-state 

d. 	 From the local to the regional, the national and eventually global 

1) 	Familiar idea that at the next phase in human evolution, 
ethnic and national barriers will melt and dissolve 

2) 	Attempts to construct artificial world languages (e.g., 
Esperanto) are an example 

4. 	 Folklorization processes of cultures and languages 

a. 	 Campaigns to preserve the dialects 

b. 	 A new idea that contradicted the notion that these variants should 
be eliminated, in order to foster national unity through a single 
standardized language 

1) 	 Spaces opened up for thick Irish and Scottish accents on the 
stage…so long as safely reduced to appendages 
(Hobsbawm) 

8
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2) Songs in Neapolitan became positively valorized

 c. 	Folk museums were built; anthropologists were hired to recover 
oral traditions, etc. 

9
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6 Questions on Eriksen, “Nationalism” (117-146), 

 and Harrison “Identity as Scarce Resource” 
 
1. 	 Eriksen says that I. M Lewis sees no reason for distinguishing between “tribes” “ethnic 

groups” and “nations,” since the difference appears to be one of size, not of structural 
composition or functioning. Do you agree? Discuss. 

 
2. 	 What does ideology mean? 

 
3. 	 Eriksen refers to Benedict Anderson’s notion of the nation as “imagined community.” 


Discuss. 

 
 4. 	 Many people are willing to die for their nation. Where does such strong loyalty to the 

nation come from, do you suppose? 
 
5. 	 Eriksen discusses rituals and symbols relating to nationalism. List five symbols designed 

to elicit loyalty and a feeling of belongingness to a nation (yours or another). Discuss 
three rituals. 

 
 6. 	 Describe the creation of the Norwegian nation (Eriksen pp. 122-125). 
 
7. 	 Eriksen writes that when certain practices in a region of a country become reified as 

national symbols, their meaning changes (p. 124). Discuss, providing two examples. 
 
8. 	 Kinship ideology, feudalism and religion were ways of organizing people efficiently in 


pre-modern Europe and elsewhere. Why was this no longer so in the 18th and 19th
  
centuries? 


 
9. 	 Describe the differences between pre-modern states and modern nation-states. 
 
10. 	 In what ways does nationalism benefit the state? What are nationalism’s benefits for the 

citizens of a state? 
 
11. 	Describe the technological prerequisites for modern nation-states, as discussed by 

Eriksen. 
 
12. 	 Give three recent examples of the U.S. media playing an important role in the 

reproduction and strengthening of nationalist sentiments. If you are from another country, 
see if you can provide examples from there. 

 
13. 	 Give three examples of religion and metaphoric kinship being used to symbolize 

nationalism, in the US or elsewhere. 
 
14. 	 What is liberalism? Fascism? Feudalism? Capitalism?  
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15. 	 If urbanization and individualism create a social and cultural vacuum in human lives 

because family and kinship decline in importance, how does nationalism promise to fill 
it? 

 
16. 	 Provide three examples of nationalism that targets the state (Eriksen pp. 132-133). 
 
17. 	 Give an example of a non-violent manifestation of nationalist sentiment that targets 

another nation. 
 
18. 	 Eriksen describes the violent symbols in the conflict between Sinhalese and Tamils in Sri 

Lanka—images of evil, death, etc. Provide one example of a similar symbol of US 
nationalism.  

 
19. 	 Because nationalism is tied to states, boundaries are ideally unambiguous and binary— 

for example, one is or is not a citizen of a given nation-state. Discuss how German 
nationalism turns out to be far more complicated (Eriksen pp. 136-139). 

 
20. 	 Discuss plural societies/states, whose nationalism is not ethnic in nature. Is the US a 

plural society? Argue for this notion. Against it. 
 
21. 	 Harrison argues that conflict may emerge because two groups see themselves as having 

“irreconcilable claims or aspirations to the same identities” (p. 239). Does his argument 
make sense to you? Discuss. 

 
22. 	 Assume your identity is represented by “inalienable possessions.” What would some of 

them look like? (Harrison: “Everywhere, people own objects so deeply imbued with their 
identities that they make every effort to keep these symbolically vital assets to 
themselves” pp. 239-240.) 

 
23. 	 “Identities that continue over time are therefore never more than provisional 

constructions which social actors preserve with effort…” (Harrison p. 240). Can you 
think of an MIT example? 

 
24. 	 “Unauthorized copying” of identity. Discuss one of Harrison’s examples. 
 
25. 	 To what degree, do you think, the controversy over Ayers Rock in Australia discussed in 

Harrison mirrors controversies in this country over lands claimed as sacred by Native 
Americans?  
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7 Questions on Eriksen, Ethnic Identity and Ideology (70-94); Eriksen, Ethnicity in History 
(95-114); and Maybury-Lewis, “Ethnic Groups” (47-79)

 1. 	 If you can, provide an additional example of an “anomalous” ethnic category similar to 
the two discussed by Eriksen (Pakistani children in Norway; “Black British”).

 2. 	 “People may be virtually forced to take on an ethnic identity, even if they would have 
preferred not to” (p. 77). Any examples come to mind?

 3. 	 “Generally speaking, social identity becomes most important the moment it seems 
threatened” (p. 81). Provide two examples. (Eriksen says the same about ethnic identity 
on p. 80.) 

4. 	 Eriksen mentions two possible ways new ethnic categories may emerge. What are they? 
(pp. 82-83) 

5. 	 Eriksen discusses an author who states that the Huron (Native Americans) “have 
achieved their present position…through the deliberate creation of an ethnic counter 
culture” (p. 84). What does this mean? 

6. 	 “The boundary between that which is useful and that which is meaningful becomes 
blurred” (p. 89). What is Eriksen referring to? 

7. 	 “Ethnic identity becomes crucially important the moment it is perceived as being under 
threat” (p. 92). List 3 kinds of threats. 

8. 	 What is ethnogenesis (p. 95 and following)? 

9. 	 Eriksen states (p. 100) that ethno-racial categorizations “and their accompanying 
evaluations and stereotypes, are the work of colonial history and a particular division of 
labour and political power,” and that they are not natural. Is this your opinion? Discuss. 

10. 	 Summarize Eriksen’s discussion of “‘Black’ ethnogenesis” (100-101). 

11. 	 In several places Eriksen speaks of “reifications” and uses the verb “to reify.” What does 
he mean? 

12. 	 Discuss some of the results of the interactions between Blacks and South Asians (from 
India) originally brought over as indentured servants in a number of Caribbean countries. 

13. 	 “The ‘Yoruba,’ a major Nigerian tribe or ethnic group, is a 20th-century phenomenon” (p. 
106). Discuss, bringing in, if you can, Peel’s analysis of Yoruba ethnicity (pp.112-114). 
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14. 	 “…the terms ethnicity and ethnic group only came into use recently…used systematically 
around the 1950s” (Maybury-Lewis, p. 50). What concepts were used previously—or 
perhaps there was no need for these concepts? 

15. 	 Maybury-Lewis describes a “supreme irony” resulting from the Soviet nationalities 
policy on p. 57. What was this irony? How does this situation compare to the Chinese one 
Gladney analyzes? 

16. 	Describe the nation-building project in Indonesia—making a nation out of a huge, 
extremely diverse archipelago. How successful has it been? 

17. 	 How successful have Indonesia and Spain been at containing ethnic violence? 
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7 ETHNICITY, STATE, NATION 

Read: Eriksen, Ethnic identity and ideology: 70-94; Ethnicity in history: 95-115. 
  David Maybury-Lewis, Ethnic groups:  47-79 

I. 	 Summary of nationalism 

A. 	 Role of liberal ideology? 

1. 	 Belief in social, cultural, political evolution: notion of progress 

2. 	 Liberal ideology is the underpinning of familiar slogans like the French 
Revolution’s “liberty, equality, fraternity”  

   a. 	  DISCUSS: how does the U.S. Declaration of Independence put it? 

b. 	Remember: this revolution was mainly one of liberation from 
colonial power, fight for sovereignty 

c. 	Nationalism arrived later 

3. 	 But don’t equate this meaning of “liberal” with its current meaning of 
progressive—on the political left 

a. 	Maybury-Lewis speaks of the liberal state, which was the model 
for nation-building in Europe and liberated colonies 

1)	 Self-determination, republic, democratic, people are 
citizens, not subjects of a monarch,  

b. 	For example, nationalists may want ethnic cleansing (very un-
liberal)

 1) 	Despite being politically liberal in some ways 

a) E.g., anticlerical (anti-religious) 

c. 	Another example: nationalism and eugenic reasoning may go 
together 

1) 	Idea of strengthening the nation, and so may be against 
birth control, abortion 

2)	 Nicolae Ceaucescu of Romania under the Soviets  

1
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B. 	 Characteristics of nationalism1: 

1. 	 Is primarily a principle that holds that the political and national unit should 
be congruent 

2. 	 “Nation” is not primary nor an unchanging social entity….is historically 
grounded, the “nation-state” meaning emerged fairly recently 

a. 	Although nationalist sentiment may contend that “a people” (a 
nation) have lived a long time in the same place 

3. 	Nations are not natural, God-given, etc. 

a. 	This is why nationalists are so interested in what historians are up 
to 

1) 	Example of anthropologist Anastasia Karakasidou’s 
research on Greek Macedonians speaking a Balkan 
language2 

2) 	 She was denounced by the Greek Parliament, and received 
death threats from Greek nationalists living in New York 
city

 b. 	Simon Harrison discusses Greek feelings about use of the word 
“Macedonia” 

4. 	 Nationalism sometimes takes preexisting cultures and turns them into 
nations 

a. 	Sometimes invents them 

b. 	Often obliterates pre-existing cultures 

   c. 	  DISCUSS: Examples from Eriksen? 

   d. 	  DISCUSS: China and nationalism in Gladney 

5. 	 Nationalism comes before nations. Nations do not make states and 
nationalisms, but the other way around. 

6. 	 Nationalism emerges only at a point of intersection of politics, technology 
and social transformation 

1 Hobsbawm agrees with Gellner (1983) in the list that follows. 

2 Karakasidou, Anastasia N., 1997. Fields of Wheat, Hills of Blood: Passages to Nationhood in Greek Macedonia, 

1870-1990. Chicago: University of Chicago Press.
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a. 	 Particular stage of technological and economic development 

b. 	Standard languages cannot emerge before printing; need for mass 
literacy, mass schooling 

C. 	 So, nations are dual phenomena 

1. 	Constructed by political forces 

2.	 But any analysis must include John Stuart Mills’s notion of desire (see 
Eriksen chapter) 

a. 	 The role of ordinary people’s assumptions, hopes, needs, longings 
and interests in the process 

b. 	 By no means do nationalist activists always accurately represent 
these feelings 

    1)  DISCUSS: Examples you can think of? 

2) Chechnya: activists drew on the repression they suffered 
under the Soviet Union and post-Soviet Russia 

3) Who knows what the majority of Chechnyans felt, or feel at 
present? 

4) It is difficult for a researcher to get at these feelings 

II.	 Pre-modern compared to modern states: brief history 

A. 	Pre-modern period 

1. 	Tribes 

   a. 	  DISCUSS: What do you think of when you hear this word? 

    1)  “Other”

 2) Exotic 

3) Examples from the movies? 

b. 	Tribal societies have classically been seen as: 

1) Small-scale (not large populations) 

3
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4

 2) 	With their interaction structured around: 

a) Kinship networks and face-to-face interaction

 c. 	“Tribal” is an anthropological classification, although a 
problematic one 

d. 	Pre-modern, small-scale societies: three types of subsistence 
modes 

1) Hunter-gatherers

 2) Horticulturalists

 a) Gardeners: subsistence mode lacking the plow and 
draft animals 

b) Note that horticulturalist societies can in fact be 
very large—some African kingdoms, for example

 3) Nomadic pastoralists 

2. 	 Contrast with the great pre-modern dynastic states 

a. 	Which were characterized by the fourth subsistence mode, 
agrarian: plow and draft animals 

b. 	“The fertile crescent”: Babylonia, etc. were agrarian 

3. 	Some pre-modern states were horticulturalist 

a. 	New World (Aztec, Maya, Inca) 

4. 	 In general these great ancient states developed where water was scarce 
(exception: Maya) 

a. 	One hypothesis (overly simple) argues that civilizations developed 
in arid zones 

1) 	 Because there was a need to organize to develop the 
technology that allowed for optimal water distribution 

b. 	 As well as develop a socio-political organization that ensured an 
appropriate distribution 

4
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5. 	 More familiar to us: feudal agrarian states in Europe during the Middle 
Ages 

6. 	These states were not integrated nationally 

a. 	Their subjects were locally integrated, under the rule of a member 
of the nobility who collected tribute

 b. 	Socialization and social control were largely handled locally 

c. 	 Armies tended to be professional, without the ideology of “moral 
duty of all to fight for one’s country” that we find in nations 

7. 	 Compared with modern nation-states these earlier dynastic states: 

a. 	 Placed few demands on the majority of their citizens 

1) Note: oppression, exploitation could be brutal 

a) Building Egyptian, Mayan pyramids 

2) 	But few demands on them as citizens—not much state 
bureaucracy

 b. 	No nation-building was needed because the boundaries were 
always shifting 

1) 	 No sense of a need to have populations within the borders 
share a culture, language 

2) 	The subject populations just needed to be loyal to the 
rulers,

     a) 	  Pay  taxes  

b) 	 Consent to be conscripted as labor (e.g., road-
building), etc. or for military

 c. 	Pre-modern dynastic kingdoms in Europe weren’t “French” or 
“British” as they are understood today 

1) 	Inhabitants were subjects to a monarch, not citizens 

III.	 Modern Period 

A. 	 Ethnic identity formation and boundary maintenance increase 

5
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1. 	 Ethnic identities tend to attain their greatest importance in situations of  

a. 	Flux, potential ambiguity 

b. 	Change 

c. 	Resource competition

 d. 	Threats against boundaries 

B. 	 Ethnic identity formation and attention to boundary maintenance are found in 
societies undergoing modernization: 

1. 	Industrializing 

2. 	 The scale increases: a large number of people might participate in the 
same economic system 

3. 	 Pre-modern ideologies were based in kinship, feudalism and religion  

a. 	In industrial capitalism context, these were no longer capable of 
organizing people efficiently 

4. 	 Eriksen provides a number of examples from Africa showing how ethnic 
formation changes, adapts 

IV. 	 Nationalism and ethnicity 

A. 	 Note that “isms” refer to sets of beliefs, theories, ideologies 

1. 	DISCUSS: meaning of “ideology”? 

2. 	Two main—often interrelated—meanings for ideology 

a. 	 First, a pejorative meaning: a given ideology is in fact an illusion, a 
set of false ideas 

b. 	 Second meaning: the set of ideas that arise from a definite social 
class or group 

B. 	 Definitions of the ideology of nationalism? 

1. 	 Gellner: a political principle which holds that the political and the national 
unit should be congruent 

6
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a. 	 But, asks Eriksen, what is “the national unit”? 

2. 	 Another: the belief that ethnic boundaries should not cut across political 
ones 

3. 	 Nationalism holds that the political organization should be ethnic in 
character in that it represents the interests of a particular ethnic group 

4. 	 Another definition: ethnic ideologies that hold that their group should 
dominate a state 

C. 	Benedict Anderson’s characterization of nationalism: it posits an imagined 
community 

1.	 Imagined because members of nations will never know the vast majority 
of their fellow members; community because the ideology holds that 
members share a culture 

2. 	 The same goes for large ethnic groups: they are imagined ethnic 
communities 

3. 	 What’s special to the nationalist “imagined community” is that it is seen to 
be embedded in the state 

4. 	 The national state is imagined by its members as both inherently limited 
and sovereign 

5. 	 The ideology holds that members’ loyalty and attachment should be 
directed towards the state and the legislative system 

D. 	 So, nationalism is an ideology about culture and power 

1. 	Self-conscious culture 

a. 	By now we understand that nation-building requires “talk about 
culture”

 2. 	Nationalism reifies culture—DISCUSS

 a. 	Enables people to talk about their culture as though it were a thing, 
a constant 

E. 	 Additional discussion of theories about the causes of the rise of nationalism 

1. 	All scholars mention the role played by modernization 

7
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2. 	 All scholars mention the role played by industrialization 

3. 	 An article by Segal and Handler3 argues that the rise of nationalism in 
Europe and the Americas must be seen in the larger context of 
colonization

 a. 	They insist that analyses of nationalism must look at the entire 
global picture 

b. 	 They provide a critique of Euro-centric views of the development 
of nationalism 

c. 	 They argue that all analyses of nationalism have to examine the 
political economy of colonialism and the role of racial ideologies 
in justifying it 

d. 	 For instance, they argue that we cannot look at British 
nationalism’s evolution  

1) 	Without looking at Ireland as a colony; at Britain’s Atlantic 
coast colonies; at the British West Indies

 4. 	Also, various authors, in addition to Segal and Handler, argue that much 
of the theoretical characterization of nationalism does not fit the nation-
building processes that take place in former colonies 

a. 	 For example, Eriksen’s example of Trinidad: its nationalism is 
built, not on autochthonous, indigenous people and their culture, 
nor on ancient folkways being re-discovered 

1) 	 But built on forging a nation out of two immigrant 
populations: African and E. Indian 

2) 	Nationalism consequently looks very different in countries 
like Trinidad

    3) 	  DISCUSS: Eriksen’s discussion of the changing ethnic 
formation of East Indians and Blacks in Trinidad? 

5. 	 A new kind of nationalist ideology is required if former colonies are to 
successfully develop into nation-states 

a. 	 If they are to be capable of creating cohesion and loyalties 

3 Daniel Segal and Richard Handler, 1992. How European is nationalism? Social Analysis 32: 1-15. 
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8 Study Questions on Schein, Robbins, and 
Maybury-Lewis “The State” 

1. 	 Referring to the image of the “g-stringed other woman,” Schein says the “heterosexual 
gaze common to Western consumption of such images is not necessarily dominant in other 
contexts” (p. 474). What is the “heterosexual gaze”? What is she talking about?

 2. 	 Schein argues that a self/other binarism between China and the west began to dissolve in 
the 1980s, and that in fact procedures like cosmetic surgery produce not imitations of 
western bodies but hybrids. She draws an analogy with the “creolizing artifice” that results 
from “the relaxing and dyeing of black hair” (p. 477). Describe her argument. 

3. 	 What does Schein mean by “the alterity of the feminized folk, an internalized site of 
difference” (p. 474)? What does “alterity” mean? Do we have anything similar? 

4. 	 What does the westernized “white” woman mean in China today, according to Schein? 

5. 	 Schein says that in the body of the white woman is both the object of consumption and its 
agent. What does she mean? 

6. 	 What major change in symbols of femininity occurred in China between the 1980s and 
1990s, according to Schein? 

7. 	 Schein speaks of situations in which women become sites for debates over tradition and 
modernity. Give three examples of this process from our reading. 

8. 	 Schein describes a process of “internal orientalism” in which non-Han minorities were 
represented in a type of film made in the 1980s as “an idealized folk that was both 
feminized and peasantized” (p. 478). This image, she says, served as a counterweight to 
Westernization. Describe the similarities between the West’s image of China and this 
cinematographic image of non-Han “folk.” 

9. 	 Schein describes a reversal in some of the 1990s images of the non-Han rural inhabitants 
of the margins of China, from that of “less-than-modern” to images said to be 
“charming,” and “amazing.” A Hong Kong clothes designer found them to be a source of 
“authentic” cultural production which he said he would use in his trendy designs (p. 479). 
She calls this “nationalist nostalgia.” Discuss and provide an analogous example from 
elsewhere in the world. 

10. 	 Schein (p. 481) speaks of “a reorganization of the global order through postnational 
linkages that supplant or rival territorial nation-states.” Provide 3 examples of such 
“postnational linkages.” 
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11. 	 Robbins writes out of a certain position, from a certain perspective. Compare this stance 
to Schein’s and Maybury-Lewis’s. 

12. 	 “…however good the simulation, it does not amount to the real thing” (Robbins p. 68). 
Discuss this argument. If true, would it apply to all non-European cultures’ efforts at 
modernization? If false, how do countries adopt the values and institutions of “Western 
civilization” while avoiding becoming “mere simulations”? 

13. 	 Robbins (p. 69) quotes Richard Tapper on Kemalist (Mustafa Kemal) doctrine: 

[It] was an alternative to Islam in providing identity and organising principles of 
life. At the public level, it was no substitute for the divine laws of Islam; at the 
individual level, it could not meet intellectual needs for an ethics and an 
eschatology, and its ideology and values were inadequate, shallow and thin. 

Argue in favor of this view of secular Western culture. Argue against it. 

14. 	 Robbins describes two kinds of nationalisms in Turkey—one representing the “real” 
Turkey, the other deriving from “official and state culture” (p. 72). Describe the way each 
is nationalistic, and discuss why they are so opposed. 

15. 	 Discuss the problems that arise from an overly simple opposition of “traditional” and 
“modern” using two examples from our reading so far. 

16. 	 What is Robbins referring to with the phrase “civil society”? 

17. 	 On p. 74 of Robbins, what does “liberal” mean in the phrase “new liberalized economic 
order”? 

18. 	 On pp. 77-78 of Robbins, sociologist Nilufer Gole talks about a new social group of 
Muslim engineers interested in “changing the paradigm of modernity,” separating it from 
westernization. She says they realize that “modernity can only be produced through local 
cultural identities and social structures.” Argue in favor of their position. Against it. 

19. 	 Robbins’ discussion on pp. 79-82 is not anthropology. What is it? 

20. 	 Having read Eriksen and Maybury-Lewis, what definition of “state” is most useful to 
you? 

21. 	Contrast “nation building” and “strengthening the state.” 

22. 	 Why was the study of ethnicity and the state comparatively neglected until the 1990s, 
according to Maybury-Lewis? 
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23. 	 Maybury-Lewis quotes Michael Walser: “for the moment…pluralism in the strong 
sense—one state, many peoples—is possible only under tyrannical regimes” (1982: 6).  
Defend this position. Critique it. 
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9 CULTURE: DEFINITIONS 

Read: 	 Eriksen, The social organisation of cultural distinctiveness, 43-69  
Nagel, Constructing culture, 43-54; Deconstructing ethnicity, 60-72 
Richard Handler, 1985. On having a culture: nationalism and the preservation of 

Quebec’s patrimoine 

Definitions 

A. 	 As is the case for most of our other analytic terms, “culture” is polysemic 

1. 	 It has multiple, related meanings 

a. 	 Think of the various concepts of culture offered in the pieces by 
Eriksen, Nagel, and Handler 

2. 	 Related to the “culture” in agriculture; also, think of “culturing” microbes 
in a petri dish 

a. 	 The piece we’ll read by Malkki later on discusses agricultural 
metaphors, for example, a culture is “rooted” in a place 

b. 	 Nagel says that one image of Native Americans is that they’re 
“rooted.”

  3. 	 DISCUSS: Your definition of culture? 

a. 	Connections between earlier meaning and your definition? 

B. 	 One definition: culture is beliefs and practices shared by a group 

1. 	Very common definition 

a. 	Culture is clearly not the idiosyncratic beliefs and behavior 
peculiar to one person 

2. 	 Nagel (p. 43): “Those ideational and material aspects of social life— 
language, religion, ceremony, myth, belief, values….are the substance of a 
people.” 

3. 	DISCUSS: possible problems with this definition? 

a. 	First, like “nation” and “ethnicity,” what/who are the “people” who 
share this culture is difficult to specify 

1
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b. 	 Not self-evident, even though you may think it is 

c. 	Second, all cultural systems to some degree depend on their 
members not sharing the same knowledge or beliefs 

1) 	 For example, even in very small-scale, seemingly 
homogeneous societies 

a)	 Men and women will not share the same cultural 
knowledge—and this non-sharing will be built in, 
not accidental 

2) 	In modern societies 

a) 	 The management, foreman, and workers in a factory 
will not share the same understandings of the 
institution they all work in 

b) 	This non-sharing also is built in—it’s necessary for 
the proper function of the factory 

     c) 	  DISCUSS: MIT examples 

4. 	Definition can’t handle change very well 

a.	 All those examples in Eriksen of people leaving one culture for 
another (Fur, Bagara in Darfur, studied by Haaland) 

5. 	 Nor can it handle complex ethnic interactions, in which all actors share the 
rules for interaction, even though they belong to different “cultures” 

C. 	 Another definition: high culture: literature, ballet, opera, poetry: Culture 

D. 	 Another: the notion of a culture: Eskimo culture, Polynesian culture, African-
American culture, Norwegian culture 

1. 	 Note that only one of these examples of “culture” is coterminous with a 
nation-state 

2. 	 But three are located in space—the exception is African-American culture 

a. 	Anthropologists (and others) traditionally saw several kinds of 
divisions between cultures 
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1) 	 The world’s cultures were seen to live in distinct 
geographical territories 

a) Culture made places out of spaces 

2) 	 Although some members might have left: for example, 
“overseas Chinese” 

b. 	An isomorphism of place and culture was assumed 

3. 	 What are the problems we encounter if we link culture with place? 

a. 	 The Hue: how does a space achieve a distinctive identity as a 
“Hue” place? 

b. 	 What is “the real England,” and what relationship does it have to a 
particular bounded place? 

1) 	 By the end of the 20th century England is more an imagined 
state of being or moral location than an actual place 

c. Related problematic concepts: “native land,” “homeland,” “real 
American,” “American culture” (“America” is a place) 

4. 	This definition (a culture) also highlights the fact that culture, like 
ethnicity, is relational: it exists because there is something not-it: it can be 
compared to something 

a. 	 This is the idea behind saying “it’s a difference of culture” 

b. 	 We can say “MIT culture” and people know we’re talking about 
MIT, as opposed to Harvard or BU culture 

c. 	This relational feature is especially important to keep in mind 

1) 	 First, because of the importance of inter-cultural (inter-
ethnic, inter-national, etc.) relations in the real world 

a) Ethnic conflict, for instance 

2) 	Second, because understanding that a culture always exists 
in relation to other cultures often allows us to uncover sites 
of power—asymmetrical relations involving dominance 
and subordination, etc. 
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d. 	 Nagel, Handler and other authors we’ve read (e.g., Harrison) 
illustrate the important role power differentials can play

 1) 	And how important it is to analyze the images one culture 
has of another 

2) 	 The native art markets mentioned by Nagel, and the 
tourism 

E. 	 Another idea of culture: as adaptation 

1. 	 This concept of culture-as-adaptation seeks to explain why culture exists 
in the first place and why it changes

 2. 	Helps us understand the cultural evolution that has occurred during homo 
sapiens’ history on the planet 

3. 	Previous lecture mentioning different subsistence modes— 
Hunting/gathering, horticulture, nomadic pastoralists, agrarian states 

a. 	These are adaptations—cultural adaptations—to a specific 
environment 

1) 	 Interactions between environment and culture that are 
adaptive enough to allow the group to survive 

a) 	Technology is an aspect of culture in this definition 

b) 	Such cultural evolution brought us to our glorious 
position at present—we are able to live in many 
environments, some of them quite inhospitable 

c) 	 And we’ve gained enough power over the 
environment to turn it into a cinder 

2) 	 The emergence of a technology that permitted 
horticulture—producing (growing) one’s food rather than 
gathering it 

a) 	Is an example of cultural evolution 

b) 	 We can see it as adaptive because it allowed more 
food to be produced, allowed a more secure food 
supply, etc. 

4. Keep in mind when using this culture-as-adaptation definition: 
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a. 	 That what’s good for a group as a whole—what enhances its 
probability of survival—doesn’t always mean good for all of the 
individuals within the group 

b. 	There’s a constant tension, as a matter of fact 

c. 	Poor people don’t benefit from being members of a given culture 
the way rich people do 

1) 	 Example: producing food introduces a much higher 
possibility of plagues of insects, famines, etc., than is the 
case for hunter-gatherer-foragers 

2) 	People will starve even though food is available because 
certain cultural understandings and power relations 
withhold it from them 

5. 	 Remember: “adaptive” is always a relative term: Adaptive for what? For 
whom? Over what time span? In what kind of environment? 

6. 	DISCUSS: Other examples of authorized cultural practices not in the best 
interest of certain sectors or individuals? 

a. 	Mandated suicide

 1) 	Kamikaze pilots 

b. Although we say that mandated suicide is unfortunate for the 
individual; perhaps we say it shouldn’t have to happen 

1) This probably isn’t the viewpoint of the individual 

c. 	Other examples of cultural practices arguably not in the best 
interest of the individual practitioners? 

1) 	Fasting, going to the wilderness and eating honey and 
locusts, Plains Indians participating in the Sun Dance, 
breast implants, foot binding, high heels, infibulation, 
botox injections 

     a) 	  Tatooing?  

2) 	 People outside the culture will probably see these practices, 
and the ideology supporting them, as unhealthy, 
unnecessary, morally wrong, etc. 
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3) People inside the culture will defend them 

7. 	 When using this definition remember that cultures are never perfectly 
adaptive and adapted 

a. 	 And that a given culture may in fact be very maladaptive at a 
particular point in time due to changing conditions, ecological or 
social 

8. 	 Nagel’s book has many examples of the adaptability of culture 

a. 	 A given case might illustrate the process of assimilation, or show a 
successful way to resist assimilation pressures 

F. 	 Another definition of culture: “that which is taught” 

1. 	 Not simply “that which is learned” 

a. 	 Many animals learn all sorts of things, but we wouldn’t say they 
have culture 

b. 	 A child will learn that fire is hot and painful, but this lesson is not 
provided by the child’s culture if the learning comes from touching 
the stove flame and being burned 

2. 	 The notion of culture-as-teaching conveys the idea of intentional 
transmission 

a. 	 But we can argue that a lot of culture is not deliberately taught 

3. 	 In fact, much of the culture one learns is embodied, and learned half-
consciously or unconsciously 

a. 	 This is Bourdieu’s notion of habitus, described by Nagel, also 
mentioned by Eriksen 

b. 	 A set of assumptions, dispositions, and orientations that shape 
human thought and action, visions of the possible, the perceived 
choices 

c. 	 This is why if you’ve learned one culture, it’s hard to adjust to a 
new one 

G. 	 The question of Free Will 

6
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7 

1. 	 A member of a culture might even be aware that part of their culture is not 
in their best interests 

a. 	 But they might very well keep on doing/thinking/believing 
whatever it is 

2. 	 What role does individual human agency play? 

3. 	We aren’t automatons 

4. 	 But neither are we free agents always able to know what’s in our best 
interest and freely carry it out 

a. 	We’re not “Little monads guided solely by internal reasons” 
(Bourdieu and Wacquant1) 

5. 	 Nagel puts the difference this way: 

a. 	Culture as structure (a system that defines and shapes human 
thought and action) 

b. 	And cultural construction (a process by which culture is defined 
and shaped by human thought and action) 

6. 	DISCUSS: something you continue to do even though you know it’s not 
in your best interest? 

a. 	 Is this entrenched cultural habit or neurosis? 

1 Pierre Bourdieu and Loic Wacquant, 1992. An Invitation to Reflexive Sociology. Chicago: University of Chicago 
Press: 135. 
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9 Study Questions on Culture: Definitions 

Read: 	 Eriksen, The social organisation of cultural distinctiveness, 43-69  
Nagel, Constructing culture, 43-54, Deconstructing ethnicity, 60-72 
Handler, On having a culture: nationalism and the preservation of Quebec’s patrimoine 

1. 	 Both Eriksen and Nagel discuss “cultural construction.” Discuss this concept. 

2. 	 Describe the difference between taking an “instrumentalist” approach to ethnicity and a 
“primordialist” one.  What is your position on this matter? 

3. 	 Discuss the differences between ethnicity and social class and why, even though they 
overlap and correlate in a substantial number of cases, they should be kept distinct as 
analytic concepts.

 4. 	 Discuss Peruvian ethnicity as described by Eriksen on p. 61, including how social class 
and ethnicity interrelate.

 5. 	 Under what circumstances is it all right for an individual or a group to appropriate 
symbols, images, designs, and the like from another culture (including material objects 
like antiquities)? Relate Simon Harrison’s (Sept. 28) argument to this discussion. Provide 
one or more examples of symbols/images/practices that should not be appropriated, in 
your opinion. 

6. 	 How should the American flag be displayed? Are there any kinds of display that should 
be prohibited? Display of the flag changed greatly following 9/11; why, do you suppose? 

7. 	 “Habitus thus provides a structure for thinking that can be challenged in situations of 
social flux, where assumptions become problematic” (Nagel p. 45). Discuss, providing 
one example. 

8. 	 List three examples of symbolic and “expressive” components of culture (Nagel p. 45). 

9. 	 Nagel describes the Kansas Kickapoos adopting Anglo patterns of dress, education and 
religious practices to curtail further interventions from the Anglos because the Kickapoos 
then appeared acculturated enough to satisfy missionaries and Indian Service officials. Is 
this a sign of cultural resilience (a successful strategy to protect their culture, 
adaptation—a healthy sign), or of culture loss (acculturation—unhealthy)? 

10. 	 Nagel discuses the representation of indigenous people as rooted. What are the potential 
problems—from an indigenous perspective—with this seemingly positive 
characterization? 
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11. 	 What is your position concerning ethnic tourism? The marketing of Native American art? 
Native American gaming? 

12. 	 “Ethnicity is a process of construction or invention which incorporates, adapts, and 
amplifies preexisting communal solidarities, cultural attributes, and historical memories” 
(Conzen et al., as cited in Nagel, p. 60). Compare this with the other definitions of 
ethnicity we have discussed. Compare the concept of ethnicity, defined this way, to 
nationalism. 

13. 	 Discuss the arguments over the notions of “deconstructing ethnicity” and “deconstructing 
culture.” Discuss native people’s positions (as represented by the authors cited in Nagel). 
Discuss non-native activists’ and scholars’ positions. 

14. 	 A school girl, after a visit to class by Z. G. Standing Bear, said “there aren’t any real 
Indians left” (Nagel p. 71). What does “real” mean here? What does it mean to you—if 
you in fact find it meaningful in this context? Include in your discussion Vizenor’s 
statement, “Well, there isn’t any past. We’re it.” 

15. 	 Nagel makes points that are potentially upsetting to activists. Discuss the nature of their 
concerns. 

16. 	 Handler (p. 194) speaks of “the fetishism of material culture that animates governments, 
citizens, and museum curators alike in their zeal to preserve their ‘heritage.’” What does 
he mean? What’s a “fetish”? 

17. 	 Handler states that “the fundamental assumption of all versions of French-Canadian and 
Québécois nationalist ideology is that an individuated—that is, bounded and distinctive— 
nation exists.” (p. 198) Is this how you conceive of “nation”? What kinds of problems 
arise with this definition? 

18. 	 The H.M.C. recommended creating a historical museum as “a temple of national 
devotion.” Have you visited any historical museums? If so, can they be considered 
temples of national devotion? Can you suggest an equivalent site of “national devotion” 
in the U.S.? 

19. 	Preserving Québec’s patrimoine was said to be the surest means to “develop the patriotic 
spirit of a people.” (p. 199) Do you agree? What does patrimoine mean? 

20. 	 “In sum, what is historical and typical is authentic, truly French-Canadian.” (p. 200) 
Defend this statement. Contest it. 

21. 	 Design a museum of culture (regional, national, ethnic—you decide). What will you 
include in your museum? What will you exclude? Spell our your criteria for making these 
decisions. 
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22. 	 On p. 201 (Handler), someone remarks, “the notion of culture has just taken a step 
forward.” What was the change? Why was it to be seen as a “step forward? 

23. 	 What were some of the criticisms of the earlier attempts to preserve Québec’s 
patrimoine? 

24. 	 What would you do to preserve a historically important neighborhood in Boston, for 
example in Beacon Hill? What criteria would you use? What justifications for those 
particular criteria? 

25. 	 What does the phrase “concentration camp for culture” refer to (p. 206)? How well does 
this metaphor work in this situation? 

26. 	 Is “authentic” culture found in monuments and objects in museums? In “the ongoing life 
of ordinary citizens” (p. 207)? In something else? 

27. 	 What are museums (buildings, open-air museums like Williamsburg, VA) supposed to 
do, in your opinion? 

28. 	 On p. 208 Handler discusses Durkheim’s notion of the “contagiousness of the sacred.” 
What does this refer to? 

29. 	 What should Quebec’s definition of its patrimoine be, do you think? Should it include the 
English speakers living there (or who lived there in the past), and their artifacts and 
buildings? Should it include the province’s archaeological sites dating back to prehistoric 
Native American occupation? 

30. 	 Handler says the source of the “sacred” (and growing) patrimoine is the relationship of 
patrimonial property to the collective individual, the nation (perceived as a collection of 
individuals, each of whom replicates, and who together constitute, a collective individual) 
(p. 210). Is this your notion of “nation”? 
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Study Questions on Maybury-Lewis 81-103 (Genocide)  
and Eller 195-241 (Rwanda and Burundi) 

1. 	 Compare what Eller says about the shifting nature of the categorical designations “Hutu” 
and “Tutsi” to Gladney’s analysis of the category “Hui.” 

2. 	 Describe the role played by European racial aesthetics and racism in the received wisdom 
regarding differences between the Hutu and the Tutsi. 

3. 	 Compare and contrast the Rwandan genocide with the Third Reich’s “final solution.” 

4. 	 What did you know about the categories “Hutu” and “Tutsi” prior to reading Maybury-
Lewis’s and Eller’s essays? What did you know about the genocide in Rwanda? In what 
ways did these essays change your understanding of the situation? 

5. 	 Discuss the ethnogenesis of the Hutu and Tutsi categories as ethnic groups. What did 
these categories mean prior to colonization? How did colonization change them? What 
happened to them following independence, in particular what were the effects of 
instituting democratic rule? 

6. 	 On p. 83, Maybury-Lewis discusses “indirect rule” (also see p. 212 of Eller). What does 
this mean? 

7. 	 What conclusions can we draw from the Rwanda and Burundi cases about the likelihood 
of ethnic conflict becoming seriously violent, to the point of genocide? 

8. 	 Describe the arguments made by Tutsi for why they should rule Rwanda (Eller, p. 226). 
Describe those made by Hutu. 

9. 	 Eller says that Hutu and Tutsi were achieved statuses almost as much as they were 
ascribed ones (p. 202). What do these terms mean? How did an individual or a family 
achieve one or the other status? 
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Study Questions on Eller 143-193 (Kurds); Malkki 

1. 	 According to Eller, three conditions must be met before a group can be considered 
a nation. What are they? (p. 144) 

2. 	 Eller cites another scholar, Izady, who states that “Kurdish society remains 
heterogeneous in almost all those aspects that normally form the basis of an ethnic 
identity…” (in Eller, p. 144). What are these? How do the Kurds compare to the 
Hui in this respect?

 3. 	 Eller says that some of the most traditional characteristics of Kurdish society are 
the biggest impediments to being able to build themselves as a nation. What are 
these? 

4. 	 List the ways Kurdish nationalism differs from the vast majority of nationalist 

movements. 


5. 	 Describe two examples of the Kurds manipulating the governments of countries 
that contain Kurdish populations. Describe two examples where the Kurds were 
used as pawns by these states.

 6. 	 On p. 163 Eller says that “in a certain sense” the Kurdish tribal organization of 
today is a product of “the state systems that overarched Kurdish society.” How 
so? Compare to the case of the Hui. 

7. 	 Iraq, unlike Iran, has very little nationalist ideology. What are some of the 
consequences for the Kurds living in these two countries? 

8. 	 “Of all the interests at work in Kurdistan, however, the most enduring and 
pernicious is geopolitics.” (p. 164). Give two examples. 

9. 	 What does Malkki mean by “National Geographic”? 

10. 	 How “rooted” in land/territory/soil is our concept of culture? Give three examples 
of extremely “rooted” culture. And three examples of what we might call 
“unrooted” culture. 

11. 	 Describe the differences between the camp Hutu refugees and those of the town. 
What do the two groups—and the differences between them—tell us about 
culture? About nation? About ethnicity? 

12. 	 Malkki makes a couple of points that are potentially upsetting to activists. Why, 
do you think, would they be upset? 
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13. Nagel says that we tend to see Native Americans as “rooted.” Discuss, referring to 
Malkki’s points. 
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12: RACE I 


Read: Wade, Defining Race, 1-15; Existing Approaches to Race, 16-36; Historicising 
Racialized Natures, 37-68 

I. 	 Conceptions of race1 

A. 	 Race is a social fact 

1. 	 Wade emphasizes that when studying the history of race, one always 
needs to unpack the terms 

2. 	 For example, an earlier notion about racial type: 

3. 	 Saw it as something not directly observable 

4. 	 But rather, seen to be an underlying essence, subject to all kinds of 
variation in its observable manifestations 

5. 	DISCUSS: to what extent is this notion the opposite of current notions 
about race? 

B. 	 We must pay careful attention to how such notions change 

1. 	Wade discusses various notions about how a changing environment 
creates ‘fixed’ qualities

 a. 	Contradiction 

b. 	 E.g., God created humanity, but sometime in the remote past the 
races were established 

c. 	 Some people believed in polygenesis: distinct origins of the races 

2. 	He cites Young: 

a. 	“The question is whether the old essentialising categories of 
cultural identity, or race, were really so essentialised, or have been 
retrospectively constructed as more fixed than they were.  When 
we look at the texts of racial theory, we find that they are in fact 
contradictory, disruptive and already deconstructed.” 

C. 	 Earlier meanings of race included seeing it in terms of lineage 

1 The first part of this lecture follows Wade’s exposition of race. 
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1. 	 All the descendants of a given set of ancestors were members of a 
common stock 

a. 	E.g., the race of Abraham 

D. 	 The meaning changed so that by the nineteenth-century the concept of race was a 
system for classifying types 

1. 	 Humans were divided into a limited number of permanent racial types, 
sometimes seen as having distinct origins 

2. 	Static, relatively unchanging—although keep in mind Wade’s point about 
internal contradictions challenging this notion of fixity 

II. 	Today: 

A. 	 A typical definition of race: “an interbreeding population whose members share a 
greater number of traits with one another than they do with people outside the 
group” (Ferraro) 

1. 	 The notion of unambiguous categories based on distinct sets of biological 
attributes and inferred distinct descents 

2. 	 Note that establishing a boundary using this definition would be very 
difficult 

III.	 Underlying premises of the social construct of race: 

A. 	 First: biology determines behavior 

1. 	 Many earlier racial schemes included traits we no longer consider to be 
physically inherited—“degeneracy,” laziness, poverty 

a. 	Note Wade’s discussion of earlier “racial” classifications that 
allow for environmental influence, effects of culture 

2. Cultural, moral, aesthetic traits were included as “racial” traits 

a. 	 This continues, in a sense, today: Wade’s points about “cultural 
racism” 

1) 	Good exercise: list all the “racial” traits that turn out to be 
cultural 
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2) 	 One high school had a “race war” on its hands when white 
girls decided to “dress black” 

b. 	Sometimes traits described as “ethnic” are in fact being posited as 
racial, but the speaker doesn’t want to appear racist 

B 	 Second underlying premise: Europeans are superior 

C. 	 Third premise: race can be scientifically studied (note: only a few scientists today 
believe this) 

1. 	 By taking careful measurements 

a. 	 A good book by Harvard geneticist Stephen Jay Gould discusses 
this premise: The Mismeasure of Man 

2. They carefully measured hair color and texture, eye color and shape, 
thickness of lips, breadth of the nose, body stature, skin color 

a. 	 Next week we will see a video with an example of such 
“scientific” research projects

    1) 	  Stolen Generations

   b. 	  DISCUSS: other examples you know about? 

D. 	Problems: 

1. 	 First: depending on who was doing the categorizing, some racial 
typologies had hundreds of categories while others had as few as three 

a. 	The familiar Mongoloid, Caucasoid, Negroid

 2. 	Second: external traits traditionally used to classify and identify races 
were found to not correlate well with other physical and biological traits 

a. 	 Which are often useful markers of populations (e.g., the Diego 
factor in blood type) 

3. 	 Third: the various schemes differ depending on the traits on which they 
are based 

a. 	 All the following derive, in part, from genetic inheritance 

b. 	Skin color 
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c. 	 Body stature—would produce very different “racial” categories 

d. 	Hair color 

e. 	Blood type 

f. 	Earlobe structure 

4. 	 Fourth: variations occur not only within, but between breeding populations 

a. 	Much more variation within a given “race” than between races (if 
your number of races is small) 

5. 	 Our reactions to the idea of using some of these characteristics (using 
height: “silly”) demonstrate that races are social constructions 

   a. 	  DISCUSS: Why not height? 

   b. 	  DISCUSS: those who have read Huxley’s Brave New World: how 
do the categories of people differ? 

IV. 	 Race is a social construction, but what kind?  Here is Wade’s argument 

A. 	 The notion that races exist with definable physical characteristics 

1. 	 And that some races are superior to others

 2. 	Is the result of particular historical processes 

a. 	Colonization by European powers 

B. 	 We can’t even assume there is such a thing as the brute fact of phenotypical 
variation 

1. 	 We can’t stop at recognizing that races don’t exist as objective biological 
entities 

2. 	 And then reconstruct an objective basis for recognizing ‘racial’ 
distinctions by grounding them in phenotype 

3. 	 This glosses over the problem that the apparently “natural fact” of 
phenotypical variation is itself socially constructed 

C. 	 Physical differences that have become cues for racial distinctions are quite 
particular ones 
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1. 	 They correspond to the geographical encounters of Europeans in their 
colonial histories 

2. 	It is specific combinations of skin color, hair type and facial features that 
have been worked into racial signifiers 

D. 	 Phenotype cannot be independent of history 

1. 	 Because only certain phenotypical variations become racial categories  

a. 	 The ones that count do so because they have emerged through 
history 

2. 	This is why height doesn’t work as a race 

a. 	Height is important—and is a source of discrimination 

1) 	 Why Randy Newman’s ironic song “Short People” evoked 
such outrage—he was on to something that people didn’t 
want to acknowledge 

b. 	But height doesn’t “do” what the social fact of race “does”—it 
can’t 

   c. 	  DISCUSS: what work—social, cultural, political, economic— 
does race do? 

E. 	 Conclusions: Racial classifications cannot be understood to be social 
constructions elaborated on the basis of phenotypical variation 

1. 	 Because they do this using the particular aspects of phenotypical variation 
that were worked into vital signifiers of difference  

2. 	During European colonial encounters with others 

3. 	 The study of race is part of that history, not outside it 

V. 	 EXERCISE: before reading further, do this exercise with the current most prominent 
signifier of race, skin color 

A. 	 Take out a piece of paper and list all the ways skin color alone doesn’t “work”— 
is not successful at this task 

1. 	 S. Asians’ skin color darker than many African-Americans 

2. 	 Many African-Americans would be considered white in Nigeria 
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3. 	 Example of untranslatabililty of “white” into Spanish in Colombia 

a. 	 Blacks in the Vaupés where I did my fieldwork (on the equator and 
on the border between Brazil and Colombia) 

b. 	Were called blancos (“whites”) 

c. 	 The important divide there was between blancos and indígenas 
(“Indians”) 

d. 	 To us, “white” signals skin color; clearly in the Vaupés its Spanish 
translation signaled “non-Indian,” and “not from here,” rather than 
skin color 

4. 	 Brazilian use of “white” (Portuguese: branco) is also quite different from 
English 

5. 	 Different meanings of “white” at different moments in history 

a. 	Jews, Irish, Syrians were not “white” earlier in U.S. history 

B. 	 Should we conclude that all these classificatory schemes are wrong and only ours 
is correct? 

VI. 	 Differences in racial classification systems around the world 

A. 	 Constitute another set of evidence for a social constructionist explanation of race

 1. 	Like ours, these classifications derive from the type of colonial enterprise 
and sets of social relations that were established in each region 

a. 	 Gandhi was called a “nigger” 

2. 	 Look at the TV news: you will see Afghanis, Pakistanis, etc. who are 
darker than many African Americans 

3. 	 The populations on opposite coasts of the Red Sea look completely alike, 
yet the African ones are classified as “black” and the Middle Eastern ones 
classified as “white” (if one is using a threefold classification system) 

4. 	DISCUSS: any other examples? 

5. 	 In North America: category ‘black’ supposedly includes anyone with a 
known ‘drop of black blood’ 
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 a. 	Nagel discusses how different this is from how one is assigned to 
the category “Indian,” or “Native American” 

6. 	 Whereas in Latin America racial classifications take the form of a 
continuum of racial categories 

a. 	 Often it is only people who look quite African in appearance who 
will be identified as ‘black’’ 

b. 	 Other people are classed by a variety of terms denoting a position 
in between 

c. 	 A Puerto Rican or Cuban may not be classed as black in their 
country, but might be in the U.S. 

1) 	Not to say racism doesn’t exist in Puerto Rico or Cuba (just 
ask any dark-skinned Puerto Rican or Cuban) 

a) 	 But the system there is “colorism,” not our binary 
classification system 

b) 	Colorism exists in the U.S., too 

d. 	 Brazil: the phrase “money whitens” 

e. 	Also in Brazil “A sua branqueza,” “your whiteness,” may be said 
as a way of buttering someone up 

1) 	 Both notions sound silly in English 

f. 	Someone poor who has light skin in Brazil will be perceived and 
classified as darker than a comparably colored person who is rich 

1) 	All kinds of studies have been done establishing this 

7. 	 In the U.S., race and class are correlated, but racial classification isn’t 
changed by class 

a. 	 People do pass, of course—a “one-drop” rule makes this quite 
possible 

b. 	And colorism results in lighter-skinned people being more likely to 
be higher socioeconomically 

c. 	 But in Brazil colorism processes are labeled, are very explicit 
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B. 	 Clearly, when used to refer to categories of people, “black,” no matter what the 
language, has no simple universally applicable referent 

1. 	 How could it be possible to create an objective concept that’s applicable 
everywhere? 

2. 	Impossible 

a. 	No matter what the terminology is (e.g., “Negroid”—sounds 
scientific, but simply derives from Spanish for “black”) 

8
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12 Questions on Wade 1-68 

1. 	 What is your understanding of “race”? 

2. 	 What was scientific racism? What components of this “–ism” remain today? 

3. 	 Give three examples of racist ideologies in practice, either in the past or present-day. 
Compare them, noting the similarities and the differences. 

4. 	 What do you think are useful features of the concept of “race,” if any?

 5. 	 If you do not believe there are any useful features of the concept of “race,” what are our 
alternatives for discussing biological variability among groups of people? 

6. 	 What features of the concept of “race” are not useful? 

7. 	 Describe Wade’s critique of “race” as a scientific notion.

 8. 	 How has the notion of “race” changed over time in the West? 

9. 	 Wade says that “race” is a social/historical construction. Defend this argument. Argue 
against it. 

10. 	 Discuss the differences between the word “racist” and the word “racial.” 

11. 	 “Now, if anthropologists know one thing, it is that conceptions of ‘nature’ are not self-
evident.” (p. 9) What does “nature” mean to you? 

12. 	 Racism “is an ideological construct which refers to a real social process of labeling and 
discrimination.” (p. 17) Discuss. 

13. 	 Wade, discussing essentialism, asks, “what is an essence”? What is your understanding of 
essentialism? Is it “biology”? 

14. 	 Outline Hirschfield’s argument on pp. 32-33. Argue in favor of it. Critique it. 

15. 	 Part of the force of racism “lies in the ambiguous move between ideas of indelibility and 
ideas of malleability.” (p. 38) Discuss, providing one example of indelibility and one of 
malleability. 

16. 	 Are male and female absolutely clearly distinct? Argue in favor. In opposition. 

17. 	 The historian Laqueur wrote a book, Making Sex, in which he shows how the idea of sex 
(meaning the male/female distinction) developed. What was the earlier “one-sex model”? 
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18. 	 “It is human nature to supersede nature.” (p. 44) Does your notion of human nature 
contain this paradox?  Discuss. 

19. 	 Describe the eugenics movement. Do we have anything like it today? 
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13: Race II 

Read: 	 Wade: Genetics and Kinship: The Interpenetration of Nature and Culture, 69-96; Race, 
Nature and Culture, 97-111; Embodying Racialised Natures, 112-122 

I. Review: Race, racialization, racism 

A. 	 Race is a social fact, not a biological one 

1. 	A social construction 

2. 	 A very powerful social fact 

B. 	 Even if we’re not interested in the history of a concept, how its meanings evolved 

1. 	 Learning about it can help us get some distance from the term’s current, 
taken-for-granted meaning and be able to analyze it 

C. 	 Wade provides a very thorough discussion of race, its links to “nature” (how 
reproduction was understood, notions about heredity, environmental influences) 
and culture 

1. 	 In particular the surprising variety of theories, both scholarly and in the 
general public 

II. 	 Today’s meaning of race—components  

A. 	 Biology determines behavior (at least in part) 

B. 	 Europeans are superior 

C. 	 Race can be scientifically studied 

III.	 A social construction, but what kind? 

A.	 Wade’s discussion of what kind of construction: 

1. 	 The modern idea that races exist, with definable physical characteristics, 
with some superior to others  

a. 	Is the result of particular historical processes: 

b. 	Colonization by European powers 
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B. 	 If race is a social construction, we can’t assume that races don’t exist as objective 
biological entities BUT ARE grounded in phenotype 

1. 	 The “natural fact” of phenotypical variation is in itself socially constructed 

2. 	 Not just any physical differences, only some have become cues for racial 
distinctions 

a. 	These cues correspond to the geographical encounters of 
Europeans in their colonial histories

 3. 	Specific combinations of skin color, hair type and facial features that have 
been worked into racial signifiers 

4. 	 Only certain phenotypical variations become racial categories 

a. 	 Those that have emerged through history 

C. 	 Particular aspects of phenotypical variation that have been worked into visual 
signifiers of difference 

1.	 Vital signifiers of difference 

2. 	“Worked into” for a reason—they work; they help achieve certain goals: 
social, cultural, political, economic 

D. 	 Could height serve as a racial signifier? 

1. 	 It could, but it hasn’t 

2. 	Height IS a signifier, just not a racial one 

a. 	 Could it be a racial cue, somewhere? Sure.  

b. 	It is in Brave New World 

E. 	 Other phenotypical variations, more locally, have served as racial signifiers 

1. 	 My example of body hair 

a. 	 In the U.S., body hair means certain things 

b. 	Unwanted in women 

c. 	 In Colombia, at least earlier, it racially signified European descent, 
and was desirable 
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3

 d. A racial cue resulting from European colonization 

F. 	 Wade is generalizing about racialization in the West, but always when you look at 
specific cases there will be difference, elaborations 

1. 	 Colorism (Latin America) vs. categorical (U.S., apartheid South Africa)  

2. 	Differences in language 

3. 	 Spanish “Raza” not the same meaning as “race”—and both are polysemic 

4. 	Examples of difference 

a. 	A saying in Brazilian Portuguese: “money whitens,” 

b. 	 Or “A sua branqueza”—“your whiteness” in Portuguese 

c. 	Both sound silly to us

 d. 	In Brazil, someone poor with light skin will be perceived and 
classified as darker 

1)	 Might be true here 

IV. 	 Race in Japan1: a contrast with our system 

A. 	 In 1986 former Prime Minister Nakasone contrasted his country’s supposed 
homogeneity with the ethnically mixed U.S. 

1. 	 Said the homogeneity was responsible for Japan’s success in international 
business 

2. 	 The statement created an international furor 

B. 	 As a major industrial state, Japan is indeed relatively homogeneous 

1 Discussion of race in Japan follows C. Kottak, 1996. Mirror for Humanity: A Concise Introduction to Cultural 
Anthropology.  New York: McGraw-Hill, Inc.: 61-65; and Barbara Hall, Burakumin—The Untouchable Caste of 
Japan, 
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1. 	 Most Japanese have strongly held opinions about Japanese being one race, 
one people 

2. 	 Linguistically, too (although some dialects of Japanese are mutually 
unintelligible) 

3. 	 Only 4%-10% of Japanese are minorities (sources differ) 

a. 	Burakumin are the largest minority 

4. 	 Assimilation of minorities happens, but has been discouraged

 C. 	The minorities: 

1. 	Aboriginal Ainu in the north 

2. 	Annexed Okinawans 

3. 	Immigrant nationalities, mostly Koreans 

4. 	 Outcaste Burakumin (who, unlike Koreans, are citizens) 

a. 	 They number 2-4 million (sources vary) 

D. 	Burakumin 

1. 	History 

a. 	Present-day Burakumins’ ancestors were outcasts 

1) Who did unclean jobs—animal slaughter, disposal of dead 

2) Similar to India’s Untouchables 

3) Association with impure materials, death, made them 
ritually impure

 4) Polluting to others 

5) Residentially segregated, official lineage books made it 
impossible to escape from the identity 

b. 	 Their origins are from a tiered system of stratification (Tokugawa 
period—[1603-1868]) 

1) 4 ranks: warrior, farmer, artisan and merchant 
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 2) 	And outcasts: 

a)	 Eta (Great Filth), earlier name for Burakumin 

b) 	 And the Hinin (not human—criminals and survivors 
of suicide)

 3) Not human, not in the census, but yes registered by 
government 

4) Not human, didn’t have to pay taxes 

5) Life of 7 Etas was equal to that of one human being 

6) Had to wear 5”x4” rectangular pieces of cloth identifying 
themselves as Eta 

c. 	Meiji Restoration (1868-1912) emancipated them, recognized their 
humanness 

1) 	 But, although registers merged, Burakumin were called 
“new commoners” 

d. 	 1926 Emperor Showa called them Dowa, “same people” 

1) Burakumin prefer “Buraku” 

2. 	 Are physically and genetically indistinguishable from other Japanese 

a. 	 But are seen to be racially different 

3. 	 Present-day notions about the content of difference 

a. 	Virtually indistinguishable appearance, culture, religion

 1) Sometimes slight speech differences 

2) But mainly known through residence and family last name 

a) 	 Originally had no family names, then were named 
after their dwelling sites

 b) Kristi Yamaguchi—means “mouth of mountain” 

c) She’s thought to be Buraku 

5
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6

 b. 	Japanese racial classifications include notions of what people like 
Burakumin or Koreans smell like 

1) 	 But note the built-in contradictions similar to Wade’s 
points about racial classifications being both fixed and 
flexible 

2) 	 These differences sometimes will be attributed by Japanese 
themselves to non-genetic factors like diet and level of 
cleanliness

 3) 	Not some relatively immutable and long-standing 
separation between the races

 c. 	Discrimination mainly seems to stem from the association with 
ancestors and their perceived difference 

4. 	Present-day differences 

a. 	 Some job niches still hold (e.g., leather work, and Burakumin are 
more likely to do manual work) 

b. 	Systematic ostracism accounts for some estimates that 70% of 
Yakuza (Japanese mafia) are Burakumin 

c. 	 Live mainly in Western Japan 

d. 	1974 Ministry of Health and Welfare forbade the practice of 
showing family registry details, restricted access 

e. 	 But in 2 years nine lists from the registers were secretly sold at 
high prices to large companies and major banks 

1) So they could identify them, reject job applications 

f. 	 No Burakumin are found in high government office: most are 
engaged in garbage collection and similar jobs 

g. 	Google Earth caused an uproar by overlaying old maps that 
highlighted Burakumin neighborhoods 

h. 	 If Burakumin attend schools with majority Japanese, they will face 
discrimination 

1) Some people will refuse to eat with them 
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i. 	 Many of them “pass” as a majority Japanese person 

1) As do some blacks in the U.S. 

j. 	 But if they marry a non Buraku Japanese and are discovered, a 
divorce might take place 

1) 	 Many Japanese hire marriage mediators to check out the 
family histories of prospective spouses 

a) 	Looking especially for Burakumin 

5. 	 Many outsiders don’t know about Burakumin, many Japanese know very 
little 

a. Embarrassing if it comes up in conversation 

6. 	The discrimination—attitudinal and institutional—is strikingly similar to 
what blacks face in U.S. 

a. 	Even though there is no clear phenotypic difference 

b. 	 Now in Japan, like the U.S., the discrimination is de facto rather 
than de jure 

7. 	 In response to Burakumin political mobilization: 

a. 	 Japan has dismantled the legal structure of discrimination against 
them 

b. 	 And worked to improve conditions in their racially segregated 
neighborhoods (buraku) 

1) 	Poor sanitation, housing, etc. 

2) 	 For example, a Sports Day for Burakumin children was 
established

 V. 	 Koreans in Japan 

A. 	 During WW II more than 2 million Koreans were in Japan 

1. 	 Recruited to replace Japanese farm workers 
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2. 	 70,000 to 200,000 women were forced to serve as “comfort women,” 
prostitutes for military forces 

3. 	 Most had been repatriated to a divided Korea by 1952 

4. 	 Those who remained were denied citizenship 

5. 	 Koreans qualify for citizenship if resident for 3 years and one parent was 
born in Japan 

a. 	Some qualify for citizenship but choose not to take it 

b. 	Resentful of earlier and continuing discrimination 

c. 	And many maintain strong ethnic ties, often residentially 

6. 	 If they do become citizens 

a. 	 They are strongly encouraged to take a Japanese name 

b. 	 A kind of semi-occult assimilation that helps maintain the ideology 
of Japanese homogeneity 

VI. 	 The valued group is the majority “pure” Japanese 

A. 	 Strong feelings about “same blood” 

1. Example: a caption under a photo of a Japanese-American: 

a. 	 “She was born in Japan but raised in Hawaii. Her nationality is 
American but no foreign blood flows in her veins”2

 2. Children of mixed marriages may not get the same “racial” label 

a. 	 But they are still stigmatized 

b. 	 As are Japanese who spend a long time away from Japan 

1) When they return, a process of reintegration must take 
place 

2) Children are sent to special schools3 

2 Jennifer Robertson, Koreans in Japan.  Paper presented at U Michigan Dept. of Anthropology Jan. 1992.  Cited in Kottak. 
3 See Merry White, 1988. The Japanese Educational Challenge: A Commitment to Children. New York: Free Press, 1987, and 
Tokyo: Kodansha. Also in Japanese: Shueisha, 1992. 
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B. 	 Again, built-in contradictions—the idiom of “pure blood,” which presumably 
remains in the body no matter what 

1. 	Japanese “race” 

C. 	 Another idiom: a notion of contamination from foreign influence 

1. 	 That must be cleansed, eliminated 

a. 	Not permanently impure 

2. 	Remind you of Wade? 
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Study Questions on Wade 69-126 

1. 	 “The increase in genetic determinism is not as straightforward as it looks (p. 70). Discuss. 

2. 	 Discuss the way in which “race” is modeled on “species.” Then discuss the ways in 
which the two concepts do not map onto each other.

 3. 	 Discuss the ways new reproductive technologies challenge the traditional foundational 
assumptions about kinship (biological relatedness) in the West. 

4. 	 “…views posited a given, inherited, ‘natural’ biological substrate onto which was built an 
overlay of cultural/social characteristics, acquired through processes of ‘nurture’ or, more 
broadly, from the ‘environment’.” (p. 73) 

Is this your view of the components of human nature? If not, how does yours 
differ? 

5. 	 Wade makes several arguments in this book. Choose one and discuss it. 

6. 	 Discuss Wade’s outline of the differences between naturalizing, biologizing, and 
geneticizing discourses. 

7. 	 Describe Schneider’s “order of nature” and “order of law” analysis of U.S. “everyday” 
notions of kinship (p. 79). Give an example of each. Does this scheme resemble how you 
think about kinship? 

8. 	 Describe the “nature-nurture” distinction. What is your version? 

9. 	 How does the ethnographic material on adoption complicate any argument to the effect 
that “nature” is more influential than “nurture”? How does it validate this hypothesized 
ascendancy? 

10. 	 What does the ethnographic literature on New Reproductive Technologies tell us about 
how people using these technologies actually understand and negotiate the “nature-
nurture” divide? 

11. 	 “…it seems that culture is capable of producing human character and human relatedness 
that, rather than being an overlay onto nature, competes on a level playing field with it.” 
(p. 94) Give 3 examples. 

12. 	 Describe the 1996 Israeli law regarding surrogacy, formed through a dialogue between 
the Orthodox Rabbinical Establishment and secular officials of the state (p. 106). What 
are the ways this law ensures the production of Orthodox, “kosher” babies in addition to 
the transmission of Orthodox biogenetic material? 
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13. List three possible ways race may become embodied, according to Wade. Include both 
cultural and biological components. 
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QUESTIONS ON OMI & WINANT, AND HILL

 1. 	 Omi and Winant state that race is now a preeminently political phenomenon (p. 126).  
Discuss. Do you agree? 

2. 	 Omi and Winant argue that “race” has no fixed meaning.  Do you agree? Why do they 
say this?   

3. 	 What is hegemony (Omi and Winant, p. 127)?  How can this concept help us understand 

racialization and racism?   


4. 	 Discuss Omi and Winant’s notion of “racial projects.”  What makes some racial projects 
racist and others not? Give an example of each.

 5. 	 Hill also talks about “projects” (pp 20-21).  Compare to Omi and Winant’s use of the 

word. 


6. 	 Were the members of the association of black social workers who maintained that black 
children should only be adopted by black parents racist?  Defend your position.

 7. 	 What is an ideologue?  Give one example. 

8. 	 Is affirmative action an example of reverse racism?  Defend your position. 

9. 	 Omi and Winant differentiate between ideological and structural causes of racism (p. 134 
and previous discussion). Describe both concepts. 

10. 	 What is the distinction between racial awareness and racial essentialism (Omi and Winant 
p. 131)?  What is essentialism?  Give 3 examples of essentialism not related to race (if 
you can, from our readings). 

11. 	 Omi and Winant state (p. 130) that Bob Blauner has found that some non-white students 
maintain that blacks cannot be racist.  Defend this position using these students’ 
argument.  Critique it.  

12. 	 Describe Omi and Winant’s “racial formation” theory.  Link it to “racial project.” 

13. 	 Use the concept of hegemony to discuss Hill’s essay. 

14. 	 How do Omi and Winant differ from classic Marxist understandings of racism? 

15. 	 If someone perpetuates racism but is unaware of doing so, under what circumstances are 
they racist?  Under what circumstances are they not be racists?  Provide an example of 
both. Gold stars if you can do this using examples from Hill. 
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16. 	 What are the differences between the biological dimensions of sex/gender and those of 
race?  How does racism resemble sexism? 

17. 	Why is the average household net worth of African Americans less than one-tenth of 
White households (Hill p. 3)? 

18. 	 What does “Jim Crow” refer to? 

19. 	 How can a sociopolitical phenomenon have biological effects?  Provide 3 examples. 

20. 	 What is “black exceptionalism” (Hill, p. 16)? 

21. 	 Describe Foucault’s use of “discourse” (Hill, p. 19). 

22. 	 Give 5 examples of white privilege.  Try to come up with unobvious ones. 

23. 	 Counter-intuitively, the ten most racially segregated cities in the U.S. are in the North and 
the ten most racially integrated cities are in the South.  Having read Hill, discuss what 
produced these patterns. 

24. 	 Give 3 examples of actions that perpetuate racism yet are neither intentionally nor 
unconsciously racist. 
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QUESTIONS ON DE LA CADENA AND SMITH 

1. 	 Describe the ideology that rigidly classifies people as “Indian” or “mestizo” in the part of 
Peru de la Cadena studied. 

2. 	 What are the justifications for the gender inequality found in Chitapampa? 

3. 	 What mechanisms maintain this system of gender inequality? Are there any similarities to 
other systems you know of? 

3. 	 During the land reform period in Peru General Velasco saw to it that “Indian” was 
banned from official discourse and replaced with “peasant.”  Defend this decision. 
Critique it.

 4. 	 De la Cadena says that often in Chitapampa nowadays if one asks about the ethnic status 
of one or another villager, a common response is “he is neither one nor the other; he is ‘in 
process.’” What does this mean? Could this happen in the U.S.? 

5. 	 We’ve all seen movies depicting North American Native Americans. We all grew up with 
stereotypes about Indians. Discuss the gendered aspects of these stereotypes. 

6. 	 Discuss Smith’s notion of “a pre-modern symbolics of blood.” 

7. 	 What are the advantages of analyzing race/class/gender together in a particular situation, 
as opposed to separately? 

8. 	 In what ways does De la Cadena’s analysis agree with Smith’s?  How does it differ? 

9. 	 Smith talks about “creoles” (for example, p. 57).  What are they?  This is a word with 
many meanings; do you know another? 

10. 	 “Only women can bring bastards into the family” (p. 56). What does this mean? Is it true 
in the U.S. (or, international students, in your country)? 

11. 	 Guatemalan indigenous nationalists were attempting to construct a single and 
homogeneous state, nation, and culture, using the Western discourse about them (p. 54).  
Why was this project doomed? 

12. 	 “Chatterjee’s argument suggests that in modern nationalist ideologies, whether European 
or non-European, the female will always come to stand for the spirit of the nation and the 
site of its reproduction…” (p. 55).  Discuss. 

13. 	 Smith argues that Guatemalan elites cannot create a unified Guatemalan nation.  Why 
not? 
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14. 	 “As in much of Latin America, race is largely defined through culture rather than through 
descent” (p. 60). How can race be something cultural? Contrast this ideology with that 
found in the U.S. Extra points if you can bring in Omi & Winant’s discussion. 

15. 	 Smith wants scholars to analyze female agency—their capacity to choose among options, 
and choose in accordance with their own interests.  Discuss. 

16. 	 Smith describes several benefits that accompany playing the role of traditional Maya 
woman.  What are they? 

17. 	 Smith compares government policy during the Guatemalan civil war to the Nazis.  
Discuss. 
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Jean: get more images for the last part of this lecture, it was too short 

15 ETHNIC IDENTITY, NATIONALISM, AND GENDER 

Read: De la Cadena, Marisol, 1995, “Women are more Indian”: Ethnicity and gender in a 
community near Cuzco 

Smith, Carol, 1996.  Race, class, gender ideology in Guatemala: modern and anti-modern 
forms 

I. 	Introduction 

A 	 We have noted in class several times that class /ethnicity /race /nation /gender 
/sexuality intersect, are “imbricated”—conjoined, “interact with and constrain one 
another”1

 B. 	Nationality is gendered 

C. 	Ethnicity is gendered 

1. 	 De la Cadena’s case in Peru: “individuals construct or contest their 
ascribed ethnicity within specific social contexts of power and domination 
based on class and gender inequalities” (p. 331) 

2. 	 Recall the reading by Schein: “The Consumption of color and the politics 
of white skin in post-Mao China” 

3. 	DISCUSS: other examples of gendered nation or gendered ethnicity you 
can think of? 

II. 	 Gendering occurs at two levels: on-the-ground situations, and symbolically 

A. 	 “On-the-ground” refers to how people actually live; their options, constraints, 
their material reality 

1. 	 Example:  limiting reproduction 

a. 	Example of Slovenian program to promote sterilizing Gypsy 
women 

b. 	 Attempt to limit births of the “wrong” nationality/ ethnic group 

c. 	Or the wrong race 

1 Smith, p. 51. 
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1) 	 “Mississippi appendectomies” performed on rural black 
women

 2) 	Were in fact sterilizations—outright deception 

2. 	 And the opposite: attempts to increase births of members of the “right” 
nationality/ ethnic group/ race 

a. 	 Piece by Heng and Devan we’ll read for the next class is about 
Singapore government’s pro-natalist state policies directed at 
Chinese women, but not Malays or South Asians 

b. 	Romania under Ceausescu , the last socialist dictator2

 1) 	Wanted to increase birth rate 

2) 	 Contraception and abortion were basically not available 

a) 	Like all E. European socialist countries, both 
women and men were expected to hold full-time 
jobs; state services to help families with infants and 
small children inadequate 

3) 	 Consequently many unwanted infants were left as 
foundlings to be raised in state orphanages 

4) 	Horrible conditions; worse was their being given 
transfusions of HIV-infected blood to “strengthen” them 

c. 	Israel3

 1) 	There are more fertility clinics per capita in Israel than in 
any other country in the world; world’s highest per capita 
rate of in-vitro fertilization procedures 

2) 	Fertility treatments are fully subsidized by Israeli national 
health insurance 

3) 	 Available to all women, regardless of marital status 

4) 	Gideon Levy’s Ha’aretz article about state pro-natalism 

2 See Gail Kligman, 1998.  The Politics of Duplicity: Controlling Reproduction in Ceausescu’s Romania. Berkeley: 

University of California Press. 

3 See Susan Martha Kahn, 2000. Reproducing Jews: A cultural account of assisted conception in Israel. Durham: 

Duke University Press. 
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 d. 	Greece 

1) Highest abortion rate in Europe (Russia’s is higher) 

a) Unlike Romania under Ceausescu, contraception 
and abortion readily available 

2) Studied by several scholars4

 3) Decision-making by both men and women was complicated 
by state policies and propaganda regarding the need to 
increase the number of Greeks

 a) Perceive Turkey to be a threat 

b) And Slavs to the north: the highly conflictive issue 
of Macedonia as Greek province and as a country 

e. Pro-Russian policies in the USSR continue today 

1) 	Officials had been quite concerned that in the near future 
ethnic Russians would be a minority 

3. 	Note that states always have a stake in demographics 

a. 	 For example, Japan is worried about a too-high proportion of older 
people 

1) 	Not enough workers in the future 

2) 	Not enough stay-at-home wives to take care of increasing 
numbers of elderly family members 

b. 	 China’s one-child policy: a concern with too many people, period 

4. 	 But in this class we’re concerned with a specific kind of state policy 
regarding demographics 

a. 	 How to produce more of the “right stuff” and less of the “wrong 
stuff” in terms of specific categories of people 

1) 	With respect to nationality, ethnicity, race 

4 Alexandra Halkias, 1998.  Give birth for Greece!  Abortion and nation in letters to the editor of the mainstream 
Greek press.  Journal of Modern Greek Studies 16, no. 1: 111-138; also see Heather Paxson, 2004.  Making Modern 
Mothers: Ethics and Family Planning in Urban Greece.  Berkeley: University of California Press. 
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2) 	 We don’t focus on attempts to limit reproduction in “the 
wrong” social class 

a) 	But ethnicity and race usually correlate with social 
class

 b) 	Heng and Devan’s piece you’ll read for next Mon. 
shows that ethnicity in Singapore is classed 

c) 	But clearly Singapore’s policy is mostly intended to 
result in more ethnic Chinese, not increase numbers 
of upper and middle class members 

B. 	 Second kind of gendering: symbolic 

1. 	 What De la Cadena terms peoples’ “mental reality” 

2. 	 The ideology says there’s a fixed bipolar system that assigns people to one 
and only one category 

a. 	 But there’s also a “fluid, protean, and contingent process by which 
people attach ethnic labels to themselves or others” (p. 331) 

b. 	This benefits men 

3. 	 What is the material reality of Chitapampa? 

4. 	 Peru went through a land reform—redistribution of land 

a. 	Such that the original distinction between “whites” (those that had 
land) and “indios” (those who didn’t), no longer applied 

b. 	But the classification remained 

1) Evolved into a cultural one—a set of symbols 

     a)  DISCUSS: what is a symbol? 

2) 	Dress, language, certain skills

 3) 	Racism does exist in Peru 

a) In the sense of colorism

 b) But most people are mestizos 
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c. 	 De la Cadena speaks of “cultural mestizaje” 

1) 	 And documents how women are indeed symbolically 
“more Indian”—in several negative senses 

d. 	 What cultural—ideological, symbolic—processes keep women in 
that inferior position?

 1) Familiar notions about inferiority—women linked to 
children

 2) “Weak” 

3) Seen to not really “work” 

4) Idea that if they were to try to do “real work,” they’d do it 
poorly, fall ill, and damage their reproductive system 

5) If they went to the city, they’d be subject to sexual 
predation and assault 

6) Less likely to be “in process” of losing their indigenous 
identity 

7) 	 So, not only are they “more Indian” 

a) More of them are, in fact, “Indian” 

C. 	 In many other systems women are expected to maintain the ethnic difference 

1. 	 But the gender inequality is sometimes less apparent, more easily argued 
away 

2. 	 The Smith piece: in Guatemala indigenous women will wear traditional 
dress (even when in the U.S.) in situations where men won’t 

a. 	 And are far more likely to be monolingual 

b. 	Celebrated as “Maya mothers,” etc. 

3. 	 In the U.S. and Canada: lots of debates within activist ethnoracial 
communities about the proper role of women 

a. 	Should they organize demonstrations, write leaflets, sign petitions, 
etc., just like the men? 
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 b. 	Or should they represent the “traditional” culture? 

c. 	During the Black protests in the U.S. in the 1960s and 1970s 

d. 	One leader, Stokley Carmichael, said the proper position of women 
in the movement was supine 

1) This means lying on their backs 

e. 	Another leader, Eldridge Cleaver, said women’s proper role in the 
Black movement was to be a good wife and mother and raise a 
new generation of warriors who’ll continue the fight 

f. 	Elicited a great deal of discussion 

g. 	Also there’s a debate in the Native American movement: women 
portrayed as needing to be traditional—bearers of culture 

D. 	 Another example: Mexico 

1. 	 The very powerful symbol of “la Malinche”: 

   a.	 A “national allegory” of Mexico involving race, ethnicity, conquest, 
gender, and sexuality 

b. 	La Malinche was conquistador Cortez’s translator and concubine 

c. 	 She is seen to personify the cultural connection between the act of 
sexual intercourse (chingar) and conquest, violation 

d. 	She is also seen to represent the devaluation of women by men who 
are shamed for being mestizos—sons of Spanish fathers and socially 
denigrated Indian mothers 

e. 	 And to have betrayed her people

 2. 	Present-day gendered Mexican/Chicana identity 

a. 	Patricia Zavella5 says that the ideology requires women to submit to 
repression of their sexuality 

b. 	Embedded in Catholic-based discourse, institutions, and everyday 
practices 

5 Zavella, Patricia 1997.  “Playing with fire”: The gendered construction of Chicana/Mexicana sexuality.  In Roger 
N. Lancaster & Micaela di Leonardo, eds., The Gender Sexuality Reader: Culture, History, Political Economy. New 
York: Routledge: 392-410. 
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c. 	 The ideology justifies this with the mythologized actions of one of 
their sex 

d. 	Zavella says that male dominance and the double standard are 
rationalized in the cultural polemics of macho/chingón and 
virgin/whore

 e. 	Ideology of machismo: men are jealous, unfaithful, possessive 

f. 	Theme of conquest—deflowering virgins, etc. 

g. 	 With women needing to continually prove their purity, for they all 
bear the mark of that original betrayal 

h. 	Do you see how Zavella’s argument links the ideology—the 
symbolic level—with on-the-ground gendered relations?

 1) 	Providing justifications for the power asymmetries? 

E. 	 The very frequent theme of “sleeping with the enemy” is gendered and sexed 

1. 	It’s always women: collaborators, sluts, traitors

 2. 	Frantz Fanon’s book The Wretched of the Earth6 

a. 	 Assigns a vastly different role to Algerian women in the struggle 
against French colonialism 

b. 	Women should remain veiled: the veil is a sign of resistance to the 
oppressor who wants to unveil them

    1)  A  rape  theme

 2) Rape symbolizes violation, conquest

 3) But what if the woman accepts being unveiled?

 a) Ideology says she’s a traitor in a way a man cannot 
betray 

     b) Seen as buying into the colonialist’s ideology 

6 Fanon, Frantz, 1968 (1961 in French). The Wretched of the Earth. New York: Grove Press. 
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QUESTIONS ON NAGEL (Sex and Nationalism), STOLER, 

 HENG AND DEVAN  


1. 	 Nagel speaks of a moral economy of nationalism (p. 146).  Discuss. 

2. 	 Describe Durkheim’s theory concerning ways in which deviance (rule-breaking) are in fact 
useful for society. 

3. 	 What is “the colonial gaze”?  List three characteristics typical of the colonial sexual script 
assigned to colonized (“native”) men. 

4. 	 Describe the role of sexuality in the Sepoy War in India in 1857. 

5. 	 Describe the most frequently occurring policies aimed at mixed-race children developed by 
colonial administrations. 

6. 	 What is “orientalism”?  Nagel speaks of an “internal orientalism” directed at certain 
categories of women (p. 159).  Compare the Chinese example of internal orientalism 
discussed in the article by Schein that we read earlier in the term to U.S. examples. 

7. 	 List the most common ways nationalism is masculinized.  Nagel says that “nationalist 
politics is a major venue for ‘accomplishing’ masculinity” (p. 160).  Discuss. 

8. 	 In what ways did European women’s experiences (in Dutch, French, and British colonies) 
of the cleavages of racial dominance and internal social distinctions differ from men’s 
(Stoler)? 

9. 	 Characterize the dilemma faced by colonials when they tried to determine who was “white” 
and who was “native.” 

10. 	 Why was sex the most discussed subject in colonial literature, according to Stoler? 

11. 	 What points does Stoler make regarding Said’s concept of Orientalism? 

12. 	 Why did the Dutch East Indies Company initially promote extramarital relations and legal 
unions between low-ranking employees and imported slave women? 

13. 	 How does this system of concubinage make the distinctions in colonial societies more 
problematic, more difficult to uphold? 

14. 	 Discuss the images of European women found in colonial literature. 

15. 	 What kinds of empirical evidence support the assumptions in this literature about women 
and men, colonial and native? 
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16. 	 What role did the eugenics movement play in these colonies? 

17. 	 Discuss the changes in ideology accompanying the flipflop from a pro-concubinage policy 
to a policy that advocated bringing European women to the colonies. 

18. 	 Describe how the Singapore government characterized “graduate babies” (Heng & 
Devan). 

19. 	 Why was the Prime Minister so concerned about this issue? 

20. 	 What were the ethnic stereotypes of Singapore’s Indian/Malay citizen? 

21. 	 The argument was made that the four “Asian tigers” (Japan, South Korea, Taiwan and 
Singapore) succeeded economically because of their Confucian-based cultures, their 
“communitarian value system,” etc.  Defend this argument.  Critique it. 
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Study Questions on Ong and Arkin 

1. 	 Ong says that other scholars view Islamic revivalism in Malaysia as an anti-government 
strategy of the politically marginalized.  How does she view it? 

2. 	 Ong mentions Foucault’s notion of “bio-power.”  What is this, do you suppose? 

3. 	 What was the purpose of state intervention in Malay peasant society under the 1972 New 
Economic Policy (NEP)? 

4. 	 Describe the ethnic composition and sources of conflict in Malaysia. 

5. 	 Compare the state policies toward the intimate side of life (domestic, sexuality, etc.) 
developed in Malaysia discussed by Ong to one or two of the colonial policies described 
by Stoler. 

6. 	 Ong describes “state-making” in Malaysia in familiar terms—there are echoes from 
Eriksen and other writers. Describe the relationship between Malaysian “state-making” 
and Malaysian nation-building. 

7. 	 Describe the Malay village’s conception of gender differentiation. 

8. 	 How did these customs and values change with the Islamic revival? 

9. Describe the reactions to the state’s contraception programs. 

10.` What are “urban free trade zones?”  Describe the Malaysian situation. 

11. 	 Summarize how the NEP programs unintentionally undermined the source of customary 
male power and greatly contributed to a crisis of national identity. 

12. 	 Describe the stand-off between NEP (and similar government policies and aims) and the 
ABIM (Islamic Youth Movement of Malaysia). 

13. 	 Describe the ways proper Malay identity was a gendered concept. 

14. 	 Remembering Nagel’s example of the changes in clothing and behavior of the Kansas 
Kickapoo (revealing acculturation? or accommodation in order to strengthen retention of 
cultural traditions?), discuss the possible meanings of full purdah’s becoming popular in 
Malaysia—a practice historically alien in the country. 

15. 	 What does Ong believe were the reasons behind the popularity of the dakwa movement? 

16. 	 Why did the Malaysian state support large-scale immigration of Indonesians? 
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17. 	 Discuss the similarities and differences between the Malaysian state’s interests as 
described by Ong and those of Singapore, as described by Heng and Devan. 

18. 	 Ong says that “Islamic revivalism reveals itself to be an ideology of the middle class 
brought into being by state policies” (p. 258).  Discuss the social class aspect of her 
argument and the way Cohn’s thesis applies to the Malaysian situation. 

19. 	 Describe the ethnoracial makeup of Malaysia and government policy goals with respect 
to the country’s Malay population, with respect to desired economic and demographic 
changes. 

20. 	 The reading by Carol Smith attempted to analyze the way ethnicity/race, class and gender 
were imbricated in the case of Guatemala.  Compare Ong’s attempt to do the same for 
Malaysia, adding religion to the mix. 

21. 	 Describe the ways in which male protection of female sexuality was seen to be implicated 
in Malaysia’s nation-building project—from the point of view of the state, the Malay 
villagers, and the Islamic reformers. 

22. 	 Malaysian government policies flip-flopped in several ways over the last 50 years.  
Discuss. 

21. 	 Ong describes “a crisis of national identity” in Malaysia.  Discuss the ways in which 
attempts to build a “modern” Malaysian state conflicted with other visions of what the 
proper future Malaysia ought to look like. 

22. 	 Describe the ways a woman’s failure to observe proper gender roles led to her being 
derided as being “no longer Malay” (p. 268). 

23. 	 Why did many middle-class university women embrace the dakwa movement so 
strongly? 

24. 	 Describe how full purdah may be described as “subversive bricolage” (p. 269), and then 
discuss how this set of meanings differs from what full purdah means to you. 

25. 	 Ong says that women’s participation in modern public life may be seen as a form of 
“erotic aggression” (p. 270). Discuss parallel perceptions in the U.S. and other Western 
countries. 

26. 	 Middle-class educated women, according to Ong, were afraid of being “priced out of the 
marriage market” (p. 271).  Are Malaysian society marriage practices an example of 
women marrying up? 

27. 	 Compare Malaysian pro-natalist government policies to those of Romania and Greece, 
discussed in class. 
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28. 	 Review the article by Simon Harrison assigned for Sept. 27. Then apply it to the case 
described by Arkin and discuss. 

29. 	 Describe the dispute on p. 722 of Arkin (first page of article). Relate it, if you can, to 
points made during the lectures and our class discussions of race. 

30. 	 Arkin uses the word “essentialist” any number of times. What does it mean? Connect it to 
Nagel’s discussion of how Native American identity is conceptualized and represented. 

31. 	 What does Arkin mean by “liminal” and “liminality”? (p. 723) Provide an example. 

32. 	 Provide an example of someone your age “resisting” hegemonic discourses through 
consumption practices (clothing, music, etc.). (p. 723) 

33. 	 Why did wearing a Lacoste baseball cap “betray” the Jewishness of the boy who was 
beaten up, according to the students in the class observed by Arkin (pp. 723-724)? 

34. 	 List all the ways Parisian Jewish and Arab youth of North African descent resemble one 
another. 

35. 	 Distinguish between Sephardim and Ashkenazim. 

36. 	 Describe an insider’s view of chalala and some of the outsiders’ views of it described by 
Arkin. Is there an equivalent in this country? 

37. 	 Describe the ways chalala, while Jewish, is not religious. What is it responding to, 
according to Arkin? 
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17 RELIGION, ETHNICITY, THE NATION 

Read: Aihwa Ong, 1990. State versus Islam: Malay families, women’s bodies, and the 
body politic in Malaysia 

  Kimberly Arkin, 2009. Rhinestone aesthetics and religious essence: Looking 
Jewish in Paris. American Ethnologist 36(4): 722-734. (8) 

I. 	Introduction: anthropological views about religion 

A. Religion is seen as part of culture, a component of a particular cultural system 

1. 	 In some conceptualizations of culture, each “culture” has a “religion” 

2. 	 For example, E. E. Evans-Pritchard wrote an ethnography, The Nuer about 
people in southern Sudan 

a. Followed it with the book Nuer Religion 

3. 	 Similarly, in the U.S. Southwest, the Navajo people speak the Navajo 
language and practice the Navajo religion 

a. 	It’s difficult to imagine what Navajo religion could be if someone 
who doesn’t speak Navajo believed in it and practiced it 

B. 	 But for the most part religions are linked to culture (in the sense of “a culture”), 
nation, and ethnicity in more complicated fashion 

1. 	Example of world religions 

2. 	 They are shared by many cultures, no matter how you define “culture” 

a. 	Islam in Nigeria is very different from Islam in Indonesia 

3. 	 To be successful such major religions must have a core set of meanings, 
symbols and practices that adapt fairly easily to different cultural contexts 

a. 	 Faint echoes of the original culture will remain 

b. 	 Because all world religions began in a single culture 

c. 	 There will be premises, assumptions, and sometimes language 
from the original culture 

1)	 The Hui are an example: Arabic loan words, calligraphy 
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d. 	 Traces of early Judaism in present-day Jewish and Christian 
religions? 

1) 	The lists approved-of practices and beliefs in the Bible that 
are no longer acceptable is extensive 

2) 	 Polygyny, stoning to death, slaves, witches 

4. Another influence: concepts and practices from cultural systems that 
existed in between the original cultural context and the present 

a. 	Many Orthodox Jewish practices actually stem from Central 
European communities’ practices from the last few centuries

 1) 	Clothing; shaving the bride’s head at marriage and donning 
a wig 

2) 	 Arkin mentions the growth of ultra-orthodox Jewish 
observance that includes “the wigs and dark suits of 
Eastern European shtetls” (p. 726) 

5. 	 There will be stronger connections between the culture that existed at the 
beginning of the religion and the present-day culture if it’s in the same 
location 

a. 	 Islam and Judaism in the Middle East 

b. 	Both religions developed in pastoralist (herding as well as 
agriculture), arid societies; these subsistence modes are reflected in 
many ways in texts (e.g., metaphors) and practices 

   c. 	  DISCUSS: examples in Christianity? 

C. 	 Missionaries, of course, proselytizing a religion, encounter difficulties when 
working among members of a very different culture 

1. 	 The elderly nun interviewed in the video “Stolen Generations” says that 
earlier she hadn’t known that in fact God was in the Aborigines long 
before the whites came to Australia 

a. 	 One must have a very ecumenical and abstract notion of God to be 
able to believe this 

D. 	 Local variants of world religions can resemble the one-culture-one-religion model 
a bit more 

2
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3

 1. 	“Greek” or “Russian” Orthodox 

a. 	“Roman” Catholic is complicated because this Church has been so 
concerned with proselytizing, and has been successful 

2. 	 But the phrases “Irish Catholic,” “Irish wake” 

a. 	 The image evoked is very different from the image of an Italian 
(Catholic) wake or a Polish (Catholic) one 

b. 	All are Catholic 

c. 	 And anyone can become a Catholic 

3. 	 Tibet is perhaps the best example of one-culture-one-religion model 
fashioned out of a world religion (Buddhism)

 a. 	Tibetan Buddhism 

1) Illustrates a very strong imbrication of religion, culture, and 
political structures 

2) 	 Tibet comes close to being a theocracy (the Dalai Lama is 
seen to be both the religious and political leader) 

a) Although other religions are represented there 

E. 	 Some world religions are seen to “belong” to certain populations 

1. 	 Even though they are practiced in many countries 

2. 	Judaism: Arkin’s discovery of the notion of the “tête juive” 

a. 	 Even though the aggregate of people who self-identify as Jews 
shows enormous physical variation 

b. 	Example: Sammy Davis, an African-American entertainer in the 
US

 1) 	Converted to Judaism 

2) 	It was seen as odd—there were jokes about his not “looking 
Jewish” 

c. 	Ethiopian Jews who migrated to Israel—Falashi—are seen as 
“odd” as well 

3
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 d. 	There is an association made between religion, culture, and 
“looking Jewish”1 

e. 	 Notions of Jewishness as raced can be quite pronounced among 
some categories of Jews 

f. 	 So there will be rulings, for instance, about organ transplants 

g. 	 The optional Kahn reading comes from book on the employment 
of new reproductive technologies in Israel2

 1) 	Fascinating study of the centrality of reproduction in 
Judaism and Jewish culture 

2) 	The state makes such treatments available to all Israelis, 
even unmarried secular women 

h. 	 Compare to “he doesn’t look Catholic” 

    1)  DISCUSS: what would that mean? 

2) Are you surprised when you see photographs of African 
Catholic bishops and cardinals? 

3. 	 A very different example: young Americans who followed South Asian 
gurus 

a. 	In the 1970s 

b. 	Hare Krishna, Rajneesh 

c. 	Evoked laughter because their bodies didn’t seem to belong in the 
saffron-colored robes, and their shaved heads looked odd 

d. 	 Hinduism, although practiced in many countries 

1) Is quite linked to India; not really a world religion 

4. 	 Additional point: many religions alter the body by inscribing religious 
symbols onto it 

a. 	 Circumcision of Jewish and Muslim males 

1 See Sander Gilman, 1991.  The Jew’s Body. New York: Routledge. 

2 Kahn, Susan Martha, 2000. Reproducing Jews:  A Cultural Account of Assisted Conception in Israel. Durham: 

Duke University Press. 
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5 

b. 	 Female genital cutting in areas of northern and central Africa 

c. 	Such inscriptions serve many purposes 

1) 	 Constantly remind the person they are members of a moral 
community—they can’t do what they like with their bodies 

2) 	And are emblems: make the person easier to identify as a 
member of X culture; practitioner of X religion

    3) 	  DISCUSS: does this sound like Nagel’s definition of ethnic 
identity? 

4) 	These body inscriptions can be seen as reminders, internal 
and external 

F. 	 And some religions are found in many parts of the globe, but, like Hinduism, are 
not world religions 

1. 	 Roma (Gypsy) beliefs form part of what makes them distinct 

2. 	 We can say the same for the Hutterites, an Anabaptist sect in Canada and 
the U.S. 

a. 	Anabaptists broke away from mainstream Protestant religions in 
Europe 

b. 	Were persecuted; came to New World (like other persecuted 
religious minorities—the Puritans, Quakers) 

1) 	 But Anabaptists chose to remain apart; some continued to 
speak German; the Hutterites live in huge communal farms 

c. 	 Because of missionization, Anabaptists (e.g., Mennonites) are 
found in places like Nicaragua and Paraguay 

II. 	 The relationship between religion and ethnic and national identity 

A. 	 Cross-culturally and over time this is an extremely varied and complicated matter 

B. 	 If your notion of culture follows a cookie-cutter model, if you see cultures as little 
islands, bounded, unchanging, internally homogeneous 

1. You’ll have a lot of trouble when you look at the real world  

5
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2. 	 The model obviously doesn’t work for religions 

3. 	 Even though a religion may appear to be fairly straightforwardly linked to 
a nationality and a locality—a culture 

a. 	 Above example of Tibetan religion 

b. 	 But if we were to study Tibetan history we would have to 
understand the spread of Buddhism 

c. 	 Look at the fame of the current Dalai Lama; what he represents, 
who his followers are. What produced this? 

1) 	He visited MIT in 2003; conference with a panel of 
scientists 

2) 	 His international fame has everything to do with 
geopolitical politics—China’s hegemony, Tibetan 
resistance, Western support of the resistance (in some 
quarters), international human rights movement 

C. 	 Despite obstacles, studying the relationship between religion, nation and ethnicity 
(and, sometimes, race) is crucial 

1. 	 Even though it is so varied and complex 

2. 	 Because this relationship so often is extremely important 

III.	 Notion of ethnicity and nationality as relationships goes for religion as well 

A. 	 How a given religion is born, how it evolves 

1. 	 Depends on its relationship with other religions it is in contact with 

2. 	 As well as the relationships between the cultures and societies of its 
adherents and non-adherents 

B. 	 The Hui see themselves as Muslim in some fashion (even the ones who are not 
practicing Muslims) 

1. 	 And part of their nationality identity connects them to Arabia/Persia via 
their religious beliefs 

a. 	An identity that in this respect is not-China, in the sense of not-
Han 

6
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7 

b. 	 Certainly they are Chinese citizens 

c. 	 But it’s more complicated, and certainly has changed over time 

2. 	DISCUSS: provide an example of an ethnicity or nationality that doesn’t 
evoke religion at all 

C. 	 Another example: the relationship between colonized people and the colonizers 

1. 	 Colonial powers have greatly influenced, over time, the nature of the 
religion(s) practiced in their colonies 

a. 	Tibetan religion and nationalism changed as a result of occupation 
by PRC 

1) Here local religion is a sign of resistance 

2) This happens often 

2. 	 Religions may be introduced by colonizers 

a. 	Conversion may be coerced 

1) The Inca empire, when it overtook other societies 

2) African slaves in the U.S. and Caribbean 

b. 	Or voluntarily adopted (Christianity in Africa, Islam in many parts 
of the world) 

D. 	 Transnational movement affects religious observance 

1. 	 Buddhist Koreans converted to Christianity in substantial numbers when 
they immigrated to U.S. and Canada 

IV. 	“New religions” 

A. Of interest to us because they are so important in ethnic, national processes 

1. 	 All “new religions” draw on already existing religious components— 
symbolism, ritual, etc. 

B. New religions may spring up in response to changes, pressures, oppression 

1. 	Example: Christianity: ancient Israel was a colony of Imperial Rome 

7
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2. 	 Example: among Iroquois in New York state and Canada, the Handsome 
Lake revitalization movement 

3. 	 As is the Ghost Dance adopted by Plains Indians in the 19th century 

4. 	DISCUSS: other examples? 

a. 	 Nation of Islam in the US (optional reading) 

5. 	Some “new religions” are short-lived 

C. 	 Another kind of “new” religion: 

1. 	 Is a blend of two or more “old” religions 

2. 	This kind is called a syncretistic religion 

a. 	Comes about through forces of creolization, amalgamation, 
assimilation

   b. 	  Santería in this country 

1) Combination of Yoruba and Spanish Catholicism 

2) With concomitant associations with certain Hispanic 
groups 

   c. 	  Voudoun in Haiti another example 

1) Combination of West African and French Catholicism 

2) Now serves as a symbol of the Haitian people

 d. 	Similar religions in other countries have different names: 
Macumba, Candomblé in Brazil 

D. 	 Religions that claim to be “rational”

 1. 	Scientology 

2. 	 “Rational,” secular states that see religious practice as old-fashioned, not 
modern 

a. 	Illustrated in the optional article by Malarney on Viet Nam 

8
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 b. 	They promote the philosophies/ideologies that undergird them as 
replacements for religion 

c. 	 The “cult” of Mao Tse Tung in China 

E. Another type are religions that claim to be reviving old, extinct religions 

1. 	 Wicca (witchcraft) in the U.S. and England

 a. 	No major association with a current ethnic group, but do link 
themselves to a persecuted group in the past: Druids 

2. 	Are syncretistic 

V. 	 Forces behind religious change 

A. Are quite often powerfully linked to nation, ethnicity and related topics 

1. 	 They appear as responses to crisis, or to felt needs not being met 

2. 	 Changes are threatening, and the old religion cannot account for them 

3. 	Fundamentalist movements 

a. 	 Can, but usually don’t, produce radical change 

b. 	The Iranian revolution is an example of radical change connected 
to fundamentalism 

4. 	DISCUSS: other less sweeping examples of “fundamentalism”?

 a. 	“Revitalization”: the Islamic revival movement described by Ong 

B. 	 As a religion grows and becomes established, it will become associated with the 
society that mainstreams it 

1. 	 May not be an entire nation-state, however 

2. 	 Can be the source of a great deal of conflict 

9
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18 LANGUAGE, CULTURE, ETHNICITY 

Read: 
Rodolfo Stavenhagen, Language and social identity 
Peter Whiteley, Do “language rights” serve indigenous interests?  Some Hopi and 

other queries 
Uli Linke, “There is a land where everything is pure”: Linguistic nationalism and 

identity politics in Germany 
Jane Hill, 2008. Language in white racism: An overview.  

I. 	Introduction 

A. 	 Language plays many roles in addition to being a channel to communicate 
referential meaning 

1. A given language is often seen to represent non-linguistic qualities 

a. 	For example, “Italian is musical, just like the Italians” 

   b. 	  DISCUSS: other examples? 

2. 	 Sometimes the language is seen as being the cause, not just a symbol, of 
these non-linguistic characteristics1

 a. 	Classic example: arguing that, in contrast to English, where we say 
“time runs,” 

1) 	 In Spanish they say “time walks,” which produces in 
Spanish-speakers a more laid-back notion of time 

2) 	The supposed “mañana” (“tomorrow”) attitude 
(procrastination, lack of the work ethic, procrastination) 

b. 	This notion is thoroughly discredited today—the relationship is not 
so simple, and the “mañana” idea simply an ethnoracial slur 

c. 	 These are called “linguistic ideologies (Hill, p. 31) 

B. 	 In addition to the referential messages being sent, speakers communicate other 
ones 

1. 	 Speech indexes (points to) identity, it sends messages about identity 

1 This is known as a strong version of the Sapir-Whorf hypothesis.  See Benjamin Lee Whorf, 1956.  Language, 
Thought, and Reality.  Selected Writings of Benjamin Lee Whorf. John B. Carroll, ed.  New York: Wiley. 
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2

 a. 	Sometimes such messages are sent totally unconsciously on the 
part of the speaker 

    1) 	  DISCUSS: Examples? 

II.	 Speech and ethnic, national, and racial identity 

A.	 Example: gender and class 

1. 	 A study in Norwich, England2 of attitudes toward speaking “proper” 
English 

2. 	 Men rated themselves as speaking a more lower-class version of English 
than they really did 

3. 	 But women rated themselves as speaking a higher-class version than they 
actually did 

a. 	Linguists made the evaluations 

4. 	 An association was being made between masculinity, social class, male 
solidarity, and working-class culture 

a. 	 The men wanted to see themselves as “regular guys” who didn’t 
“put on airs,” or who were “wimpy” 

b. 	 Upper-class British men and their accents are seen as effeminate— 
“twits” 

1)	 The British comedy group Monty Python enacts this 
perceived characteristic 

5. 	 The Norfolk women aspired to “speaking properly” as a marker of their 
class position and ambitions for their children 

a. 	The working-class men agreed with this, supported it 

    1)  Their  wives  should “speak better” 

2) Their wives are the ones to teach the children, to know 
about manners, etc. 

6. 	 In general, femininity requires refined, grammatically correct, soft 
speech—coincides with middle-class speech styles 

2 See Peter Trudgill, 1974.  Language and sex.  In Sociolinguistics: An Introduction to Language and Society. 
Harmondsworth: Pelican: 78-99. 
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7. 	 Think of men and women speaking in lower-class registers in the USA— 
the men retain their masculinity, the women come across as “vulgar,” 
assertive, crude, etc. 

8. 	 The Hill chapter makes this point using the “double negative” feature of 
working-class speech (p. 37) 

B. 	Jane Hill3 studies the correlation between languages and class—ethnic/race 
prejudice of a very subtle kind 

1. 	 Shows how nuanced and subtle some of this majority linguistic dominance 
can be 

2. 	 We tend to see Mock Spanish as funny, harmless—if you can’t appreciate 
it, you’re too “PC” (politically correct) 

a. 	“No way, José” 

b. 	 But she suggests that it enacts dominance every time it’s used

 3. 	DISCUSS: examples? 

a. 	“The Big Enchilada” 

b. 	Remember: just because a racist joke is funny doesn’t cancel out 
the fact that it is racist 

III.	 Language as Symbol of Identity 

A.	 Example: Gender 

1. 	 Quite often when two languages or two dialects of the same language are 
in contact and there’s friction, it will be about class as well as ethnic issues 

2.	 Asymmetric power relations, different economic options 

3. 	 These identities will also be gendered and often classed 

4. 	 De la Cadena’s “Women are more Indian,” the article on Peru 

a.	 As a rule, indigenous women are more likely to be monolingual;  

3Jane Hill, 1999.  Language, race, and white public space.  American Anthropologist 100 (3): 680-689. Also, 2008, 
The Everyday Language of White Racism. Malden, MA: Wiley-Blackwell. 
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1) Stavenhagen points this out as well 

b. 	 We discussed how this is often seen as appropriate, because 
women are seen as safeguarding the language of their specifically 
indigenous identity 

B.	 Languages, like other concepts we have discussed 

1.	 Should be seen in terms of relationships between people (both individuals 
and groups) performed, enacted through speech 

2. 	 It is not the linguistic attribute being noticed and commented on that’s 
important in itself, what’s important is the group that speaks the language, 
and the differences between groups that make the attribute important.4 

C. 	 Fredrik Barth (remember the discussion in Eriksen?) says that in addition to 
looking at the content of ethnic differences 

1. 	It is always was important to examine boundaries and boundary 
maintenance 

2. 	 Especially true in politicized situations involving more than one language 

3. 	 Which is why thinking that language differences create ethnic tension and 
conflict, because people don’t understand one another, is way too simple 

4. 	 The idea that language differences—inability to understand one another, 
misunderstanding—produce conflict, is very old 

a. 	 In the Old Testament: the story of Babylon—the beginning of 
failing to understand one another’s speech seen as the beginning of 
all misunderstandings 

1) 	What’s occurring is that “understand the other” is being 
conflated with “comprehends the language being spoken” 

b. 	 Whereas in fact there are many additional ways of 
misunderstanding apart from not understanding speech 

5. 	 Corollary idea: Esperanto-like global languages will solve these problems 

a. 	 Again, way too simple: if everyone spoke English, ethnoracial and 
social class misunderstanding and conflict would not disappear 

4 Donald Horowitz, 1985.  Ethnic Groups in Conflict. Berkeley: University of California Press: 50. 
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5

 b. 	Speech would still enact, would still instantiate the differences and 
the power asymmetry  

c. 	As does non-verbal behavior 

    1)  DISCUSS: examples? 

IV. 	 Linguistic nationalism: Language as symbol of the nation 

A. “Nation-building” in Europe linked “nation” with “culture” with “language” 

1. 	 Eriksen’s example of the campaign to turn Norway into a nation-state 

a. 	 The language Nynorsk was created because the Norwegian being 
spoken was seen by nationalists as too “polluted” by Danish (who 
controlled the territory that turned into Norway) 

1) Ivar Aasens led the effort 

b. 	 In addition, the goal of having a truly unifying, democratic national 
language led the linguist who created it to gather lexicon (words) 
and grammatical constructions from all over Norway 

2. 	Esperanto is also an invented language composed of several languages 

a. 	But Esperanto intended to overcome nationalism as well as 
improve communication 

B. 	 Linguistic problems arising in other European countries due to nation-building 
projects 

1. 	Basque regions,5 Wales, Scotland, Catalonia (in Spain), many other places 

2. 	Ireland 

3. 	The Linke article 

a. 	 Because of Nazism, racialized nationalism is problematic in 
Germany, so a shift is made to language—which can be seen to 
represent other domains of Germanness 

V. 	 Post-colonial problems and language nationalism outside of Europe 

A. In the U.S., because the dominant language, English, is VERY dominant  

5 Jacqueline Urla, 1993.  Contesting modernities: Language standardization and the production of an ancient modern 
Basque culture.  Critique of Anthropology 13 (2): 101-118. 
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1. 	 We don’t have many of the problems other countries have 

2. 	 What problems do we have? 

a. 	Arguments about bilingual education 

1) Legislation that prohibits the use of Spanish in schools 

2) “Official English” legislation 

a) “Speak American” 

3) Nonstandard English spoken by some African Americans 

b. 	Hill’s 1999 article and 2008 book discuss ethnoracial domination 
via speech of White English speakers and Spanish speakers 
perceived as non-white or not-quite-white 

B. 	 Other examples of linguistic repression in the US? 

1. 	Native American children were forbidden to use their language in 
boarding school 

2. 	 Immigrant children forbidden to speak to each other in German, Italian, 
etc., in school, even if they were siblings 

C. 	 The class site contains a newspaper article on English and French in 
Quebec6; things have softened, bilingualism is growing 

1. 	 Use of the one or the other language isn’t a political statement nearly as 
much as it used to be 

a. The Handler article you read on Quebec 

2. 	 A lot of people resented the very stringent legislation that required French 
for EVERYTHING, required the French word to appear before the 
English

 a. 	Even imported merchandise had to have French (we see it on many 
packages here) 

   b. 	  DISCUSS: good thing?  Bad thing? 

6 Krauss, Clifford, 2003.  Quebec seeking to end its old cultural divide: Getting along in English and en Français. 
New York Times April 13. 
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3. 	 40 years of turbulence, marches, etc. 

a. 	Its origin was colonial domination; continuing resentment 

b. 	 British seizing Quebec province from the French and English 
speakers dominating ever since 

4. 	 The article points out that separatist politics has been bad for business 

a. 	 There has been flight of English-speaking individuals and firms 

5. Fear of assimilation on the part of French speakers has eased 

6. Attitudes of those English-speakers who remained have changed 

a. 	“It’s cool to be bilingual” 

VI. 	 The language situation in states that have gained independence more recently:  

A. 	 Vast majority are plural with respect to ethnicity and language7

 B. 	Example of Malay language 

1. 	 Sign in Kuala Lumpur in Malaysia: “Glorify the National Language” 

a. 	 Suggests that it has been denigrated 

2. 	 “Malayness” was a relatively new idea 

a. 	Earlier, people’s identity was rooted in a region and that region’s 
language(s), rather than rooted in the territory that became 
Malaysia upon independence 

3. 	 But the “nation-building” project 

a. 	Requires the Malay language to represent Malays (the people) in 
opposition to Chinese and Indians 

b. 	Remember Ong’s article? 

c. 	Note that here those in power, who make up the majority are not 
dominant economically 

C. 	 What do such linguistically plural states do? 

7 This section follows Donald Horowitz, 1985.  Ethnic Groups in Conflict. Berkeley: U Cal. 
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1. 	 Depends on the politics—and language politics can be volatile, stubborn 
and, at times, very bloody 

2. 	Why? 

a. 	 Symbolic claims tend to be absolute 

b. 	 If you identify your fortunes with those of your language, if you 
see the status of your language to reflect your own sense of dignity 
and self-reflect 

c. 	 It’s difficult to find a compromise 

D. 	 Language links political claims to ownership 

1. With psychological demands for the affirmation of group worth 

E. 	 In 1964 a young man in the S. Indian city of Tiruchirapalli set himself afire while 
shouting “Death to Hindi!  May Tamil flourish!” 

1. 	 Nine others committed suicide over the same issue the next year 

2. 	 A researcher examining these instances of violence8: 

a. 	 Shows that it’s not just “linguistic nationalism” European-style 

b. 	She documents how devotional practices to the language are seen 
as devotion to the embodiment of a language—Mother Tamil 

c. 	 Devotees say the practice dates from antiquity, but the devotion in 
fact began in the late 19th century

 d. 	Reaction to the colonial government’s linguistic literature that 
classed Sanskrit as the classical language of the Aryans 

e. 	 And Tamil as a vernacular language of the Dravidians 

F. 	 Like ethnic claims in general, language claims are made in a moral, categorical 
manner 

1. 	 The problem is that in a multilingual state there has to be a language 
policy 

8 Sumathi Ramaswamy, Passions of the Tongue: Language Devotion in Tamil India, 1891-1970. Berkeley: U 
California Press, 1977. 
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9 

2. 	 What language will be used in Parliament, in official letters, on road signs, 
etc.? 

a. 	When driving around Wales and Scotland in the 1990s one could 
see road signs in English crossed out and Welsh or Scottish Celtic 
spray-painted in 

3. So it’s easy for some groups to see a language policy as domination 

G. 	 Language issues are symbolically capable of weaving together claims to exclude 
others with claims to shore up uncertain group worth 

1. 	 Clearly much is at stake 

2. 	 Policy choices have consequences for careers, for social-class mobility, 
bureaucratic effectiveness 

3. 	 A group’s language being given official status may aid the performance of 
its members 

H. 	 Also, there will be struggles over the suitability of a given language 

1. 	 Measured by comparison to European language 

2. 	 The appropriateness of a given language is contested 

3. 	 Northern Sudan dismisses the contribution of the Southern tongues to 
human culture 

4. 	 Tamils’ Dravidian heritage seen as rich 

5. 	 Bengali heritage seen as rich 

6. 	 It can be galling for those who consider their language to have a rich 
tradition to have to trade what is in their eyes a richer linguistic heritage 
for a poorer one 

7. 	 One reason English plays such an important role in India, despite its status 
as the language of the colonial oppressors 

8. 	Multilingual states usually have to perpetuate the colonial language as the 
interethnic link 

a. 	Thereby preserving the advantages of the advanced, most educated 
group 
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9. 	 Or the opposite claim will be made: we need to catch up, therefore the 
state should help by giving our language official status 

10. 	 Language institutes are created to: 

a. 	Enrich the language 

b. 	 Cultivate the intellectuals who work in it (and employ them) 

c. 	Directly related to middle-class job and promotion prospects in the 
civil service 

I. 	 Often minorities want an official policy of multilingualism

 1. 	Chinese in Malaysia 

2. 	 Bengali as an alternative official language 

3. 	Berbers in Algeria 

4. 	 Tamils in Sri Lanka 

J. 	 The campaign for linguistic parity is a transparent code for establishing greater 
equality more generally 

K. 	Language standardization will bring more conflict 

10
www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

149
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 

 
 
 

MIT OpenCourseWare
http://ocw.mit.edu 

21A.226 Ethnic and National Identity 
Fall 2011 

For information about citing these materials or our Terms of Use, visit: http://ocw.mit.edu/terms. 

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

150
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN

http://ocw.mit.edu
http://ocw.mit.edu/terms


 

 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

STUDY QUESTIONS ON STAVENHAGEN, WHITELEY, LINKE, HILL 

1. 	 Stavenhagen and Whiteley present somewhat opposing arguments regarding language 
rights. Discuss. 

2. 	 “An ethnic community without a language is a dying community” (Stavenhagen p. 41).  
Defend this statement.  Critique it.

 3. 	 Stavenhagen says that in most countries, indigenous languages are not given legal 
recognition, are not used in official administrative and judicial dealings, and are not 
taught in schools.  Argue in favor of extending the state’s recognition of the languages 
spoken within its borders in these domains.  Argue against such legislative and policy 
changes. 

4. 	 Should language rights be considered human rights?  What does Stavenhagen say?  What 
does Whiteley say?  Who do you agree with more? 

5. 	 Why would indigenous organizations refuse to allow the communities they represent to 
be categorized among “ethnic minorities”? (Stavenhagen p. 42). 

6. 	 What is your position vis à vis bilingual education in both Spanish and English? 

7. 	 Whitely says that the ideology of language rights is “logocentric and presumes a 
democratic, secular space of language use” (p. 712).  What does he mean by 
“logocentric”?  Give 3 examples of ways in which Hopi does not fit this characterization. 

8. 	 Give an example of English being used in an undemocratic and non-secular context. 

9. 	 Whiteley speaks of a process of reflexivization that occurs to languages.  What is this (p. 
712)? 

10. 	 How can language be thought of as inseparable from self and community? 

11. 	 Whiteley characterizes multiculturalism and language rights ideologies as considering 
culture and language to be a product or effect, even a commodity.  Present an argument 
supporting his claim.  Argue against it. 

12. 	 “…essentialism, reification, and naturalism—that unholy trinity of cardinal 
anthropological sins…” (Whiteley, p. 713).  Discuss. 

13. 	 Language, according to Whiteley, can assume a “scheduled emblematic identity-display” 
function. Describe what this role would look like. 
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14. 	 “The turn to ‘culture’ as a socially legitimating essence—subject to protection as a 
human right, at some level resistant and impermeable to explanation and, therefore, to 
domination (‘it’s my culture, only I can understand it’)—has taken on quasi-religious 
overtones” (Whiteley p. 714). Provide an example from your life at MIT. 

15. 	 Whitely speaks of cultural difference as a form of “cultural capital” (p. 715).  What does 
this mean?  What does the word “capital” usually refer to?  Give an example of this kind 
of “cultural capital.” 

16. 	 Why are Hopi so ambivalent about making sure their language doesn’t become extinct? 

17. 	 Why didn’t the board of the Moencopi Day School—all of them Hopi—not want Hopi 
taught in the classroom? 

18. 	 Linke writes about “linguistic nationalism.” What is this? Describe the U.S.’s linguistic 
nationalism. 

19. 	 Provide two examples illustrating the notion of “national character.” 

20. 	 Describe Linke’s characterization of the legal reform that ushered in the possibility of 
dual citizenship for children in Germany (p. 154). 

21. 	 Why were applicants for political asylum officially forbidden to take German classes (p. 
157)? 

22. 	 What metaphors have been used to bemoan the intrusion of foreign words into German 
(p. 159)? 

23. 	 Have you had the experience of a foreign word or phrase resembling “a sensual 
encounter, a source of pleasure…the erotic appeal, the seductive allure of the foreign” (p. 
161)?  If so, describe. 

24. 	 What is your take on Hill’s argument that “mock Spanish” phrases like “the big 
enchilada” are racist? 

25. 	 What is a “linguistic ideology”? 

26. 	 “For linguists, ‘correctness’  is a social and political, not a grammatical, fact” (p. 35). 
Discuss, providing two examples. 

27. 	 Describe Hill’s argument that “he don’t know no better” and similar double negatives are 
not incorrect English, including the linguistic analysis (p. 36). 

28. 	 Relate Hill’s point about double negatives to her discussion of gendered/classed English 
(p. 37). 
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29. 	Describe two situations where “ungrammatical” English is seen as appropriate. 

30. 	 Describe “moral panics” and discuss Hill’s points about them with respect to linguistic 
racism. 

31. 	 Humpty Dumpty (in Lewis Carroll’s Through the Looking Glass) and Alice had the 
following conversation. Why is it funny? How does it relate to Hill’s essay? 

“I don’t know what you mean by ‘glory,’ ” Alice said. 

Humpty Dumpty smiled contemptuously. “Of course you don’t—till I tell you. I meant 

‘there’s a nice knock-down argument for you!’ ” 

“But ‘glory’ doesn’t mean ‘a nice knock-down argument’,” Alice objected. 

“When I use a word,” Humpty Dumpty said, in rather a scornful tone, “it means just what 

I choose it to mean—neither more nor less.” 

“The question is,” said Alice, “whether you can make words mean so many different 

things.” 

“The question is,” said Humpty Dumpty, “which is to be master  that’s all.” 

Alice was too much puzzled to say anything, so after a minute Humpty Dumpty began 

again. “They’ve a temper, some of them—particularly verbs, they’re the proudest—
 
adjectives you can do anything with, but not verbs—however, I can manage the whole 

lot! Impenetrability! That’s what I say!” 
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Study Questions 

Nagel 83-105 and 113-141 


1. 	 Discuss some of the problems with the concept of race as used by the U.S. Census 

Bureau. 


2. 	 Nagel says that the Census Bureau’s formulas and categories suggest that there is a role 
played by the politics of race and ethnicity in the census.  Discuss.

 3. 	 Nagel speaks of “the discrepancy between race and ancestry.”  Discuss.

 4. 	 What impressions did you have of the U.S. census’s figures on race prior to reading this 
chapter in Nagel?  In what ways are these figures important (what kinds of cultural, 
political “work” do these statistics do)? 

5. 	 “Researchers have concluded that most African Americans marked “black/Negro.” (p. 
87) What is the issue here? 

6. 	 Nagel quotes Forbes as estimating that the American Indian population is vastly 
undercounted. For example, an additional “seven to eight million persons classified as 
“Spanish’ are of Native American ancestry.” (p. 89) What is Forbes’ definition of 
American Indian? What is yours? 

7. 	 Spanish-speaking Caribbean countries produce populations seen to be white (“Hispanics” 
are assigned to the “white” category).  What happens to French speakers, English 
speakers and Dutch speakers who migrate from the Caribbean to the U.S.? (p. 89) 

8. 	 What is “hypodescent”? What is “blood quantum”? Why, according to Forbes, are 
researchers always finding ‘Blacks’ and always losing ‘Indians’? (p. 91) 

9. 	 Explain the 700 percent increase in Native Americans between 1900 and 1990.  

10. 	 Why do 7.1 million Americans claim Indian ancestry but only 1.36 million Americans 
list their race as “Indian”? 

11. 	 Briefly describe Nagel’s characterization of those Americans who appear to have 
changed their ethnic identification from non-Indian to Indian. 

12. 	 Describe the emergence of Red Power activism. What, according to Nagel, contributed to 
its appearance and growth? 

13. 	 What indicators of assimilation were present during the 20th century? (p. 114) 

14. 	 Nagel speaks of a paradox—that assimilation processes set into motion and fueled 
American Indian ethnic renewal. Explain. 
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15. 	 What was the “Indian New Deal” legislation of 1934 (IRA)? What kind of politics did it 
emerge out of? What was the policy known as “termination” (1946-1960)? What kind of 
politics lay behind this legislation? 

16. 	 Describe the changes in American Indian communities that resulted from WW II. 

17. 	Describe Indian renewal in urban areas. 

18. 	 Describe the social and political context of The Civil Rights Era. (p. 122) 

19. 	 How was the Bureau of Indian Affairs undermined during the 1970s and 1980s? 

20. 	 Was the occupation of Alcatraz Island a success or a failure? 

21. 	 A mother on a reservation came to refer to her son as “My son, the Indian.” What does 
this phrase allude to? Why is it funny? 

22. 	 Describe supratribal Indian identity. In what ways is this a “new” identity, a “new” ethnic 
group? In what ways not? 
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Study Questions 

Messer, Nagel 213-228, 234-248 


1. 	 Why did the American Anthropological Association object to the Universal Declaration 
of Human Rights? 

2. 	 Provide two examples of variation in the way“human rights” is conceptualized. 

3. 	 What are human rights? Civil rights? What are “rights”? What rights do people have, in 
your opinion? 

4. 	 Name some Non-Governmental Organizations (NGOs) concerned with rights. 

5. 	 Describe the evolution of human rights discourse from its beginning to the present. Why 
did this discourse begin when it did? What issues became more prominent during the 
1970s? (Messer, p. 323) 

6. 	 What kinds of development projects have resulted in protests about disregard of human 
rights, according to Messer? 

7. 	 What should be the aims of international development? What impedes international 
development projects’ full observance of their target communities’ human rights? 

8. 	 Describe the difference between a universal language of human rights and and a language 
of culture-specific rights. 

9. 	 What is cultural relativism? Discuss “White Shamans and Plastic Medicine Men” with 
respect to this difference. 

10. 	 Discuss the issue of indigenous intellectual property rights (Messer p. 331). What kinds 
of rights are threatened? Include “White Shamans and Plastic Medicine Men” in your 
discussion. 

11. 	 Nagel says that throughout U.S. history federal Indian policy has shifted between two 
essentially contradictory goals. What are they? 

12. 	 “I have utterly no patience with those who think more about Indian culture than they do 
about Indians” (p. 214). Place this statements within an ideological framework. Within a 
human rights framework. 

13. 	 Nagel lists four factors contributing to the reversal of federal termination policy (p. 220). 
What were these? 

14. 	 Nagel discusses Tarrow’s notion of “protest spread” (p. 221). Describe and illustrate. 
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15. 	 Describe the atmosphere created by “the politics of civil rights” in the 1960s. List three 
themes (p. 223). 

16. 	 Nagel mentions The White Man’s Burden (p. 224). What kind of burden is this? 

17. 	 Compare the relationship between federally recognized Indian tribes and unrecognized 
tribes seeking recognition, to the relationship between various Hui communities and the 
Chinese state. Similarities? Differences? 

18. 	 What are your criteria for determining who is “really an Indian”—has the right to be 
considered indigenous? Defend your criteria. 

19. 	 Should people who self-identify as Indian but who are not enrolled members of a tribe 
qualify for jobs intended for Indians?  Discuss. 

20. 	 Compare the Red Power and Black Power movements (p. 247). 

21. 	 Discuss the differences in how rights were conceived in the two movements. 
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Study Questions 

On Warren and Jackson


 1. 	 How do W&J define “essentialism” (p. 8)? Provide an example of strategic essentialism 
you disagree with (from our readings—Nagel provides some—or from another source). 
Provide an example you sympathize with. 

2. 	 What is “second-order indexicality” (p. 9) and why should we care about it? Provide two 
examples. 

3. 	 What do W&J have to say about “authenticity”? What does the word mean to you? List 
the ways a group of people might be described by critics as having an “inauthentic” 
culture. Argue in favor of such critiques. Argue against them. 

4. 	 Provide two examples of interactions between the indigenous movement and state and 
supra-state processes that have produced changes in the movement. 

5. 	 What are the three meanings of “self-representation” mentioned by W&J (p. 12)? 

6. 	 List four themes in W&J that we have already discussed in class. 

7. 	 W&J refer to “the ironies of multiculturalism and power.” What do they mean?  Be 
prepared to discuss 2 such ironies.

 8. 	 What is neoliberalism?

 9. 	 Describe neocolonialism. 

10. 	 On p. 28 W&J say that rather than see “culture as a distinct set of discourses and 
practices all too often contrasted with, say political economy—we should understand it as 
a dimension of all institutions, ‘a set of material practices which constitute meanings, 
values and subjectivities.’” 

What is “political economy”? How is it often seen to contrast with culture? How 
could culture be a dimension of political economy? How could political economy 
be a dimension of culture? 
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23 TRANSNATIONALISM, GLOBALIZATION AND CULTURE 

Read: Katherine Verdery, 1998. Transnationalism, nationalism, citizenship, and 
property: Eastern Europe since 1989 

Eriksen, 2002. Identity politics, culture and rights 143-161; The non-ethnic: 162
178. In Eriksen, Ethnicity and Nationalism: Anthropological Perspectives 
(2nd ed.). London: Pluto Press (34) 

I. 	 Today we’ll look at two very different case studies illustrating globalization processes 

A. 	 Analysis of transnationalism and ethnonational identity in Tonga 

B. 	 Analysis of Croatia and the Canadian Croatian diaspora to illustrate some of 
Verdery’s points 

C. 	 Wednesday’s lecture will be more theoretical 

II.	 Transgenderism is widespread in Tonga and elsewhere in the S. Pacific1

 A. 	Traditional patterns of cross-dressing—not brand new 

1. 	 Beauty contests with prizes are held 

2. 	 In Tonga: a yearly Miss Galaxy pageant 

a. Seems to be a display of transgendered glamour 

b. But equally the contest is a show of translocality 

1) 	 Modernity and hybridity are performed; cosmopolitanism, 
migration, non-local values, symbols, languages, body 
practices, etc 

c.	 Translocality is opposed to Locality (here meaning Tonganness) 

B. 	 The stereotype of local transgendered men, called Fakaleiti, is: 

1. 	Feminine comportment 

2. 	 Greater affinity with women than men 

3. 	 Being responsible for domestic work in the home 

1 Information from Niko Besnier, Transgenderism, locality and the Miss Galaxy Beauty Pageant in Tonga.  
American Ethnologist 29. 3: 534-566, 2002. 
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 4. 	Employment in professions regularly associated with women 

5. 	 Being associated with domestic rather than public spheres 

6. 	Cross-dressing 

7. 	 Engaging in sexual relations with “straight” men 

C. 	 The Miss Galaxy beauty pageant in Tonga 

1. 	 Is the antithesis of the traditional Miss Heilala pageant 

a. 	 Which involves real women performing Tonganness 

b. 	With speech, body postures 

c. 	Tongans will return from New Zealand, Australia, California to 
participate in the Miss Heilala pageant 

1) 	But they are likely to be judged as poor dancers, not 
proficient in spoken Tongan 

d. 	In the Miss Heilala contest, locality is supposed to triumph over 
cosmopolitanism, transnationalism, the industrial world 

2. 	 Contrasts between the two pageants: 

a. 	Miss Galaxy is carnivalesque (as opposed to the serious—at times 
tedious—Miss Heilala) 

b. 	 Miss Galaxy is for fun 

c. 	 Miss Galaxy characterized by a “camp” sensibility 

1) Is an event of outstanding exoticism 

d. 	Nonlocal clothing, language, names, mannerisms, performances— 
nonlocal gender itself

 e. 	Examples of nonlocality: 

1) Contestants appear in “national” costumes 

2) Miss Rarotonga, Miss Switzerland, Miss South America 
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 3) 	Contestants are emulating beauty pageants everyone 
watches on TV 

4) 	Their names: Lady Amyland, Suzie from Sosefo, Priscilla 
Pressland, Aisa De Lorenzo, Aodushi Kiroshoto 

a) Chosen for exotic sounds 

5) 	Background music: William Tell Overture, etc. 

6) 	 Language: supposed to speak English as much as possible 

7) 	 Fakaleiti are in general expected to speak English more 
readily than nontransgendered men 

8) 	 Fakaleiti are seen as self-assured and brash, shameless 
(even though many are self-effacing) 

f. Clearly, the stereotypes depict the Miss Galaxy contestants as 
oriented toward modernity, the West, transnationalism 

3. 	 The interplay of gender and modernity revealed in this contest: 

a. 	 In general in Tonga, speaking English has feminine undertones 

1) Competes with a code of traditionalism 

b. 	 Because in general a language of modernity is associated with 
women’s aspirations for upward mobility and emancipation from 
the strictures of tradition 

c. 	 Familiar notions that girls study harder, and women more talkative 
by nature 

d. 	 So, all men who speak “too much” English do so at the risk of 
compromising their masculinity 

e. 	 Tongans born overseas are awkward in performing Tongan 
maleness 

1) 	They are often branded as fakaleiti-like regardless of lack 
of effeminacy 

f. 	 In general, the use of English indexes (points to) a deficient 
Tonganness, masculinity 
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 4. 	DISCUSS: differences between these stereotypes and the situation 
described by Marisol de la Cadena for Peruvian Indians? 

5. 	An extra ingredient: the complicated identity of the Fakaleiti with respect 
to gender, class, and translocality 

D. 	 What are the Fakaleiti hoping for? 

1. 	 These men are socially marginalized in many ways—economically, 
socially 

2. 	 The link-up to international glamour provides a (temporary) escape route 
from local dynamics of social exclusion and poverty 

3. 	 Temporarily they can try to constitute selves that foreground their 
superiority over, and autonomy from, the rest of society 

a. 	Can’t actually travel 

4. 	Performing/subscribing to nonlocality provides symbolic resources 

5. 	 Enables them to claim that they are exempt from local morality and forms 
of exchange that marginalize and degrade them (like marriage) 

6. 	 Many of them idealize the West 

a. 	 See it as a source of desirable marriage partners, financial security, 
etc. 

b. 	 A source of partners who will take care of them, rather than their 
having to financially take care of their Tongan boyfriends (who are 
“straight” Tongan men)

 c. 	Obviously a fantasy, not the reality of what the West offers 

7. 	 They reject hormones to increase feminine appearance 

8. 	 As elsewhere in the Pacific, they reject gay identity 

a. 	 “God made man and woman,” they say 

9. 	 They scorn what they see as the foregrounding of sexuality in Western gay 
identity (e.g., gay pride parades) 

E. Conclusion: 
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1. 	 Some authors say that globalization brings challenges to the received order 

a. 	Modernity, etc. 

2. 	 But although we see the fakaleiti temporarily enacting a glamorous 
translocality

 a. 	We also see them rejecting Western gay and lesbian identities 

3. 	 “The modern,” “the West” are reconfigured, and local meanings are 
worked into the meanings that arrive from elsewhere

 4. 	Globalizing homogenization and heterogenization—here they occur 
simultaneously, which is most often the case 

III.	 The Croatian case2 

A. 	 Croatia: following the 1989 collapse of communism and Yugoslavia 

1. 	 Verdery: political parties had no recognizable political platforms 

2. 	 The democratic process was very unfamiliar, to say the least 

3. 	 Rejection of communism, an opening for discourses relating to pre-Soviet 
era 

B. 	 National symbols proved so potent that no political group could entirely avoid 
them 

1. 	 Nationalism was turned into political capital, and it increased—which 
surprised everyone 

2. 	 Rewriting of constitutions began 

3. 	 In socialist-era constitutions, all socialist citizens had been on equal 
footing 

4. 	 This system of civil status collapsed—ambitious politicians manipulated 
the very definition of citizenship 

C. 	 Verdery’s discussion of Latvia, Estonia, Croatia, Slovenia 

1. Nationalities were turned into majorities and minorities 

2 Information from Daphne Winland, The politics of desire and disdain: Croatian identity between “home” and 
“homeland” American Ethnologist 29. 3: 693-718, 2002. 
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6

 2. 	New, differential citizenship rights

 3. 	Particularly restrictive citizenship procedures were developed in the Baltic 
states

 4. 	Disenfranchising large numbers of the resident Russians 

5. 	 In Estonia’s 1992 elections, nearly 40% were forbidden to vote, most of 
them Russians 

a. 	Estonian citizens were defined by native Estonian language and 
descent 

6. 	 We can call this “Constitutional nationalism” 

a. 	A nationalism that privileges members of one ethnonation over 
others 

D. 	 Croatian independence in 1992 fulfilled a one-thousand-year-old dream 

1. 	Recuperation, revivals, festivals, etc., Croatian icons, monuments, folk 
songs 

E. 	 An estimated half of all Croats live outside the homeland 

1. 	 Diaspora Croats desired a free Croatia, but independence has created 
conditions for the emergence and exacerbation of the often fraught 
relationships within and between groups 

2. 	 Desire for the homeland is not necessarily coterminous with the desire to 
return to it 

3. 	 Not much scholarship has been done on the roles of homeland peoples 

a. 	 And how they change as a result of interaction with diasporic 
peoples 

4. 	 Remember point made earlier in semester that ethnicity is a relationship? 

5. 	Clearly everywhere diasporas construct notions of homelands in ways 
often very different from homelanders’ constructions 

a. 	This leads to ambivalence and tensions 

F. 	 History: Croats immigrated to Canada earlier in century for economic reasons 

6
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7 

1. 	 Endured hardships there, were the target of stereotypes of racial inferiority 
(applied to all E. Europeans) 

2. 	 The early ones had leftist leanings 

3. 	 They labeled the Croats who came to Canada after World War II as “war 
criminals”

 4. 	“Ustase”—the Croatian fascist separatist organization during WW II 
committed atrocities 

5. 	 These later arrivals resented the earlier left-leaning ones 

a. 	 Saw them as naïve about communism 

G. 	 Tensions within Croatia played out in Canada too 

H. 	 Canadian state’s policy of official multiculturalism 

1. 	Point we’ve encountered often—the state wields power, influences the 
nature of ethnicity 

2. 	Croatian heritage language programs, music and folklore groups 
flourished 

3. 	 They had to play the politics of recognition according to terms set by the 
Canadian state 

4. 	Foregrounding ethnocultural traditions as part of the Croatian contribution 
to the (cultural) fabric of Canadian society 

I. 	 Over the years Toronto Croats had seen themselves as a victim diaspora 

1. 	 Saw their countrymen Croats in communist Yugoslavia as their oppressed 
brethren 

2. 	Independence brought changes 

a. 	To already unstable and ambivalent bases of loyalty, affiliation and 
identity 

J. 	 Homeland Croats had endured enormous upheavals sociopolitical, economic, 
personal nature 

1. 	 Needed to come to terms with the transition from communism and come 
to see themselves as citizens 

7
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8 

2. 	 Many said yes, we should valorize Croatian culture and heritage 

3. 	 But a large number of critics inside and outside disapproved of the 
direction of post independence political, economic and social processes 

K. 	Initial euphoria at Croatian independence 

1. 	 But soon the nationalist policies and practices of President Tudjman’s 
regime were criticized

 a. Many believed it to be autocratic and corrupt 

L. 	 Tudjman’s support came from diaspora Croats 

1. 	Many were and continue to be strongly nationalist 

a. 	Diaspora Croats (more recent emigrants) represent sentiments and 
qualities valorized by nationalist elites at home 

2. 	 An illustration of Verdery’s citation of Anderson’s “politics without 
accountability” 

a. 	 Émigrés and refugees who contribute funds to violent nationalist 
organizations in their home countries while living peacefully in a 
suburb or Paris or Montreal3 

M. 	 Diaspora Croats’ participation 

1. 	 Vote in federal elections…Croatia is a multi-sited nation-state that is 
maintained through transnational means 

a. 	Diaspora Croats were politically and economically involved 

2. 	They were interested in promoting the reproduction of images depicting a 
romantic and idealized social, cultural, and political landscape 

3. 	 But these diasporic Croats’ nationalist sentiments were resented by many 
homelanders 

4. 	 Who did not share the ethnonational vision of Croatia 

5. 	 Regional differences hardened, and came to be defined in cultural terms 

3 Verdery, p. 293 
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9

 a. 	People held very firmly fixed notions of regional identity— 
impervious to change 

b. 	 “The snob from Zagreb,” etc. 

c. 	Some nationalists said that some Croats could never be “good” 
Croats 

1) If they’re unpatriotic, if they don’t valorize the Croatian 
past, then they’re “bad” 

2) Are said to be “Yugonostalgic” 

3) Are called “Yugo-zombies” 

d. Those targeted tended to be intellectuals and journalists

 N. 	Conclusions: 

1. 	 Verdery’s point: diaspora and homeland relations and identities are 
mutually constituted

 2. 	The classic modernist logic that diaspora patterns of identification 
function to undermine the cultural and territorial goals and political vision 
of the nation-state 

a. 	Is wrong 

3. 	 One must study the impact of diaspora-homeland relations on identity 
formation 

a. 	 Examine the local in relation to transnational connections 

4. 	 Keeping in mind that the homeland dimension is more than just the object 
of diaspora imaginings 

a. Rather, it’s a crucial site of diaspora identity politics 

5. 	 Diaspora and homeland relations must be analyzed in their historical 
specificity 

9
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Study Questions on Verdery and Eriksen 143-178 
(Identity politics, culture and rights; The non-ethnic) 

1. 	 On p. 293 Verdery speaks about the three ways “democratization” is transnational. 

Discuss.


 2. 	 “One might even say that ethnonational identities were perhaps the principal form of 
‘collective consciousness’ that socialism produced” (p. 294). If true, this would be an 
example of unintended consequences. What were the main goals of socialism in the 
Soviet Union and socialist Eastern Europe?

 3. 	 How were ethnonational identities produced during the socialist era? 

4. 	 Verdery says in several places that transnationalism and nationalism, or globalizing and 
localizing processes, are mutually constitutive (p. 292): processes that “generated cross-
border influence also produced political groups and symbols aimed at reinforcing borders 
against, or channeling, that influence” (p. 294). Discuss two examples from her 
discussion. 

5. 	 In what ways were the constitutions that were written in Eastern Europe after the end of
 
socialism unlike Western democratic constitutions? 


6. 	 What is “bureaucratic ethnic cleansing”? 

7. 	 Verdery twice mentions Benedict Anderson’s notion of “politics without accountability”; 
what does it mean? 

8. 	 Describe the ways notions of property (in particular land) that emerged after the fall of
 
socialism differed from Euro-American liberalism’s notions. 


9. 	 Verdery presents a not-too-veiled criticism of Appadurai’s notions of global cultural and 
political economy on p. 301. Discuss. 

10. 	 Why does Eriksen suggest that Spanish-speaking immigrants to the US may prove to be 
“unmeltable”? What do you think? 

11. 	 Eriksen mentions Kapferer’s contention that Australian Aboriginals “have become so 
close to the centre of nationalist thought that they have suffered from it.” Discuss, 
comparing them to the situation of Native Americans, bringing in Nagel. 

12. 	 “Potential elites are denied the right to be different whereas low classes are denied the 
right to be equal” (Eriksen p. 144). Discuss the American experience. 
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13. 	 Discuss Eriksen’s presentation of “the paradox of multiculturalism.”  

14. 	 Why is wearing the headscarf such a problem in French public schools when it isn’t in 
American ones? 

15. 	 Discuss the controversy relating to communitarianism and liberalism, or how liberalism 
can take account of “the intrinsic value of cultural difference.” 

16. 	 How “difference-blind” or “difference-aware” should society be? 

17. 	 What is your solution to reconciling liberal individualism with a recognition of cultural 
difference (p. 148)? 

18. 	 Do individuals have a right to belong to a culturally defined (ethnic, religious or 
otherwise) community, and the right to opt out (p. 148)? How does this fit into Messer’s 
discussion of the history of human rights (reading for last week)? 

19. 	 Describe Terence Turner’s distinction between critical multiculturalism and difference 
multiculturalism. 

20. 	 Discuss long-distance nationalism, giving two examples. 

21. 	 Discuss Eriksen’s characterization of identity politics. 

22. 	 On p. 166 Eriksen writes about “globalized nationalism.” What is this? 

23. 	 Why are gender-based political organizations comparatively rare? Do you know of an 
example? 

24. 	 What kinds of symbolic roles do gender relations play in nationalist ideologies? 

25. 	 Pick a spectator sport and analyze it in relation to nationalism, violence and sexuality. 

26. 	 Describe Jean and John Comaroff’s position on how to think about ethnicity (Eriksen p. 
173). 

27. 	 How might the notion of plural society be flawed? 

28. 	 Do you see yourself as somewhat X [identity] and somewhat Y? Discuss. 

29. 	 Make a list of all the identity categories you belong to. Which one is most important? 

30. 	 What worries you most about the future of ethnic identity? 
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Questions on Abu El-Haj and Eriksen 147-173 (Minorities and the State) 

1. 	 On p. 166 Abu El-Haj describes rumors to the effect that an archaeologist was murdered 
because he had “found something” that “undermined ‘their’ entire historiography of 
ancient Jerusalem.” Under what circumstances can archaeological findings hypothetically 
pose this kind of “subversive” threat, if any?

 2. 	 What were your reactions to reading an article about Jerusalem archaeology written by 
someone named Nadia Abu El-Haj?  Would you have read the essay any differently had 
it been authored by someone named, say, Jeff Goldblum? 

3. 	 Abu El-Haj makes some pretty sweeping claims for the role of archaeology in nation-
building. Which points do you agree with? Disagree with? 

4. 	 Think of a hypothetical case in another country where archaeology might be as important 
as Abu El-Haj says it is for Israel. 

5. 	 Provide two cases involving competing nationalist narratives about the past—from the 
course readings or your own experience—and discuss them. 

6. 	 In her essay Abu El-Haj’s political and moral position is evident. To what degree, in your 
opinion, does this affect the impact of the evidence she provides and her arguments? 

7. 	 Abu El-Haj states that her larger concern is to examine 

...the workings of science in processes of cultural production, examining the 
practices and context through which forms and embodiments of knowledge can 
fashion national imaginations, realize colonial projects, and become the terms and 
the signs through which struggles for the present are waged. (p. 167)  

Do you see archaeology as science? List all the ways you can think of that archaeology 
can be involved in colonial or nationalist projects. Provide examples from course 
materials.

 8. 	 Describe Abu El-Haj’s evidence for the claims she makes about Israeli archaeologists’ 
selective excavation techniques and decisions—their privileging of certain archaeological 
traditions.

 9. 	 “I want to understand how knowledge is power, how it actually helps to ‘change the 
reality we encounter’” (p. 169). Provide two examples, from this essay or other source. 

10. 	 On p. 169 Abu El-Haj writes of “the nationalist mythology…” Do you agree with her use 
of this word? What does “mythology” mean here? 
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11. 	 What other countries have a “monumental national past” (p. 171) that is available through 
archaeological sites and objects (material culture)? 

12. 	 Abu El-Haj discusses some people’s assumptions that archaeologists would naturally be 
nationalistic in their interests and practices (p. 174). Discuss. 

13. 	What is “the appropriate relationship one should have to one’s own archaeological past”? 
(p. 174) 

14. 	 Compare the planning of the new Jewish Quarter to Handler’s discussion of lawmakers’ 
decision-making about how to reconstruct a section of Old Quebec. 

15. 	 List the ways states have dealt with their minorities. (Eriksen pp. 149-150) 

16. 	 Discuss the way modernization is producing an “ethnicization” of the world. (p. 151) 

17. 	 Discuss minority elites. (p. 150) 

18. 	 Why, do you think, is “indigenous” such a contested term? (p. 152). Provide a definition 
that works for you. 

19. 	 Compare Eriksen’s discussion of Sami political organizing with the essay by Laura 
Graham we read for Nov. 28. 

20. 	 Eriksen says that in many cases “certain aspects of modernisation are required for 
identity maintenance to be successful.” (p. 154) What are these? 

21. 	 Eriksen speaks of the reification of culture, “culture as a thing.” (p. 155-156) What does 
this mean? What does non-reified culture look like? Bring in Nagel if you can. 

22. 	 “Leaders of a dominated group must master the cultural codes of the dominant group in 
order to present their case efficiently.” (p. 156) Compare Eriksen to Laura Graham with 
respect to this issue. 

23. 	 What’s the distinction between tradition and traditionalism? (p. 158) 

24. 	 What are the political and moral dangers associated with an analytical emphasis on 
cultural differences between groups? (p. 165) 
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Joshua Cohen, 1999 

SOME RULES OF THUMB FOR WRITING PAPERS 

Here are a few suggestions about writing papers. Please read through them before you write 
the first paper. 

1. State the main thesis of your paper at (or near) the beginning: say, in the first paragraph. It is not 
bad to say something like: "I will argue that ...." 

2. Stay focused. Your papers should critically assess some important aspect of one of the theories we 
have been discussing. Before you get to the evaluation you will need to describe the relevant aspect 
(s) of the theory you are assessing. But do not try to provide a comprehensive overview of the theory. 
Instead, guide your presentation by the particular problems that animate your paper. For example, if 
you are writing on John Rawls’s “difference principle,” you should not try to sketch his theory of the 
original position and the argument for the principle within the original position. Confine yourself to 
the aspects of Rawls’s view that are of immediate relevance to his account of fair distribution. 
Anything else will be a distraction. 

3. Take the views you are discussing seriously. The political philosophers we are reading are not fools. 
If, as you describe the relevant parts of their views, you find yourself attributing foolish views to them, 
assume you have misinterpreted. (Perhaps you have not. But treat “misinterpretation” as the default 
setting.) Specifically, ask yourself how the philosopher you are criticizing would respond to your 
criticism. Try to get “inside” the conception you are discussing; develop a sense of its internal 
integrity, and see if you are able to understand how someone (other than a moron or a sociopath) 
might have come to hold the views in question. The books and articles we are reading are the 
product of sustained reflection, over a long period, by very smart people. The authors often 
distributed drafts of their manuscripts to other smart people, and then tried to incorporate responses 
to the objections they received. The result is not that their views are right, or genuinely coherent, or 
nice. But you can be sure that they have greater depth and coherence than one notices on first 
reading. 

4. No vague and sweeping generalities: "Rawls's theory of justice is the most important recent 
contribution to the perennial human search for the ideal society." "Since Plato, philosophers have 
sought out the meaning of justice." "For thousands of years, human beings have searched for truth. 
“Philosophy is based on reason, not rhetoric.” Such remarks add nothing; indeed, they subtract by 
distracting from the issues at hand. Moreover, they suggest that the writer is looking for a way to fill 
pages. Just get right to the point. 

5. Write clearly. That's easier said than done. But you can make a first step by writing short sentences, 
avoiding page-long paragraphs, and being careful to signal transitions. Operationally: If a sentence 
goes on for more than (say) 5 lines, find a way to divide it up; if a paragraph goes on for more than 
20 lines, find a way to divide it up; if one section of a paper seems disconnected from the previous 
one, put in a sentence or two of connective tissue. Moreover, put things as simply as you can. Writing 
philosophy does not require elaborate formulations, esoteric words, purple prose, neologisms, or 
inversions of the natural order of words. Your writing should draw the attention of readers to the 
ideas you wish to express, not to the words you have chosen to express those ideas. 

6. Include some stylistic variety. For example, do not start every sentence with the subject. Moreover, 
stay away from passive constructions: instead of "The wheel was invented by Joe," why not: "Joe 
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Page  2 
Justice,  Fall 1999 

invented the  wheel." And  don’t  have  too  many sentences that  begin “It  is...”  or  “There is....” Though 
such  constructions  are  sometimes  appropriate,  overusing  them  slows  things  down. 

7. Support  assertions.  When  you  attribute  views to  the  person  whose  ideas  you  are addressing, 
indicate  the  evidence  for  the  attribution  by noting  relevant  passages.  But  you  need  not  include 
quotations.  As  a  general  matter, you  should  only  quote  a  passage  if the  passage  plays an  important 
role  in  the paper  (say, it  is  a passage  that you  will want  to  be  able  to  refer  back  to  at  various  points in 
the  argument),  or  if you  think  that  there is some controversy  about  whether  the philosopher  actually 
held  the  view  that  you  are  attributing to  him or her.  Do  not  submit  a paper  that  strings  together  lots 
of  quotations. 

8. When  you  finish  writing,  read your  paper  out  loud. If  it does  not  sound  right, it  will not  read  right. 

Applying  these  rules  of thumb will require that  you  spend  some  time editing  your  papers  after  writing 
a  first  draft.  But the  additional  time will be  worth  it.  Your  papers  for  this  course  will  be  better  than 
they  would  otherwise  be,  and  you  will  eventually  start  to edit as  you  write.  

(Courtesy of Joshua Cohen. Used with permission.)
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Dear class, 

A few points about the writing assignments: 

1. 	 Papers will be handed back one week after you hand them in, so if you ask for an 
extension, the entire process will be extended.

 2. 	 Your revision is due a week after you get your first draft back. Some of you will 
definitely need to make an appointment with Nora Delaney, our Writing Advisor. Each 
student will need to meet with her at least once. I can also help with writing issues. 

3. 	 A “first draft” of a paper does NOT mean that you can hand in a “rough” draft. It needs to 
be as finished as you can possibly make it, which includes proper citations, date, title, 
numbered pages (!!), correct spelling, logical structure, introduction and conclusions, etc., 
etc.

 4. 	 If you have questions about proper citation practice, consult any of our readings for 
examples or send an email. 

Also consult a document titled “Integrating quotations into your writing” is located under 
“General”.  

Avoid long quotes. If you must include one, any quote that takes up more than 5 lines 
needs to be indented. If indented, quotation marks are not needed (consult your readings 
for examples). But far more preferable is to paraphrase, which is perfectly fine so long as 
you cite your source. For example: 

Johnson notes that the quick brown fox jumped over the lazy poodle. He qualifies 
this assertion, however, noting that colorless green ideas sleep peacefully (1987: 
16). 

5. 	 Create a reader in your mind and then write addressing that person.  Your aunt Sue, your 
Uncle Bob are good candidates. This imagined reader should be someone you have to 
explain a fair amount to. Keeping that reader in mind will help you to include important 
background information. Do NOT write thinking of me or Chloe or Nora as your reader. 

6. 	 Consult the following: 

“Cohen’s Rules of Thumb for Written Assignments”  

“How to Write a Paper,” by Steve Van Evera (Courtesy of Stephen Van Evera. Used with permission.)

“Tips on grammar, punctuation, revising drafts, and citing sources” 
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