
“Personality psychology”.

In Section 1 of this course you will cover these topics:
Introduction To Personality

The Psychoanalytic Legacy: Sigmund Freud

Personalitys Ancestral Foundation: Carl Jung.

Overcoming Inferiority And Striving For Superiority: Alfred Adler

Topic : Introduction To Personality

Topic Objective:

At the end of this topic students will be able to:

 Understand the overview of Personality

 Understand the personality theories

 Understand the personality test

Definition/Overview:

Personality: Personality psychology studies personality based on theories of individual

differences. One emphasis in this area is to construct a coherent picture of a person and his or

her major psychological processes. Another emphasis views personality as the study of

individual differences, in other words, how people differ from each other. A third area of

emphasis examines human nature and how all people are similar to one other. These three

viewpoints merge together in the study of personality.

Personality can be defined as a dynamic and organized set of characteristics possessed by a

person that uniquely influences his or her cognitions, motivations, and behaviors in various

situations (Ryckman, 2004). The word "personality" originates from the Latin persona, which

means mask. Significantly, in the theatre of the ancient Latin-speaking world, the mask was

not used as a plot device to disguise the identity of a character, but rather was a convention

employed to represent or typify that character.

The pioneering American psychologist, Gordon Allport (1937) described two major ways to

study personality, the nomothetic and the idiographic. Nomothetic psychology seeks general
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laws that can be applied to many different people, such as the principle of self-actualization,

or the trait of extraversion. Idiographic psychology is an attempt to understand the unique

aspects of a particular individual. The study of personality has a rich and varied history in

psychology, with an abundance of theoretical traditions. Some psychologists have taken a

highly scientific approach, whereas others have focused their attention on theory

development. There is also a substantial emphasis on the applied field of personality testing

with people.

Key Points:

1. Overview of Personality

Personality is thought to be determined largely by either genetics and/or heredity, or by

environment and experiences, or both. There is evidence for all possibilities. Ruth Benedict

was one of the leading anthropologists that studied the impact of one's culture on the

personality and behavioural traits of the individual. Personality psychology studies

personality based on theories of individual differences. One emphasis in this area is to

construct a coherent picture of a person and his or her major psychological processes

(Bradberry, 2007). Another emphasis views personality as the study of individual differences,

in other words, how people differ from each other. A third area of emphasis examines human

nature and how all people are similar to one other. These three viewpoints merge together in

the study of personality.

Personality can be defined as a dynamic and organized set of characteristics possessed by a

person that uniquely influences his or her cognitions, motivations, and behaviors in various

situations (Ryckman, 2004). The word "personality" originates from the Latin persona, which

means mask. Significantly, in the theatre of the ancient Latin-speaking world, the mask was

not used as a plot device to disguise the identity of a character, but rather was a convention

employed to represent or typify that character.

The pioneering American psychologist, Gordon Allport (1937) described two major ways to

study personality, the nomothetic and the idiographic. Nomothetic psychology seeks general

laws that can be applied to many different people, such as the principle of self-actualization,

or the trait of extraversion. Idiographic psychology is an attempt to understand the unique

aspects of a particular individual. The study of personality has a rich and varied history in
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psychology, with an abundance of theoretical traditions. Some psychologists have taken a

highly scientific approach, whereas others have focused their attention on theory

development. There is also a substantial emphasis on the applied field of personality testing

with people. A personality test aims to describe aspects of a person's character that remain

stable throughout that person's lifetime, the individual's character pattern of behavior,

thoughts, and feelings. An early model of personality was posited by Greek

philosopher/physician Hippocrates. The 20th century heralded a new interest in defining and

identifying separate personality types, in close correlation with the emergence of the field of

psychology. As such, several distinct tests emerged; some attempt to identify specific

characteristics, while others attempt to identify personality as a whole.

There are many different types of personality tests. Common personality tests consist of a

large number of items, where respondents must rate the applicability of each item to

themselves. Projective tests, such as the TAT and Ink Blots are another form of personality

test which attempt to assess personality indirectly.

Personality tests can be scored using a dimensional or a typological approach. Dimensional

approach such as measures of the Big 5 see personality as a set of continuous dimensions that

individuals differ on. Typological approaches such as the Myer-Briggs test emphasise

discrete categorical types that individuals fall into. Most psychological researchers

acknowledge that the dimensional approach is more accurate, although as judged by the

popularity of the Myer-Briggs test typological approaches have substantial appeal as a self-

development tool.

While most personality tests are designed to be self-report, some tests can be completed by

significant others. A substantial amount of research and thinking has gone into the topic of

personality test development. Development of personality tests tends to be an iterative

process whereby a test is progressively refined. Test development can proceed on theoretical

or statistical grounds. Theoretical strategies can involve taking psychological or other theory

to define the content domain and then developing test items that should in principle measure

the domain of interest. This can then be accompanied by assessment by experts of the

developed items to the defined construct. Statistical strategies are varied. Common strategies

involve the use of exploratory factor analysis and confirmatory factor analysis to verify that

items that are proposed to group together into factors actually do group together empirically.

Reliability analysis, and Item Response Theory are additional complimentary approaches.
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Personality testing is frequently used in psychological research to test various theories of

personality. Research published by David Dunning of CornellUniversity, Chip Heath of

Stanford University and Jerry M. Suls of the University of Iowa reveals that observers who

are not involved in any type of relationship with an individual are better judges of the

individual's relationships and abilities. These workers have studied a large body of

investigations into self-evaluation, indicating that individuals may have flawed views about

themselves and their social relationships, sometimes leading to decisions that can impact

negatively on other persons' lives and/or their own.

Psychological factors can also have an influence on the stock market. A person's perception

of fundamental and technical factors can be influenced by many things including money.

Some investors' perceptions are frequently adjusted by economic news, earnings reports,

economic data, and political events. This perception of the details of the stock market

depends a great deal on the psychological profiles of investors, in particular their

temperaments and their willingness to incur risk. Psychological testing could assist in the

accumulation of a collective personal profiles of investors.

The how-to-get-rich strategies of Donald Trump include comments on the importance of

personality in making business deals. He discusses how the knowledge of the personalities of

people involved in his deals has contributed to his success. Despite dismissing the relevance

of psychological factors in earlier life, he now regards Carl Jung's work as "important to

financial success." He has stated that Jung had been a "help in my business as well as in my

personal life ...reading Jung will give you insights into yourself and the ways in which you

and other people operate."

A study by American Management Association reveals that 39 percent of companies

surveyed use personality testing as part of their hiring process. However, ipsative personality

tests are often used misused in recruitment and selection, where they are mistakenly treated

as if they are normative measures. More people are using personality testing to evaluate their

business partners, their dates and their spouses. Salespeople are using personality testing to

better understand the needs of their customers and to gain a competitive edge in the closing of

deals. College students have started to use personality testing to evaluate their roommates.

Lawyers are beginning to use personality testing for criminal behavior analysis, litigation

profiling, witness examination and jury selection.
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2. Personality theories

Critics of personality theory claim personality is "plastic" across time, places, moods, and

situations. Changes in personality may indeed result from diet (or lack thereof), medical

effects, significant events, or learning. However, most personality theories emphasize

stability over fluctuation.

2.1 Trait theories

According to the Diagnostic and Statistical Manual of the American Psychiatric

Association, personality traits are "enduring patterns of perceiving, relating to, and

thinking about the environment and oneself that are exhibited in a wide range of

social and personal contexts." Theorists generally assume a) traits are relatively stable

over time, b) traits differ among individuals (e.g. some people are outgoing while

others are shy), and c) traits influence behavior.

The most common models of traits incorporate three to five broad dimensions or

factors. The least controversial dimension, observed as far back as the ancient Greeks,

is simply extraversion vs. introversion (outgoing and physical-stimulation-oriented vs.

quiet and physical-stimulation-averse).

Gordon Allport delineated different kinds of traits, which he also called

dispositions. Central traits are basic to an individual's personality, while

secondary traits are more peripheral. Common traits are those recognized

within a culture and thus may vary from culture to culture. Cardinal traits are

those by which an individual may be strongly recognized.

Raymond Cattell's research propagated a two-tiered personality structure with

sixteen "primary factors" (16 Personality Factors) and five "secondary

factors."

Hans Eysenck, who believed just three traits - extraversion, neuroticism and

psychoticism - were sufficient to describe human personality. Differences

between Cattell and Eysenck emerged due to preferences for different forms

of factor analysis, with Cattell using oblique, Eysenck orthogonal, rotation to

analyse the factors that emerged when personality questionnaires were

subjected to statistical analysis. Today, the Big Five factors have the weight of
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a considerable amount of empirical research behind them. Building on the

work of Cattell and others.

John L. Holland's RIASEC vocational model, commonly referred to as the

Holland Codes, stipulates there are six personality traits that lead people to

choose their career paths. This model is widely used in vocational counseling

and is a circumplex model where the six types are represented as a hexagon

where adjacent types are more closely related than those more distant.

Trait models have been criticized as being purely descriptive and offering little

explanation of the underlying causes of personality. Eysenck's theory, however, does

propose biological mechanisms as driving traits, and modern behavior genetics

researchers have demonstrated a clear genetic substrate to them.[vague] Another

potential weakness with trait theories is they lead people to accept oversimplified

classifications, or worse offer advice, based on a superficial analysis of one's

personality. Finally, trait models often underestimate the effect of specific situations

on people's behavior. It is important to remember traits are statistical generalizations

that do not always correspond to an individual's behavior.

2.2 Type theories

Personality type refers to the psychological classification of different types of people.

Personality types are distinguished from personality traits, which come in different

levels or degrees. According to type theories, for example, there are two types of

people, introverts and extraverts. According to trait theories, introversion and

extraversion are part of a continuous dimension, with many people in the middle. The

idea of psychological types originated in the theoretical work of Carl Jung[citation

needed] and William Marston, whose work is reviewed in Dr. Travis Bradberry's The

Personality Code. Jung's seminal 1921 book on the subject is available in English as

Psychological Types.

Building on the writings and observations of Carl Jung, during World War II Isabel

Briggs Myers and her mother Katharine C. Briggs delineated personality types by

constructing the Myers-Briggs Type Indicator. This model was later used by David

Keirsey with a different understanding from Jung, Briggs and Myers. In the forner

Soviet Union, Lithuanian Aura Augustinavičiūtė independently derived a model of

personality type from Jung's called Socionics. The model is an older and more
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theoretical approach to personality, accepting extraversion and introversion as basic

psychological orientations in connection with two pairs of psychological functions:

Perceiving functions: intuition and sensing (trust in conceptual/abstract models of

reality or concrete sensory-oriented facts) Judging functions: thinking and feeling

(thinking as the prime-mover in decision-making or feelings as the prime-mover in

decision-making).

Briggs and Myers also added another personality dimension to their type indicator in

order to indicate whether a person has a more dominant judging or perceiving

function. Therefore they included questions designed to indicate whether someone

desires to either perceive events or have things done so that judgements can be made.

This personality typology has some aspects of a trait theory: it explains people's

behaviour in terms of opposite fixed characteristics. In these more traditional models,

the intuition factor is considered the most basic, dividing people into "N" or "S"

personality types. An "N" is further assumed to be guided by the thinking or

objectication habit, or feelings, and be divided into "NT" (scientist, engineer) or "NF"

(author, human-oriented leader) personality. An "S", by contrast, is assumed to be

more guided by the perception axis, and thus divided into "SP" (performer, craftsman,

artisan) and "SJ" (guardian, accountant, bureaucrat) personality. These four are

considered basic, with the other two factors in each case (including always

extraversion) less important. Critics of this traditional view have observed that the

types are quite strongly stereotyped by professions, and thus may arise more from the

need to categorize people for purposes of guiding their career choice. This among

other objections led to the emergence of the five factor view, which is less concerned

with behavior under work stress and more concerned with behavior in personal and

emotional circumstances. Some critics have argued for more or fewer dimensions

while others have proposed entirely different theories (often assuming different

definitions of "personality").

Socionics, a social psychology discipline founded by Aushra Augusta, equates Jung's

function concept with information elements and aspects, which are elements of Anton

Kepinsky's information metabolism theory.[vague] The information elements are
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observed to have conflicts between themselves, which lead to persistent patterns of

relation between two individuals.

Type A personality: During the 1950s, Meyer Friedman and his co-workers defined

what they called Type A and Type B behavior patterns. They theorized that intense,

hard-driving Type A personalities had a higher risk of coronary disease because they

are "stress junkies." Type B people, on the other hand, tended to be relaxed, less

competitive, and lower in risk. There was also a Type AB mixed profile. Dr. Redford

Williams, cardiologist at Duke University, refuted Friedmans theory that Type A

personalities have a higher risk of coronary heart disease; however, current research

indicates that only the hostility component of Type A may have health implications.

Type A/B theory has been extensively criticized by psychologists because it tends to

oversimplify the many dimensions of an individual's personality.

2.3 Psychoanalytic theories

Psychoanalytic theories explain human behaviour in terms of the interaction of

various components of personality. Sigmund Freud was the founder of this school.

Freud drew on the physics of his day (thermodynamics) to coin the term

psychodynamics. Based on the idea of converting heat into mechanical energy, he

proposed psychic energy could be converted into behavior. Freud's theory places

central importance on dynamic, unconscious psychological conflicts.

Freud divides human personality into three significant components: the ego, superego,

and id. The id acts according to the pleasure principle, demanding immediate

gratification of its needs regardless of external environment; the ego then must

emerge in order to realistically meet the wishes and demands of the id in accordance

with the outside world, adhering to the reality principle. Finally, the superego

inculcates moral judgment and societal rules upon the ego, thus forcing the demands

of the id to be met not only realistically but morally. The superego is the last function

of the personality to develop, and is the embodiment of parental/social ideals

established during childhood. According to Freud, personality is based on the

dynamic interactions of these three components.
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The channeling and release of sexual (libidal) and aggressive energies, which ensues

from the "Eros" (sex; instinctual self-preservation) and "Thanatos" (death; instinctual

self-annihilation) drives respectively, are major components of his theory. It is

important to note Freud's broad understanding of sexuality included all kinds of

pleasurable feelings experienced by the human body.

Freud proposed five psychosexual stages of personality development. He believed

adult personality is dependent upon early childhood experiences and largely

determined by age five. Fixations that develop during the Infantile stage contribute to

adult personality and behavior.

One of Sigmund Freud's earlier associates, Alfred Adler, did agree with Freud early

childhood experiences are important to development, and believed birth order may

influence personality development. Adler believed the oldest was the one that set high

goals to achieve to get the attention they lost back when the younger siblings were

born. He believed the middle children were competitive and ambitious possibly so

they are able to surpass the first-borns achievements, but were not as much concerned

about the glory. Also he believed the last born would be more dependent and sociable

but be the baby. He also believed only children love being the center of attention and

mature quickly, but in the end fail to become independent.

Heinz Kohut thought similarly to Freuds idea of transference. He used narcissism as a

model of how we develop our sense of self. Narcissism is the exaggerated sense of

one self in which is believed to exist in order to protect one's low self esteem and

sense of worthlessness. Kohut had a significant impact on the field by extending

Freud's theory of narcissism and introducing what he called the 'self-object

transferences' of mirroring and idealization. In other words, children need to idealize

and emotionally "sink into" and identify with the idealized competence of admired

figures such as parents or older siblings. They also need to have their self-worth

mirrored by these people. These experiences allow them to thereby learn the self-

soothing and other skills that are necessary for the development of a healthy sense of

self.

Another important figure in the world of personality theory was Karen Horney. She is

credited with the development of the "real self" and the "ideal self". She believes all
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people have these two views of their own self. The "real self" is how you really are

with regards to personality, values, and morals; but the "ideal self" is a construct you

apply to yourself to conform to social and personal norms and goals. Ideal self would

be "I can be successful, I am CEO material"; and real self would be "I just work in the

mail room, with not much chance of high promotion".

2.4 Behaviorist theories

Behaviorists explain personality in terms of the effects external stimuli have on

behavior. It was a radical shift away from Freudian philosophy. This school of

thought was developed by B. F. Skinner who put forth a model which emphasized the

mutual interaction of the person or "the organism" with its environment. Skinner

believed children do bad things because the behavior obtains attention that serves as a

reinforcer. For example: a child cries because the child's crying in the past has led to

attention. These are the response, and consequences. The response is the child crying,

and the attention that child gets is the reinforcing consequence. According to this

theory, people's behavior is formed by processes such as operant conditioning.

Skinner put forward a "three term contingency model" which helped promote analysis

of behavior based on the "Stimulus - Response - Consequence Model" in which the

critical question is: "Under which circumstances or antecedent 'stimuli' does the

organism engage in a particular behavior or 'response', which in turn produces a

particular 'consequence'?"

Richard Herrnstein extended this theory by accounting for attitudes and traits. An

attitude develops as the response strength (the tendency to respond) in the presences

of a group of stimuli become stable. Rather than describing conditionable traits in

non-behavioral language, response strength in a given situation accounts for the

environmental portion. Herrstein also saw traits as having a large genetic or biological

component as do most modern behaviorists.

Ivan Pavlov is another notable influence. He is well known for his classical conditions

experiments involving a dog. These physiological studies on this dog led him to

discover the foundation of behaviorism as well as classical conditioning.
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2.5 Cognitive theories

In cognitivism, behavior is explained as guided by cognitions (e.g. expectations)

about the world, especially those about other people. Cognitive theories are theories

of personality that emphasize cognitive processes such as thinking and judging. Albert

Bandura, a social learning theorist suggested the forces of memory and emotions

worked in conjunction with environmental influences. Bandura was known mostly for

his "Bobo Doll experiment". During these experiments, Bandura video taped a college

student kicking and verbally abusing a bobo doll. He then showed this video to a class

of kindergartners who were getting ready to go out to play. When they entered the

play room, they saw bobo dolls, and some hammers. The people observing these

children at play saw a group of children beating the doll. He called this study and his

findings observational learning, or modeling.

Early examples of approaches to cognitive style are listed by Baron (1982). These

include Witkin's (1965) work on field dependency, Gardner's (1953) discovering

people had consistent preference for the number of categories they used to categorise

heterogeneous objects, and Block and Petersen's (1955) work on confidence in line

discrimination judgments. Baron relates early development of cognitive approaches of

personality to ego psychology.

Various scales have been developed to assess both attributional style and locus of

control. Locus of control scales include those used by Rotter and later by Duttweiler,

the Nowicki and Strickland (1973) Locus of Control Scale for Children and various

locus of control scales specifically in the health domain, most famously that of

Kenneth Wallston and his colleagues, The Multidimensional Health Locus of Control

Scale (Wallston et al, 1978). Attributional style has been assessed by the Attributional

Style Questionnaire (Peterson et al., 1982), the Expanded Attributional Style

Questionnaire (Peterson & Villanova, 1988), the Attributions Questionnaire (Gong-

guy & Hammen, 1990), the Real Events Attributional Style Questionnaire (Norman &

Antaki, 1988) and the Attributional Style Assessment Test (Anderson, 1988).

Walter Mischel (1999) has also defended a cognitive approach to personality. His

work refers to "Cognitive Affective Units", and considers factors such as encoding of
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stimuli, affect, goal-setting, and self-regulatory beliefs. The term "Cognitive Affective

Units" shows how his approach considers affect as well as cognition.

2.6 Humanistic theories

In humanistic psychology it is emphasized people have free will and they play an

active role in determining how they behave. Accordingly, humanistic psychology

focuses on subjective experiences of persons as opposed to forced, definitive factors

that determine behaviour. Abraham Maslow and Carl Rogers were proponents of this

view, which is based on the "phenomenal field" theory of Combs and Snygg (1949).

Maslow spent much of his time studying what he called "self-actualizing persons",

those who are "fulfilling themselves and doing the best they are capable of doing".

Maslow believes all who are interested in growth move towards self-actualizing

(growth, happiness, satisfaction) views. Many of these people demonstrate a trend in

dimensions of their personalities. Characteristics of self-actualizers according to

Maslow include the four key dimensions:

Awareness - maintaining constant enjoyment and awe of life. These individuals

often experienced a "peak experience". He defined a peak experience as an

"intensification of any experience to the degree there is a loss or transcendence

of self". A peak experience is one in which an individual perceives an

expansion of his or herself, and detects a unity and meaningfulness in life.

Intense concentration on an activity one is involved in, such as running a

marathon, may invoke a peak experience.

Reality and problem centered - they have tendency to be concerned with

"problems" in their surroundings.

Acceptance/Spontaneity - they accept their surroundings and what cannot be

changed.

Unhostile sense of humor/democratic - they do not like joking about others, which

can be viewed as offensive. They have friends of all backgrounds and religions

and hold very close friendships.
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Maslow and Rogers emphasized a view of the person as an active, creative,

experiencing human being who lives in the present and subjectively responds to

current perceptions, relationships, and encounters. They disagree with the dark,

pessimistic outlook of those in the Freudian psychoanalysis ranks, but rather view

humanistic theories as positive and optimistic proposals which stress the tendency of

the human personality toward growth and self-actualization. This progressing self will

remain the center of its constantly changing world; worlds that will help mold the self

but not necessarily confine it. Rather, the self has opportunity for maturation based on

its encounters with this world. This understanding attempts to reduce the acceptance

of hopeless redundancy. Humanistic therapy typically relies on the client for

information of the past and its effect on the present, therefore the client dictates the

type of guidance the therapist may initiate. This allows for an individualized approach

to therapy. Rogersfound patients differ in how they respond to other people. Rogers

tried to model a particular approach to therapy- he stressed the reflective or

empathetic response. This response type takes the client's viewpoint and reflects back

his or her feeling and the context for it. An example of a reflective response would be,

"It seems you are feeling anxious about your upcoming marriage". This response type

seeks to clarify the therapist's understanding while also encouraging the client to think

more deeply and seek to fully understand the feelings they have expressed.

2.7 Bio-psychological theories

Around the 1990s, neuroscience entered the domain of personality psychology.

Whereas previous efforts for identifying personality differences relied upon simple,

direct, human observation, neuroscience introduced powerful brain analysis tools like

Electroencephalography (EEG), Positron Emission Tomography (PET), and

Functional Magnetic Resonance Imaging (fMRI) to this study. One of the founders of

this area of brain research is Richard Davidson of the University of Wisconsin-

Madison. Davidson's research lab has focused on the role of the prefrontal cortex

(PFC) and amygdala in manifesting human personality. In particular, this research has

looked at hemispheric asymmetry of activity in these regions. Neuropsychological

studies have illustrated how hemispheric asymmetry can affect an individual's

personality (particularly in social settings) for individuals who have NLD (non-verbal

learning disorder) which is marked by the impairment of nonverbal information
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controlled by the right hemisphere of the brain. Progress will arise in the areas of

gross motor skills, inability to organize visual-spatial relations, or adapt to novel

social situations. Frequently, a person with NLD is unable to interpret non-verbal

cues, and therefore experiences difficulty interacting with peers in socially normative

ways. An integrative, bio-psychosocial approach to personality and psychopathology,

linking brain and environmental factors to specific types of activity is the hypostatic

model of personality.

3. Personality test

A personality test aims to describe aspects of a person's character that remain stable

throughout that person's lifetime, the individual's character pattern of behavior, thoughts, and

feelings. An early model of personality was posited by Greek philosopher/physician

Hippocrates. The 20th century heralded a new interest in defining and identifying separate

personality types, in close correlation with the emergence of the field of psychology. As such,

several distinct tests emerged; some attempt to identify specific characteristics, while others

attempt to identify personality as a whole.

3.1 Types of Personality test

There are many different types of personality tests. Common personality tests consist

of a large number of items, where respondents must rate the applicability of each item

to themselves. Projective tests, such as the TAT and Ink Blots are another form of

personality test which attempt to assess personality indirect.

3.1.1 Scoring

Personality tests can be scored using a dimensional (normative) or a

typological (ipsative) approach. Dimensional approaches such as the Big 5

describe personality as a set of continuous dimensions on which individuals

differ. Typological approaches such as the Myer-Briggs Type Indicator (r)

describe opposing categories of functioning where individuals differ.

Normative responses for each category can be graphed as bell curves (normal

curves), implying that some aspects of personality are better than others.

Ipsative test responses offer two equally "good" responses between which an
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individual must choose. Such responses (e.g., on the MBTI) would result in bi-

modal graphs for each category, rather than bell curves.

Many, but by no means all, psychological researchers believe that the

dimensional approach is more accurate, although as judged by the popularity

of the Myer-Briggs tool, typological approaches have substantial appeal as a

self-development tool. Few personality tests accurately predict behavior in a

specific context. For example, with some of the five factor model tests, only

one of the five factors are significantly correlated with job performance (needs

reference). While most personality tests are designed to be self-report, some

tests can be completed by significant others.

3.1.2 Norms

The meaning of personality test scores are difficult to interpret in a direct

sense. For this reason substantial effort is made by producers of personality

tests to produce norms to provide a comparative basis for interpreting a

respondent's test scores. Common formats for these norms include percentile

ranks, z scores, sten scores, and other forms of standardised scores.

3.1.3 Test development

A substantial amount of research and thinking has gone into the topic of

personality test development. Development of personality tests tends to be an

iterative process whereby a test is progressively refined. Test development can

proceed on theoretical or statistical grounds. Theoretical strategies can involve

taking psychological or other theory to define the content domain and then

developing test items that should in principle measure the domain of interest.

This can then be accompanied by assessment by experts of the developed

items to the defined construct. Statistical strategies are varied. Common

strategies involve the use of exploratory factor analysis and confirmatory

factor analysis to verify that items that are proposed to group together into

factors actually do group together empirically. Reliability analysis, and Item

Response Theory are additional complimentary approaches.
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3.1.4 Test evaluation

There are several criteria for evaluating a personality test. Fundamentally a

personality test is expected to show reliability and validity

Topic : The Psychoanalytic Legacy: Sigmund Freud

Topic Objective:

At the end of this topic students will be able to:

 Understand the overview of The Psychoanalytic Legacy

 Understand the basic concepts of freud

 Understand the freud's psychoanalytic theory

 Understand the freud's legacy

 Understand the stages of personality development

Definition/Overview:

Sigmund Freud: Sigmund Freud born Shlomo Sigismund Freud (May 6, 1856 September

23, 1939), was an Austrian physician who founded the psychoanalytic school of psychology.

Freud is best known for his theories of the unconscious mind and the defense mechanism of

repression and for creating the clinical practice of psychoanalysis for curing psychopathology

through a particular form of dialogue between a patient and a psychoanalyst. He is also

renowned for his redefinition of sexual desire as the primary motivational energy of human

life which is directed toward a wide variety of objects, as well as his therapeutic techniques,

including the use of free association, his theory of transference in the therapeutic relationship,

and the interpretation of dreams as sources of insight into unconscious desires.

Key Points:

1. Overview of the Psychoanalytic Legacy:

In October 1885 Freud went to Paris on a travelling fellowship to study with Europe's most

renowned neurologist, Jean Martin Charcot. He was later to remember the experience of this

stay as catalytic in turning him toward the practice of medical psychopathology and away

from a less financially promising career in research neurology. Charcot specialised in the
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study of hysteria and its susceptibility to hypnosis which he frequently demonstrated with

patients on stage in front of an audience. Freud later turned away from hypnosis as a potential

cure, favouring free association and dream analysis. Charcot himself questioned his own

work on hysteria towards the end of his life.

After opening his own medical practice, specializing in neurology, Freud married Martha

Bernays in 1886. Her father Berman was the son of Isaac Bernays chief rabbi in Hamburg.

After experimenting with hypnosis on his neurotic patients, Freud abandoned this form of

treatment as it proved ineffective for many, in favor of a treatment where the patient talked

through his or her problems. This came to be known as the "talking cure", as the ultimate

goal of this talking was to locate and release powerful emotional energy that had initially

been rejected, and imprisoned in the unconscious mind. Freud called this denial of emotions

"repression", and he believed that it was often damaging to the normal functioning of the

psyche, and could also retard physical functioning as well, which he described as

"psychosomatic" symptoms. (The term "talking cure" was initially coined by the patient Anna

O. who was treated by Freud's colleague Josef Breuer.) The "talking cure" is widely seen as

the basis of psychoanalysis.

There has long been dispute about the possibility that a romantic liaison blossomed between

Freud and his sister-in-law, Minna Bernays, who had moved into Freud's apartment at 19

Berggasse in 1896. It has been suggested that the affair resulted in a pregnancy and

subsequently an abortion for Miss Bernays. A hotel log dated August 13, 1898 has been

suggested to support the allegation of an affair.

In his 40s, Freud "had numerous psychosomatic disorders as well as exaggerated fears of

dying and other phobias" (Corey 2001, p. 67). During this time Freud was involved in the

task of exploring his own dreams, memories, and the dynamics of his personality

development. During this self-analysis, he came to realize the hostility he felt towards his

father (Jacob Freud), who had died in 1896, and "he also recalled his childhood sexual

feelings for his mother (Amalia Freud), who was attractive, warm, and protective" (Corey

2001, p. 67). Corey (2001) considers this time of emotional difficulty to be the most creative

time in Freud's life.

After the publication of Freud's books in 1900 and 1902, interest in his theories began to

grow, and a circle of supporters developed in the following period. Freud often chose to
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disregard the criticisms of those who were skeptical of his theories, however, which earned

him the animosity of a number of individuals, the most famous being Carl Jung, who

originally supported Freud's ideas. Part of the reason for their fallout was due to Jung's

growing commitment to religion and mysticism, which conflicted with Freud's atheism.

In 1930, Freud received the Goethe Prize in appreciation of his contribution to psychology

and to German literary culture. Three years later the Nazis took control of Germany and

Freud's books featured prominently among those burned and destroyed by the Nazis. In

March 1938, Nazi Germany annexed Austriain the Anschluss. This led to violent outbursts of

anti-Semitism in Vienna, and Freud and his family received visits from the Gestapo. Freud

decided to go into exile "to die in freedom". He and his family left Viennain June 1938 and

traveled to London.

A heavy cigar smoker, Freud endured more than 30 operations during his life due to oral

cancer. In September 1939 he prevailed on his doctor and friend Max Schur to assist him in

suicide. After reading Balzac's La Peau de chagrin in a single sitting he said, "My dear Schur,

you certainly remember our first talk. You promised me then not to forsake me when my time

comes. Now it is nothing but torture and makes no sense any more." Schur administered three

doses of morphine over many hours that resulted in Freud's death on September 23, 1939.

Three days after his death, Freud's body was cremated at Golders Green Crematorium in

England during a service attended by Austrian refugees, including the author Stefan Zweig.

His ashes were later placed in the crematorium's columbarium. They rest in an ancient Greek

urn which Freud had received as a present from Marie Bonaparte and which he had kept in

his study in Viennafor many years. After Martha Freud's death in 1951, her ashes were also

placed in that urn. Golders Green Crematorium has since also become the final resting place

for Anna Freud and her lifelong friend Dorothy Burlingham, as well as for several other

members of the Freud family.

Since neurology and psychiatry were not recognized as distinct medical fields at the time of

Freud's training, the medical degree he obtained after studying for six years at the University

of Vienna board certified him in both fields, although he is far more well-known for his work

in the latter. As far as neurology went, Freud was an early researcher on the topic of

neurophysiology, specifically cerebral palsy, which was then known as "cerebral paralysis."

He published several medical papers on the topic, and showed that the disease existed far

before other researchers in his day began to notice and study it. He also suggested that
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William Little, the man who first identified cerebral palsy, was wrong about lack of oxygen

during the birth process being a cause. Instead, he suggested that complications in birth were

only a symptom of the problem. It was not until the 1980s that Freud's speculations were

confirmed by more modern research.

Freud hoped that his research would provide a solid scientific basis for his therapeutic

technique. The goal of Freudian therapy, or psychoanalysis, was to bring to consciousness

repressed thoughts and feelings in order to free the patient from the suffering caused by the

repetitive return of distorted forms of these thoughts and feelings. According to some of his

successors, including his daughter Anna Freud, the goal of therapy is to allow the patient to

develop a stronger ego; according to others, notably Jacques Lacan, the goal of therapy is to

lead the analysand to a full acknowledgment of his or her inability to satisfy the most basic

desires.

Classically, the bringing of unconscious thoughts and feelings to consciousness is brought

about by encouraging the patient to talk in free association and to talk about dreams. Another

important element of psychoanalysis is a relative lack of direct involvement on the part of the

analyst, which is meant to encourage the patient to project thoughts and feelings onto the

analyst. Through this process, transference, the patient can reenact and resolve repressed

conflicts, especially childhood conflicts with (or about) parents.

The origin of Freud's early work with psychoanalysis can be linked to Joseph Breuer. Freud

actually credits Breuer with the discovery of the psychoanalytical method. One case started

this phenomenon that would shape the field of psychology for decades to come, the case of

Anna O. In 1880 a young girl came to Breuer with symptoms of what was then called female

hysteria. Anna O. was a highly intelligent 21-year-old woman. She presented with symptoms

such as paralysis of the limbs, dissociation, and amnesia; today this set of symptoms are

known as conversion disorder. After many doctors had given up and accused Anna O. of

faking her symptoms, Breuer decided to treat her sympathetically, which he did with all of

his patients. He started to hear her mumble words during what he called states of absence.

Eventually Breuer started to recognize some of the words and wrote them down. He then

hypnotized her and repeated the words to her; Breuer found out that the words were

associated with her father's illness and death.
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In the early 1890s Freud used a form of treatment based on the one that Breuer had described

to him, modified by what he called his "pressure technique". The traditional story, based on

Freud's later accounts of this period, is that as a result of his use of this procedure most of his

patients in the mid-1890s reported early childhood sexual abuse. He believed these stories,

but after being heavily criticized for this belief and hearing a patient tell the story about

Freud's personal friend being a victimizer, Freud concluded that his patients were fantasizing

the abuse scenes.

In 1896 Freud posited that the symptoms of 'hysteria' and obsessional neurosis derived from

unconscious memories of sexual abuse in infancy, and claimed that he had uncovered such

incidents for every single one of his current patients (one third of whom were men). However

a close reading of his papers and letters from this period indicates that these patients did not

report early childhood sexual abuse as he later claimed: rather, he based his claims on

analytically inferring the supposed incidents, using a procedure that was heavily dependent

on the symbolic interpretation of somatic symptoms.

2. Basic concepts of Freud

Freud has been influential in two related but distinct ways. He simultaneously developed a

theory of how the human mind is organized and operates internally, and a theory of how

human behavior both conditions and results from this particular theoretical understanding.

This led him to favor certain clinical techniques for attempting to help cure psychopathology.

He theorized that personality is developed by the person's childhood experiences.

2.1 Early work

Freud began his study of medicine at the University of Vienna. He got his M.D.

degree in 1881 at the age of 25 and entered private practice in neurology for financial

reasons.

Freud hoped that his research would provide a solid scientific basis for his therapeutic

technique. The goal of Freudian therapy, or psychoanalysis, was to bring repressed

thoughts and feelings into consciousness in order to free the patient from suffering

distorted emotions.

Since neurology and psychiatry were not recognized as distinct medical fields at the

time of Freud's training, the medical degree he obtained after studying for six years at
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the University of Vienna board certified him in both fields, although he is far more

well-known for his work in the latter. As far as neurology went, Freud was an early

researcher on the topic of neurophysiology, specifically cerebral palsy, which was

then known as "cerebral paralysis." He published several medical papers on the topic,

and showed that the disease existed well before other researchers of the period began

to notice and study it. He also suggested that William Little, the man who first

identified cerebral palsy, was wrong about lack of oxygen during the birth process

being a cause. Instead, he suggested that complications in birth were only a symptom

of the problem.

Freud hoped that his research would provide a solid scientific basis for his therapeutic

technique. The goal of Freudian therapy, or psychoanalysis, was to bring to

consciousness repressed thoughts and feelings in order to free the patient from the

suffering caused by the repetitive return of distorted forms of these thoughts and

feelings.

Classically, the bringing of unconscious thoughts and feelings to consciousness is

brought about by encouraging the patient to talk in free association and to talk about

dreams. Another important element of psychoanalysis is a relative lack of direct

involvement on the part of the analyst, which is meant to encourage the patient to

project thoughts and feelings onto the analyst. Through this process, transference, the

patient can reenact and resolve repressed conflicts, especially childhood conflicts with

(or about) parents.

The origin of Freud's early work with psychoanalysis can be linked to Joseph Breuer.

Freud credited Breuer with the discovery of the psychoanalytical method. One case

started this phenomenon that would shape the field of psychology for decades to

come, the case of Anna O. In 1880 a young girl came to Breuer with symptoms of

what was then called female hysteria. Anna O. was a highly intelligent 21-year-old

woman. She presented with symptoms such as paralysis of the limbs, dissociation,

and amnesia; today these sets of symptoms are known as conversion disorder. After

many doctors had given up and accused Anna O. of faking her symptoms, Breuer

decided to treat her sympathetically, which he did with all of his patients. He started

to hear her mumble words during what he called states of absence. Eventually Breuer

started to recognize some of the words and wrote them down. He then hypnotized her
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and repeated the words to her; Breuer found out that the words were associated with

her father's illness and death.

In the early 1890s Freud used a form of treatment based on the one that Breuer had

described to him, modified by what he called his "pressure technique" and his newly-

developed analytic technique of interpretation and reconstruction. According to the

traditional story, based on Freud's later accounts of this period, as a result of his use of

this procedure most of his patients in the mid-1890s reported early childhood sexual

abuse. He believed these stories, but then came to realize that they were fantasies. He

explained these at first as having the function of "fending off" memories of infantile

masturbation, but in later years he wrote that they represented Oedipal wishful

fantasies.

A different version of events starts with Freud's first positing that unconscious

memories of infantile sexual abuse were at the root of the psychoneuroses in letters to

Wilhelm Fliess in October 1895 before he reported that he had actually discovered

such abuse among his patients. In the first half of 1896 Freud published three papers

stating that he had uncovered, in all of his current patients, deeply repressed memories

of sexual abuse in early childhood. In these papers Freud recorded that with his

patients the imputed memories were not conscious, and that on his theory they must

be present as unconscious memories if they were to result in hysterical symptoms or

obsessional neurosis. The patients were subjected to considerable pressure to

"reproduce" infantile sexual abuse "scenes" that Freud was convinced had been

repressed into the unconscious. However they generally were unconvinced that what

they experienced under the influence of his clinical procedures indicated that they had

actually been subjected to early childhood sexual abuse: he reported that even after

the supposed "reproduction" of sexual scenes the patients assured him emphatically of

their unbelief.

As well as his "pressure technique," Freud's clinical procedures involved analytic

inference and the symbolic interpretation of symptoms to "trace back" to infantile

sexual abuse "scenes". His claim of one hundred percent confirmation of his theory

only served to reinforce previously expressed reservations from his colleagues about

the validity of findings obtained by means of the suggestive techniques he was using.
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2.2 Freud and cocaine

Freud was an early user and proponent of cocaine as a stimulant as well as analgesic.

He wrote several articles on the antidepressant qualities of the drug and he was

influenced by his friend and confidant Wilhelm Fliess, who recommended cocaine for

the treatment of the "nasal reflex neurosis." Fliess operated on Freud and a number of

Freud's patients whom he believed to be suffering from the disorder, including Emma

Eckstein, whose surgery proved disastrous.[citation needed].

Freud felt that cocaine would work as a panacea for many disorders and wrote a well-

received paper, "On Coca," explaining its virtues. He prescribed it to his friend Ernst

von Fleischl-Marxow to help him overcome a morphine addiction he had acquired

while treating a disease of the nervous system.[citation needed] Freud also

recommended it to many of his close family and friends. He narrowly missed out on

obtaining scientific priority for discovering cocaine's anesthetic properties (of which

Freud was aware but on which he had not written extensively), after Karl Koller, a

colleague of Freud's in Vienna, presented a report to a medical society in 1884

outlining the ways in which cocaine could be used for delicate eye surgery. Freud was

bruised by this, especially because this would turn out to be one of the few safe uses

of cocaine, as reports of addiction and overdose began to filter in from many places in

the world. Freud's medical reputation became somewhat tarnished because of this

early ambition. Furthermore, Freud's friend Fleischl-Marxow developed an acute case

of "cocaine psychosis" as a result of Freud's prescriptions and died a few years later.

Freud felt great regret over these events, which later biographers have dubbed "The

Cocaine Incident."[citation needed] However, he managed to move on, and even

continued to use cocaine.

Jurgen von Scheidt speculated that most of Freud's psychoanalytical theory was a

byproduct of his cocaine use.

2.3 The Unconscious

Perhaps the most significant contribution Freud made to Western thought were his

arguments concerning the importance of the unconscious mind in understanding

conscious thought and behavior. However, as psychologist Jacques Van Rillaer
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pointed out, "contrary to what most people believe, the unconscious was not

discovered by Freud. In 1890, when psychoanalysis was still unheard of, William

James, in his monumental treatise on psychology, examined the way Schopenhauer,

von Hartmann, Janet, Binet and others had used the term 'unconscious' and

'subconscious'". Boris Sidis, a Russian Jew who emigrated to the United States of

America in 1887, and studied under William James, wrote The Psychology of

Suggestion: A Research into the Subconscious Nature of Man and Society in 1898,

followed by ten or more works over the next twenty five years on similar topics to the

works of Freud. Historian of psychology Mark Altschule concluded, "It is difficult -

or perhaps impossible - to find a nineteenth-century psychologist or psychiatrist who

did not recognize unconscious cerebration as not only real but of the highest

importance." Freud's advance was not to uncover the unconscious but to devise a

method for systematically studying it.

Freud called dreams the "royal road to the unconscious". This meant that dreams

illustrate the "logic" of the unconscious mind. Freud developed his first topology of

the psyche in The Interpretation of Dreams (1899) in which he proposed that the

unconscious exists and described a method for gaining access to it. The preconscious

was described as a layer between conscious and unconscious thought; its contents

could be accessed with a little effort.

One key factor in the operation of the unconscious is "repression." Freud believed that

many people "repress" painful memories deep into their unconscious mind. Although

Freud later attempted to find patterns of repression among his patients in order to

derive a general model of the mind, he also observed that repression varies among

individual patients. Freud also argued that the act of repression did not take place

within a person's consciousness. Thus, people are unaware of the fact that they have

buried memories or traumatic experiences.

Later, Freud distinguished between three concepts of the unconscious: the descriptive

unconscious, the dynamic unconscious, and the system unconscious. The descriptive

unconscious referred to all those features of mental life of which people are not

subjectively aware. The dynamic unconscious, a more specific construct, referred to

mental processes and contents which are defensively removed from consciousness as

a result of conflicting attitudes. The system unconscious denoted the idea that when
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mental processes are repressed, they become organized by principles different from

those of the conscious mind, such as condensation and displacement.

Eventually, Freud abandoned the idea of the system unconscious, replacing it with the

concept of the Ego, super-ego, and id. Throughout his career, however, he retained the

descriptive and dynamic conceptions of the unconscious.

2.4 Psychosexual development

Freud hoped to prove that his model was universally valid and thus turned to ancient

mythology and contemporary ethnography for comparative material. Freud named his

new theory the Oedipus complex after the famous Greek tragedy Oedipus Rex by

Sophocles. "I found in myself a constant love for my mother, and jealousy of my

father. I now consider this to be a universal event in childhood," Freud said. Freud

sought to anchor this pattern of development in the dynamics of the mind. Each stage

is a progression into adult sexual maturity, characterized by a strong ego and the

ability to delay gratification (cf. Three Essays on the Theory of Sexuality). He used

the Oedipus conflict to point out how much he believed that people desire incest and

must repress that desire. The Oedipus conflict was described as a state of

psychosexual development and awareness. He also turned to anthropological studies

of totemism and argued that totemism reflected a ritualized enactment of a tribal

Oedipal conflict.

Freud originally posited childhood sexual abuse as a general explanation for the origin

of neuroses, but he abandoned this so-called "seduction theory" as insufficiently

explanatory, noting that he had found many cases in which apparent memories of

childhood sexual abuse were based more on imagination than on real events. During

the late 1890s Freud, who never abandoned his belief in the sexual etiology of

neuroses, began to emphasize fantasies built around the Oedipus complex as the

primary cause of hysteria and other neurotic symptoms. Despite this change in his

explanatory model, Freud always recognized that some neurotics had been sexually

abused by their fathers, and was quite explicit about discussing several patients whom

he knew to have been abused.
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Freud also believed that the libido developed in individuals by changing its object, a

process codified by the concept of sublimation. He argued that humans are born

"polymorphously perverse", meaning that any number of objects could be a source of

pleasure. He further argued that, as humans develop, they become fixated on different

and specific objects through their stages of developmentfirst in the oral stage

(exemplified by an infant's pleasure in nursing), then in the anal stage (exemplified by

a toddler's pleasure in evacuating his or her bowels), then in the phallic stage. Freud

argued that children then passed through a stage in which they fixated on the mother

as a sexual object (known as the Oedipus Complex) but that the child eventually

overcame and repressed this desire because of its taboo nature. (The term 'Electra

complex' is sometimes used to refer to such a fixation on the father, although Freud

did not advocate its use.) The repressive or dormant latency stage of psychosexual

development preceded the sexually mature genital stage of psychosexual

development.

Freud's views have sometimes been called phallocentric. This is because, for Freud,

the unconscious desires the phallus (penis). Males are afraid of losing their

masculinity, symbolized by the phallus, to another male. Females always desire to

have a phallus - an unfulfillable desire. Thus boys resent their fathers (fear of

castration) and girls desire theirs.

2.5 Id, ego, and super-ego

In his later work, Freud proposed that the psyche could be divided into three parts:

ego, super-ego, and id. Freud discussed this model in the 1920 essay Beyond the

Pleasure Principle, and fully elaborated upon it in The Ego and the Id (1923), in

which he developed it as an alternative to his previous topographic schema (i.e.,

conscious, unconscious, and preconscious). The id is the impulsive, child-like portion

of the psyche that operates on the "pleasure principle" and only takes into account

what it wants and disregards all consequences. Freud acknowledged that his use of the

term Id (das Es, "the It") derives from the writings of Georg Grodeck. The term Id

appears in the earliest writing of Boris Sidis, in which it is attributed to William

James, as early as 1898. The super-ego is the moral component of the psyche, which

takes into account no special circumstances in which the morally right thing may not

be right for a given situation. The rational ego attempts to exact a balance between the
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impractical hedonism of the id and the equally impractical moralism of the super-ego;

it is the part of the psyche that is, usually, reflected most directly in a person's actions.

When overburdened or threatened by its tasks, it may employ defense mechanisms

including denial, repression, and displacement. The theory of ego defense

mechanisms has received empirical validation, and the nature of repression, in

particular, became one of the more fiercely debated areas of psychology in the 1990s.

2.6 The life and death drives

Freud believed that humans were driven by two conflicting central desires: the life

drive (libido) (survival, propagation, hunger, thirst, and sex) and the death drive

(Thanatos). Freud's description of Cathexis, whose energy is known as libido,

included all creative, life-producing drives. The death drive (or death instinct), whose

energy is known as anticathexis, represented an urge inherent in all living things to

return to a state of calm: in other words, an inorganic or dead state. Freud recognized

Thanatos only in his later years and developed his theory on the death drive in

Beyond the Pleasure Principle. Freud approached the paradox between the life drives

and the death drives by defining pleasure and unpleasure. According to Freud,

unpleasure refers to stimulus that the body receives. (For example, excessive friction

on the skin's surface produces a burning sensation; or, the bombardment of visual

stimuli amidst rush hour traffic produces anxiety.) Conversely, pleasure is a result of a

decrease in stimuli (for example, a calm environment the body enters after having

been subjected to a hectic environment). If pleasure increases as stimuli decreases,

then the ultimate experience of pleasure for Freud would be zero stimulus, or death.

Given this proposition, Freud acknowledged the tendency for the unconscious to

repeat unpleasurable experiences in order to desensitize, or deaden, the body. This

compulsion to repeat unpleasurable experiences explains why traumatic nightmares

occur in dreams, as nightmares seem to contradict Freud's earlier conception of

dreams purely as a site of pleasure, fantasy, and desire. On the one hand, the life

drives promote survival by avoiding extreme unpleasure and any threat to life. On the

other hand, the death drive functions simultaneously toward extreme pleasure, which

leads to death. Freud addressed the conceptual dualities of pleasure and unpleasure, as

well as sex/life and death, in his discussions on masochism and sadomasochism. The
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tension between Eros and Thanatos represented a revolution in his manner of

thinking.

These ideas resemble aspects of the philosophies of Arthur Schopenhauer and

Friedrich Nietzsche. Schopenhauer's pessimistic philosophy, expounded in The World

as Will and Representation, describes a renunciation of the will to live that

corresponds on many levels with Freud's Death Drive. Similarly, the life drive clearly

parallels much of Nietzsche's concept of the Dionysian in The Birth of Tragedy.

However, Freud denied having been acquainted with their writings before he

formulated the groundwork of his own ideas.

3. Freud's Psychoanalytic theory

Freud believed that two basic drives- sex and aggression- motivate all our thoughts and

behaviours. He referred to these as eros (love) and thanatos. Eros represents the life instinct,

sex being the major driving force. Thanatos represents the death instinct (characterised be

aggression), this Freud believed allowed the human race to procreate, whilst at the same time

eliminating our enemies.

The structure of personality Freud conceived the mind as only having a fixed amount of

psychic energy (libido). The outcome of the dynamic interaction between the id, ego and the

superego (each contending for as much libidinal energy as possible) determines our adult

personality.

The tripartite personality Freud believed that personality had three parts- the id, ego, and

superego- referring to this as the tripartite personality. The id allows us to get our basic needs

met. Freud believed that the id is based on the pleasure principle i.e. it wants immediate

satisfaction, with no consideration for the reality of the situation.

As a child interacts more with the world, the ego begins to develop. The ego's job is to meet

the needs of the id, whilst taking into account the constraints of reality. The ego ackowledges

that being impulsive or selfish can sometimes hurt us, so the id must be constrained. The

superego develops during the phallic stage as a result of the moral constraints placed on us by

our parents. It is generally believed that a strong superego serves to inhibits the biological

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

28
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



instincts of the id (resulting in a high level of guilt), whereas a weak superego allows the id

more expression (resulting in a low level of guilt).

3.1 Defense Mechanisms

The ego has a difficult time trying to satisfy both the needs of the id and the superego,

so, it employs defense mechanisms. Repression is perhaps the most powerful of these.

Repression is the act by which unacceptable id impulses (most of which are sexually

related) are "pushed" out of awareness and into the unconscious mind. Another

example of a defense mechanism is projection. This is the mechanism that Freud used

to explain Little Hans' complex. Little Hans is said to have projected his fear for his

father onto horses, which is why he was afraid of horses.

3.2 Psychosexual Stages

Freud believed that at particular points in the childs development, a single part of the

body is particularly sensitive to sexual stimulation. These erogenous zones are the

mouth, anus and the genital region. At any given time, the child's libido is focused on

the primary erogenous zone for that age. As a result the child has certain needs and

demands that are related to the eurogenous zones for that stage. Frustration occurs if

these needs are not met, but , a child may also become overindulged, and so may be

reluctant to progress beyond the stage. Both frustration and overindulgence may lead

to fixation- some of the childs libido remains locked into that stage. If a child is

fixated at a particular stage, the method of obtaining satisfaction that characterised

that stage will dominate their adult

4. Freud's legacy

4.1 Psychotherapy

Freud's theories and research methods have always been controversial. However,

Freud has had a tremendous impact on psychotherapy. Many psychotherapists follow

Freud's approach to a greater or lesser extent, even if they reject his theories. One

influential of post-Freudian psychotherapy has been the primal therapy of the

American psychologist Arthur Janov.
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Freud's contributions to psychotherapy have been extensively criticised by some

scholars and historians, and defended by others. Critics include H. J. Eysenck, who

wrote that Freud 'set psychiatry back one hundred years', consistently mis-diagnosed

his patients, fraudulently misrepresented case histories and that "what is true in Freud

is not new and what is new in Freud is not true".

Mikkel Borch-Jacobsen wrote in a review of Han Israls's book Der Fall Freud

published in The London Review of Books that, "The truth is that Freud knew from

the very start that Fleischl, Anna O. and his 18 patients were not cured, and yet he did

not hesitate to build grand theories on these non-existent foundations...he disguised

fragments of his self-analysis as objective cases, that he concealed his sources, that he

conveniently antedated some of his analyses, that he sometimes attributed to his

patients free associations that he himself made up, that he inflated his therapeutic

successes, that he slandered his opponents."

Jacques Lacan saw attempts to locate pathology in, and then to cure, the individual as

more characteristic of American ego psychology than of proper psychoanalysis. For

Lacan, psychoanalysis invovled "self-discovery" and even social criticism, and it

succeeded insofar as it provided emancipatory self-awareness.

4.2 Philosophy

Freud did not consider himself a philosopher, although he greatly admired Franz

Brentano, known for his theory of perception, as well as Theodor Lipps, who was one

of the main supporters of the ideas of the subconscious and empathy. In his 1932

lecture on psychoanalysis as "a philosophy of life" Freud commented on the

distinction between science and philosophy:

Philosophy is not opposed to science, it behaves itself as if it were a science, and to a

certain extent it makes use of the same methods; but it parts company with science, in

that it clings to the illusion that it can produce a complete and coherent picture of the

universe, though in fact that picture must needs fall to pieces with every new advance

in our knowledge. Its methodological error lies in the fact that it over-estimates the

epistemological value of our logical operations, and to a certain extent admits the

validity of other sources of knowledge, such as intuition.
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Freud's model of the mind is often considered a challenge to the enlightenment model

of rational agency, which was a key element of much modern philosophy. Freud's

theories have had a tremendous effect on the Frankfurtschool and critical theory.

Freud had an incisive influence on some French philosophers following the "return to

Freud" of the French psychoanalyst Jacques Lacan.

5. Stages of Personality Development

5.1 Oral stage (0-18months)

This stage begins at birth, when the mouth is the primary source of libidinal energy. A

child who is frustrated at this stage may develop an adult personality that is

characterised by pessimism, envy and suspicion. The overindulged child may develop

to be optimistic, gullible, and full of admiration for others.

5.2 Anal stage (18months-3 yrs)

The child's focus on pleasure on this stage is on eliminating and retaining faeces. This

represents the conflict between the id, which derives pleasure from the expulsion of

bodily wastes, and the ego which represents external pressure to control bodily

functions. If the parents are too lenient in this conflict, it will result in the formation of

an anal expulsive character who is disorganised, reckless and defiant. Conversely a

child may opt to retain faeces, thereby spiting his parents, and may develop into an

anal retentive character who is neat, stingy and obstinate.

5.3 Phallic stage (3-6yrs)

During this stage, boys develop unconscious desires for their mother and become

rivals with their father for her affection. This is reminiscent with Little Hans' case

study. So the boys develop a fear that their father will punish them for these feelings

(castration anxiety) so decide to identify with him rather than fight him. As a result,

the boy develops masculine characteristics and represses his sexual feelings towards

his mother. This is known as the Oedipus complex. During recent years, it is now

believed that girls go through a similar process. This is called the electra complex.

Freud believed that the resolution of this female conflict comes much later and is

never truly complete.
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5.4 Latent (6yrs-puberty)

The latency period is not a psychosexual development as such, but a stage when

sexual drives lie dormant. Freud saw latency as a period of unparalleled repression of

sexual desires and eurogenous impulses.

5.5 Genital stage (puberty onwards)

This stage begins at puberty, when sexual urges are once again awakened. Interest

now turns to heterosexual relationships. The less fixation the child has in earlier

stages, the more chance they have of developing a "normal" personality, and thus

develop healthy meaningful relationships with those of the opposite sex.

Although many people view Freuds descriptions of personality development as pure

fantasy, his ideas have endured and have had far reaching influences both in and

outside psychology. Freud has changed the way we think about the importance of

childhood, and also made us aware of the unconscious elements of our psyche that are

essential for development.

Topic : Personalitys Ancestral Foundation: Carl Jung

Topic Objective:

At the end of this topic students will be able to:

 Understand the overview of Personalitys Ancestral Foundation

 Understand the collective subconscious in jung's works

 Understand the jungian archetypes

Definition/Overview:

Carl Jung: Jung developed his own distinctive approach to the study of the human mind. In

his early years when working in a Swiss hospital with schizophrenic patients and working

with Sigmund Freud and the burgeoning psychoanalytic community, he took a closer look at

the mysterious depths of the human unconscious. Fascinated by what he saw (and spurred on

with even more passion by the experiences and questions of his personal life) he devoted his

life to the exploration of the unconscious. Unlike many modern psychologists, Jung did not
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feel that experimenting using natural science was the best means to understand the human

psyche. For him, an empirical investigation of the world of dream, myth, and folklore

represented the most promising road to its deeper understanding.

The overarching goal of Jungian psychology is the reconciliation of the life of the individual

with the world of the supra-personal archetypes. Central to this process is the individual's

encounter with the unconscious. Humans experience the unconscious through symbols

encountered in all aspects of life: in dreams, art, religion, and the symbolic dramas we enact

in our relationships and life pursuits. Essential to the encounter with the unconscious, and the

reconciliation of the individual's consciousness with this broader world, is learning this

symbolic language. Only through attention and openness to this world is the individual able

to harmonize their life with these suprapersonal archetypal forces.

"Neurosis" results from a disharmony between the individual's consciousness and the greater

archetypal world. The aim of psychotherapy is to assist the individual in reestablishing a

healthy relationship to the unconscious (neither being swamped by it a state characteristic of

psychosis nor completely shut off from it a state that results in malaise, empty consumerism,

narcissism, and a life cut off from deeper meaning). The encounter between consciousness

and the symbols arising from the unconscious enriches life and promotes psychological

development. Jung considered this process of psychological growth and maturation (which he

called the process of individuation) to be of critical importance to the human being, and

ultimately to modern society.

In order to undergo the individuation process, the individual must be open to the parts of

oneself beyond one's own ego. In order to do this, the modern individual must pay attention

to dreams, explore the world of religion and spirituality, and question the assumptions of the

operant societal worldview (rather than just blindly living life in accordance with dominant

norms and assumptions).
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Key Points:

1. Overview of Personalitys Ancestral Foundation:

The basic assumption is that the personal unconscious is a potent part probably the more

active part of the normal human psyche. Reliable communication between the conscious and

unconscious parts of the psyche is necessary for wholeness.

Also crucial is the belief that dreams show ideas, beliefs, and feelings of which individuals

are not readily aware, but need to be, and that such material is expressed in a personalized

vocabulary of visual metaphors. Things "known but unknown" are contained in the

unconscious and dreams are one of the main vehicles for the unconscious to express them.

Analytical psychology distinguishes between a personal and a collective unconscious.

The collective unconscious contains archetypes common to all human beings. That is,

individuation may bring to surface symbols that do not relate to the life experiences of a

single person. This content is more easily viewed as answers to the more fundamental

questions of humanity: life, death, meaning, happiness, fear. Among these more spiritual

concepts may arise and be integrated into the personality.

Jung's concept of the collective unconscious has often been misunderstood. In order to

understand this concept, it is essential to understand Jungian archetypes.

The archetypes of the collective unconscious could be thought of as the DNA of the human

psyche. Just as all humans share a common physical heritage and predisposition towards

specific gross physical forms (like having two legs, a heart, etc.) so do all humans have innate

psychological predispositions in the form of archetypes, which compose the collective

unconscious?

In contrast to the objective material world, the subjective realm of archetypes cannot be fully

plumbed through quantitative modes of research. Instead it can be revealed more fully

through an examination of the symbolic communications of the human psyche in art, dreams,

religion, myth, and the themes of human relational/behavioural patterns. Devoting his life to

the task of exploring and understanding the collective unconscious, Jung theorized that

certain symbolic themes exist across all cultures, all epochs, and in every individual.
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The use of psychological archetypes was advanced by Jung in 1919 and generally adopted in

the social sciences. In Jung's psychological framework, archetypes are innate, universal

prototypes for ideas and may be used to interpret observations. A group of memories and

interpretations associated with an archetype is a complex, e.g. a mother complex associated

with the mother archetype. Jung treated the archetypes as psychological organs, analogous to

physical ones in that both are morphological givens that arose through evolution.

An innate need for self-realization leads people to explore and integrate these rejected

materials. This natural process is called individuation, or the process of becoming an

individual.

According to Jung, Self-realization can be divided into two distinct tiers. In the first half of

our lives we separate from humanity. We attempt to create our own identities (I, myself).

This is why there is such a need for young men to be destructive, and can be expressed as

animosity from teens directed at their parents. Jung also said we have a sort of second

puberty that occurs between 35-40- outlook shifts from emphasis on materialism, sexuality,

and having children to concerns about community and spirituality.

In the second half of our lives, humans reunite with the human race. They become part of the

collective once again. This is when adults start to contribute to humanity (volunteer time,

build, garden, create art, etc.) rather than destroy. They are also more likely to pay attention

to their unconscious and conscious feelings. Young men rarely say "I feel angry." or "I feel

sad. This is because they have not yet rejoined the human collective experience, commonly

reestablished in their older, wiser years, according to Jung. A common theme is for young

rebels to "search" for their true selves and realize that a contribution to humanity is

essentially a necessity for a whole self.

Jung proposes that the ultimate goal of the collective unconscious and self-realization is to

pull us to the highest experience. This, of course, is spiritual. If a person does not proceed

toward self-knowledge, neurotic symptoms may arise. Symptoms are widely defined,

including, for instance, phobias, fetishism, and depression.

The attitude type could be thought of as the flow of libido (psychic energy). The Introvert's

flow is directed inward toward concepts and ideas and the Extravert's is directed outward

towards people and objects. There are several contrasting characteristics between Extraverts
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and Introverts: Extraverts desire breadth and are action-oriented, while introverts seek depth

and are self-oriented.

Research has shown that there may be a positive correlation between the

Introversion/Extraversion types and health deterioration. Introverts may be more inclined to

catatonic type schizophrenia and extraverts towards bipolar disorder.

The often misunderstood terms extravert and introvert derive from this work. In Jung's

original usage, the extraversion "is an outward-turning of libido",, whereas introversion is an

inward-turning of libido. Everyone has both the intraversion and the extraversion

mechanisms, and the collectively dominant type determines whether an individual is introvert

or extravert.

According to Jung, the conscious psyche is an apparatus for adaptation and orientation, and

consists of a number of different psychic functions. Among these he distinguishes four basic

functions:

sensing - perception by means of the sense organs;

intuition - perceiving in unconscious way or perception of unconscious contents

thinking - function of intellectual cognition; the forming of logical conclusions;

feeling - function of subjective estimation;

Thinking and feeling functions are rational, while sensing and intuition are nonrational.

According to Jung, rationality consists of figurative thoughts, feelings or actions with reason

a point of view based on objective value, which is set by practical experience. Nonrationality

is not based in reason. Jung notes that elementary facts are also nonrational, not because they

are illogical but because, as thoughts, they are not judgments.

In any person, the degree of introversion/extraversion of one function can be quite different

from that of another function. Generally, we tend to favor our most developed, superior

function, while we can broaden our personality by developing the others. Related to this,

Jung noted that the unconscious often tends to reveal itself most easily through a person's

least developed, inferior function. The encounter with the unconscious and development of

the underdeveloped function(s) thus tend to progress together.
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An individual's personality is an aggregate conglomeration of decisions he made throughout

his life (Bradshaw). There are inherent natural, genetic, and environmental factors that

contribute to the development of personality; however, in the pursuit of a more defined

persona, many individuals enroll in courses offered in colleges to further or enhance the

image they intend to project to others. These classes assist in identifying one's conscious

traits and contrasting them with what he intend to exhibit. According to process of

socialization, "personality also colors our values, beliefs, and expectations...Hereditary

factors that contribute to personality development do so as a result of interactions with the

particular social environment in which people live." There are several personality types as

Katharine Cook Briggs and Isabel Briggs Myers illustrated in several personalities typology

tests. These tests only provide enlightenment based on the preliminary insight scored

according to the answers judged by the parameters of the test. Other theories on personality

development are Jean Piaget stages of development and personality development in Sigmund

Freud's theory, being formed through the interaction of id, ego, and superego.

Collective Unconscious, or known to laymen as Collective Subconscious is a term of

analytical psychology, coined by Carl Jung. While Freud did not distinguish between an

"individual psychology" and a "collective psychology", Jung distinguished the collective

unconscious from the personal subconscious particular to each human being. The collective

subconscious is also known as "a reservoir of the experiences of our species."

2. Collective subconscious in Jung's works

In his earlier writings, Jung called this aspect of the psyche the collective unconscious. He

later changed the term to objective psyche. The objective psyche may be considered objective

for two reasons: it is common to everyone; and it has a better sense of the self's ideal than the

ego or conscious self does. It thus directs the self, via archetypes, dreams, and intuition, and

drives the person to make mistakes on purpose. In this way, it moves the psyche toward

individuation, or self-actualization.

In the "Definitions" chapter of Jung's seminal work Psychological Types, under the definition

of "collective" Jung references representations collectives, a term coined by Levy-Bruhl in

his 1910 book How Natives Think. Jung says this is what he describes as the collective

unconscious. Freud, on the other hand, did not accept the idea of a collective unconscious.
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3. Jungian archetypes

The concept of psychological archetypes was advanced by the Swiss psychiatrist Carl Jung,

c. 1919. In Jung's psychological framework archetypes are innate, universal prototypes for

ideas and may be used to interpret observations. A group of memories and interpretations

associated with an archetype is a complex, e.g. a mother complex associated with the mother

archetype. Jung treated the archetypes as psychological organs, analogous to physical ones in

that both are morphological constructs that arose through evolution.

3.1 Four main archetypes: Jung outlined four main archetypes:

The Self, the regulating center of the psyche and facilitator of individuation

The Shadow, the opposite of the ego image, often containing qualities that the ego

does not identify with but possesses nonetheless

The Anima, the feminine image in a man's psyche; or:

The Animus, the masculine image in a woman's psyche

The Persona, how we present to the world.

3.2 Recurring Archetypal Images:Although the number of archetypes is limitless, there

are a few particularly notable, recurring archetypal images:

The Child

The Hero

The Great Mother

The Wise old man

The Trickster or Fox

Topic : Overcoming Inferiority And Striving For Superiority: Alfred Adler

Topic Objective:

At the end of this topic students will be able to:

 Understand the Adlerian School

 Understand the Basic principles of Adlers theory

 Understand the Adler's approach to personality

 Understand the Psychodynamics and teleology of Adlers theory
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 Understand the Constructivism and metaphysics of Adlers theory

 Understand the Holism of Adlers theory

 Understand the Typology of Adlers theory

 Understand the On birth order of Adlers theory

 Understand the On homosexuality of Adlers theory

 Understand the On Parent education and prevention of Adlers theory

 Understand the Spirituality, ecology and community of Adlers theory

Definition/Overview:

Alfred Adler: Alfred Adler (February 7, 1870 May 28, 1937) was an Austrian medical

doctor, psychologist and founder of the school of Individual Psychology. In collaboration

with Sigmund Freud and a small group of Freud's colleagues, Adler was among the co-

founders of the psychoanalytic movement. He was the first major figure to break away from

psychoanalysis to form an independent school of psychotherapy and personality theory. Adler

had an enormous effect on the disciplines of counseling and psychotherapy as they would

develop over the course of the 20th century (Ellenberger, 1970). He influenced notable

figures in other schools of psychotherapy such as Rollo May, Viktor Frankl, Abraham

Maslow and Albert Ellis. His writings preceded and at times were surprisingly consistent

with later neo-Freudian insights such as evidenced in the works of Karen Horney, Harry

Stack Sullivan and Erich Fromm.

Adler emphasized the importance of social equality in order to prevent various forms of

psychopathology and espoused the development of social interest and democratic family

structures as the ideal ethos for raising children.

Key Points:

1. The Adlerian School

Following Adler's break from Freud, he enjoyed considerable success and celebrity in

building an independent school of psychotherapy and a unique personality theory. He

traveled and lectured for a period of 25 years promoting his socially oriented approach. His

intent was to build a movement that would rival, even supplant, others in psychology by

arguing for the holistic integrity of psychological well-being with that of social equality.
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Adler's efforts were halted by World War I, during which he served as a doctor with the

Austrian Army. Post-war his influence increased greatly. In the 1930s, he established a

number of child guidance clinics. From 1921 onwards, he was a frequent lecturer in Europe

and the UniteboodStates, becoming a visiting professor at Columbia University in 1927. His

clinical treatment methods for adults were aimed at uncovering the hidden purpose of

symptoms using the therapeutic functions of insight and meaning.

Adler was concerned with the overcoming of the superiority/inferiority dynamic and was one

of the first psychotherapists to discard the analytic couch in favor of two chairs. This allows

the clinician and patient to sit together more or less as equals. Clinically, Adler's methods

were not limited to treatment after-the-fact but extend to the realm of prevention by

preempting future problems in the child. Prevention strategies include encouraging and

promoting social interest, belonging, and a cultural shift within families and communities that

leads to the eradication of pampering and neglect (especially corporal punishment). Adler's

popularity was related to the comparative optimism and comprehensibility of his ideas. He

often wrote for the lay public compared to Freud or Jung, whose writings tended to be

exclusively academic. Adler always retained a pragmatic approach that was task oriented.

These "Life tasks" are occupation/work, society/friendship, and love/sexuality. Their success

depends on co-operation. The tasks of life are not to be considered in isolation since, as Adler

(1956) famously commented, "they all throw cross-lights on one another".

2. Basic principles of Adlers theory

Adler was influenced by the mental construct ideas of the philosopher Hans Vaihinger (The

Philosophy of As If/Philosophie des Als Ob) and the literature of Dostoevsky. While still a

member of the Vienna Psychoanalytic Society he developed a theory of organic inferiority

and compensation that was the prototype for his later turn to phenomenology and the

development of his famous concept, the inferiority complex.

Adler was also influenced by the philosophies of Immanuel Kant, Friedrich Nietzsche,

Rudolf Virchow and the statesman Jan Smuts (who coined the term "holism"). Adler's

School, known as "Individual Psychology"an arcane reference to the Latin individuus

meaning indivisibility, a term intended to emphasize holismis both a social and community

psychology as well as a depth psychology. Adler was an early advocate in psychology for

prevention and emphasized the training of parents, teachers, social workers and so on in
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democratic approaches that allow a child to exercise their power through reasoned decision

making whilst co-operating with others. He was a social idealist, and was known as a

socialist in his early years of association with psychoanalysis (19021911). His allegiance to

Marxism dissipated over time (he retained Marx's social idealism yet distanced himself from

Marx's economic theories).

Adler (1938) was a very pragmatic man and believed that lay people could make practical use

of the insights of psychology. He sought to construct a social movement united under the

principles of "Gemeinschaftsgefuehl" (community feeling) and social interest (the practical

actions that are exercised for the social good). Adler was also an early supporter of feminism

in psychology and the social world believing that feelings of superiority and inferiority were

often gendered and expressed symptomatically in characteristic masculine and feminine

styles. These styles could form the basis of psychic compensation and lead to mental health

difficulties. Adler also spoke of "safeguarding tendencies" and neurotic behavior long before

Anna Freud wrote about the same phenomena in her book The Ego and the Mechanisms of

Defense.

Adlerian-based scholarly, clinical and social practices focus on the following topics:

Mental Health Prevention

Social Interest and Community Feeling

Holism and the Creative Self

Fictional Finalism, Teleology, and Goal constructs

Psychological and Social Encouragement

Inferiority, Superiority and Compensation

Life Style / Style of Life

Early Recollections (a projective technique)

Family Constellation and Birth Order

Life Tasks & Social Embeddedness

The Conscious and Unconscious realms

Private Logic & Common Sense (based in part on Kant's "sensus communis")

Symptoms and Neurosis

Safeguarding Behaviour

Guilt and Guilt Feelings

Socratic Questioning
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Dream Interpretation

Child and Adolescent Psychology

Democratic approaches to Parenting and Families

Adlerian Approaches to Classroom Management

Leadership and Organisational Psychology

From its inception, Adlerian psychology has always included both professional and lay

adherents. Indeed, Adler felt that all people could make use of the scientific insights garnered

by psychology and he welcomed everyone, from decorated academics to those with no formal

education to participate in spreading the principles of Adlerian psychology.

3. Adler's approach to personality

Adler's 1912 book, ber den nervsen Charakter (The Neurotic Character) defines his earlier

key ideas. He argued that human personality could be explained teleologically, separate

strands dominated by the guiding purpose of the individual's unconscious self ideal to convert

feelings of inferiority to superiority (or rather completeness). The desires of the self ideal

were countered by social and ethical demands. If the corrective factors were disregarded and

the individual over-compensated, then an inferiority complex would occur, fostering the

danger of the individual becoming egocentric, power-hungry and aggressive or worse.

Common therapeutic tools include the use of humor, historical instances, and paradoxical

injunctions.

4. Psychodynamics and teleology

Adler believed that human psychology is psychodynamic in nature yet unlike Freud's

metapsychology, which emphasizes instinctual demands, human psychology is guided by

goals and fuelled by a yet unknown creative force. Like Freud's instincts, Adler's fictive goals

are largely unconscious. These goals have a "teleological" function. Constructivist Adlerians,

influenced by neo-Kantian and Nietzschean ideas, view these "teleological" goals as

"fictions" in the sense that Hans Vaihinger spoke of (fictio). Usually there is a fictional final

goal which can be deciphered alongside of innumerable sub-goals. The inferiority /

superiority dynamic is constantly at work through various forms of compensation and over-

compensation. For example, in anorexia nervosa the fictive final goal is to "be perfectly thin"

(overcompensation on the basis of a feeling of inferiority). Hence, the fictive final goal can

serve a persecutory function that is ever-present in subjectivity (though its trace springs are
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usually unconscious). The end goal of being "thin" is fictive however since it can never be

subjectively achieved.

Teleology also serves another vital function for Adlerians. Chilon's "hora telos" ("see the end,

consider the consequences") provides for both healthy and maladaptive psychodynamics.

Here we also find Adler's emphasis on personal responsibility in mentally healthy subjects

who seek their own and the social good (Slavik& King, 2007).

5. Constructivism and metaphysics

The metaphysical thread of Adlerian theory does not problematise the notion of teleology

since concepts such as eternity (an ungraspable end where time ceases to exist) match the

religious aspects that are held in tandem. In contrast, the constructivist Adlerian threads

(either humanist/modernist or postmodern in variant) seek to raise insight of the force of

unconscious fictions - which carry all of the inevitability of 'fate' - so long as one does not

understand them. Here, 'teleology' itself is fictive yet experienced as quite real. This aspect of

Adler's theory is somewhat analogous to the principles developed in Rational Emotive

Behavior Therapy (REBT) and Cognitive Therapy (CT). Both Albert Ellis and Aaron T. Beck

credit Adler as a major precursor to REBT and CT. Ellis in particular was a member of the

North American Society for Adlerian Psychology and served as an editorial board member

for the Adlerian Journal Individual Psychology.

As a psychodynamic system, Adlerians excavate the past of a client/patient in order to alter

their future and increase integration into community in the 'here-and-now'. The 'here-and-

now' aspects are especially relevant to those Adlerians who emphasize humanism and/or

existentialism in their approaches.

6. Holism

Metaphysical Adlerians emphasise a spiritual holism in keeping with what Jan Smuts

articulated (Smuts coined the term "holism"), that is, the spiritual sense of one-ness that

holism usually implies (etymology of holism: from ὅλος holos, a Greek word meaning all,

entire, total) Smuts believed that evolution involves a progressive series of lesser wholes

integrating into larger ones. Whilst Smuts' text Holism and Evolution is thought to be a work

of science, it actually attempts to unify evolution with a higher metaphysical principle
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(holism). The sense of connection and one-ness revered in various religious traditions (among

these, Baha'i, Chrisitanity, Judaism, Islam and Buddhism) finds a strong complement in

Adler's thought.

The pragmatic and materialist aspects to contextualizing members of communities, the

construction of communities and the socio-historical-political forces that shape communities

matter a great deal when it comes to understanding an individual's psychological make-up

and functioning. This aspect of Adlerian psychology holds a high level of synergy with the

field of community psychology. However, Adlerian psychology, unlike community

psychology, is holistically concerned with both prevention and clinical treatment after-the-

fact. Hence, Adler cannot be considered the "first community psychologist", a discourse that

formalized in the decades following Adler's death (King & Shelley, 2008).

Adlerian psychology, Carl Jung's Analytical Psychology, Gestalt Therapy and Karen

Horney's psychodynamic approach are holistic schools of psychology. These discourses

eschew a reductive approach to understanding human psychology and psychopathology.

7. Typology

Adler (1956) developed a scheme of the so called personality types. These 'types' are to be

taken as provisional or heuristic since he did not, in essence, believe in personality types. The

danger with typology is to lose sight of the individual's uniqueness and to gaze reductively,

acts that Adler opposed. Nevertheless, he intended to illustrate patterns that could denote a

characteristic governed under the overall style of life. Hence American Adlerians such as

Harold Mosak have made use of Adler's typology in this provisional sense:

The Getting or Leaning type are those who selfishly take without giving back. These

people also tend to be anti-social and have low activity levels.

The Avoiding types are those that hate being defeated. They may be successful, but

have not taken any risks getting there. They are likely to have low social contact

in fear of rejection or defeat in any way.

The Ruling or Dominant type strive for power and are willing to manipulate situations

and people, anything to get their way. People of this type are also prone to anti-

social behavior.
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The Socially Useful types are those who are very outgoing and very active. They have

a lot of social contact and strive to make changes for the good.

These 'types' are typically formed in childhood and are expressions of the Style of Life.

8. On birth order of Adlers theory

Adler often emphasized one's birth order as having an influence on the Style of Life and the

strengths and weaknesses in one's psychological make up. Birth Order referred to the

placement of siblings within the family. Adler believed that the firstborn child would be

loved and nurtured by the family until the arrival of a second child. This second child would

cause the first born to suffer feelings of dethronement, no longer being the center of attention.

Adler (1956) believed that in a three-child family, the oldest child would be the most likely to

suffer from neuroticism and substance addiction which he reasoned was a compensation for

the feelings of excessive responsibility "the weight of the world on one's shoulders" (e.g.

having to look after the younger ones) and the melancholic loss of that once supremely

pampered position. As a result, he predicted that this child was the most likely to end up in

jail or an asylum. Youngest children would tend to be overindulged, leading to poor social

empathy. Consequently, the middle child, who would experience neither dethronement nor

overindulgence, was most likely to develop into a successful individual yet also most likely

to be a rebel and to feel squeezed-out. Adler himself was the second in a family of six

children.

Adler never produced any scientific support for his interpretations on birth order roles. Yet

the value of the hypothesis was to extend the importance of siblings in marking the

psychology of the individual beyond Freud's more limited emphasis on the Mother and

Father. Hence, Adlerians spend time therapeutically mapping the influence that siblings (or

lack thereof) had on the psychology of their clients. The idiographic approach entails an

excavation of the phenomenology of one's birth order position for likely influence on the

subject's Style of Life. In sum, the subjective experiences of sibling positionality and inter-

relations are psychodynamically important for Adlerian therapists and personality theorists,

not the cookbook predictions that may or may not have been objectively true in Adler's time.
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9. On homosexuality of Adlers theory

Adler's ideas regarding non-heteronormative sexuality and various social forms of deviance

have long been controversial. Along with prostitution and criminality, Adler had classified

'homosexuals' as falling among the "failures of life". In 1917, he began his writings on

homosexuality with a 52 page brochure, and sporadically published more thoughts

throughout the rest of his life.

The Dutch psychiatrist Gerard J. M. van den Aardweg underlines how Alfred Adler came to

his conclusions for, in 1917, Adler believed that he had established a connection between

homosexuality and an inferiority complex towards one's own gender. This point of view

differed from Freud's equally problematic contention that homosexuality is rooted in

narcissism or Jung's conservative views of inappropriate expressions of contrasexuality vis-a-

vis the archetypes of the Anima and Animus.

In contemporary Adlerian thought gays, lesbians, and bisexuals are not considered within the

problematic discourse of the "failures of life". There is evidence that Adler may have been

moving towards abandoning the hypothesis. Towards the end of Adler's life, in the mid

1930s, his opinion towards homosexuality began to shift. Elizabeth H. McDowell, a New

York state family social worker recalls undertaking supervision with Adler on a young man

who was "living in sin" with an older man in New York city. Adler asked her, "is he happy,

would you say"? "Oh yes", Elizabeth replied. Adler then stated, "Well, why don't we leave

him alone" (Manaster, Painter, Deutsch, and Overholt, 1977, pp. 81-82). On reflection,

Elizabeth found this comment to contain "profound wisdom". In the 1930s the common

attitude and medical opinion was quite unanimous, homosexuality was considered a moral

failing and a mental disease. In 1973 the American Psychiatric Association de-listed

homosexuality as a mental disorder in their diagnostic nomenclature (DSM). Christopher

Shelley (1998), an Adlerian psychotherapist, published a volume of essays in the 1990s that

feature Freudian, (post)Jungian and Adlerian contributions that demonstrate affirmative shifts

in the depth psychologies. These shifts show how depth psychology can be utilized to support

rather than pathologise gay and lesbian psychotherapy clients. The Journal of Individual

Psychology, the English language flagship publication of Adlerian Psychology, released a

volume in the summer of 2008 that reviews and corrects Adler's previously held beliefs on

the GLBT community.
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10. On Parent education and prevention

Adler emphasized both treatment and prevention. As a psychodynamic psychology, Adlerians

emphasize the foundational importance of childhood in developing personality and any

tendency towards various forms of psychopathology. The best way to inoculate against what

are now termed "personality disorders" (what Adler had called the "neurotic character"), or a

tendency to various neurotic conditions (depression, anxiety, etc.), is to train a child to be and

feel an equal part of the family. This entails developing a democratic character and the ability

to exercise power reasonably rather than through compensation. Hence Adler proselytized

against corporal punishment and cautioned parents to refrain from the twin evils of

pampering and neglect. The responsibility to the optimal development of the child is not

limited to the Mother or Father but to teachers and society more broadly. Adler argued

therefore that teachers, nurses, social workers, and so on require training in parent education

in order to complement the work of the family in fostering a democratic character. When a

child does not feel equal and is enacted upon (abused through pampering or neglect) they are

likely to develop inferiority or superiority complexes and various accompanying

compensation strategies. These strategies exact a social toll by seeding higher divorce rates,

the breakdown of the family, criminal tendencies and subjective suffering in the various

guises of psychopathology. Adlerians have long promoted parent education groups especially

those influenced by the famous Austrian/American Adlerian Rudolf Dreikurs (Dreikurs &

Soltz, 1964).

11. Spirituality, ecology and community

In a late work Social Interest: A Challenge to Mankind Adler (1938) turns to the subject of

metaphysics where he integrates Jan Smuts' evolutionary holism with the idea of teleology

and community: "sub specie aeternitatus". Unabashedly, he argues his vision of society:

"Social feeling means above all a struggle for a communal form that must be thought of as

eternally applicable... when humanity has attained its goal of perfection... an ideal society

amongst all mankind, the ultimate fulfillment of evolution." (p. 275). Adler follows this

pronouncement with a defense of metaphysics:

"I see no reason to be afraid of metaphysics; it has had a great influence on human life and

development. We are not blessed with the possession of absolute truth; on that account we are

compelled to form theories for ourselves about our future, about the results of our actions,
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etc. Our idea of social feeling as the final form of humanity - of an imagined state in which

all the problems of life are solved and all our relations to the external world rightly adjusted -

is a regulative ideal, a goal that gives our direction. This goal of perfection must bear within

it the goal of an ideal community, because all that we value in life, all that endures and

continues to endure, is eternally the product of this social feeling." (Adler, 1938, pp. 275-

276).

This social feeling for Adler is Gemeinschaftsgefhl, a community feeling whereby one feels

they belong with others and have also developed an ecological connection with nature

(plants, animals, the crust of this earth) and the cosmos as a whole, sub specie aeternitatus.

Clearly, Adler himself had little problem with adopting a metaphysical and spiritual point of

view to support his theories. Yet his overall theoretical yield provides ample room for the

dialectical humanist (modernist) and separately the postmodernist to explain the significance

of community and ecology through differing lenses (even if Adlerians have not fully

considered how deeply divisive and contradictory these three threads of metaphysics,

modernism, and post modernism are).

In Section 2 of this course you will cover these topics:
Moving Toward, Away From, And Against Others: Karen Horney

Personality From The Interpersonal Perspective: Harry Stack Sullivan.

The Seasons Of Our Lives: Erik Erikson.

The Socio Psychological Approach To Personality: Erich Fromm

Topic : Moving Toward, Away From, And Against Others: Karen Horney

Topic Objective:

At the end of this topic students will be able to:

 Know about Karen Horney

 Understand the theory of neurosis

 Understand the compliance

 Understand the aggression

 Understand the detachment

 Understand the mature theory

 Understand the neo-freudianism
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 Understand the theory of the self

 Understand the feminine psychology

Definition/Overview:

Karen Horney: Karen Horney, born Danielsen (September 16, 1885 December 4, 1952) was

a German psychodynamic psychologist (or at that time, psychoanalyst) of Norwegian and

Dutch descent. Her theories questioned some traditional Freudian views, particularly his

theory of sexuality, as well as the instinct orientation of psychoanalysis and its genetic

psychology. As such, she is often classified as Neo-Freudian.

Key Points:

1. Overview

In 1920 Horney took up a position within the Institute for Psychoanalysis in Berlin, where

she lectured on psychoanalysis for several years. Karl Abraham, a correspondent of Sigmund

Freud, regarded Karen Horney as an extensively gifted analyst and teacher of psychoanalysis.

By 1923, Oskar Horney's firm had become insolvent, with Oskar developing meningitis soon

thereafter. Oskar rapidly became embittered, morose and argumentative. It was also in 1923

that Karen's brother died of a pulmonary infection. Both these events contributed to a

worsening of Karen's mental health. She entered into a second state of abject depression; she

swam out to sea during a vacation and considered committing suicide. In 1926, Karen and her

three daughters moved out of Oskar's house. Four years later, they immigrated to the United

States, eventually settling in Brooklyn. At the time, Brooklyn was home to a large intellectual

community; this was due in part to a high influx of Jewish refugees from Europe, particularly

Germany. It was in Brooklyn that Karen became friends with academics such as Erich

Fromm and Harry Stack Sullivan, at one point embarking on an intimate relationship with the

former, which ended bitterly.

Horney quickly set about establishing herself. Her first career posting in the United Stateswas

as the Associate Director of the Chicago Institute for Psychoanalysis. It was while living in

Brooklyn that Horney developed and advanced her composite theories regarding neurosis and

personality, based on experiences gained from working in psychotherapy. In 1937 she

published the book The Neurotic Personality of Our Time, which had wide popular
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readership. By 1941, Horney was Dean of the American Institute of Psychoanalysis, a

training institute for those who were interested in Horney's own organization, the Association

for the Advancement of Psychoanalysis. Horney founded this organization after becoming

dissatisfied with the generally strict, orthodox nature of the psychoanalytic community.

In the end, Horney's deviation from Freudian psychology led to her resigning from her post,

and she soon took up teaching in the New York Medical College. She also founded a journal,

named the American Journal of Psychoanalysis. She taught at the New YorkMedical

Collegeand continued practicing as a psychiatrist until her death in 1952.

2. Theory of neurosis

Horney looked at neurosis in a different light from other psychoanalysts of the time. Her

expansive interest in the subject led her to compile a detailed theory of neurosis, with data

from her patients. Horney believed neurosis to be a continuous process -- with neuroses

commonly occurring sporadically in one's lifetime. This was in contrast to the opinions of her

contemporaries who believed neurosis was, like more severe mental conditions, a negative

malfunction of the mind in response to external stimuli, such as bereavement, divorce or

negative experiences during childhood and adolescence.

Horney believed these assumptions to be less important, except for influences during

childhood. Rather, she placed significant emphasis on parental indifference towards the child,

believing that a child's perception of events, as opposed to the parent's intentions, is the key

to understanding a person's neurosis. For instance, a child might feel a lack of warmth and

affection should a parent make fun of the child's feelings - thereby underestimating the

significance of the child's state. The parent may also casually neglect to fulfill promises,

which in turn could have a detrimental effect on the child's mental state.

From her experiences as a psychiatrist, Horney named ten patterns of neurotic needs. These

ten needs are based upon things which she thought all humans require to succeed in life.

Horney distorted these needs somewhat to correspond with what she believed were

individuals' neuroses. A neurotic person could theoretically exhibit all of these needs, though

in practice much fewer than the ten here need be present to constitute a person having a

neurosis. The ten needs, as set out by Horney, (classified according to her so-called coping

strategies) are as follows:
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2.1 Moving Toward People

The need for affection and approval; pleasing others and being liked by them.

The need for a partner; one whom they can love and who will solve all problems.

2.2 Moving Against People

The need for power; the ability to bend wills and achieve control over others --

while most persons seek strength, the neurotic may be desperate for it.

The need to exploit others; to get the better of them. To become manipulative,

fostering the belief that people are there simply to be used.

The need for social recognition; prestige and limelight.

The need for personal admiration; for both inner and outer qualities -- to be

valued.

The need for personal achievement; though virtually all persons wish to make

achievements, as with No. 4, the neurotic may be desperate for achievement.

2.3 Moving Away from People

The need for self sufficiency and independence; while most desire some

autonomy, the neurotic may simply wish to discard other individuals entirely.

Lastly, the need for perfection; while many are driven to perfect their lives in the

form of well being, the neurotic may display a fear of being slightly flawed.

The need to restrict life practices to within narrow borders; to live as

inconspicuous a life as possible.

Upon investigating the ten needs further, Horney found she was able to condense them into

three broad categories.

3. Compliance

Needs one and two were assimilated into the "compliance" category. This category is seen as

a process of "moving towards people", or self-effacement. Under Horney's theory children

facing difficulties with parents often use this strategy. Fear of helplessness and abandonment

occurs -- phenomena Horney refers to as "basic anxiety". Those within the compliance

category tend to exhibit a need for affection and approval on the part of their peers. They may

also seek out a partner, somebody to confide in, fostering the belief that, in turn, all of life's
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problems would be solved by the new cohort. A lack of demanding and a desire for

inconspicuousness both occur in these individuals.

4. Aggression

Secondly, neurotic persons may employ "aggression", also called the "moving against

people", or the "expansive" solution. Needs three, four, five, six, and seven comprise this

category: Neurotic children or adults within this category often exhibit anger or basic

hostility to those around them? That is, there is a need for power, a need for control and

exploitation, and maintenance of a facade of omnipotence. Manipulative qualities aside,

under Horney's assertions the aggressive individual may also wish for social recognition, not

necessarily in terms of limelight, but in terms of simply being known (perhaps feared) by

subordinates and peers alike. In addition, the individual has needs for a degree of personal

admiration by those within this person's social circle and, lastly, for raw personal

achievement. These characteristics comprise the "aggressive" neurotic type. Aggressive types

also tend to keep people away from them. On the other hand, they only care about their wants

and needs. They would do whatever they can to be happy and wouldn't desist from hurting

anyone. Others exist solely to serve the aggressive type and so, they should bow down to

them.

Through her views on the individual psyche, Horney postulated that the self is in fact the core

of one's own being and potential. Horney believed that if one has an accurate conception of

oneself, then one is free to realize one's potential and achieve what one wishes, within

reasonable boundaries. Thus, she believed that self-actualization is the healthy person's aim

through life -- as opposed to the neurotic's clinging to a set of key needs.

Horney believed that we have two views of ourselves. The "real self" and the "ideal self".

The real self is who and what we actually are. Examples would be parent, child, sister, etc.

The real self contains potential for growth, happiness, will power, realization of gifts, etc.

The real self has deficiencies that the neurotic does not like. The ideal self is the type of

person he feels that he should be and is used as a model to assist him in developing his

potential and achieving self-actualization (Engler 125).

Self-actualization is something that individuals strive for. It is important to know the

differences between your ideal and real self. Since the neurotic person's self is split between
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an idealized self and a corresponding despised self, individuals may feel that they somehow

lack living up to the ideals. They feel that there is a flaw somewhere in comparison to what

they "should" be. The goals set out by the neurotic are not realistic, or indeed possible. The

despised self, on the other hand, has the feeling that it is despised by those around them, and

assumes that this incarnation is its "true" self. Thus, the neurotic is like a clock's pendulum,

oscillating between a fallacious "perfection" and a manifestation of self-hate. Horney referred

to this phenomenon as the "tyranny of the shoulds" and the neurotic's hopeless "search for

glory". She concluded that these ingrained traits of the psyche forever prevent an individual's

potential from being actualized unless the cycle of neurosis is somehow broken, through

treatment or otherwise.

Horney was also a pioneer in the discipline of feminine psychiatry. As one of the first female

psychiatrists, she was the first of her gender to present a paper regarding feminine psychiatry.

The fourteen papers she wrote between 1922 and 1937 were amalgamated into a single

volume titled Feminine Psychology. As a woman, she felt that the mapping out of trends in

female behaviour was a neglected issue. In her essay entitled "The Problem of Feminine

Masochism" Horney felt she proved that cultures and societies worldwide encouraged woman

to be dependent on men for their love, prestige, wealth, care and protection. She pointed out

that in the society , a will to please, satiate and overvalue men had emerged. Women were

regarded as objects of charm and beauty -- at variance with every human being's ultimate

purpose of self-actualization.

Women, according to Horney, traditionally gain value only through their children and the

wider family. She touched further on this subject in her essay "The Distrust Between the

Sexes" in which she compared the husband-wife relationship to a parent-child relationship --

one of misunderstanding and one which breeds detrimental neuroses. Most notably her work

"The Problem of the Monogamous Ideal" was fixed upon marriage, as were six other of

Horney's papers. Her essay "Maternal Conflicts" attempted to shed new light on the problems

women experience when raising adolescents.

Horney believed that both men and women have a motive to be ingenious and productive.

Women are able to satisfy this need normally and interiorly -- to do this they become

pregnant and give birth. Men please this need only through external ways; Horney proposed

that the striking accomplishments of men in work or some other field can be viewed as

compensation for their inability to give birth to children.
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Horney developed her ideas to the extent that she released one of the first "self-help" books in

1946, entitled Are You Considering Psychoanalysis?. The book asserted that those, both male

and female, with relatively minor neurotic problems could, in effect, be their own

psychiatrists. She continually stressed that self-awareness was a part of becoming a better,

stronger, richer human being.

5. Detachment

Thirdly and lastly, is "detachment". This category encompasses the final three needs, and

overlaps with the "compliance" trait. This neurotic trend is often labeled as the "moving-

away-from" or "resigning" solution or a detached personality. As neither aggression nor

compliance solve parental indifference, Horney recognized that children might simply try to

become self sufficient. The withdrawing neurotic may disregard others in a non-aggressive

manner, regarding solitude and independence as the way forth. The stringent needs for

perfection comprise another part of this category; those withdrawing may strive for perfection

above all else, to the point where being flawed is utterly unacceptable. Everything the

"detached" type does must be unassailable and refined. They suppress or deny all feelings

towards others, particularly love and hate.

6. Mature theory

Near the end of her career, Karen Horney summarized her ideas in Neurosis and Human

Growth: The Struggle Toward Self-Realization, her major work published in 1950. It is in

this book that she summarizes her ideas regarding neurosis, clarifying her three neurotic

"solutions" to the stresses of life. The expansive solution became a tripartite combination of

narcissistic, perfectionistic and arrogant-vindictive approaches to life. (Horney had

previously focused on the psychiatric concept of narcissism in a book published in 1939,

New Ways in Psychoanalysis). Her other two neurotic "solutions" were also a refinement of

her previous views: self-effacement, or submission to others, and resignation, or detachment

from others. She described case studies of symbiotic relationships between arrogant-

vindictive and self-effacing individuals, labeling such a relationship bordering on

sadomasochism as a morbid dependency. She believed that individuals in the neurotic

categories of narcissism and resignation were much less susceptible to such relationships of

co-dependency with an arrogant-vindictive neurotic.
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As implied, while non-neurotic individuals may strive for these needs, neurotics exhibit a

much deeper, more willful and concentrated desire to fulfill the said needs. Horney, together

with fellow psychoanalyst Alfred Adler, formed the Neo-Freudian discipline.

7. Neo-Freudianism

While Horney acknowledged and agreed with Freud on many issues, she was also critical of

him on several key beliefs. Freud's notion of "penis envy" in particular was subject to

criticism by Horney. She thought Freud had merely stumbled upon women's jealousy of

men's generic power in the world. Horney accepted that penis envy might occur occasionally

in neurotic women, but stated that "womb envy" occurs just as much in men: Horney felt that

men were envious of a woman's ability to bear children. The degree to which men are driven

to success may be merely a substitute for the fact that they cannot carry, nurture and bear

children.

Horney was bewildered by psychiatrists' tendency to place so much emphasis on the male

sexual organ. Horney also reworked the Freudian Oedipal complex of the sexual elements,

claiming that the clinging to one parent and jealousy of the other was simply the result of

anxiety, caused by a disturbance in the parent-child relationship.

Despite these variances with the prevalent Freudian view, Horney strove to reformulate

Freudian thought, presenting a holistic, humanistic view on individual psyche which placed

much emphasis on cultural and social differences worldwide. She shared Abraham Maslow's

view that self-actualization is the ultimate pinnacle of human achievement.

8. Theory of the self

Through her views on the individual psyche, Horney postulated that the self is in fact the core

of one's own being and potential. Horney believed that if one has an accurate conception of

oneself, then one is free to realize one's potential and achieve what one wishes, within

reasonable boundaries. Thus, she believed that self-actualization is the healthy person's aim

through life -- as opposed to the neurotic's clinging to a set of key needs.

Horney believed that we have two views of ourselves. The "real self" and the "ideal self".

The real self is who and what we actually are. Examples would be parent, child, sister, etc.

The real self contains potential for growth, happiness, will power, realization of gifts, etc.
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The real self has deficiencies that the neurotic does not like. The ideal self is the type of

person he feels that he should be and is used as a model to assist him in developing his

potential and achieving self-actualization (Engler 125).

Self-actualization is something that individuals strive for. It is important to know the

differences between your ideal and real self. Since the neurotic person's self is split between

an idealized self and a corresponding despised self, individuals may feel that they somehow

lack living up to the ideals. They feel that there is a flaw somewhere in comparison to what

they "should" be. The goals set out by the neurotic are not realistic, or indeed possible. The

despised self, on the other hand, has the feeling that it is despised by those around them, and

assumes that this incarnation is its "true" self. Thus, the neurotic is like a clock's pendulum,

oscillating between a fallacious "perfection" and a manifestation of self-hate. Horney referred

to this phenomenon as the "tyranny of the shoulds" and the neurotic's hopeless "search for

glory". She concluded that these ingrained traits of the psyche forever prevent an individual's

potential from being actualized unless the cycle of neurosis is somehow broken, through

treatment or otherwise.

9. Feminine psychology

Horney was also a pioneer in the discipline of feminine psychiatry. As one of the first female

psychiatrists, she was the first of her gender to present a paper regarding feminine psychiatry.

The fourteen papers she wrote between 1922 and 1937 were amalgamated into a single

volume titled Feminine Psychology. As a woman, she felt that the mapping out of trends in

female behaviour was a neglected issue. In her essay entitled "The Problem of Feminine

Masochism" Horney felt she proved that cultures and societies worldwide encouraged woman

to be dependent on men for their love, prestige, wealth, care and protection. She pointed out

that in the society, a will to please, satiate and overvalue men had emerged. Women were

regarded as objects of charm and beauty -- at variance with every human being's ultimate

purpose of self-actualization.

Women, according to Horney, traditionally gain value only through their children and the

wider family. She touched further on this subject in her essay "The Distrust Between the

Sexes" in which she compared the husband-wife relationship to a parent-child relationship --

one of misunderstanding and one which breeds detrimental neuroses. Most notably her work

"The Problem of the Monogamous Ideal" was fixed upon marriage, as were six other of
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Horney's papers. Her essay "Maternal Conflicts" attempted to shed new light on the problems

women experience when raising adolescents.

Horney believed that both men and women have a motive to be ingenious and productive.

Women are able to satisfy this need normally and interiorly -- to do this they become

pregnant and give birth. Men please this need only through external ways; Horney proposed

that the striking accomplishments of men in work or some other field can be viewed as

compensation for their inability to give birth to children.

Horney developed her ideas to the extent that she released one of the first "self-help" books in

1946, entitled Are You Considering Psychoanalysis?. The book asserted that those, both male

and female, with relatively minor neurotic problems could, in effect, be their own

psychiatrists. She continually stressed that self-awareness was a part of becoming a better,

stronger, richer human being.

Topic : Personality From The Interpersonal Perspective: Harry Stack Sullivan

Topic Objective:

At the end of this topic students will be able to:

 Know about Harry Stack Sullivan

 Understand the Sullivans interpersonal psychiatry

 Understand the enneagram of interpersonal styles

 Understand the two sources of motivation

 Understand the anxiety

Definition/Overview:

Harry Stack Sullivan: Herbert "Harry" Stack Sullivan (February 21, 1892, Norwich, New

York January 14, 1949, Paris, France) was a U.S.psychiatrist whose work in psychoanalysis

was based on direct and verifiable observation (versus the more abstract conceptions of the

unconscious mind favored by Sigmund Freud and his disciples).
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Key Points:

1. Overview of Sullivan:

Sullivan was a child of Irish immigrants and allegedly grew up in an anti-Catholic town. This

resulted in social isolation which might have been the incentive for his later interest in

psychiatry. He received his medical degree in Chicago College of Medicine and Surgery in

1917.

Along with Clara Thompson, Karen Horney, Erich Fromm, Erik H. Erikson, and Frieda

Fromm-Reichmann, Sullivan laid the groundwork for understanding the individual based on

the network of relationships in which he or she is enmeshed. He developed a theory of

psychiatry based on interpersonal relationships where cultural forces are largely responsible

for mental illnesses. In his words, one must pay attention to the "interactional", not the

"intrapsychic". This search for satisfaction via personal involvement with others led Sullivan

to characterize loneliness as the most painful of human experiences. He also extended the

Freudian psychoanalysis to the treatment of patients with severe mental disorders,

particularly schizophrenia.

Besides making the first mention of the significant other in psychological literature, Sullivan

developed the Self System, a configuration of the personality traits developed in childhood

and reinforced by positive affirmation and the security operations developed in childhood to

avoid anxiety and threats to self-esteem. Sullivan further defined the Self System as a

steering mechanism toward a series of I-You interlocking behaviors; that is, what an

individual does is meant to elicit a particular reaction. Sullivan called these behaviors

parataxic integrations, and he noted that such action-reaction combinations can become rigid

and dominate an adult's thinking pattern, limiting his actions and reactions toward the world

as the adult sees it and not as it really is. The resulting inaccuracies in judgement Sullivan

termed parataxic distortion, when other persons are perceived or evaluated based on the

patterns of previous experience, similar to Freud's notion of transference.

Sullivan's work on interpersonal relationships became the foundation of interpersonal

psychoanalysis, a school of psychoanalytic theory and treatment that stresses the detailed

exploration of the nuances of patients' patterns of interacting with others.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

58
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



He was one of the founders of the William Alanson White Institute, considered by many to

be the world's leading independent psychoanalytic institute, and of the journal Psychiatry in

1937. He headed the Washington School of Psychiatry (DC) from 1936 to 1947.

He made his reputation based on his experimental treatment ward for schizophrenics at the

Sheppard PrattHospital, between 1925-29. He employed specially trained ward attendants to

work with the patients to provide them with the peer relationships he believed they'd missed

out on during the latency period of development. Doctors, nurses and other authority figures

were banned from the ward. He believed there was a homosexual element to latency age peer

relationships and that a failure to go through this stage led to self-loathing, a withdrawal from

the world in fantasy and psychosis, and a failure to move on to heterosexual adjustment. Thus

the patients, who were all young male homosexuals as well as schizophrenics, in their

positive interactions with the attendants, also young male homosexuals, would heal the

wounds from missing male intimacy as pre-adolescents.

Although Sullivan published little in his lifetime, he influenced generations of mental health

professionals, especially through his lectures at Chestnut Lodge in Washington DC. Leston

Havens called him the most important underground influence in American psychoanalysis.

His ideas were collected and published posthumously, edited by Helen Swick Perry, who also

published a detailed biography in 1982 (Perry, 1982, Psychiatrist of America).

2. Sullivans Interpersonal Psychiatry

Sullivan called his approach an interpersonal theory of psychiatry because he believed

psychiatry is the study of what goes on between people. This is in contrast to Freuds

paradigm that focuses on what goes on inside people. Freuds is a drive model while Sullivans

is an interpersonal model.Freud postulated that the personality is made up of id, ego, and

superego with the id being the source of the action.We are driven by inner instinctual urges,

especially sexual and aggressive ones, and our prime motivation is to maximize pleasure

while minimizing pain. We are pretty autonomous monads who cathect or connect to others

who happen to meet our needs. Instincts appear first, then relationships develop because they

satisfy our needs.

For Sullivan, relationships are primary. Personality is a hypothetical entity that cannot be

observed or studied apart from interpersonal situations wherein it is made manifest. The only
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way personality can be known is through the medium of interpersonal interactions. Therefore

the unit of study is not the individual person, but the interpersonal situation. Since personality

is defined by what it does in an interpersonal field, there is no I without a Thou, as Buber

noted.

3. The Enneagram of Interpersonal Styles

The Enneagram, among other things, is a system of interpersonal styles. It describes our

interpersonal gambits and maneuvers. Each style provides a template or paradigm for

thinking about ourselves, others, and the kinds of interactions were allowed to have with

others. So our Enneagram styles, to varying degrees, set our interpersonal parameters by

providing us with scripts for the roles were supposed to play. To get a sense for how this

works for you, reflect on the following questions.

What internal representation or image do you have of yourself and others?And what kinds of

interactions do you allow yourself to have with others?

Adopting the paradigms of other styles broadens our interpersonal repertoire.For example,

the Eights paradigm instructs them to be tough and hard-nosed. Start with No, then, maybe,

negotiate to Yes. Adopting the Twos paradigm allows Eights to be compassionate and tender

and helps them say Yes. In contrast, the Twos paradigm tells them to be nice and

accommodating.They start and end with Yes.The Eights paradigm allows them to establish

interpersonal boundaries and gives them permission to say No.

How might you stretch your interpersonal boundaries? What dont you allow yourself to do

because of the constraints of your paradigm that you would be able to do if you followed the

rules of some other paradigm?

4. Two Sources of Motivation

Sullivan proposed two sources of motivation: the pursuit of satisfactions and the pursuit of

security. On the one hand, we seek to maximize the satisfaction of mainly biological bodily

needs. The goal here is to reduce tension. This is similar to Freuds homeostatic hunch that

humans want to maximize pleasure and minimize displeasure, a theory that Sevens shouldnt

find much fault with.
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On the other hand, we desire to minimize insecurity that arises from cultural and social needs.

In Sullivans model, the main motive force of personality is the avoidance and reduction of

anxiety. We seek to avoid a greater anxiety by selecting a lesser anxiety.

5. Anxiety

Where does this anxiety come from? According to Sullivan, its contagious. We pick it up

from our caretakers usually our mother. Infants are born with an empathic capacity to sense

the attitudes and feelings of significant people around them, which leads them to experience

two different states.

Infants experience euphoria when they sense approval from others. A non-anxious persona is

experienced as the good mother. And the good me is the one who evokes approval,

tenderness, and less anxiety in the other. This is accompanied by a sense of security and

relaxation.

Infants experience dysphoria when they sense disapproval and derogation from others. An

anxious persona is experienced as the bad mother. And the bad me is the one who evokes

disapproval. This is accompanied by mounting anxiety.

Sullivan describes one additional infant state, the non-me, which is felt as the unknown, the

uncanny, the unintegrated because it is dreadful and repressed.This state is accompanied by

intense anxiety such as nightmares and schizophrenic experiences. To avoid this much

anxiety, well just consider the good me and bad me states. Anxiety, then, is caught from our

caretakers. It is an interpersonal phenomenon rooted in the expectation of derogation and

rejection by others or by oneself.

Topic : The Seasons Of Our Lives: Erik Erikson

Topic Objective:

At the end of this topic students will be able to:

 Erik Erikson Theory of Personality

 Theories of development and the ego

 Stages of Erik Erikson Theory
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Definition/Overview:

Erik Erikson: Erik Homburger Erikson (June 15, 1902 May 12, 1994) was born in Frankfurt

by Danish parents, but later obtained American citizenship . He was a developmental

psychologist and psychoanalyst known for his theory on social development of human

beings, and for coining the phrase identity crisis.

Key Points:

1. Erik Erikson Theory of Personality

Even though Erikson always insisted that he was a Freudian, he is better described as a Neo-

Freudian. Subsequent authors have described him as an "ego psychologist" studying the

stages of development, spanning the entire lifespan. Each of Erikson's stages of psychosocial

development are marked by a conflict, for which successful resolution will result in a

favourable outcome, for example, trust vs. mistrust, and by an important event that this

conflict resolves itself around, for example, meaning of one's life.

Favourable outcomes of each stage are sometimes known as "virtues", a term used, in the

context of Eriksonian work, as it is applied to medicines, meaning "potencies." For example,

the virtue that would emerge from successful resolution. Oddly, and certainly counter-

intuitively, Erikson's research suggests that each individual must learn how to hold both

extremes of each specific life-stage challenge in tension with one another, not rejecting one

end of the tension or the other. Only when both extremes in a life-stage challenge are

understood and accepted as both required and useful, can the optimal virtue for that stage

surface. Thus, 'trust' and 'mis-trust' must both be understood and accepted, in order for

realistic 'hope' to emerge as a viable solution at the first stage. Similarly, 'integrity' and

'despair' must both be understood and embraced, in order for actionable 'wisdom' to emerge

as a viable solution at the last stage.

The Erikson life-stage virtues, in the order of the stages in which they may be acquired, are:

Hope - Basic Trust vs. Mistrust - Infant stage. Does the child believe its

caregivers to be reliable?
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Will - Autonomy vs. Shame and Doubt - Toddler stage. Child needs to learn to

explore the world. Bad if the parent is too smothering or completely

neglectful.

Purpose- Initiative vs. Guilt - Kindergarten - Can the child plan or do things on

his own, such as dress him or herself. If "guilty" about making his or her own

choices, the child will not function well. Erikson has a positive outlook on this

stage, saying that most guilt is quickly compensated by a sense of

accomplishment.

Competence- Industry vs. Inferiority - Around age 6 to puberty. Child comparing

self worth to others (such as in a classroom environment). Child can recognise

major disparities in personal abilities relative to other children. Erikson places

some emphasis on the teacher, who should ensure that children do not feel

inferior.

Fidelity- Identity vs. Role Confusion - Teenager. Questioning of self. Who am I,

how do I fit in? Where am I going in life? Erikson believes that if the parents

allow the child to explore, they will conclude their own identity. However, if

the parents continually push him/her to conform to their views, the teen will

face identity confusion.

Love(in intimate relationships, work and family) - Intimacy vs. Isolation - Young

adult. Who do I want to be with or date, what am I going to do with my life?

Will I settle down? This stage has begun to last longer as young adults choose

to stay in school and not settle.

Caring- Generativity vs. Stagnation - the Mid-life crisis. Measure

accomplishments/failures. Am I satisfied or not? The need to assist the

younger generation. Stagnation is the feeling of not having done anything to

help the next generation.

Wisdom- Ego Integrity vs. Despair - old age. Some handle death well. Some can

be bitter, unhappy, dissatisfied with what they accomplished or failed to

accomplish within their life time. They reflect on the past, and either conclude

at satisfaction or despair.

On Ego Identity versus Role Confusion, Ego identity enables each person to have a sense of

individuality, or as Erikson would say, "Ego identity, then, in its subjective aspect, is the

awareness of the fact that there is a self-sameness and continuity to the ego's synthesizing

methods and a continuity of one's meaning for others". (1963) Role Confusion however, is,
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according to Barbara Engler in her book Personality Theories (2006), "The inability to

conceive of oneself as a productive member of one's own society" (158). This inability to

conceive of oneself as a productive member is a great danger; it can occur during adolescence

when looking for an occupation.

Most empirical research into Erikson's theories has focused on his views regarding the

attempt to establish identity during adolescence. His theoretical approach has been studied

and supported, particularly regarding adolescence, by James Marcia . Marcia's work extended

Erikson's by distinguishing different forms of identity, and there is some empirical evidence

that those people who form the most coherent self-concept in adolescence are those who are

most able to make intimate attachments in early adulthood. This supports Eriksonian theory,

in that it suggests that those best equipped to resolve the crisis of early adulthood are those

who have most successfully resolved the crisis of adolescence.

2. Theories of development and the ego

Erikson's greatest innovation was to postulate not five stages of development, as Sigmund

Freud had done with his psychosexual stages, but eight. Erik Erikson believed that every

human being goes through a certain number of stages to reach his or her full development,

theorizing eight stages, that a human being goes through from birth to death. (Childhood and

Society-Erik Erikson)Erikson elaborated Freud's genital stage into adolescence, and added

three stages of adulthood. His widow Joan Serson Erikson elaborated on his model before her

death, adding a ninth stage (old age) to it, taking into consideration the increasing life

expectancy in Western cultures. Erikson is also credited with being one of the originators of

Ego psychology, which stressed the role of the ego as being more than a servant of the id.

According to Erikson, the environment in which a child lived was crucial to providing

growth, adjustment, a source of self awareness and identity. His 1969 book Gandhi's Truth,

which focused more on his theory as applied to later phases in the life cycle, won Erikson a

Pulitzer Prize and a U.S. National Book Award.
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3. Stages of Erik Erikson Theory

3.1 Infancy (birth to 18 months)

Developing trust is the first task of the ego, and it is never complete. The child will let

its mother out of sight without anxiety and rage because she has become an inner

certainty as well as an outer predictability. But when a mother is not present, the

father becomes the inner certainty along with other relatives usually surrounding the

child daily. The balance of trust with mistrust depends largely on the quality of the

maternal relationship.

Main question asked: Is my environment trustworthy or not?

Central Task: Receiving care

Positive Outcome: Trust in people and the environment

Ego Quality: Hope

Definition: Enduring belief that one can attain one's deep and essential wishes

Developmental Task: Social attachment; Maturation of sensory, perceptual,

and motor functions; Primitive causality.

Significant Relations: Maternal parent

Erik Erikson proposed that the concept of trust versus mistrust is present throughout

an individual's entire life. Therefore if the concept is not addressed, taught and

handled properly during infancy (when it is first introduced), the individual may be

negatively affected and never fully immerse themselves in the world. For example, a

person may hide themselves from the outside world and be unable to form healthy and

long-lasting relationships with others, or even themselves. If an individual does not

learn to trust themselves, others and the world around them then they may lose the

virtue of hope, which is directly linked to this concept. If a person loses their main

belief in hope they will struggle with overcoming hard times and failures in their

lives, and may never fully recover from them. This would prevent them from learning

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

65
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



and maturing into a fully-developed person if the concept of trust versus mistrust was

improperly learned, understood and used in all aspects of their lives.

3.2 Toddler (18 months to 3 years)

If denied independence, the child will turn against his/her urges to manipulate and

discriminate. Shame develops with the child's self-consciousness. Doubt has to do

with having a front and back -- a "behind" subject to its own rules. Left over doubt

may become paranoia. The sense of autonomy fostered in the child and modified as

life progresses serves the preservation in economic and political life of a sense of

justice.

Main question asked: Do I need help from others or not?

Ego quality: Will

When a child reaches the age of one to the age of three, Erikson explains, the child is

developing a sense of autonomy . During this age, the toddler discovers he/she is no

longer attached to the primary caregiver but is a separate individual (Gonzalez-Mena

& Eyer, 2004). Autonomy is the independence a toddler strives for from caregivers.

Toddlers' autonomous behavior is a way of forming their own identity away from

their caregivers (Bigner, 2006). This stage is a time where a toddler has the "will" to

become independent. Shame and doubt is likely to occur when the toddler is not given

any choices or boundaries because the toddler is determined to become independent.

The strong will of a toddler may cause conflict between child and caregiver. Many

parents are unaware of how to properly handle difficult situations in which they find

themselves. Parents who are assertive and too demanding may find themselves in a

power struggle with their toddler (Gonzalez-Mena & Eyer, 2006). In addition, parents

may be too demanding for only "good" behavior from their toddler. Gonzalez-Mena

and Eyer (2004) explain that demanding good behavior will only cause frustration for

the toddler; instead, "it is far better for the child to see you as a support and an aid

rather as an obstacle to his or her own developing capabilities and independence."

Autonomy can be gained for the toddler when given reasonable choices and proper

guidance from the caregiver. Parents can give healthy and wise choices to assist their

child to succeed at this stage.
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3.3 Preschool (3 to 5 years)

Initiative adds to autonomy the quality of undertaking, planning, and attacking a task

for the sake of being active and on the move. The child is learning to master the world

around him or her, learning basic skills and principles of physics; things fall to the

ground, not up; round things roll, how to zip and tie, count and speak with ease. At

this stage the child wants to begin and complete his or her own actions for a purpose.

Guilt is a new emotion and is confusing to the child; he or she may feel guilty over

things which are not logically guilt producing, and he or she will feel guilt when his

or her initiative does not produce the desired results.

The development of courage and independence are what set preschoolers, ages three

to six years of age, apart from other age groups when Erikson discussed his third

psychosocial stage. Young children in this category, ranging between three to six

years of age, face the challenge of initiative versus guilt (Boer, 1997). As described in

Bee and Boyd (2004), the child during this stage faces the complexities of planning

and developing a sense of judgment. During this stage, the child learns to take

initiative and prepare him or herself towards roles of leadership and goal

achievement. Activities sought out by a child in this stage may include risk-taking

behaviors, such as crossing a street on his or her own or riding a bike without a

helmet; both examples involving self-limits. The child defines his or her own

boundaries when taking initiative in crossing a street or riding a bike with no helmet,

such as deciding to cross a street without looking both ways or choosing to ride a bike

at his or her own pace with no helmet. Within instances requiring initiative, such as

those previously mentioned, the child may also develop negative behaviors. These

behaviors are a result of the child developing a sense of frustration for not being able

to achieve his or her goal as planned and may engage in behaviors that seem

aggressive, ruthless, and overly assertive to parents; aggressive behaviors, such as

throwing objects, hitting, or yelling, are examples of observable behaviors during this

stage. With aggressive behaviors as a result of frustration, the child may progress

towards developing a sense of guilt for not establishing initiative in the decisions he

or she makes and/or not being able to follow through with a set goal. When guilt

develops, the child becomes more assertive, aggressive, inhibited, and overly

dependent. These characteristics can be seen as far from the norm since the child
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engages in behaviors that do not show a challenge and/or are comfortable for the

child; thus, the child does not take on new situations unless assisted by an adult. In

concordance with guilt, parents often misjudge the situation and punish or restrict the

child too much. However, children in this stage require some sense of guilt in order to

guide their self-control and a healthy conscience (Bee and Boyd, 2004).

3.5 Importance of adults

The relationship between parent and child must include a positive balance between

helping the child develop guilt, of which will encourage self-control, and establishing

independence for the goals the child chooses. Independence is significant to goal

development and child development in that the child will learn to form a foundation

for decision-making and in taking the steps required to set goals. As suggested by

McDevitt and Ormrod (2002), children establish a positive ability to have self-

initiative to set goals through the encouragement and support of their parents and/or

teachers. Both parents and/or teachers are crucial aspects in helping a child develop

self-initiative to set goals for two reasons: adults can model the self-control that is

relevant to setting goals and assist the child with reasoning through making decisions.

These components are necessary in that adults help the child establish the foundation

of forming a self-initiative to set goals so that the child can progress forward on his or

her own in future goal building. If a child decides to construct a large puzzle, the

responsibility of reinforcing the child's capabilities lays upon the supervising adult

since the child must take another's perspective regarding his or her own capabilities;

self-perspective may be different in the eyes of others and can produce more honesty

than the self can see, especially with children. The adult should not impede

instruction, but rather reassure the child through reinforcement that creates intrinsic

motivation, such as through positive discussion about the child's capabilities and

sense of worth. McDevitt and Ormrod claim that by observing his or her own

accomplishments and/or through the development of self-efficacy, the child

internalizes a sense of satisfaction that is necessary for maintaining initiative.

However, the child will develop guilt regarding personal needs and desires when he or

she, or a supervising adult discourages him or her from completing a goal

independently. As a result, the child questions what he or she is actually capable of
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and may reshape future actions taking initiative and challenging goals, which in turn

may not reflect the child's natural abilities but a more limited repetition.

3. 6 Importance of responsibility

In order to promote a safe balance between initiative and guilt, parents must provide

the child with achievable responsibility. Cramer, Flynn, and LaFave (1997) describe

two different outcomes, both positive and negative, that may occur if a child is not

given responsibilities, such as cleaning a room or walking a dog; all of which can

create independence and dependability. For a healthy balance of initiative and guilt,

the child should be able to accept feelings of guilt while understanding that certain

activities and situations he or she chooses may or may not be permitted by others.

Children should also be encouraged to use their imaginations when taking initiatives

that are related to adult roles, ultimately not feeling guilty for "thinking outside of the

box" and being different from the norm as a result. The child should not feel guilty in

using imagination during play since it provides him or her with learning how to be

creative and to reflecting upon personal capabilities. For example, the child may be

imagining he is a police officer and will form his play around this role; this concept

could later develop into a future profession, of which the child is willing to take

initiative in facing the challenging steps in becoming an actual police officer.

Therefore, parents need to provide students with chores and small jobs because it will

strengthen skills that reflect responsibility and future adult roles, such as tending to a

younger sibling or helping wash dishes. In contrast, children who are not allowed to

complete tasks independently may learn that the activities and situations are beyond

their ability and they are incapable of setting their own goals. The Child Development

Institute LLC (1998) suggests that a child with no responsibility, whether given by an

adult or produced by the child, grows fearful in most situations involving change,

excessively depends on adults, and is restricted from imagination and active play;

these characteristics are a result of the child being immobilized by guilt (i.e. low

feelings of self-efficacy, confidence, and frustration in abilities when a personal goal

has not been accomplished).

In view of the fact that preschool children require skills necessary to become

independent and responsible, parents and/or teachers should learn how to assist in the

child's social development; this may include teaching the child how to be courageous,
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empathetic, self-disciplined, and loyal. Fittro (2003) suggests several ideas on how to

create these types of values during a child's moral development. First, parents should

respect the child in all aspects of his or her personality if they seek respect in return.

For example, parents need to consider the child's opinions and perspectives before

setting discipline and behavioral standards. Parents should stay firm on their

expectations, yet remind themselves that the child is a human being and deserves to

be treated with fairness in order to develop a positive self-concept. Parents also have

the advantage of teaching good morality through discussion and example. By

illustrating and discussing how to tolerate guilt, such as feelings of low self-efficacy,

self-esteem, or self-confidence after taking initiative in accomplishing a goal, the

child will learn that this type of behavior is acceptable. If the child is not given the

opportunity to discuss how to accept these feelings that accompany guilt or if the

child is simply dealing with guilt reactions, then several questions may arise, such as

"Can I do this?," and "How moral am I?,". Consistent with these ideas, the

Mohonasen Central School District Board of Education (2005) suggests letting

children take on small tasks that gradually increase in difficulty as they grow older.

This may include helping prepare small meals, setting a table, or letting them choose

their own clothing for the day; all of which builds confidence and assists in

developing simple math skills (e.g. counting and sorting). Finally, allow children with

"downtime" as their responsibilities expand. Parents and/or teachers should remember

that children in this stage of Erikson's psychosocial development need and deserve a

time to be free.

3.7 School age (6 to teens)

To bring a productive situation to completion is an aim which gradually supersedes

the whims and wishes of play. The fundamentals of technology are developed. To

lose the hope of such "industrious" association may pull the child back to the more

isolated, less conscious familial rivalry of the oedipal time.

According to Allen and Marotz (2003), "children at this age are becoming more aware

of themselves as individuals." They work hard at "being responsible, being good and

doing it right." They are now more reasonable to share and cooperate. Allen and

Marotz (2003) also list some perceptual cognitive developmental traits specific for

this age group: Children understand the concepts of space and time, in more logical,
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practical ways, beginning to grasp Piaget's concepts of conservation, gain better

understanding of cause and effect and understand calendar time. At this stage,

children are eager to learn and accomplish more complex skills: reading, writing,

telling time. They also get to form moral values, recognize cultural and individual

differences and are able to manage most of their personal need and grooming with

minimal assistance (Allen and Marotz, 2003). At this stage, children might express

their independence by being disobedient, using back talk and being rebellious.

Children in this stage have to learn the feeling of success. If the child is allowed too

little success, he or she will develop a sense of inferiority or incompetence. Too much

industry leads to narrow virtuosity (children who are not allowed to be children). A

balance between industry and inferiority leads to competency. According to Robert

Brooks (2001) parents can nurture self esteem and resilience in different ways:

Understand and accept children's learning problems (highlight strengths)

Teach children how to solve problems and make decisions

Reinforce responsibility by having children contribute

Learn from, rather than feeling defeated by mistakes

Make the child feel special (create special times alone with them each week)

3.8 Adolescence (teens to 20's)

Psychosocial Crisis: Identity vs. Role Confusion

Main Question: "Who am I?"

Ego quality: Fidelity

The adolescent is newly concerned with how he or she appears to others. Superego

identity is the accrued confidence that the outer sameness and continuity prepared in

the future are matched by the sameness and continuity of one's meaning for oneself,

as evidenced in the promise of a career. The ability to settle on a school or

occupational identity is pleasant. In later stages of Adolescence, the child develops a

sense of sexual identity.
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2.9 Young adulthood (20's to 40 years)

Body and ego must be masters of organ modes and of the other nuclear conflicts in

order to face the fear of ego loss in situations which call for self-abandon. The

avoidance of these experiences leads to openness and self-absorption.

According to Erik Erikson the young adult stage, Intimacy vs. Isolation, is

emphasized around the ages of 19 to 34. At the start of the Intimacy vs. Isolation

stage, identity vs. role confusion is coming to an end and it still lingers at the

foundation of the stage (Erikson 1950). Young adults are still eager to blend their

identities with friends. They want to fit in. When we arrive at stage six we should be

prepared for intimacy, a close personal relationship, and isolation, the fact of being

alone and separated from others. A balance between intimacy and isolation makes

love possible as we must know how to be alone in order to learn to truly love. Having

a balanced stage 6 will help tremendously later in the coming stages when unwelcome

or unexpected isolation surfaces, for example, the death of a spouse or a loved one

(Erikson, Erikson, Kivnick 1986). In stage six, one is ready for commitments, is able

to handle real relationships to a certain extent (Erikson 1950), after all, establishing a

real relationship takes practice and many of us do not marry our first love. Our ego

should also be prepared for rejection, the challenge of break-ups, and isolation, being

alone. Erikson believes we are sometimes isolated due to the above. We are afraid of

rejection; being turned down, our partners breaking up with us. We are familiar with

pain and to some of us rejection is painful, our egos cannot bear the pain. Erikson also

argues that "Intimacy has a counterpart: Distantiation: the readiness to isolate and if

necessary, to destroy those forces and people whose essence seems dangerous to our

own, and whose territory seems to encroach on the extent of one's intimate relations"

(1950)

3.10 Middle adulthood (40 to 60 years)

Generativity is the concern of establishing and guiding the next generation. Socially-

valued work and disciplines are expressions of generativity. Simply having or wanting

children does not in and of itself achieve generativity.
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3.11 Late adulthood (from 60 years)

Someone who can look back on good times with gladness, on hard times with self-

respect, and on mistakes and regrets with forgiveness will find a new sense of

integrity and a readiness for whatever life or death may bring. A person caught up in

old sadness, unable to forgive themselves or others for perceived wrongs, and

dissatisfied with the life they've led, will easily drift into depression and despair.

The fundamental question is, "What kind of life have I lived?"

A positive outcome of this crisis is achieved if the individual gains a sense of

fulfillment about life and a sense of unity within himself and with others. That way,

he can accept death with a sense of integrity. Just as a healthy child will not fear life,

the healthy adult will not fear death.

Topic : The Socio Psychological Approach To Personality: Erich Fromm

Topic Objective:

At the end of this topic students will be able to:

 Understand the Erich Fromm psychological theory

 Understand the Erich Fromm postulated five basic needs:

 Understand the five orientations

 Understand the fromm's influence on other notable psychologists

 Understand the critique of Freud

 Understand the political ideas and activities

Definition/Overview:

Erich Fromm: Erich Pinchas Fromm (March 23, 1900 March 18, 1980) was an internationally

renowned social psychologist, psychoanalyst, and humanistic philosopher. He was associated

with what became known as the FrankfurtSchool of critical theory.
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Key Points:

1. Erich Fromm Psychological theory

Beginning with his first seminal work of 1941, Escape from Freedom (known in Britain as

Fear of Freedom), Fromm's writings were notable as much for their social and political

commentary as for their philosophical and psychological underpinnings. Indeed, Escape from

Freedom is viewed as one of the founding works of Political psychology. His second

important work, Man for Himself: An Inquiry into the Psychology of Ethics, first published

in 1947, continued and enriched the ideas of Escape from Freedom. Taken together, these

books outlined Fromm's theory of human character, which was a natural outgrowth of

Fromm's theory of human nature. Fromm's most popular book was The Art of Loving, an

international bestseller first published in 1956, which recapitulated and complemented the

theoretical principles of human nature found in Escape from Freedom and Man for

Himselfprinciples which were revisited in many of Fromm's other major works.

Central to Fromm's world view was his interpretation of the Talmud, which he began

studying as a young man under Rabbi J. Horowitz and later studied under Rabbi Salman

Baruch Rabinkow while working towards his doctorate in sociology at the Universityof

Heidelberg and under Nehemia Nobel and Ludwig Krause while studying in Frankfurt.

Fromm's grandfather and two great grandfathers on his father's side were rabbis, and a great

uncle on his mother's side was a noted Talmudic scholar. However, Fromm turned away from

orthodox Judaism in 1926, towards secular interpretations of scriptural ideals.

The cornerstone of Fromm's humanistic philosophy is his interpretation of the biblical story

of Adam and Eve's exile from the Garden of Eden. Drawing on his knowledge of the Talmud,

Fromm pointed out that being able to distinguish between good and evil is generally

considered to be a virtue, and that biblical scholars generally consider Adam and Eve to have

sinned by disobeying God and eating from the Tree of Knowledge. However, departing from

traditional religious orthodoxy, Fromm extolled the virtues of humans taking independent

action and using reason to establish moral values rather than adhering to authoritarian moral

values.

Beyond a simple condemnation of authoritarian value systems, Fromm used the story of

Adam and Eve as an allegorical explanation for human biological evolution and existential
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angst, asserting that when Adam and Eve ate from the Tree of Knowledge, they became

aware of themselves as being separate from nature while still being part of it. This is why

they felt "naked" and "ashamed": they had evolved into human beings, conscious of

themselves, their own mortality, and their powerlessness before the forces of nature and

society, and no longer united with the universe as they were in their instinctive, pre-human

existence as animals. According to Fromm, the awareness of a disunited human existence is a

source of guilt and shame, and the solution to this existential dichotomy is found in the

development of one's uniquely human powers of love and reason. However, Fromm so

distinguished his concept of love from popular notions of love that his reference to this

concept was virtually paradoxical.

Fromm considered love to be an interpersonal creative capacity rather than an emotion, and

he distinguished this creative capacity from what he considered to be various forms of

narcissistic neuroses and sado-masochistic tendencies that are commonly held out as proof of

"true love." Indeed, Fromm viewed the experience of "falling in love" as evidence of one's

failure to understand the true nature of love, which he believed always had the common

elements of care, responsibility, respect, and knowledge. Drawing from his knowledge of the

Torah, Fromm pointed to the story of Jonah, who did not wish to save the residents of

Ninevehfrom the consequences of their sin, as demonstrative of his belief that the qualities of

care and responsibility are generally absent from most human relationships. Fromm also

asserted that few people in modern society had respect for the autonomy of their fellow

human beings, much less the objective knowledge of what other people truly wanted and

needed.

Fromm believed that freedom was an aspect of human nature that we either embrace or

escape. He observed that embracing our freedom of will was healthy, whereas escaping

freedom through the use of escape mechanisms was the root of psychological conflicts. Three

main escape mechanisms that Fromm outlined are automaton conformity, authoritarianism,

and destructiveness. Automaton conformity is changing one's ideal self to what is perceived

as the preferred type of personality of society, losing one's true self. The use of automaton

conformity displaces the burden of choice from the self to society. Authoritarianism is

allowing oneself to be controlled by another. This removes the freedom of choice almost

entirely by submitting that freedom to someone else. Lastly, destructiveness is any process

which attempts to eliminate others or the world as a whole to escape freedom. Fromm said
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that "the destruction of the world is the last, almost desperate attempt to save myself from

being crushed by it" (1941).

The word biophilia was frequently used by Fromm as a description of a productive

psychological orientation and "state of being". For example, in an addendum to his book The

Heart of Man: Its Genius For Good and Evil, Fromm wrote as part of his famous Humanist

Credo:

"I believe that the man choosing progress can find a new unity through the development of all

his human forces, which are produced in three orientations. These can be presented separately

or together: biophilia, love for humanity and nature, and independence and freedom." (c.

1965)

2. Erich Fromm postulated five basic needs:

Relatedness - relationships with others, care, respect, knowledge;

Transcendence - creativity, develop a loving and interesting life;

Rootedness - feeling of belonging;

Sense of Identity - see ourselves as a unique person and part of a social group.

A frame of orientation - the need to understand the world and our place in it.

Fromm's thesis of the "escape from freedom" is epitomized in the following passage. The

"individualized man" referenced by Fromm is man bereft of "primary ties" of belonging

(nature, family, etc.), also expressed as "freedom from":

"There is only one possible, productive solution for the relationship of individualized man

with the world: his active solidarity with all men and his spontaneous activity, love and work,

which unite him again with the world, not by primary ties but as a free and independent

individual . . . . However, if the economic, social and political conditions . . . do not offer a

basis for the realization of individuality in the sense just mentioned, while at the same time

people have lost those ties which gave them security, this lag makes freedom an unbearable

burden. It then becomes identical with doubt, with a kind of life which lacks meaning and

direction. Powerful tendencies arise to escape from this kind of freedom into submission or
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some kind of relationship to man and the world which promises relief from uncertainty, even

if it deprives the individual of his freedom." (Erich Fromm, Escape from Freedom [N.Y.:

Rinehart, 1941], pp. 36-7. The point is repeated on pp. 31, 256-7.)

3. Five orientations

Fromm also spoke of "orientation of character" in his book "Man For Himself", which

describes the ways an individual relates to the world and constitutes his general character,

and develops from two specific kinds of relatedness to the world: acquiring and assimilating

things ("assimilation"), and reacting to people ("socialization"). Fromm considers these

character systems the human substitute for instincts in animals. These orientations describe

how a man has developed in regard to how he responds to conflicts in his or her life; he also

said that people were never pure in any such orientation.

These two factors form four types of malignant character, which he calls Receptive,

Exploitative, Hoarding and Marketing. He also described a positive character, which he

called Productive.

4. Fromm's influence on other notable psychologists

Fromm's four non-productive orientations were subject to validation through a psychometric

test, The Person Relatedness Test by Elias H. Porter, Ph.D. in collaboration with Carl Rogers,

Ph.D.at the University of Chicago's CounselingCenter between 1953 and 1955. Fromm's four

non-productive orientations also served as basis for the LIFO test, first published in 1967 by

Stuart Atkins, Alan Katcher, Ph.D., and Elias Porter, Ph.D. and the Strength Deployment

Inventory, first published in 1971 by Elias H. Porter, Ph.D.

5. Critique of Freud

Fromm examined the life and work of Sigmund Freud at length. He identified a discrepancy

between early and later Freudian theory: namely that prior to World War I, Freud described

human drives as a tension between desire and repression, but after the war's conclusion, he

framed human drives as a struggle between biologically-universal Life and Death (Eros and

Thanatos) instincts. Fromm charged Freud and his followers with never acknowledging the

contradictions between the two theories.
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He also criticized Freud's dualistic thinking. According to Fromm, Freudian descriptions of

human consciousness as struggles between two poles was narrow and limiting. Fromm also

condemned him as a misogynist unable to think outside the patriarchal milieu of early 20th

century Vienna. However, Fromm expressed a great respect for Freud and his

accomplishments, in spite of these criticisms.

6. Political ideas and activities

Fromm's most well-known work, Escape from Freedom, focuses on the human urge to seek a

source of authority and control upon reaching a freedom that was thought to be an individuals

true desire. The culmination of Fromm's social and political philosophy was his book The

Sane Society, published in 1955, which argued in favor of humanistic and democratic

socialism. Building primarily upon the early works of Karl Marx, Fromm sought to re-

emphasise the ideal of personal freedom, missing from most Soviet Marxism, and more

frequently found in the writings of libertarian socialists and liberal theoreticians. Fromm's

brand of socialism rejected both Western capitalism and Soviet communism, which he saw as

dehumanizing and bureaucratic social structures that resulted in a virtually universal modern

phenomenon of alienation. He became one of the founders of socialist humanism, promoting

the early writings of Marx and his humanist messages to the US and Western European

publics. In the early 1960s, Fromm published two books dealing with Marxist thoughts

(Marx's Concept of Man and Beyond the Chains of Illusion: my Encounter with Marx and

Freud). In 1965, working to stimulate the Western and Eastern cooperation between Marxist

humanists, Fromm published a series of articles entitled Socialist Humanism: An

International Symposium.

For a period, Fromm was also active in US politics. He joined the Socialist Party of America

in the mid-1950s, and did his best to help them provide an alternative viewpoint to the

prevailing McCarthyism of the time. This alternative viewpoint was best expressed in his

1961 paper May Man Prevail? An Inquiry into the Facts and Fictions of Foreign Policy.

However, as a co-founder of SANE, Fromm's strongest political activism was in the

international peace movement, fighting against the nuclear arms race and USinvolvement in

the Vietnam War. After supporting Senator Eugene McCarthy's losing bid for the Democratic

presidential nomination, Fromm more or less retreated from the American political scene,

although he did write a paper in 1974 entitled Remarks on the Policy of Dtente for a hearing

held by the U.S. Senate Committee on Foreign Relations.
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In Section 3 of this course you will cover these topics:
Every Person Is To Be Prized: Carl Rogers

Becoming All That One Can Be: Abraham Maslow

Marching To A Different Drummer: George Kelly

The Social Cognitive Approach To Personality: Walter Mischel And Julian Rotter

Topic : Every Person Is To Be Prized: Carl Rogers

Topic Objective:

At the end of this topic students will be able to:

 Understand the theory of Carl Rogers

 Understand the development of the personality

 Understand the fully functioning person

 Understand the incongruity

 Understand the psychopathology

Definition/Overview:

Carl Rogers:Carl Ransom Rogers (January 8, 1902 February 4, 1987) was an influential

American psychologist and among the founders of the humanistic approach to psychology.

Rogers is widely considered to be one of the founding fathers of psychotherapy research and

was honored for his pioneering research with the Award for Distinguished Scientific

Contributions by the American Psychological Association in 1956. The Person-centered

approach, his own unique approach to understanding personality and human relationships,

found wide application in various domains such as psychotherapy and counseling (Client-

centered therapy), education (Student-centered learning), organizations, and other group

settings. For his professional work he was bestowed the Award for Distinguished

Professional Contributions to Psychology by the APA in 1972. Towards the end of his life

Carl Rogers was nominated for the Nobel Peace Prize for his work with national intergroup

conflict in South Africa andNorthern Ireland. In an empirical study by Haggbloom et al.

(2002) using six criteria such as citations and recognition, Rogerswas found to be the sixth

most eminent psychologist of the 20th Century and among clinicians, second only to

Sigmund Freud.
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Key Points:

1. Theory of Carl Rogers

The theory of Carl Rogers is considered to be humanistic and phenomenological. His theory

is based directly on the "phenomenal field" personality theory of Combs and Snygg (1949).

Rogers' elaboration of his own theory is extensive. He wrote 16 books and many more

journal articles describing it.

1.1 Nineteen Propositions

His theory (as of 1951) was based on nineteen propositions:

All individuals (organisms) exist in a continually changing world of experience

(phenomenal field) of which they are the centre.

The organism reacts to the field as it is experienced and perceived. This perceptual

field is "reality" for the individual.

The organism reacts as an organized whole to this phenomenal field.

A portion of the total perceptual field gradually becomes differentiated as the self.

As a result of interaction with the environment, and particularly as a result of

evaluational interaction with others, the structure of the self is formed - an

organised, fluid but consistent conceptual pattern of perceptions of characteristics

and relationships of the "I" or the "me", together with values attached to these

concepts.

The organism has one basic tendency and striving - to actualize, maintain and enhance

the experiencing organism.

The best vantage point for understanding behaviour is from the internal frame of

reference of the individual.

Behavior is basically the goal directed attempt of the organism to satisfy its needs as

experienced, in the field as perceived.

Emotion accompanies, and in general facilitates, such goal directed behaviour, the

kind of emotion being related to the perceived significance of the behaviour for

the maintenance and enhancement of the organism.
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Values experienced directly by the organism, and in some instances are values

introjected or taken over from others, but perceived in distorted fashion, as if they

had been experienced directly.

As experiences occur in the life of the individual, they are either, a) symbolized,

perceived and organized into some relation to the self, b) ignored because there is

no perceived relationship to the self structure, c) denied symbolization or given

distorted symbolization because the experience is inconsistent with the structure

of the self.

Most of the ways of behaving that are adopted by the organism are those that are

consistent with the concept of self.

In some instances, behaviour may be brought about by organic experiences and needs

which have not been symbolized. Such behaviour may be inconsistent with the

structure of the self but in such instances the behaviour is not "owned" by the

individual.

Psychological adjustment exists when the concept of the self is such that all the

sensory and visceral experiences of the organism are, or may be, assimilated on a

symbolic level into a consistent relationship with the concept of self.

Psychological maladjustment exists when the organism denies awareness of

significant sensory and visceral experiences, which consequently are not

symbolized and organized into the gestalt of the self structure. When this situation

exists, there is a basic or potential psychological tension.

Any experience which is inconsistent with the organization of the structure of the self

may be perceived as a threat, and the more of these perceptions there are, the more

rigidly the self structure is organized to maintain itself.

Under certain conditions, involving primarily complete absence of threat to the self

structure, experiences which are inconsistent with it may be perceived and

examined, and the structure of self revised to assimilate and include such

experiences.

When the individual perceives and accepts into one consistent and integrated system

all his sensory and visceral experiences, then he is necessarily more understanding

of others and is more accepting of others as separate individuals.

As the individual perceives and accepts into his self structure more of his organic

experiences, he finds that he is replacing his present value system - based
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extensively on introjections which have been distortedly symbolized - with a

continuing organismic valuing process.

2. Development of the Personality

With regard to development, he described principles rather than stages. The main issue is the

development of a self concept and the progress from an undifferentiated self to being fully

differentiated.

Self Concept ... the organized consistent conceptual gestalt composed of perceptions of the

characteristics of 'I' or 'me' and the perceptions of the relationships of the 'I' or 'me' to others

and to various aspects of life, together with the values attached to these perceptions. It is a

gestalt which is available to awareness though not necessarily in awareness. It is a fluid and

changing gestalt, a process, but at any given moment it is a specific entity. (Rogers, 1959 )

In the development of the self concept he saw conditional and unconditional positive regard

as key. Those raised in an environment of unconditional positive regard have the opportunity

to fully actualize themselves. Those raised in an environment of conditional positive regard

only feel worthy if they match conditions (what Rogers describes as conditions of worth) that

have been laid down by others.

3 .The Fully Functioning Person

Optimal development, as referred to in proposition 14, results in a certain process rather than

static state. He describes this as the good life where the organism continually aims to fulfill

their full potential. He listed characteristics of a fully functioning person .

A growing openness to experience they move away from defensiveness and have no need for

subception (a perceptual defense that involves unconsciously applying strategies to prevent a

troubling stimulus from entering consciousness).

An increasingly existential lifestyle living each moment fully not distorting the moment to fit

personality or self concept but allowing personality and self concept to emanate from the

experience. This results in excitement, daring, adaptability, tolerance, spontaneity, and a lack

of rigidity and suggests a foundation of trust. "To open one's spirit to what is going on now,

and discover in that present process whatever structure it appears to have"(Rogers 1961)
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Increasing organismic trust they trust their own judgment and their ability to choose behaviour

that is appropriate for each moment. They do not rely on existing codes and social norms but

trust that as they are open to experiences they will be able to trust their own sense of right and

wrong.

Freedom of choice not being shackled by the restrictions that influence an incongruent

individual, they are able to make a wider range of choices more freely. They believe that they

play a role in determining their own behaviour and so feel responsible for their own

behaviour.

Creativity it follows that they will feel more free to be creative. They will also be more creative

in the way they adapt to their own circumstances without feeling a need to conform.

Reliability and constructiveness they can be trusted to act constructively. An individual who is

open to all their needs will be able to maintain a balance between them. Even aggressive

needs will be matched and balanced by intrinsic goodness in congruent individuals.

A rich full life he describes the life of the fully functioning individual as rich, full and exciting

and suggests that they experience joy and pain, love and heartbreak, fear and courage more

intensely. Rogers' description of the good life:

Rogers originally developed his theory to be the foundation for a system of therapy. He

initially called this "non-directive therapy" but later replaced the term "non-directive" with

the term "client-centred" and then later used the term "person-centred". The first empirical

evidence of the effectiveness of the client-centered approach was published in 1941 at the

Ohio StateUniversity by Elias Porter, using the recordings of therapeutic sessions between

Carl Rogers and his clients. , Porter used Rogers' transcripts to devise a system to measure

the degree of directiveness or non-directiveness a counselor employed. The attitude and

orientation of the counselor were demonstrated to be instrumental in the decisions made by

the client. Even before the publication of Client-Centered Therapy in 1951, he believed that

the principles he was describing could be applied in a variety of contexts and not just in the

therapy situation. As a result he started to use the term person-centered approach later in his

life to describe his overall theory. Person-centered therapy is the application of the person-

centered approach to the therapy situation. Other applications include a theory of personality,
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interpersonal relations, education, nursing, cross-cultural relations and other "helping"

professions and situations.

The application to education has a large robust research tradition similar to that of therapy.

Rogers described the approach to education in Client-Centered Therapy and wrote Freedom

to Learn devoted exclusively to the subject in 1969. Freedom to Learn was revised two times.

The new Learner-Centered Model is similar in many regards to this classical person-centered

approach to education. The application to cross-cultural relations has involved workshops in

highly stressful situations and global locations including conflicts and challenges in South

Africa, Central America, and Ireland. This work resulted in a Nobel Peace Prize nomination

for Rogers.

4. Incongruity

The aspect of one's being that is founded in the actualizing tendency, follows organismic

valuing, needs and receives positive regard and self-regard, Rogers calls the "real self". It is

the "you" that, if all goes well, you will become. On the other hand, to the extent that our

society is out of sync with the actualizing tendency, and we are forced to live with conditions

of worth that are out of step with organismic valuing, and receive only conditional positive

regard and self-regard, we develop instead an "ideal self". By ideal,Rogers is suggesting

something not real, something that is always out of our reach, the standard we cannot meet.

This gap between the real self and the ideal self, the "I am" and the "I should" is called

incongruity.

5. Psychopathology

Rogers describes the concepts of congruence and incongruence as important ideas in his

theory. In proposition #6 he refers to the actualising tendency. The drive to become what one

can be, to realise one's potential. At the same time he recognises the need for positive regard.

In a fully congruent person realising their potential is not at the expense of experiencing

positive regard. They are able to lead lives that are authentic and genuine. Incongruent

individuals, in their pursuit of positive regard, live lives that include falseness and do not

realise their potential. Conditions put on them by those around them make it necessary for

them to forego their genuine, authentic lives to meet with the approval of others. They live

lives that are not true to themselves, to who they are on the inside.
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He suggests that the incongruent individual who is always on the defensive and cannot be

open to all experiences is not functioning ideally and may even be malfunctioning. They

work hard at maintaining/protecting their self concept. Because their lives are not authentic

this is a difficult task and they are under constant threat. They deploy defense mechanisms to

achieve this. He describes two mechanisms: distortion and denial. Distortion occurs when the

individual perceives a threat to their self concept. They distort the perception until it fits their

self concept. Denial follows the same process except instead of distorting they deny the threat

exists.

This defensive behavior reduces the consciousness of the threat but not the threat itself. And

so, as the threats mount, the work of protecting the self concept becomes more difficult and

the individual more defensive and rigid in their self structure. If the incongruence is

immoderate this process may lead the individual to a state that would typically be described

as neurotic (although Rogers himself preferred to avoid labels)(Hjelle & Jiegler 1981). Their

functioning becomes precarious and psychologically vulnerable. If the situation worsens it is

possible that the defenses cease to function altogether and the individual becomes aware of

the incongruence of their situation. Their personality becomes disorganised and bizarre,

irrational behaviour, associated with earlier denied aspects of self, may erupt uncontrollably.

Topic : Becoming All That One Can Be: Abraham Maslow

Topic Objective:

At the end of this topic students will be able to:

 Learn about Maslow

 Understand the Maslow hierarchy

 Understand the Maslow's hierarchy of needs

Definition/Overview:

Abraham Maslow: Abraham Harold Maslow (April 1, 1908 June 8, 1970) was an American

psychologist. He is noted for his conceptualization of a "hierarchy of human needs", and is

considered the father of humanistic psychology.
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Key Points:

1. Overview of Maslow

Maslow was born and raised in Brooklyn, the eldest of seven children. His parents were

uneducated Jewish immigrants from Russia. He was smart but shy, and remembered his

childhood as lonely and rather unhappy, because, as he said, "I was the little Jewish boy in

the non-Jewish neighborhood. It was a little like being the first Negro enrolled in the all-

white school. I was isolated and unhappy. I grew up in libraries and among books, without

friends." In later life he was a confirmed atheist.

Maslow attended City College of New York. His father hoped he would pursue law, but he

went to graduate school at the University of Wisconsin to study psychology. While there, he

married his cousin Bertha, and found as his chief mentor, professor Harry Harlow. At

Wisconsinhe pursued an original line of research, investigating primate dominance behavior

and sexuality. He went on to further research at Columbia University, continuing similar

studies; there he found another mentor in Alfred Adler, one of Sigmund Freud's early

followers.

From 1937 to 1951, Maslow was on the faculty of BrooklynCollege. In New York he found

two more mentors, anthropologist Ruth Benedict and Gestalt psychologist Max Wertheimer,

whom he admired both professionally and personally. These two were so accomplished in

both realms, and such "wonderful human beings" as well, that Maslow began taking notes

about them and their behavior. This would be the basis of his lifelong research and thinking

about mental health and human potential. He wrote extensively on the subject, borrowing

ideas from other psychologists but adding significantly to them, especially the concepts of a

hierarchy of needs, metaneeds, self-actualizing persons, and peak experiences. Maslow

became the leader of the humanistic school of psychology that emerged in the 1950s and

1960s, which he referred to as the "third force" -- beyond Freudian theory and behaviorism.

Maslow saw human beings' needs arranged like a ladder. The most basic needs, at the

bottom, were physical -- air, water, food, sex. Then came safety needs -- security, stability --

followed by psychological, or social needs -- for belonging, love, acceptance. At the top of it

all were the self-actualizing needs -- the need to fulfill oneself, to become all that one is

capable of becoming. Maslow felt that unfulfilled needs lower on the ladder would inhibit the
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person from climbing to the next step. Someone dying of thirst quickly forgets their thirst

when they have no oxygen, as he pointed out. People who dealt in managing the higher needs

were what he called self-actualizing people. Benedict and Wertheimer were Maslow's models

of self-actualization, from which he generalized that, among other characteristics, self-

actualizing people tend to focus on problems outside of themselves, have a clear sense of

what is true and what is phony, are spontaneous and creative, and are not bound too strictly

by social conventions.

Peak experiences are profound moments of love, understanding, happiness, or rapture, when

a person feels more whole, alive, self-sufficient and yet a part of the world, more aware of

truth, justice, harmony, goodness, and so on. Self-actualizing people have many such peak

experiences.

Maslow's thinking was surprisingly original -- most psychology before him had been

concerned with the abnormal and the ill. He wanted to know what constituted positive mental

health. Humanistic psychology gave rise to several different therapies, all guided by the idea

that people possess the inner resources for growth and healing and that the point of therapy is

to help remove obstacles to individuals' achieving this. The most famous of these was client-

centered therapy developed by Carl Rogers.

Maslow was a professor at Brandeis Universityfrom 1951 to 1969, and then became a

resident fellow of the Laughlin Institute in California. He died of a heart attack in 1970.

2. Maslow hierarchy

Maslow's primary contribution to psychology is his Hierarchy of Needs. Maslow contended

that humans have a number of needs that are instinctoid, that is, innate. These needs are

classified as "conative needs," "cognitive needs," and "aesthetic needs." "Neurotic needs" are

included in Maslow's theory but do not exist within the hierarchy.

Maslow postulated that needs are arranged in a hierarchy in terms of their potency. Although

all needs are instinctive, some are more powerful than others. The lower the need is in the

pyramid, the more powerful it is. The higher the need is in the pyramid, the weaker and more

distinctly human it is. The lower, or basic, needs on the pyramid are similar to those

possessed by non-human animals, but only humans possess the higher needs.
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The first four layers of the pyramid are what Maslow called "deficiency needs" or "D-needs:"

the individual does not feel anything if they are met, but feels anxious if they are not met.....

Needs beyond the D-needs are "growth needs," "being values," or "B-needs." When fulfilled,

they do not go away; rather, they motivate further.

The base of the pyramid is formed by the physiological needs, including the biological

requirements for food, water, air, and sleep.

Once the physiological needs are met, an individual can concentrate on the second level, the

need for safety and security. Included here are the needs for structure, order, security, and

predictability.

The third level is the need for love and belonging. Included here are the needs for friends and

companions, a supportive family, identification with a group, and an intimate relationship.

The fourth level is the esteem needs. This group of needs requires both recognition from

other people that results in feelings of prestige, acceptance, and status, and self-esteem that

results in feelings of adequacy, competence, and confidence. Lack of satisfaction of the

esteem needs results in discouragement and feelings of inferiority.

Finally, self-actualization sits at the apex of the original pyramid.

In 1970 Maslow published a revision to his original 1954 pyramid , adding the cognitive

needs (first the need to acquire knowledge, then the need to understand that knowledge)

above the need for self-actualization, and the aesthetic needs (the needs to create and/or

experience beauty, balance, structure, etc.) at the top of the pyramid. However, not all

versions of Maslow's pyramid include the top two levels.

Maslow theorized that unfulfilled cognitive needs can become redirected into neurotic needs.

For example, children whose safety needs are not adequately met may grow into adults who

compulsively hoard money or possessions . Unlike other needs, however, neurotic needs do

not promote health or growth if they are satisfied. Maslow also proposed that people who

have reached self-actualization will sometimes experience a state he referred to as

"transcendence," in which they become aware of not only their own fullest potential, but the

fullest potential of human beings at large.
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In the essay, he describes this experience as not always being transitory, but that certain

individuals might have ready access to it, and spend more time in this state. He makes a point

that these individuals experience not only ecstatic joy, but also profound "cosmic-sadness" at

the ability of humans to foil chances of transcendence in their own lives and in the world at

large.

Maslow's theory of human needs draws strongly on the pioneering work of Henry Murray

(1938). This provides the basis for wide-ranging and extensively validated work relating to

achievement, affiliation, power and ambition. We move toward self actualization". This quote

brings in Maslow's theory of motivation, tying along with the growth, happiness and

satisfaction of every person. He believes to be motivated that it is not driven by reducing

tension or avoiding frustration that people look for a positive view.

3. Maslow's hierarchy of needs

Maslow's hierarchy of needs is a theory in psychology, proposed by Abraham Maslow in his

1943 paper A Theory of Human Motivation, which he subsequently extended to include his

observations of humans' innate curiosity.

Maslow studied what he called, exemplary people such as Albert Einstein, Jane Addams,

Eleanor Roosevelt, and Frederick Douglass rather than mentally ill or neurotic people,

writing that "the study of crippled, stunted, immature, and unhealthy specimens can yield

only a cripple psychology and a cripple philosophy." Maslow also studied the healthiest one

percent of the college student population. In his book, The Farther Reaches of Human Nature,

Maslow writes, "By ordinary standards of this kind of laboratory research... this simply was

not research at all. My generalizations grew out of my selection of certain kinds of people.

Obviously, other judges are needed."

3.1 Deficiency needs

The first four layers of the pyramid are what Maslow called "deficiency needs" or "D-

needs": if they are not met, the body gives no indication of it physically, but the

individual feels anxious and tense. The deficiency needs are: survival needs, safety

and security, love and belonging, and esteem.
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3.2 Physiological needs

These are the basic human needs for such things as Warmth, water, and other bodily

needs. If a person is hungry or thirsty or their body is chemically unbalanced, all of

their energies turn toward remedying these deficiencies and other needs remain

inactive. Maslow explains that "Anyone who attempts to make an emergency picture

into a typical one and who will measure all of man's goals and desires by his[her]

behavior during extreme physiological deprivation, is certainly blind to many things.

It is quite true that man lives by bread alone when there is no bread".

The physiological needs of the organism (those enabling homeostasis) take first

precedence. These consist mainly of (in order of importance):

Breathing

Drinking

Eating

Excretion

Sleep

Shelter

If some needs are not fulfilled, a person's physiological needs take the highest

priority. Physiological needs can control thoughts and behaviors and can cause people

to feel sickness, pain, and discomfort.

3.3 Safety needs

With their physical needs relatively satisfied, the individual's safety needs take over

and dominate their behavior. These needs have to do with people's yearning for a

predictable, orderly world in which injustice and inconsistency are under control, the

familiar frequent and the unfamiliar rare. In the world of work, these safety needs

manifest themselves in such things as a preference for job security, grievance

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

90
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



procedures for protecting the individual from unilateral authority, savings accounts,

insurance policies, and the like.

For the most part, physiological and safety needs are reasonably well satisfied in the

"First World". The obvious exceptions, of course, are people outside the mainstream

the poor and the disadvantaged. If frustration has not led to apathy and weakness,

such people still struggle to satisfy the basic physiological and safety needs. They are

primarily concerned with survival: obtaining adequate food, clothing, shelter, and

seeking justice from the dominant societal groups.

Safety and Security needs include:

Personal security from crime

Financial security

Health and well-being

Safety net against accidents/illness and the adverse impacts

3.4 Social needs

After physiological and safety needs are fulfilled, the third layer of human needs is

social. This psychological aspect of Maslow's hierarchy involves emotionally-based

relationships in general, such as:

Friendship

Intimacy

having a supportive and communicative family

Humans need to feel a sense of belonging and acceptance, whether it comes from a

large social group, such as clubs, office culture, religious groups, professional

organizations, sports teams, gangs ("Safety in numbers"), or small social connections

(family members, intimate partners, mentors, close colleagues, confidants). They need

to love and be loved (sexually and non-sexually) by others. In the absence of these
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elements, many people become susceptible to loneliness, social anxiety, and Clinical

depression. This need for belonging can often overcome the physiological and

security needs, depending on the strength of the peer pressure; an anorexic, for

example, ignores the need to eat and the security of health for a feeling of control and

belonging.

3.5 Esteem needs

All humans have a need to be respected, to have self-esteem, self-respect, and to

respect others. People need to engage themselves to gain recognition and have an

activity or activities that give the person a sense of contribution, to feel accepted and

self-valued, be it in a profession or hobby. Imbalances at this level can result in low

self-esteem or inferiority complexes. People with low self-esteem need respect from

others. They may seek fame or glory, which again depends on others. It may be noted,

however, that many people with low self-esteem will not be able to improve their

view of themselves simply by receiving fame, respect, and glory externally, but must

first accept themselves internally. Psychological imbalances such as depression can

also prevent one from obtaining self-esteem on both levels.

3.6 Growth needs

Though the deficiency needs may be seen as "basic", and can be met and neutralized

(i.e. they stop being motivators in one's life), self-actualization and transcendence are

"being" or "growth" needs (also termed "B-needs"); i.e. they are enduring motivations

or drivers of behavior.

3.7 Aesthetic needs

Based on Maslow's beliefs, it is stated in the hierarchy humans need beautiful imagery

or something new and aesthetically pleasing to continue towards Self-Actualization.

Humans need to refresh themselves in the presence and beauty of nature while

carefully absorbing and observing their surroundings to extract the beauty the world

has to offer.
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Topic : Marching To A Different Drummer: George Kelly

Topic Objective:

At the end of this topic students will be able to:

 Learn about Kelly

 Understand the Kelly Theory

Definition/Overview:

George Kelly: George Kelly (April 28, 1905 March 6, 1967) was an American psychologist,

therapist and educator, best known for developing Personal Construct Psychology.

Key Points:

1. Overview

George Alexander Kelly was born on a farm near Perth, Sumner County, Kansas and went to

Friends Universityand Park College, where he received a Bachelor's degree in physics and

mathematics. Early on, he was interested in social problems, and he went on to get his

masters degree in sociology at the University of Kansas, where he wrote a thesis on workers

leisure activities. He also completed minor studies in labor relations.

George Kelly went on to teach at various colleges and other institutions, with course topics

ranging from speech making to Americanization. In 1929, he completed a Bachelor of

Education degree at the University of Edinburgh in Scotland, writing a thesis dealing with the

prediction of teaching success, followed by graduate and doctoral degrees in psychology at

the State University of Iowa. His dissertation was on speech and reading disabilities.

For some years before World War II, Kelly worked in school psychology, developing a

program of traveling clinics which also served as a training ground for his students. He had a

keen interest in clinical diagnosis.

In World War II, Kelly worked as an aviation psychologist, where, among other things, he

was responsible for a training program for local civilian pilots. After the war, he was

appointed Professor and Director of Clinical Psychology at the Ohio State University, where
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he remained for twenty years. Under his guidance, OSUs graduate psychology training

programs became some of the best in the United States, offering a unique blend of clinical

skills and a strong commitment to scientific methodology.

It is also at OSU that Kelly developed his major contribution to the psychology of

personality. The Psychology of Personal Constructs was published in 1955 and achieved

immediate international recognition, gaining him visiting appointments at various universities

in the U.S.A.as well as in Europe, the former Soviet Union, South America, the Caribbean,

and Asia. He was also elected President of the Clinical and the Consulting Divisions of the

American Psychological Association, and served as President of the American Board of

Examiners in Professional Psychology, providing expertise and insight, especially regarding

ethical issues.

Kelly also worked extensively on researching the implications and applications of his theory,

while continuing to work in clinical psychology. Joseph Rychlak is among the prominent

students of his who expanded on his theories. George Kelly died in 1967 during a routine

gender change operation.

2. Kelly Theory

Kelly saw that current theories of personality were so loosely defined, and difficult to test,

that in many clinical cases the observer contributed more to the diagnosis than the patient. If

you took your problems to a Freudian analyst, they would be analysed in Freudian terms; a

Jungian would interpret them in Jungian terms; a behaviourist would interpret them in terms

of conditioning, and so on.

The problem of observer bias (observer effect) is particularly acute in the social sciences such

as psychology, sociology, economics, etc., where commentators' frame of reference can

influence what they see, how they describe it, and what they prescribe. You can find

explanations of schizophrenia which rely on brain chemistry at one end of the spectrum and

family dynamics at the other. Some educationalists advocate main-streaming of bright

children; some are totally against it. Some economists see government spending as a strategy

to be used, and some see it as a strategy to be avoided. It's rare for them to find common

ground. Kelly wanted to develop a theory and an investigative technique, which would

remove the influence of the observer's frame of reference on what was observed.
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Topic : The Social Cognitive Approach To Personality: Walter Mischel And

Julian Rotter

Topic Objective:

At the end of this topic students will be able to:

 Understand the Julian Rotter theory

 Understand the Walter Mischel theory

 Understand the Social Cognitive Theory

Definition/Overview:

Walter Mischel: Walter Mischel (1930- ) is an American academic and psychologist

specializing in personality theory and social psychology. He currently serves as the Robert

Johnston Niven Professor of Humane Letters in the Department of Psychology at Columbia

University.

Julian Rotter: Julian Rotter (born 1916) is an American psychologist who is known for

developing influential theories, including social learning theory and locus of control.

Key Points:

Julian Rotter

1.1 Personality

Rotter was born in 1916 in the United States, as the third son of Jewish immigrant

parents. Rotter attended Brooklyn College, where he earned his undergraduate degree.

He then earned a Masters degree at the University of Iowa, studying there under Kurt

Lewin. He then earned a doctorate in 1941 at Indiana University. Through his

education, Rotter was influenced by Alfred Adler, Clark Hull, B.F. Skinner, and

Edward Tolman.

After earning his doctorate, Rotter became an adviser to the United States Army

during World War II. He then went to OhioState University, where he taught and

served as the chairman of the clinical psychology program. At Ohio State, Rotter was
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influenced by George Kelly. Rotter then went to the University of Connecticut, where

he remained for his career.

Rotter's seminal work, Social Learning and Clinical Psychology was published in

1954. In 1963, he became the Program Director of Clinical Psychology at the

University of Connecticut. Rotter also served as Chairman of the Division of Social

Psychology and Personality in the American Psychological Association

In 1968, Mischel published the now classic monograph, Personality and Assessment,

which created a paradigm crisis in personality psychology that changed the agenda of

the field for decades. Mischel's research recorded children's behaviors across a wide

variety of situations, and his data demonstrated that instead of behavior being

determined by intrinsic invariable personality traits, extrinsic situational cues were far

more powerful determinates of behavior. Mischel showed that study after study failed

to support the fundamental assumption of personality theory, that an individuals

behavior with regard to a trait (e.g. conscientiousness, sociability) is consistent across

diverse situations. Instead, Mischel's work asserted that behavior was highly

dependent upon situational attributes, not the intrinsic personality traits of an

individual.

Mischel made the case that the field of personality psychology was searching for

consistency in the wrong places. Instead of treating situations as the noise or error of

measurement in personality psychology, Mischel's work proposed that by including

the situation as it is perceived by the person and by analyzing behavior in its

situational context, the consistencies that characterize the individual would be found.

He argued that these individual differences would not be expressed in consistent

cross-situational behavior, but instead, he suggested that consistency would be found

in distinctive but stable patterns of if-then, situation-behavior relations that form

contextualized, psychologically meaningful personality signatures (e.g., she does A

when X, but B when Y).

These signatures of personality were in fact revealed in a large observational study of

social behavior across multiple repeated situations over time (Mischel & Shoda,

1995). Contradicting the classic assumptions, the data showed that individuals who

were similar in average levels of behavior, for example in their aggression,
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nevertheless differed predictably and dramatically in the types of situations in which

they aggressed. As predicted by Mischel, they were characterized by highly

psychologically informative if-then behavioral signatures. Collectively, this work has

allowed a new way to conceptualize and assess both the stability and variability of

behavior that is produced by the underlying personality system, and has opened a

window into the dynamic processes within the system itself (Mischel, 2004).

In a second direction, beginning in the late 1960s and early 1970s, Mischel pioneered

work illuminating the ability to delay gratification and to exert self-control in the face

of strong situational pressures and emotionally hot temptations. His studies with

preschoolers in the late 1960s, often referred to as "the marshmallow experiment",

examined the processes and mental mechanisms that enable a young child to forego

immediate gratification and to wait instead for a larger desired but delayed reward.

Continuing research with these original participants has examined how preschool

delay of gratification ability links to development over the life course, and may

predict a variety of important outcomes (e.g., SAT scores, social and cognitive

competence, educational attainment, and drug use), and can have significant

protective effects against a variety of potential vulnerabilities. This work also opened

a route to research on temporal discounting in decision-making, and most importantly

into the mental mechanisms that enable cognitive and emotional self-control, thereby

helping to demystify the concept of willpower (Mischel et al., 1989; Mischel&

Ayduk, 2004).

1.2 Social learning theory

Rotter moved away from theories based on psychoanalysis and behaviorism, and

developed a social learning theory. In Social Learning and Clinical Psychology

(1954), Rotter suggested that the expected effect or outcome of the behavior has an

impact on motivation of people to engage in that behavior. People wish to avoid

negative consequences, while desiring positive results or effects. If one expects a

positive outcome from a behavior, or thinks there is a high probability of a positive

outcome, then they will be more likely to engage in the behavior. The behavior is

reinforced, with positive outcomes, leading a person to repeat the behavior. This

social learning theory suggests that behavior is influenced by social context or

environmental factors, and not psychological factors alone.
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1.3 Locus of control

In 1966, Rotter published his famous I-E scale in the journal "Psychological

Monographs", to assess internal and external locus of control. This scale has been

widely used in the psychology of personality, although its use of a two-alternative

forced choice technique has made it subject to criticism. Rotter himself was astounded

by how much attention this scale generated, claiming that it was like lighting a

cigarette and seeing a forest fire. He himself believed that the scale was an adequate

measure of just two concepts, achievement motivation (which he took to be linked

with internal locus of control} and outer-directedeness, or tendency to conform to

others (which he took to be associated with external locus of control). Critics of the

scale have frequently voiced concern that locus of control is not as homogenous a

concept as Rotter believed.

1.4 Legacy

Rotter has been reported as one of the most eminent psychologists of the 20th century.

He was 18th in frequency of citations in journal articles and 64th in overall eminence.

He had two children after marrying Clara Barnes, whom he had met at Worcester

State. Rotter was married from 1941 until his wife died in 1985.

2. Walter Mischel

Mischel was born in 1930 in Vienna, Austria, from which he fled with his family to the

United States after the Nazi occupation in 1938. He grew up in Brooklyn, New York and later

studied under George Kelly and Julian Rotter at Ohio State University, from which he

received his Ph.D. in clinical psychology in 1956.

2.1 Professional career

Mischel taught at the University of Colorado from 1956 to 1958, then at Harvard

Universityfrom 1958 to 1962, and also at StanfordUniversity from 1962 to 1983.

Since 1983, Mischel has been in the Department of Psychology at Columbia

University, where he is currently the Robert Johnston Niven Professor of Humane

Letters.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

98
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Mischel was elected to the National Academy of Sciences in 2004 and to the

American Academy of Arts and Sciences in 1991. In 2007, Mischel was elected

president of the Association for Psychological Science. Mischels other honors include

the Distinguished Scientific Contribution Award from the American Psychological

Association, the Distinguished Scientist Award of the Society of Experimental Social

Psychologists, the Distinguished Contributions to Personality Award of the Society of

Social and Personality Psychologists, and the Distinguished Scientist Award of

American Psychological Association's Division of Clinical Psychology. He is past

editor of Psychological Review and past president of the American Psychological

Association Division of Social and Personality Psychology and of the Association for

Research in Personality.

2.2 Mischel Personality theory

In 1968, Mischel published the now classic monograph, Personality and Assessment,

which created a paradigm crisis in personality psychology that changed the agenda of

the field for decades. Mischel showed that study after study failed to support the

fundamental traditional assumption of personality theory, that an individuals behavior

with regard to a trait (e.g. conscientiousness, sociability) is highly consistent across

diverse situations. Instead, Mischel's analyses revealed that the individuals behavior,

when closely examined, was highly dependent upon situational cues, rather than

expressed consistently across diverse situations that differed in meaning.

Mischel made the case that the field of personality psychology was searching for

consistency in the wrong places. Instead of treating situations as the noise or error of

measurement in personality psychology, Mischel's work proposed that by including

the situation as it is perceived by the person and by analyzing behavior in its

situational context, the consistencies that characterize the individual would be found.

He argued that these individual differences would not be expressed in consistent

cross-situational behavior, but instead, he suggested that consistency would be found

in distinctive but stable patterns of if-then, situation-behavior relations that form

contextualized, psychologically meaningful personality signatures (e.g., she does A

when X, but B when Y).

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

99
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



These signatures of personality were in fact revealed in a large observational study of

social behavior across multiple repeated situations over time (Mischel & Shoda,

1995). Contradicting the classic assumptions, the data showed that individuals who

were similar in average levels of behavior, for example in their aggression,

nevertheless differed predictably and dramatically in the types of situations in which

they aggressed. As predicted by Mischel, they were characterized by highly

psychologically informative if-then behavioral signatures. Collectively, this work has

allowed a new way to conceptualize and assess both the stability and variability of

behavior that is produced by the underlying personality system, and has opened a

window into the dynamic processes within the system itself (Mischel, 2004).

In a second direction, beginning in the late 1960s and early 1970s, Mischel pioneered

work illuminating the ability to delay gratification and to exert self-control in the face

of strong situational pressures and emotionally hot temptations. His studies with

preschoolers in the late 1960s, often referred to as "the marshmallow experiment",

examined the processes and mental mechanisms that enable a young child to forego

immediate gratification and to wait instead for a larger desired but delayed reward.

Continuing research with these original participants has examined how preschool

delay of gratification ability links to development over the life course, and may

predict a variety of important outcomes (e.g., SAT scores, social and cognitive

competence, educational attainment, and drug use), and can have significant

protective effects against a variety of potential vulnerabilities. This work also opened

a route to research on temporal discounting in decision-making, and most importantly

into the mental mechanisms that enable cognitive and emotional self-control, thereby

helping to demystify the concept of willpower (Mischel et al., 1989; Mischel&

Ayduk, 2004).

3. Social Cognitive Theory

Social Cognitive theory utilized in Psychology, Education, and Communications, posits that

portions of an individual's knowledge acquisition can be directly related to observing others

within the context of social interactions, experiences, and outside media influences. Social

Cognitive Theory stemmed out of work in the area of social learning theory proposed by N.E.

Miller and J. Dollard in 1941. Their proposition posits that if humans were motivated to learn

a particular behavior that particular behavior would be learned through clear observations. By
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imitating these observed actions the individual observer would solidify that learned action

and would be rewarded with positive reinforcement (Miller & Dollard, 1941). The

proposition of social learning was expanded upon and theorized by Albert Bandura from

1962 to the present. The theorists most commonly associated with social cognitive theory are

Albert Bandura and Walter Mischel. Social cognitive theory is a learning theory based on the

ideas that people learn by watching what others do and that human thought processes are

central to understanding personality. In the book "Educational Psychology: Developing

Learners" (2003) author Jeanne Ellis Ormrod lists the main principles of social cognitive

theory:

People learn by observing others.

Learning is an internal process that may or may not change behavior.

People behave in certain ways to reach goals.

Behavior is self-directed (as opposed to the behaviorist thought that behavior is

determined by environment.)

Reinforcement and punishment have unpredictable and indirect effects on both

behavior and learning.

3.1 Observation of Models

Social cognitive theory revolves around the process of knowledge acquisition or learning

directly correlated to the observation of models. The models can be those of an

interpersonal imitation or media sources. Effective modeling teaches general rules and

strategies for dealing with different situations (Bandura, 1988).

As a result of the observations the individual observer can be affected in two separate

ways. The inhibitory effect, a positive punishment action, occurs when an observer sees

the action of another involved in a social situation being punished for that action. A

disinhibitory effect, a positive reinforcement action, is when an individual is praised for

an action and the observer learns from and imitates that action (Miller, 2005). Vicarious

reinforcement explains that the observer does not expect actual rewards or punishments
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but anticipates similar outcomes to his/her imitated behaviors and allows for these effects

to work. This portion of social cognitive theory relies heavily on outcome expectancies.

In education, Teachers play the role as model in a child's learning acquisition. Teachers

model both material objectives and underlying curriculum of virtuous living. Teachers

should also be dedicated to the building of high self-efficacy levels in their students by

recognizing their accomplishments.

3.2 Identification and Self-Efficacy

Further development in social cognitive theory posits that learning will most likely occur

if there is a close identification between the observer and the model and if the observer

also has a good deal of self-efficacy. Self-efficacy beliefs function as an important set of

proximal determinants of human motivation, affect, and action [which] operate on action

through motivational, cognitive, and affective intervening processes (Bandura, 1989).

Identification allows the observer to feel a one-to-one connection with the individual

being imitated and will be more likely to achieve those imitations if the observer feels

that they have the ability to follow through with the imitated action (Bandura, 1988).

3.3 Applications

Social Cognitive Theory is applied today in many different arenas. Mass media, public

health, education, and marketing are just a very few. An example of this is the use of

celebrities to endorse and introduce any number of products to certain demographics: one

way in which social cognitive theory encompasses all four of these domains. By choosing

the proper gender, age, and ethnicity the use of social cognitive theory could help ensure

the success of an AIDS campaign to inner city teenagers by letting them identify with a

recognizable peer, have a greater sense of self-efficacy, and then imitate the actions in

order to learn the proper preventions and actions for a more informative AIDS aware

community.

In Section 4 of this course you will cover these topics:
Thinking Ahead And Learning Mastery Of Ones Circumstances: Albert Bandura

Its All A Matter Of Consequences: B. F. Skinner.

Human Needs And Environmental Press: Henry A. Murray
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Topic : Thinking Ahead And Learning Mastery Of Ones Circumstances: Albert

Bandura

Topic Objective:

At the end of this topic students will be able to:

 Learn about Albert Bandura

 Understand the Bandura theory

Definition/Overview:

Albert Bandura: Albert Bandura (born December 4, 1925 in Mundare, Alberta, Canada) is a

Canadian psychologist specializing in social cognitive theory and self-efficacy.

Key Points:

1. Overview

Bandura graduated with a B.A. from the University of British Columbia with the Bolocan

Award in psychology, and then obtained his M.A. in 1951 and Ph.D. in 1952 from the

University of Iowa. Arthur Benton was his academic adviser at Iowa. Upon graduation, he

participated in a clinical internship with the WichitaKansas GuidanceCenter. The following

year, he accepted a teaching position at Stanford, the same position he holds today. Bandura

joined the faculty of the Department of Psychology at Stanford University in 1953, where he

has remained to pursue his career. In 1974 the American Psychological Association elected

him to its presidency.

2. Bandura theory

Bandura was initially influenced by Robert Sears' work on familial antecedents of social

behavior and identificatory learning, Bandura directed his initial research to the role of social

modeling in human motivation, thought, and action. In collaboration with Richard Walters,

his first doctoral student, Bandura engaged in studies of social learning and aggression. Their

joint efforts illustrated the critical role of modeling in human behavior and led to a program
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of research into the determinants and mechanisms of observational learning (part of which

has become known in the history of psychology as the "Bobo doll experiment"). The program

also led to Bandura's first book, Adolescent Aggression in 1959, and to a subsequent book,

Aggression: A Social Learning Analysis in 1973.

In 1963 Bandura published his second book, Social Learning and Personality Development.

In 1974 Stanford University awarded him an endowed chair and he became David Starr

Jordan Professor of Social Science in Psychology. In 1977, Bandura published the ambitious

Social Learning Theory, a book that altered the direction psychology took in the

1980s.[citation needed]

In the course of investigating the processes by which modeling alleviates phobic disorders in

snake-phobics, Bandura found that self-efficacy beliefs (which the phobic individuals had in

their own capabilities to alleviate their phobia) mediated changes in behavior and in fear-

arousal. He then launched a major program of research examining the influential role of self-

referent thought in psychological functioning. Although he continued to explore and write on

theoretical problems relating to myriad topics, from the late 1970s he devoted much attention

to exploring the role that self-efficacy beliefs play in human functioning.

In 1986 Bandura published Social Foundations of Thought and Action: A Social Cognitive

Theory, a book in which he offered a social cognitive theory of human functioning that

accords a central role to cognitive, vicarious, self-regulatory and self-reflective processes in

human adaptation and change. This social cognitive theory has its roots in an agentic

perspective that views people as self-organizing, proactive, self-reflecting and self-regulating,

not just as reactive organisms shaped by environmental forces or driven by inner impulses.

In his 1997 book, Self Efficacy: The Exercise of Control, Bandura set forth the tenets of his

theory of self-efficacy and its applications to fields as diverse as life-course development,

education, health, psychopathology, athletics, business, and international affairs. Bandura has

lectured and written on topics such as escaping homelessness, deceleration of population

growth, transgressive behavior, mass communication, substance abuse, and terrorism. He has

explored the manner in which people morally disengage when they perpetrate inhumanities,

and he has traced the psychosocial tactics by which individuals and societies selectively

disengage moral self-sanctions from inhumane conduct. He desires and works for a civilized

life with humane standards buttressed "by safeguards built into social systems that uphold
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compassionate behavior and renounce cruelty". A 2002 survey ranked Bandura as the fourth

most-frequently cited psychologist of all time, behind Sigmund Freud, Jean Piaget, and Hans

Eysenck and the most cited living one.

Topic : Its All A Matter Of Consequences: B. F. Skinner.

Topic Objective:

At the end of this topic students will be able to:

 Know about Skinner

 Understand the Skinner theory

 Understand the inventions of Skinner

 Understand the radical behaviorism

 Understand the verbal behavior

Definition/Overview:

B. F. Skinner: Burrhus Frederic Skinner (March 20, 1904 August 18, 1990) was an

influential American psychologist, author, inventor, advocate for social reform and poet. He

was the Edgar Pierce Professor of Psychology at Harvard University from 1958 until his

retirement in 1974. He invented the operant conditioning chamber, innovated his own

philosophy of science called Radical Behaviorism, and founded his own school of

experimental research psychology the experimental analysis of behavior. His analysis of

human behavior culminated in his work Verbal Behavior, which has recently seen enormous

increase in interest experimentally and in applied settings. He discovered and advanced the

rate of response as a dependent variable in psychological research. He invented the

cumulative recorder to measure rate of responding as part of his highly influential work on

schedules of reinforcement. In a recent survey, Skinner was listed as the most influential

psychologist of the 20th century. He was a prolific author, publishing 21 books and 180

articles.
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Key Points:

1. Overview

B F Skinner was born on March 20, 1904, in Susquehanna, Pennsylvaniato Grace and

William Skinner. His father was a lawyer. His brother Edward, two and a half years his

junior, died at age sixteen of a cerebral hemorrhage.

He attended HamiltonCollege in New York with the intention of becoming a writer. While

attending, he joined Lambda Chi Alpha Fraternity. He wrote for the school paper, but as an

atheist, he was critical of the religious school he attended. He received his B.A in English

literature in 1926. After graduation, he spent a year at his parents' home in Scranton,

attempting to become a writer of fiction. He soon became disillusioned with his literary skills

and concluded that he had little world experience and no strong personal perspective from

which to write.

During this time, which Skinner later called "the dark year," he chanced upon a copy of

Bertrand Russell's recently published book An Outline of Philosophy, in which Russell

discusses the behaviorist philosophy of psychologist John B. Watson. At the time, Skinner

had begun to take more interest in the actions and behaviors of those around him, and some

of his short stories had taken a "psychological" slant. He decided to abandon literature and

seek admission as a graduate student in psychology at HarvardUniversity. While a graduate

student, he invented the operant conditioning chamber and cumulative recorder, developed

the rate of response as a critical dependent variable in psychological research, and developed

a powerful, inductive, data-driven method of experimental research. During this time Skinner

was influenced by the physiologist Crozier.

Skinner received a PhD from Harvard in 1931, and remained there as a researcher until 1936.

He then taught at the University of Minnesotaat Minneapolis and later at Indiana University,

where he was chair of the psychology department from 19461947, before returning to

Harvard as a tenured professor in 1948. He remained at Harvard for the rest of his career. In

1936 Skinner married Yvonne Blue (1911 1997); the couple had two daughters, Julie (m.

Vargas) and Deborah (m. Buzan). He died of leukemia and is buried in Mount Auburn

Cemetery,Cambridge, Massachusetts.
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2. Skinner theory

Skinner conducted pioneering work in psychology and innovated his own school of Radical

Behaviorism, which seeks to understand behavior as a function of environmental histories of

reinforcing consequences. He is known as the inventor of the operant conditioning chamber

(or Skinner box), a research tool used to examine the orderly relations of the behavior of

organisms (such as rats, pigeons and humans) to their environment. He is the author of

Walden Two, Beyond Freedom and Dignity, Verbal Behavior, Science and Human

Behaviour and numerous other books and articles. He discovered what is now called operant

conditioning and articulated the now widely accepted term reinforcement as a scientific

principle of behavior. His position reflects the extension of the influence of physicist Ernst

Mach's The Science of Mechanics to the subject of psychology. Skinner's pioneering research

reflected the dual influence of whole organism research in Ivan

Pavlov and Jacques Loeb.

3. Inventions of Skinner

3.1 Air crib

In an effort to help his wife cope with the day to day tasks of child rearing, Skinner a

consummate inventor thought he might be able to improve upon the standard crib. He

invented the 'air-crib' to meet this challenge. An 'air-crib' (also known as a 'baby

tender' or humorously as an 'heir conditioner') is an easily-cleaned, temperature and

humidity-controlled box Skinner designed to assist in the raising of babies.

It was one of his more controversial inventions, and was popularly mischaracterized

as cruel and experimental. It was designed to make the early childcare more simple

(by greatly reducing laundry, diaper rash, cradle cap, etc.), while encouraging the

baby to be more confident, mobile, comfortable, healthy and therefore less prone to

cry. Reportedly it had some success in these goals. Air-cribs were later commercially

manufactured by several companies. Air-cribs of some fashion are still used to this

day, and publications continue to dispel myths about, and tout the progressive

advantages of Skinner's original.[citation needed]
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A 2004 book by Lauren Slater caused much controversy by mentioning claims that

Skinner had used his baby daughter in some of his experiments. Although the book

itself said that the claims were groundless, this nuance was missed in some responses,

including a vehement and public denial of the claims by his daughter Deborah

Skinner-Buzan herself.

3.2 Cumulative recorder

The cumulative recorder is an instrument used to automatically record behavior

graphically. Initially, its graphing mechanism has consisted of a rotating drum of

paper equipped with a marking needle. The needle would start at the bottom of the

page and the drum would turn the roll of paper horizontally. Each response would

result in the marking needle moving vertically along the paper one tick. This makes it

possible for the rate of response to be calculated by finding the slope of the graph at a

given point. For example, a regular rate of response would cause the needle to move

vertically at a regular rate, resulting in a straight diagonal line rising towards the right.

An accelerating or decelerating rate of response would lead to a quadratic (or similar)

curve. The cumulative recorder provided a powerful analytical tool for studying

schedules of reinforcement.

3.3 Operant conditioning chamber

While at Harvard, B. F. Skinner invented the operant conditioning chamber to

measure organic responses and their orderly interactions with the environment. This

device was an example of his lifelong ability to invent useful devices, which included

whimsical devices in his childhood to the cumulative recorder to measure the rate of

response of organisms in an operant chamber. Even in old age, Skinner invented a

Thinking Aid to assist in writing.

3.4 Teaching machine

The teaching machine was a mechanical device whose purpose was to administer a

curriculum of programmed instruction. It housed a list of questions, and a mechanism

through which the learner could respond to each question. Upon delivering a correct

answer, the learner would be rewarded.
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3.5 Pigeon Guided Missile

The US Navy required a weapon effective against the German Bismarck class

battleships. Although missile and TV technology existed, the size of the primitive

guidance systems available rendered any weapon ineffective. Project Pigeon was

potentially an extremely simple and effective solution but despite an effective

demonstration, it was abandoned as soon as more conventional solutions were

available. The project centered around dividing the nose cone of a missile into three

compartments, and encasing a pigeon in each. The compartments for each had a video

image of what was in front of them, and the pigeons would peck toward the object,

thereby directing the missile. Skinner complained "our problem was no one would

take us seriously." The point is perhaps best explained in terms of human psychology

(i.e. few people would trust a pigeon to guide a missile no matter how reliable it

proved).

4. Radical behaviorism

Finding the behaviorism of his time to be problematic, Skinner branched off his own version

he called Radical Behaviorism which unlike methodological behaviorism did not require

truth by consensus so it could accept private events such as thinking, perception and emotion

in its account. Also, unlike all of the other behaviorists such as Tolman, Hull and Clark,

Skinner's version radically rejected mediating constructs and the hypothetico-deductive

method, instead offering a strongly inductive, data driven approach that has proven to be

successful in dozens of areas from behavioral pharmacology to language therapy in the

developmentally delayed.

5. Verbal behavior

Challenged by Alfred North Whitehead during a casual discussion while at Harvard to

provide an account of a randomly provided piece of verbal behavior Skinner set about

attempting to extend his then-new functional, inductive, approach to the complexity of human

verbal behavior. Developed over two decades, his work appeared as the culmination of the

William James lectures in the book, Verbal Behavior. Although Noam Chomsky was highly

critical of Verbal Behavior, he conceded that it was the "most careful and thoroughgoing

presentation of such speculations" as a reason for giving it "a review." After a slow reception,
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perhaps due to its lack of experimental evidence unlike Skinner's previous work Skinner's

functional analysis of verbal behavior has seen a resurgence of interest in applied settings.

Topic : Human Needs And Environmental Press: Henry A. Murray.

Topic Objective:

At the end of this topic students will be able to:

 Know about Henry A. Murray

 Understand the Henry Murray theory

Definition/Overview:

Henry A. Murray: Henry A. Murray (May 13, 1893 June 23, 1988) was an American

psychologist who taught for over 30 years at Harvard University. He was founder of the

Boston Psychoanalytic Society and developed a theory of personality based on "need" and

"press". He also is developer of the Thematic Apperception Test (TAT) which is widely used

by psychologists.

Key Points:

1. Overview

Henry Murray was born into a wealthy family in New Yorkin 1893. He had an older sister

and a younger brother. Carver and Scheier, in "Perspectives on Personality" p100, note that

"he got on well with his father but had a poor relationship with his mother" resulting in a

deep-seated feeling of depression. They hypothesize that the disruption of this relationship

led Murrayto be especially aware of people's needs and their importance as underlying

determinants of behavior. At Harvard, he majored in history with a poor performance, but

compensated with football, rowing and boxing. At Columbia College he did much better in

medicine and completed M.D. and also received an M.A. in biology 1919. For the next two

years he was an instructor in physiology at Harvard and 1927 he received his doctorate

degree in biochemistry at Cambridge.

A turning point in Murray's life occurred at the age of 30, when he had been married for

seven years. He met and fell and love with Christiana Morgan but experienced serious
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conflict as he did not want to leave his wife. This raised his awareness of conflicting needs,

the pressure that can result, and the links to motivation. Carver and Scheier note that it was

Morgan who was "fascinated by the psychology of Carl Jung" and it was a result of her

urging that he met Carl Jung in Switzerland. He described Jung as "The first full blooded,

spherical - and Goethian, I would say, intelligence I had ever met." He was analyzed by him

and studied his works. "The experience of bringing a problem to a psychologist and receiving

an answer that seemed to work had a great impact on Murray, leading him to seriously

consider psychology as a career" (J. W. Anderson). Jung's advice to Murrayconcerning his

personal life was to continue openly with both relationships.

2. Henry Murray theory

In 1927, at the age of 33, he became assistant director of the Harvard Psychological Clinic.

Murray developed the concepts of latent needs (not openly displayed), manifest needs

(observed in people's actions), "press" (external influences on motivation) and "thema" - "a

pattern of press and need that coalesces around particular interactions". Murrayused the term

"apperception" to refer to the process of projecting fantasy imagery onto an objective

stimulus. The concept of apperception and the assumption that everyone's thinking is shaped

by subjective processes provides the rationale behind the Thematic Apperception Test (TAT).

This was developed by Murray and Morgan (1935). In 1937 Murraybecame director of the

Harvard Psychological Clinic. In 1938 he published Explorations in Personality, now a

classic in psychology, which includes a description of the Thematic Apperception Test.

During his period at Harvard, Murray sat in on lectures by Alfred North Whitehead whose

process philosophy marked his philosophical and metaphysical thinking throughout his

professional career (Laughlin 1973).

During World War II, he left Harvard and worked as lieutenant colonel for the Office of

Strategic Services (OSS). James Miller, in charge of the selection of secret agents at the OSS

during World War Two, reports that Murray was the originator of the term "situation test".

This type of assessment, based on practical tasks / activities was pioneered by the British

Military. Murray acted as a consultant for the British Government (1938) in the setting up of

the Officer Selection Board. Murray's previous work at The Harvard Psychological Clinic

enabled him to apply his theories in the design of the selection processes used by WOSB and

OSSto assess potential agents. The assessments were based on analysis of specific criteria

(e.g. "leadership") by a number of raters across a range of activities. Results were pooled to
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achieve an overall assessment. The underlying principles were later adopted by AT&T in the

development of Assessment Center methodology, now widely used to assess management

potential in both private and public sector organisations.

Murray's identification of core psychological needs (Murray's Psychogenic Needs), including

Achievement, Affiliation and Power (1938) provided the theoretical basis for the later

research of David McClelland and underpins development of competency-based models of

management effectiveness (Richard Boyatzis), Maslow's hierarchy of needs, and ideas

relating to Positive psychology. However, Murray's contribution is rarely acknowledged in

contemporary academic literature. McClelland, Boyatzis and Spencer went on to found the

McBer Consultancy.

Commissioned by OSS boss, William "Wild Bill" Donovan, in 1943 Professor Murray helped

complete Analysis of the Personality of Adolph Hitler. The report was done in collaboration

with psychoanalyst Walter C. Langer, Dr. Ernst Kris, NewSchool for Social Research, and

Dr. Bertram D. Lawin, New York Psychoanalytic Institute. The report used many sources to

profile Hitler including a number of informants such as Ernst Hanfstaengl, Hermann

Rauschning, Princess Stephanie von Hohenlohe, Gregor Strasser, Friedelinde Wagner, and

Kurt Ludecke. The groundbreaking study was the pioneer of Offender profiling and political

psychology, today commonly used by many countries as part of assessing international

relations.

In addition to predicting that if defeat for Germany was near, Adolf Hitler would choose

suicide, Professor Murray's collaborative report stated that Hitler was impotent as far as

heterosexual relations were concerned and that there was a possibility that Hitler had

participated in a homosexual relationship. The 1943 report stated that: "The belief that Hitler

is homosexual has probably developed (a) from the fact that he does show so many feminine

characteristics, and (b) from the fact that there were so many homosexuals in the Party during

the early days and many continue to occupy important positions. It is probably true that Hitler

calls Foerster "Bubi", which is a common nickname employed by homosexuals in addressing

their partners."

Having returned to Harvard 1947, Murray lectured and established with others the

Psychological Clinic Annex and was a chief researcher at Harvard. Alston Chase's book

Harvard and the Unabomber: The Education of an American Terrorist tells of psychological
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experiments which Theodore Kaczynski is reported to have undergone at Harvard, under the

direction of Henry Murray. Chase connects these experiences in a controversial thesis to

Kaczynski's later career as Unabomber.

When Murray became emeritus professor at Harvard, he earned the Distinguished Scientific

Contribution Award from the American Psychological Association and Gold Medal Award

for lifetime achievement from the American Psychological Foundation.

In Section 5 of this course you will cover these topics:
The Trait Approach To Personality: Raymond Cattell And Hans Eysenck.

Personality Development And Prejudice: Gordon Allport

Where Is Personality Theory Going?

Topic : The Trait Approach To Personality: Raymond Cattell And Hans Eysenck.

Topic Objective:

At the end of this topic students will be able to:

 Understand the Raymond Bernard Cattell theory

 Understand the Eysenck theory

Definition/Overview:

Hans Eysenck: Hans Jrgen Eysenck (March 4, 1916 in Berlin, Germany - September 4, 1997

in London, UK) was a psychologist best remembered for his work on intelligence and

personality, though he worked in a wide range of areas. At the time of his death, Eysenck was

the living psychologist most frequently cited in science journals.

Hans Eysenck was born in Germany, but moved to England as a young man in the 1930s

because of his opposition to the Nazi party. Eysenck was the founding editor of the journal

Personality and Individual Differences, and authored over 50 books and over 900 academic

articles. He aroused intense debate with his controversial dealing with variation in IQ among

racial groups.
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Raymond Bernard Cattell: Raymond Bernard Cattell (20 March 19052 February 1998) was

a British and American psychologist known for his exploration of a wide variety of

substantive areas in psychology. These areas included: the basic dimensions of personality

and temperament, a range of cognitive abilities, the dynamic dimensions of motivation and

emotion, the clinical dimensions of personality, patterns of group and social behavior,

applications of personality research to psychotherapy and learning theory, predictors of

creativity and achievement, and many scientific research methods for exploring and

measuring these areas. Cattell was famously productive throughout his 92 years, authoring

and co-authoring over 50 books and 500 articles, and over 30 standardized tests. According to

a widely-cited ranking, he was the 16th most influential and eminent psychologist of the 20th

century.

As a psychologist, Cattell was rigorously devoted to the scientific method, and was an early

proponent of using factor analytical methods instead of what he called "verbal theorizing" to

explore the basic dimensions of personality, motivation, and cognitive abilities. One of the

most important results of Cattell's application of factor analysis was his discovery of 16

factors underlying human personality. He called these factors "source traits" because he

believed they provide the underlying source for the surface behaviors we think of as

personality. This theory of 16 personality factors and the instrument used to measure them

are known respectively as the 16 Personality Factors and the 16PF Questionnaire.

Although Cattell is best known for identifying the dimensions of personality, he also studied

basic dimensions of other domains: intelligence, motivation, and vocational interests. Cattell

theorized the existence of fluid and crystallized intelligences to explain human cognitive

ability, and authored the Culture Fair Intelligence Test to minimize the bias of written

language and cultural background in intelligence testing.

Key Points:

1. Raymond Bernard Cattell:

1.1 Innovations and accomplishments

Identification of 16 primary traits of personality measured by Cattell's 16PF

Questionnaire, plus 5 broader global traits of personality now called the Big Five
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State versus trait measurement of personality: immediate, transitory states versus

long-term, enduring trait levels on traits such as anxiety

Fluid versus crystallized intelligence: current, abstract, adaptive intellectual abilities

versus applied or learned areas of knowledge

Development of the Culture Fair Intelligence Scales, designed to minimize the effect

of cultural background and provide a completely non-verbal measure of

intelligence

Founding of the Society for Multivariate Experimental Psychology (1960) and its

journal Multivariate Behavioral Research

The Scree Test for factor analysis: using the curve of latent roots to judge the number

of factors

The Procrustes factor analysis rotation program for testing a hypothesized factor

structure

The coefficient of profile similarity: taking account of shape, scatter, and level of two

score profiles

The Dynamic Calculus for assessing interests and motivation

P-technique factor analysis for an occasion-by-variable matrix

The Taxonome program for ascertaining the number and contents of clusters in a data

set

The Basic Data Relations Box: the dimensions of experimental designs

Sampling of variables, as opposed to or in conjunction with sampling of persons

Group syntality construct: the "personality" of a group

The factoring or repeated measures on single individuals to study fluctuating

personality states
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Multiple Abstract Variance Analysis with "specification equations" embodying

genetic and environmental variables and their interactions

1.2 Scientific Orientation

When Cattell entered the field of psychology in the 1920s, psychology was in its infancy

and was dominated by a mix of abstract, intuitive, and conflicting theories that were

difficult or impossible to verify objectively. Coming to psychology with an education

based in the physical sciences, Cattells goal was to bring objective methods to bear in

understanding human nature, and to make important dimensions measurable in order to

facilitate research. He was a rigorous and systematic thinker who felt that the discovery of

the basic structure of personality and objective measurement of these traits was essential

to increasing knowledge in psychology. Cattell believed in E.L. Thorndikes empirical

viewpoint that If something actually did exist, it existed in some amount and hence could

be measured.

Cattell also found that concepts used by early psychological theorists tended to be

subjective and poorly defined. For example, after examining over 400 published papers

on the topic of anxiety in 1965, Cattell stated "The studies showed so many

fundamentally different meanings used for anxiety and different ways of measuring it,

that the studies could not be integrated.. Early psychologists also tended to provide little

objective evidence or research on their theories. Cattell wanted psychology to become

more like medicine and other sciences, where a theory could be tested in an objective way

that could be replicated by others. In Cattell's words:

Psychology appeared to be a jungle of confusing, conflicting, and arbitrary concepts.

These pre-scientific theories doubtless contained insights which still surpass in refinement

those depended upon by psychiatrists or psychologists today. But who knows, among the

many brilliant ideas offered, which are the true ones? Some will claim that the statements

of one theorist are correct, but others will favour the views of another. Then there is no

objective way of sorting out the truth except through scientific research"

During the remainder of his career, he steadfastly pursued this goal, advancing the

scientific approach to psychology. Psychologist Art Sweney, an expert in psychometrics,

summed up Cattells methodology:
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He was without exception the one man who made the most major strides in systematizing

the field of behavioral science from all of its diverse facets into a real science based on

empirical, replicable and universal principles. Seldom has psychology had such a

determined, systematic explorer dedicated not only to the basic search for scientific

knowledge but also to the need to apply science for the benefit of all.

1.3 Multivariate Research

Rather than pursue a univariate research approach to psychology, studying the effect that

a single variable (such as anxiety) might have on another variable (such as problem

solving), Cattell pioneered the use of a multivariate approach to psychology. He believed

that behavioral dimensions were too complex and interactive to fully understand one

dimension in isolation. The classical univariate approach required bringing the individual

into an artificial laboratory situation and measuring the effect of one particular variable

on another, while the multivariate approach allowed psychologists to study the whole

person and their unique combination of traits in a natural environment. Multivariate

analyses allowed for the study of real-world situations (e.g. depression, divorce, loss) that

could not be manipulated in a laboratory.

Cattell used multivariate research to explore, identify, and understand the basic,

underlying elements of human behavior in three domains: the traits of personality or

temperament, the motivational or dynamic traits, and the diverse dimensions of abilities.

In each of these areas, he thought there must be a finite number of basic, unitary,

elements that could be identified. He drew a comparison between these fundamental,

underlying traits to the basic elements of the physical world that were discovered and

presented in the periodic table of the elements.

In his research, Cattell reached out to psychologists around the world to cooperate in

using a multivariate approach. In 1960, he organized an international meeting of research-

oriented psychologists, which resulted in the founding of the Society for Multivariate

Experimental Psychology, and its journal, Multivariate Behavioral Research. Cattell

collaborated with dozens of psychologists around the world on a broad spectrum of

research projects. He brought many of these talented researchers from Europe, Asia,

Africa, Australia, and South America to work at his lab at the University of Illinois. Many

of his influential books were written in collaboration with others.
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1.4 Factor Analysis

Cattell noted that in sciences such as chemistry, physics, astronomy, and medicine,

unsubstantiated theories were historically widespread until new instruments were

developed to improve scientific observation and measurement. In the 1920s, Cattell

studied under Charles Spearman who was developing the new psychometric technique of

factor analysis in his effort to understand the basic dimensions and structure of human

abilities. Factor analysis became a powerful tool to help uncover the basic dimensions

behind a confusing array of surface variables in a particular domain.

Factor analysis was built upon the earlier development of the correlation coefficient,

which measures whether two variables are related or tend to go together. For example, if

frequency of exercise and blood pressure level were measured on a large group of people,

then intercorrelating these two variables will indicate to what degree exercise and blood

pressure are directly related to each other. Factor analysis performs complex calculations

on the correlation coefficients among a multitude of variables in a particular domain

(such as abilities or personality) to determine the basic, unitary factors at work behind the

superficial variables in that domain.

While working at the University of London with Spearman exploring human abilities,

Cattell postulated that factor analysis could be applied to other areas beyond the domain

of abilities. In particular, Cattell was interested in exploring the basic dimensions and

structure of human personality. For example, he thought that if factor analysis were

applied to a wide range of measures of interpersonal functioning, the basic dimensions

within the domain of social behavior could be identified. Thus, factor analysis could be

used to discover the fundamental dimensions behind the large number of apparent surface

behaviors and then facilitate more effective research in this area.

1.5 Personality Theory

In order to apply factor analysis to personality, Cattell believed it necessary to sample the

widest possible range of variables. He specified three kinds of data for comprehensive

sampling, to capture the full range of personality dimensions:
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Objective, life data (or L-data), which involves collecting data from the individuals

natural, everyday life behaviors, measuring their characteristic behavior patterns

in the real world. This could range from number of traffic accidents or number of

parties attended each month, to grade point average in school or number of

illnesses or divorces.

Experimental data (or T-data) which involves reactions to standardized experimental

situations created in a lab where a subjects behavior can be objectively observed

and measured.

Questionnaire data (or Q-data), which involves responses based on introspection by

the individual about their own behavior and feelings. He found that this kind of

direct questioning often measured subtle internal states and viewpoints that might

be hard to see or measure in external behavior.

In order for a personality dimension to be called fundamental and unitary, Cattell believed

that it needed to be found in factor analyses of data from all three of these domains. Thus,

Cattell constructed personality measures of a wide range of traits in each medium. He

then repeatedly performed factor analyses on the data.

With the help of many colleagues, Cattell's factor-analytic studies continued over several

decades, eventually producing 16 fundamental factors underlying human personality. He

decided to name these traits with letters (A, B, C, D, E), like vitamins, in order to avoid

misnaming these newly discovered dimensions, or inviting confusion with existing

vocabulary and concepts. Factor-analytic studies by many researchers in diverse cultures

around the world have re-validated the number and meaning of these traits. This

international confirmation and validation established Cattells 16 factors as objective and

scientific.

Cattell set about developing tests to measure these traits across different age ranges, such

as The 16 Personality Factor Questionnaire for adults, the Adolescent Personality

Questionnaire, and the Childrens Personality Questionnaire. These tests have now been

translated into many languages and validated across different cultures.
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After discovering these 16 primary level factors, Cattell reasoned that, as in other

scientific domains, there might be an additional, higher level of organization within

personality which would provide a structure for the many primary traits. When he factor

analyzed the 16 primary traits themselves, he found five second-order or global factors,

now commonly known as the Big Five . These second-order or global traits were broad,

over-arching domains of behavior, which provided meaning and structure for the primary

traits. For example, the global trait Extraversion emerged from factor-analytic results

which loaded the five primary traits that were interpersonal in focus.

Thus, global Extraversion is fundamentally related to the primary traits that came together

in the factor analysis to define it, and the domain of Extraversion gave conceptual

structure to these primary traits, identifying their focus and function. These two levels of

personality structure can be used to provide an integrated understanding of the whole

person, with the global traits giving an overview of the individuals functioning in a broad-

brush way, and the more-specific primary trait scores providing an in-depth, detailed

picture of the individuals unique trait combinations.

Research on the basic 16 traits has found them useful in understanding and predicting a

wide range of real life behaviors. For example, the traits have been used in educational

settings to study and predict such things as achievement motivation, learning style or

cognitive style, creativity, and compatible career choices; in work or employment settings

to predict such things as leadership style, interpersonal skills, conscientiousness, stress-

management, and accident-proneness; in medical settings to predict heart attack

proneness, pain management, likely compliance with medical instructions, or recovery

pattern from burns or organ transplants; in clinical settings to predict self-esteem,

interpersonal needs, frustration tolerance, and openness to change; and, in research

settings to predict a wide range of dimensions such as aggression, conformity, and

authoritarianism.

Cattells comprehensive program of personality research in the 1940s, 50s, and 60s

resulted in five books that have been widely recognized as identifying fundamental

dimensions of personality and their organizing principles:

The Description and Measurement of Personality (1946)
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Personality: A Systematic, Theoretical, and Factual Study (1950)

Personality and Motivation Structure and Measurement (1957)

The Scientific Analysis of Personality (1965)

Personality and Mood by Questionnaire (1973)

These books detailed a program of research that was theoretically comprehensive and

methodologically sophisticated, bringing together personality data from objective

behavioral studies, from self-report or questionnaire data, and from observer ratings. They

presented a theory of personality development over the human life span, including effects

on the individuals behavior from family, social, cultural, biological, and genetic

influences, as well as influences from the domains of motivation and ability. These books

have been widely referenced, and fundamentally influenced the development of scientific

psychology.

2. Eysenck

2.1 Eysenck and the Genetics of Personality

In 1950, Eysenck's first empirical study into the genetics of personality was carried

out with his student and associate Donald Prell. It was an experiment involving

identical and fraternal twins, children who were given a battery of tests relevant to the

concept of neuroticism. It is described in detail it an article published in the Journal of

Mental Science. Eysenck and Prell concluded: "that the factor of neuroticism is not a

statistical artifact, but constitutes a biological unit which is inherited as a

whole....neurotic predisposition is to a large extent hereditarily determined."

Eysenck was criticised for accepting funding from the Pioneer Fund, an organization

that funds hereditarian research. By far the most acrimonious of the debates has been

that over the role of genetics in IQ differences (see intelligence quotient#Genetics vs

environment), which led to Eysenck famously being punched on the nose during a

talk at the London School of Economics.[citation needed]
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In his autobiography Rebel with a Cause (Transaction Publishers (1997), ISBN 1-

56000-938-1) Eysenck stated: "I always felt that a scientist owes the world only one

thing, and that is the truth as he sees it. If the truth contradicts deeply held beliefs, that

is too bad. Tact and diplomacy are fine in international relations, in politics, perhaps

even in business; in science only one thing matters, and that is the facts."

2.2 Eysenck's model of personality (P-E-N)

Eysenck was one of the first psychologists to study personality with the method of

factor analysis, a statistical technique introduced by Charles Spearman. Eysenck's

results suggested two main personality factors. The first factor was the tendency to

experience negative emotions, and Eysenck referred to it as neuroticism. The second

factor was the tendency to enjoy positive events, especially social events, and

Eysenck named it Extraversion. The two personality dimensions were described in his

1947 book Dimensions of Personality. It is common practice in personality

psychology to refer to the dimensions by the first letters, E and N.

E and N provided a 2-dimensional space to describe individual differences in

behaviour. An analogy can be made to how latitude and longitude describe a point on

the face of the earth. Also, Eysenck noted how these two dimensions were similar to

the four personality types first proposed by the Greek physician Hippocrates.

High N and High E = Choleric type

High N and Low E = Melancholic type

Low N and High E = Sanguine type

Low N and Low E = Phlegmatic type

The third dimension, psychoticism, was added to the model in the late 1970s, based

upon collaborations between Eysenck and his wife, Sybil B. G. Eysenck, who is the

current editor of Personality and Individual Differences.

The major strength of Eysenck's model was to provide detailed theory of the causes of

personality.[citation needed] For example, Eysenck proposed that extraversion was
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caused by variability in cortical arousal: "introverts are characterized by higher levels

of activity than extraverts and so are chronically more cortically aroused than

extraverts". While it seems counterintuitive to suppose that introverts are more

aroused than extraverts, the putative effect this has on behaviour is such that the

introvert seeks lower levels of stimulation. Conversely, the extravert seeks to heighten

his or her arousal to a more optimal level (as predicted by the Yerkes-Dodson Law)

by increased activity, social engagement and other stimulation-seeking behaviors.

2.3 Comparison with other theories

The major alternative to Eysenck's three factor model of personality is a model that

makes use of five broad traits, often called the Big Five model (see big five

personality traits) (Costa & McCrae, 1998). The traits in the Big Five are as follows:

Openness to experience

Conscientiousness

Extraversion

Agreeableness

Neuroticism

Extraversion and Neuroticism in the Big Five are similar to Eysenck's traits of the

same name. However, what Eysenck calls the trait of Psychoticism corresponds to

two traits in the Big Five model: Conscientiousness and Agreeableness. Eysenck's

personality system did not address Openness to experience. He argued that his

approach was a better description of personality (Eysenck, 1992a; 1992b). Another

important model of personality is that of Jeffrey Alan Gray, a former student of his.

2. 4 Psychometric scales relevant to Eysenck's theory

Eysenck's theory of personality is closely linked with the scales that he and his co-

workers developed. These include the Maudsley Medical Questionnaire, Eysenck

Personality Inventory (EPI), Eysenck Personality Questionnaire (EPQ) and Sensation

Seeking Scale (developed in conjunction with Marvin Zuckerman). The Eysenck
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Personality Profiler (EPP) breaks down different facets of each trait considered in the

model. There has been some debate about whether these facets should include

impulsivity as a facet of extraversion as Eysenck declared in his early work; or

psychoticism. Eysenck declared for the latter, in later work.

2. 5 Eysenck's later work

In 1994 he was one of 52 signatories on "Mainstream Science on Intelligence," an

editorial written by Linda Gottfredson and published in the Wall Street Journal, which

defended the findings on race and intelligence in The Bell Curve.

Eysenck made early contributions to fields such as personality by express and explicit

commitment to a very rigorous adherence to scientific methodology, as Eysenck

believed that scientific methodology was required for progress in personality

psychology. He used, for example, factor analysis, a statistical method, to support his

personality model. An example is Inheritance of Neuroticism: An Experimental

Study, quoted above. His early work showed Eysenck to be an especially strong critic

of psychoanalysis as a form of therapy, preferring behaviour therapy. Despite this

strongly scientific interest, Eysenck was not shy, in later work, of giving attention to

parapsychology and astrology. Indeed, he believed that empirical evidence supported

the existence of paranormal abilities.

Topic : Personality Development And Prejudice: Gordon Allport

Topic Objective:

At the end of this topic students will be able to:

 Know about Gordon Allport

 Understand the Allport Visit with Freud

 Understand the Allport's Trait Theory

 Understand the Functional Autonomy

 Understand the Allport's Scale
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Definition/Overview:

Gordon Allport: Gordon Willard Allport (November 11, 1897 - October 9, 1967) was an

American psychologist.

Allport was one of the first psychologists to focus on the study of the personality, and is often

referred to as one of the founding figures of personality psychology. He rejected both a

psychoanalytic approach to personality, which he thought often went too deep, and a

behavioral approach, which he thought often did not go deep enough. He emphasized the

uniqueness of each individual, and the importance of the present context, as opposed to past

history, for understanding the personality.

Key Points:

1. Overview:

Allport was born in Montezuma, Indiana, the youngest of four sons of John Edwards and

Nellie Edith (Wise) Allport. His early education was in the public schools of Cleveland,

Ohio, where his family moved when he was six years old. His father was a country doctor

with his clinic and hospital in the family home. Because of inadequate hospital facilities at

the time, Allport's father actually turned their home into a make-shift hospital, with patients

as well as nurses residing there. Gordon Allport Allport and his brothers grew up surrounded

by their father's patients, nurses, and medical equipment, and he and his brothers often

assisted their father in the clinic. Allport reported that "Tending office, washing bottles, and

dealing with patients were important aspects of my early training" (p. 172) ."

Allport's mother was a former school teacher, who forcefully promoted her values of

intellectual development and religion. One of Allport's biographers states "He grew up not

only with the Protestant religion, but also the Protestant work ethic, which dominated his

home life." Gordon Allport Allport's father, who was Scottish, shared this outlook, and

operated by his own philosophy that "If every person worked as hard as he could and took

only the minimum financial return required by his families needs, then there would be just

enough wealth to go around."

Biographers describe Allport as a shy and studious boy who lived a fairly isolated childhood;

the young Allport was the subject of high-school mockery due to a birth defect that left him
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with only eight toes. As a teenager, Allport developed and ran his own printing business,

while serving as editor of his high school newspaper. In 1915, he graduated second in his

class at GlenvilleHigh School at the age of eighteen. He earned a scholarship that allowed

him to attend Harvard College, where one of his older brothers, Floyd Henry Allport, was

working on his Ph.D. in Psychology

Moving to Harvard was a difficult transition for Allport because the moral values and climate

were so different from his home. However he earned his A.B. degree in 1919 in Philosophy

and Economics (not psychology). His interest in the convergence of social psychology and

personality psychology was evident in his use of his spare time at Harvard in social service:

conducting a boy's club in Boston, visiting for the Family Society, serving as a volunteer

probation officer, registering homes for war workers, and aiding foreign students.

Next he traveled to Robert College in Istanbul, Turkey (then, Constantinople, Greece), where

he taught Economics and Philosophy for a year, before returning to Harvard to pursue his

Ph.D. in Psychology on fellowship in 1920(in addition to German, Allport remained partially

fluent in modern Greek throughout his life). His first publication, "Personality Traits: Their

Classification and Measurement" in 1921, was co-authored with his older brother, Floyd

Henry Allport, who became an important social psychologist. Allport earned his Master's

degree in 1921, studying under Herbert S. Langfeld, and then his Ph.D. in 1922 working with

Hugo Mnsterberg.

Harvard then awarded Allport a coveted Sheldon Traveling Fellowship--"a second

intellectual dawn," as he later described it. He spent the first Sheldon year studying with the

newGestalt School--which fascinated him--in Berlin and Hamburg,Germany; and then the

second year at Cambridge University, England .

Then Allport returned to Harvard as an instructor in Psychology from 1924 to 1926. He

began teaching his course "Personality: It's Psychological and Social Aspects" in 1924; it was

probably the first course in Personality ever taught in the U.S. During this time, Allport

married Ada Lufkin Gould, who was a clinical psychologist, and they had one child, a boy,

who later became a pediatrician. After going to teach introductory courses on social

psychology and personality at Dartmouth Collegefor four years, Allport returned to Harvard

and remained there for the rest of his career.
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Gordon W. Allport was a long time and influential member of the faculty at Harvard

Universityfrom 1930-1967. In 1931, he served on the faculty committee that established

Harvard's Sociology Department. In the late 1940s, he fashioned an introductory course for

the new Social Relations Department into a rigorous and popular undergraduate class. At that

time, he was also editor of the Journal of Abnormal and Social Psychology. Allport was also

a Director of the Commission for the United Nations Educational Scientific, and Cultural

Organization.

2. Allport Visit with Freud

Allport told the story in his autobiographical essay in Pattern and Growth in Personality of

his visit as a young, recent college graduate to the already famous Dr. Sigmund Freud in

Vienna. To break the ice upon meeting Freud, Allport recounted how he had met a boy on the

train on the way to Viennawho was afraid of getting dirty. He refused to sit down near

anyone dirty, despite his mother's reassurances. Allport suggested that perhaps the boy had

learned this dirt phobia from his mother, a very neat and apparently rather domineering type.

After studying Allport for a minute, Freud asked, "And was that little boy you?"

Allport experienced Freud's attempt to reduce this small bit of observed interaction to some

unconscious episode from his own remote childhood as dismissive of his current motivations,

intentions and experience. It served as a reminder that psychoanalysis tends to dig too deeply

into both the past and the unconscious, overlooking in the process the often more important

conscious and immediate aspects of experience. While Allport never denied that unconscious

and historical variables might have a role to play in human psychology (particularly in the

immature and disordered) his own work would always emphasize conscious motivations and

current context.

3. Allport's Trait Theory

Allport is known as a "trait" psychologist. One of his early projects was to go through the

dictionary and locate every term that he thought could describe a person. This is known as the

"lexical hypothesis." From this, he developed a list of 4500 trait like words. He organized

these into three levels of traits.
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 Cardinal trait - This is the trait that dominates and shapes a person's behavior. These are rare

as most people lack a single theme that shapes their lives.

 Central trait - This is a general characteristic found in some degree in every person. These are

the basic building blocks that shape most of our behavior although they are not as

overwhelming as cardinal traits. An example of a central trait would be honesty.

 Secondary trait - These are characteristics seen only in certain circumstances (such as

particular likes or dislikes that a very close friend may know). They must be included to

provide a complete picture of human complexity.

4. Functional Autonomy

Allport was one of the first researchers to draw a distinction between Motive and Drive. He

suggested that a drive formed as a reaction to a motive may out-grow the motive as a reason.

The drive then is autonomous and distinct from the motive, whether it is instinct or any other.

Allport gives the example of a man who seeks to perfect his task or craft. His reasons may be

a sense of inferiority engrained in his childhood but his dilligence in his work and the motive

it acquires later on is a need to excel in his chosen profession. In the words of Allport, the

theory "It avoids the absurdity of regarding the energy of life now, in the present, as

somehow consisting of early archaic forms (instincts, prepotent reflexes, or the never-

changing Id). Learning brings new systems of interests into existence just as it does new

abilities and skills. At each stage of development these interests are always contemporary;

whatever drives, drives now."

5. Allport's Scale

Allport's Scale is a measure of the manifestation of prejudice in a society. It is also referred to

as Allport's Scale of Prejudice and Discrimination or Allport's Scale of Prejudice. It was

devised by psychologist Gordon Allport in 1954.

5.1 The scale

Allports Scale of Prejudice goes from 1 5.
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5.1.1 Scale 1, Antilocution

Antilocution means a majority group freely make jokes about a minority

group. Speech is in terms of negative stereotypes and negative images. This is

also called hate speech. It is commonly seen as harmless by the majority.

Antilocution itself may not be harmful, but it sets the stage for more severe

outlets for prejudice.

5.1.2 Scale 2 Avoidance

People in a minority group are actively avoided by members of the majority

group. No direct harm may be intended, but harm is done through isolation.

5.1.3 Scale 3 Discrimination

Minority group is discriminated against by denying them opportunities and

services and so putting prejudice into action. Behaviours have the specific goal

of harming the minority group by preventing them from achieving goals,

getting education or jobs, etc. The majority group is actively trying to harm

the minority. (e.g. Jim Crow laws)

5.1.4 Scale 4 Physical Attack

The majority group vandalise minority group things, they burn property and

carry out violent attacks on individuals or groups. Physical harm is done to

members of the minority group. Examples are lynchings of blacks, pogroms

against Jews in Europe, tarring and feathering Mormons in 1800s and British

Loyalists in the 1700s.

5.1.5 Scale 5 Extermination

The majority group seeks extermination of the minority group. They attempt

to eliminate the entire group of people (e.g., Indian Wars to remove Native

Americans, Final Solution to the Jewish Question in Germany, The Armenian

Genocide in the Ottoman Empireand the Rwandan Genocide.
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Topic : Where Is Personality Theory Going?

Topic Objective:

At the end of this topic students will be able to:

 Understand the overview of Personality

 Understand the type theories

 Understand the type a personality

Definition/Overview:

Personality Theory: Personality is thought to be determined largely by either genetics and/or

heredity, or by environment and experiences, or both. There is evidence for all possibilities.

Ruth Benedict was one of the leading anthropologists that studied the impact of one's culture

on the personality and behavioural traits of the individual. Personality psychology studies

personality based on theories of individual differences. One emphasis in this area is to

construct a coherent picture of a person and his or her major psychological processes

(Bradberry, 2007). Another emphasis views personality as the study of individual differences,

in other words, how people differ from each other. A third area of emphasis examines human

nature and how all people are similar to one other. These three viewpoints merge together in

the study of personality.

Key Points:

1. Overview

Personality can be defined as a dynamic and organized set of characteristics possessed by a

person that uniquely influences his or her cognitions, motivations, and behaviors in various

situations. The word "personality" originates from the Latin persona, which means mask.

Significantly, in the theatre of the ancient Latin-speaking world, the mask was not used as a

plot device to disguise the identity of a character, but rather was a convention employed to

represent or typify that character.

The pioneering American psychologist, Gordon Allport described two major ways to study

personality, the nomothetic and the idiographic. Nomothetic psychology seeks general laws
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that can be applied to many different people, such as the principle of self-actualization, or the

trait of extraversion. Idiographic psychology is an attempt to understand the unique aspects of

a particular individual. The study of personality has a rich and varied history in psychology,

with an abundance of theoretical traditions. Some psychologists have taken a highly scientific

approach, whereas others have focused their attention on theory development. There is also a

substantial emphasis on the applied field of personality testing with people.

1.1 Uniqueness versus Universality

The argument over whether we are all unique individuals (Uniqueness) or if humans

are basically similar in their nature (Universality).

1.2 Proactive versus Reactive

Do we primarily act through our own initiative (Proactive), or do we react to outside

stimuli (Reactive)?

1.3 Optimistic versus Pessimistic

Finally, whether or not we can alter our personalities (Optimistic) or if they remain

the same throughout our whole lives (Pessimistic).

Optimistic=looking at the present & future with hope.

Pessimistic=looking at the present & future without hope.

Personality can be defined as a dynamic and organized set of characteristics possessed

by a person that uniquely influences his or her cognitions, motivations, and behaviors

in various situations.

2. Type theories

Personality type refers to the psychological classification of different types of people.

Personality types are distinguished from personality traits, which come in different levels or

degrees. According to type theories, for example, there are two types of people, introverts and

extraverts. According to trait theories, introversion and extraversion are part of a continuous

dimension, with many people in the middle. The idea of psychological types originated in the
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theoretical work of Carl Jung and William Marston, whose work is reviewed in Dr. Travis

Bradberry's The Personality Code. Jung's seminal 1921 book on the subject is available in

English as Psychological Types.

Building on the writings and observations of Carl Jung, during WWII Isabel Briggs Myers

and her mother Katharine C. Briggs delineated personality types by constructing the Myers-

Briggs Type Indicator. This model was later used by David Keirsey with a different

understanding from Jung, Briggs and Myers.

The model is an older and more theoretical approach to personality, accepting extraversion

and introversion as basic psychological orientations in connection with two pairs of

psychological functions:

 Perceiving functions: intuition and sensing (trust in conceptual/abstract models of reality or

concrete sensory-oriented facts)

 Judging functions: thinking and feeling (thinking as the prime-mover in decision-making or

feelings as the prime-mover in decision-making).

Briggs and Myers also added another personality dimension to their type indicator in order to

indicate whether a person has a more dominant judging or perceiving function. Therefore

they included questions designed to indicate whether someone desires to either perceive

events or have things done so that judgements can be made.

This personality typology has some aspects of a trait theory: it explains people's behaviour in

terms of opposite fixed characteristics. In these more traditional models, the intuition factor is

considered the most basic, dividing people into "N" or "S" personality types. An "N" is

further assumed to be guided by the thinking or objectication habit, or feelings, and be

divided into "NT" (scientist, engineer) or "NF" (author, human-oriented leader) personality.

An "S", by contrast, is assumed to be more guided by the perception axis, and thus divided

into "SP" (performer, craftsman, and artisan) and "SJ" (guardian, accountant, and bureaucrat)

personality. These four are considered basic, with the other two factors in each case

(including always extraversion) less important. Critics of this traditional view have observed

that the types are quite strongly stereotyped by professions, and thus may arise more from the

need to categorize people for purposes of guiding their career choice. This among other

objections led to the emergence of the five factor view, which is less concerned with behavior
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under work stress and more concerned with behavior in personal and emotional

circumstances. Some critics have argued for more or fewer dimensions while others have

proposed entirely different theories (often assuming different definitions of "personality").

Socionics, a social psychology discipline founded by Aushra Augusta, equates Jung's

function concept with information elements and aspects, which are elements of Anton

Kepinsky's information metabolism theory. The information elements are observed to have

conflicts between themselves, which lead to persistent patterns of relation between two

individuals.

3. Type A personality

During the 1950s, Meyer Friedman and his co-workers defined what they called Type A and

Type B behavior patterns. They theorized that intense, hard-driving Type A personalities had

a higher risk of coronary disease because they are "stress junkies." Type B people, on the

other hand, tended to be relaxed, less competitive, and lower in risk. There was also a Type

AB mixed profile. Dr. Redford Williams, cardiologist at DukeUniversity, refuted Friedmans

theory that Type A personalities have a higher risk of coronary heart disease; however,

current research indicates that only the hostility component of Type A may have health

implications. Type A/B theory has been extensively criticized by psychologists because it

tends to oversimplify the many dimensions of an individual's personality.

Freud believed adult personality is dependent upon early childhood experiences and largely

determined by age five. Fixations that develop during the Infantile stage contribute to adult

personality and behavior.

One of Sigmund Freud's earlier associates, Alfred Adler, did agree with Freud early

childhood experiences are important to development, and believed birth order may influence

personality development. Adler believed the oldest was the one that set high goals to achieve

to get the attention they lost back when the younger siblings were born. He believed the

middle children were competitive and ambitious possibly so they are able to surpass the first-

borns achievements, but were not as much concerned about the glory. Also he believed the

last born would be more dependent and sociable but be the baby. He also believed only

children love being the center of attention and mature quickly, but in the end fail to become

independent.
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Heinz Kohut thought similarly to Freuds idea of transference. He used narcissism as a model

of how we develop our sense of self. Narcissism is the exaggerated sense of oneself in which

is believed to exist in order to protect one's low self esteem and sense of worthlessness.

Kohut had a significant impact on the field by extending Freud's theory of narcissism and

introducing what he called the 'self-object transferences' of mirroring and idealization. In

other words, children need to idealize and emotionally "sink into" and identify with the

idealized competence of admired figures such as parents or older siblings. They also need to

have their self-worth mirrored by these people. These experiences allow them to thereby

learn the self-soothing and other skills that are necessary for the development of a healthy

sense of self.

Another important figure in the world of personality theory was Karen Horney. She is

credited with the development of the "real self" and the "ideal self". She believes all people

have these two views of their own self. The "real self" is how you really are with regards to

personality, values, and morals; but the "ideal self" is a construct you apply to yourself to

conform to social and personal norms and goals. Ideal self would be "I can be successful, I

am CEO material"; and real self would be "I just work in the mail room, with not much

chance of high promotion".

Around the 1990s, neuroscience entered the domain of personality psychology. Whereas

previous efforts for identifying personality differences relied upon simple, direct, human

observation, neuroscience introduced powerful brain analysis tools like

Electroencephalography (EEG), Positron Emission Tomography (PET), and Functional

Magnetic Resonance Imaging (fMRI) to this study. One of the founders of this area of brain

research is Richard Davidson of the University of Wisconsin-Madison. Davidson's research

lab has focused on the role of the prefrontal cortex (PFC) and amygdala in manifesting

human personality. In particular, this research has looked at hemispheric asymmetry of

activity in these regions. Neuropsychological studies have illustrated how hemispheric

asymmetry can affect an individual's personality (particularly in social settings) for

individuals who have NLD (non-verbal learning disorder) which is marked by the impairment

of nonverbal information controlled by the right hemisphere of the brain. Progress will arise

in the areas of gross motor skills, inability to organize visual-spatial relations, or adapt to

novel social situations. Frequently, a person with NLD is unable to interpret non-verbal cues,

and therefore experiences difficulty interacting with peers in socially normative ways. An
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integrative, biopsychosocial approach to personality and psychopathology, linking brain and

environmental factors to specific types of activity is the hypostatic model of personality,

created by Codrin Stefan Tapu (Tapu, 2001).
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