
SOCIAL PHYCHOLOGY OF ADULT LEARNING

Topic Objective:

At the end of this topic student would be able to:

 Introduce learning theory.

 Give the importance of operant conditioning.

 Discuss the terminology related to psychology.

Definition/Overview:

Learning Theory: In psychology and education, a learning theory is an attempt to describe

how people and animals learn, thereby helping us understand the inherently complex process

of learning. There are three main categories or philosophical frameworks under which

learning theories fall: behaviorism, cognitivism, and constructivism. Behaviorism focuses

only on the objectively observable aspects of learning. Cognitive theories look beyond

behavior to explain brain-based learning. And constructivism views learning as a process in

which the learner actively constructs or builds new ideas or concepts. It is also important to

take account of informal learning theories, and to consider the philosophical anthropology

implied by any theory. Behaviorism focuses only on the objectively observable aspects of

learning, and discounts the internal processing that might be associated with the activity. For

behaviorism, learning is the acquisition of new behavior through conditioning.

Key Points:

1. Problem Conditioning

There are two types of possible conditioning:

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

1
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



SOCIAL PHYCHOLOGY OF ADULT LEARNING

 Classical conditioning, where the behavior becomes a reflex response to stimulus as in the

case of Pavlov's Dogs

 Operant conditioning where there is reinforcement of the behavior by a reward or a

punishment.

The theory of operant conditioning was developed by B.F. Skinner and is known as

Radical Behaviorism. The word operant refers to the way in which behavior operates on

the environment. Briefly, a behavior may result either in reinforcement, which increases

the likelihood of the behavior recurring, or punishment, which decreases the likelihood of

the behavior recurring. It is important to note that, a punisher is not considered to be

punishment if it does not result in the reduction of the behavior, and so the terms

punishment and reinforcement are determined as a result of the actions. Within this

framework, behaviorists are particularly interested in measurable changes in behavior.

Educational approaches such as applied behavior analysis, curriculum based

measurement, and direct instruction has emerged from this model.

Since the Cognitive Revolution of the 1960s and 1970s, learning theory has undergone a

great deal of change. Much of the empirical framework of Behaviorism was retained even

though a new paradigm was begun. Cognitive theories look beyond behavior to explain

brain-based learning. Cognitivists consider how human memory works to promote

learning. For example, the physiological processes of sorting and encoding information

and events into short term memory and long term memory are important to educators

working under the cognitive theory.Once memory theories like the Atkinson-Shiffrin

memory model and Baddeley's Working memory model were established as a theoretical

framework in Cognitive Psychology, new cognitive frameworks of learning began to

emerge during the 1970s, 80s, and 90s. Today researchers are concentrating on topics like

Cognitive load and Information Processing Theory. These theories of learning are very

useful as they guide the Instructional design.
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2. Terminology

Stimulus something external that influences an activity

Response the result of a stimulus

Generalization
The tendency of organizations to generalize more readily as stimuli become more familiar
to the discriminative stimulus

Discrimination A response will not be reinforced

Extinction
the response is extinguished. Extinction occurs when a response id no longer followed by a
reinforcer.

Reinforcement The act of following a response with a reinforcer.

Operant
Condition

A response that is followed by a reinforcer is strengthened and is therefore more likely to
occur again.

Operant
Condition

is the form and frequency of a desired response at the end of a planned reinforcement
program.

Shaping
also called reinforcing successive approximations. Formally defined as reinforcement of
successive approximations to the terminal goal.

Constructivism views learning as a process in which the learner actively constructs or

builds new ideas or concepts based upon current and past knowledge. In other words,

"learning involves constructing one's own knowledge from one's own experiences."

Constructivist learning, therefore, is a very personal endeavor, whereby internalized

concepts, rules, and general principles may consequently be applied in a practical real-

world context. The teacher acts as a facilitator who encourages students to discover

principles for themselves and to construct knowledge by working to solve realistic

problems. This is also known as knowledge construction as a social process (see social

constructivism). We can work to clarify and organize their ideas so we can voice them to

others. It gives us opportunities to elaborate on what they learned. We are exposed to the

views of others. It enables us to discover flaws and inconsistencies by learning we can get

good results. Constructivism itself has many variations, such as Active learning,

discovery learning, and knowledge building. Regardless of the variety, constructivism

promotes a student's free exploration within a given framework or structure.
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3. Informal Theories

Informal theories of education deal with more practical breakdown of the learning

process. One of these deals with whether learning should take place as a building of

concepts toward an overall idea, or the understanding of the overall idea with the details

filled in later. Modern thinkers favor the latter, though without any basis in real world

research. Critics believe that trying to teach an overall idea without details (facts) is like

trying to build a masonry structure without bricks. Other concerns are the origins of the

drive for learning. To this end, many have split off from the mainstream holding that

learning is a primarily self taught thing, and that the ideal learning situation is one that is

self taught. According to this dogma, learning at its basic level is all self taught, and class

rooms should be eliminated since they do not fit the perfect model of self learning.

However, real world results indicate that isolated students fail. Social support seems

crucial for sustained learning. Informal learning theory also concerns itself with book vs.

real-world experience learning. Many consider most schools severely lacking in the

second. Newly emerging hybrid instructional models combining traditional classroom and

computer enhanced instruction promise the best of both worlds. Other learning theories

have also been developed. These learning theories may have a more specific purpose than

general learning theories. For example, andragogy is a theory of adult learning.

Connectivism is a recent theory of networked learning which focuses on learning as

making connections. Multimedia learning theory focuses on principles for the effective

use of multimedia in learning.

4. Comparison of Learning Theories

Aspect Behaviorism Cognitivism Social Learning

Learning
Theorists

Thorndike, Pavlov,
Watson, Guthrie, Hull,
Tolman, Skinner

Koffka, Kohler, Lewin, Piaget,
Ausubel, Bruner, Gagne

Bandura, Lave and Wenger,
Salomon

Definition of
Learning

Relatively permanent
change in behavior
due to experience

Relatively permanent change in
internal mental structures due to
experience

People learn by interacting or
observing others.
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Locus of
learning

Stimuli in external
environment

Internal cognitive structuring
Learning is in relationship
between people and environment

Processes in
inhaerent in
learning

shapping and
chainning; positive
and negative
reinforcements and
punishment

acceretion- good match between
new information and existing
schema; schema tuning - change
in schema, schema creation -
create new schema when no
match is found

Class discussion, cooprate
learning - work in small group to
accomplish specific goal; peer
tutoring involves two stuents at
either the same grade level or
different grade levels.

Purpose in
education

Produce behavioural
change in desired
direction

Develop capacity and skills to
learn better

Full participation in communities
of practice and utilization of
resources

Educator's
Role

Arranges environment
to elicit desired
response

Structures content of learning
activitym

Works to establish communities
of practice in which conversation
and participation can occur

Topic : Humanistic Psychology And The Self-Directed Learner

Topic Objective:

At the end of this topic student would be able to:

 Introduce humanistic psychology.

 Give the importance of humanistic approach of the field of psychology.

 Discuss the Positivist And Empiricist Approaches

Definition/Overview:

Humanistic Psychology: Humanistic psychology is a school of psychology that emerged in

the 1950s in reaction to both behaviorism and psychoanalysis. It is explicitly concerned with

the human dimension of psychology and the human context for the development of

psychological theory.
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Key Points:

1. Humanistic Approach

The Humanistic Approach began in response to concerns by therapists against perceived

limitations of Psychodynamic theories, especially psychoanalysis. Individuals like Carl

Rogers and Abraham Maslow felt existing (psychodynamic) theories failed to adequately

address issues like the meaning of behavior, and the nature of healthy growth. However,

the result was not simply new variations on psychodynamic theory, but rather a

fundamentally new approach. There are several factors which distinguish the Humanistic

Approach from other approaches within psychology, including the emphasis on

subjective meaning, a rejection of determinism, and a concern for positive growth rather

than pathology. While one might argue that some psychodynamic theories provide a

vision of healthy growth (including Jung's concept of individuation), the other

characteristics distinguish the Humanistic Approach from every other approach within

psychology (and sometimes lead theorists from other approaches to say the Humanistic

Approach is not a science at all). Most psychologists believe that behavior can only be

understood objectively (by an impartial observer), but the humanists argue that this

results in concluding that an individual is incapable of understanding their own behavior--

a view which they see as both paradoxical and dangerous to well-being. Instead,

humanists like Rogers argue that the meaning of behavior is essentially personal and

subjective; they further argue that accepting this idea is not unscientific, because

ultimately all individuals are subjective: what makes science reliable is not that scientists

are purely objective, but that the nature of observed events can be agreed upon by

different observers (a process Rogers calls inter subjective verification).The issues

underlying the Humanistic Approach, and its differences from other approaches, are

discussed more fully in the text, but the sources below provide useful supplementary

information. One point worth noting: if you want to fully grasp the nature of the

Humanistic Approach, you cannot consider it in abstract terms. Instead, you must

consider if and how the ideas connect to your own experience for that is how humanistic

psychologists believe the meaning of behavior is derived.
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These matters are often summarized by the five postulates of Humanistic Psychology

given by James Bugental (1964), mainly that: Human beings cannot be reduced to

components. Human beings have in them a uniquely human context. Human

consciousness includes an awareness of oneself in the context of other people. Human

beings have choices and non desired responsibilities. Human beings are intentional; they

seek meaning, value and creativity. The humanistic approach has its roots in existentialist

thought (see Kierkegaard, Nietzsche, Heidegger, and Sartre). It is also sometimes

understood within the concept of the three different forces of psychology; behaviorism,

psychoanalysis and humanism. Behaviorism grew out of Ivan Pavlov's work with the

conditioned reflex, and laid the foundations for academic psychology in the United States

associated with the names of John B. Watson and B.F. Skinner. This school was later

called the science of behavior. Abraham Maslow later gave behaviorism the name "the

second force". The "first force" came out of Freud's research of psychoanalysis, and the

psychologies of Alfred Adler, Erik Erikson, Carl Jung, Erich Fromm, Karen Horney, Otto

Rank, Melanie Klein, Harry Stack Sullivan, and others. These theorists focused on the

depth of the human psyche, which, they stressed, must be combined with those of the

conscious mind in order to produce a healthy human personality.In the late 1950s,

psychologists concerned with advancing a more holistic vision of psychology convened

two meetings in Detroit, Michigan. These psychologists, including Abraham Maslow,

Carl Rogers, and Clark Moustakas, were interested in founding a professional association

dedicated to a psychology that focused on uniquely human issues, such as the self, self-

actualization, health, hope, love, creativity, nature, being, becoming, individuality, and

meaning in short, the understanding of "the personal nature of the human experience".

These preliminary meetings eventually led to other developments, which culminated in

the description of humanistic psychology as a recognizable "third force" in psychology

(along with behaviorism and psychoanalysis). Significant developments included the

formation of the Association for Humanistic Psychology (AHP) in 1961 and the launch of

the Journal of Humanistic Psychology (originally "The Phoenix") in 1963. Subsequently,

graduate programs in Humanistic Psychology at institutions of higher learning grew in

number and enrollment. In 1971, humanistic psychology as a field was recognized by the

American Psychological Association (APA) and granted its own division within the APA.

Division 32 publishes its own academic journal called The Humanistic Psychologist.The
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major theorists considered to have prepared the ground for Humanistic Psychology are

Abraham Maslow, Carl Rogers and Rollo May. Maslow was heavily influence by Kurt

Goldstein during their years together at Brandeis University. The work of Wilhelm Reich,

who postulated an essentially 'good', healthy core self, in contrast to Freud, was an early

influence, especially his Character Analysis (1933).

2. Positivist and Empiricist Approaches

Humanistic psychology prefers qualitative research methods to the more "positivist" and

"empiricist" approaches. This is part of the field's "human science" approach to

psychology and involves an emphasis on the actual experience of persons. Many

humanistic psychologists regard the use of quantitative methods in the study of the human

mind and behaviour as misguided. This is in direct contrast to cognitivism (which aims to

apply the scientific method to the study of psychology), an approach of which humanistic

psychology has been strongly critical. Instead, the discipline stresses a phenomenological

view of human experience, seeking to understand human beings and their behavior by

conducting qualitative research. It has been suggested that the study of Humanistic

Psychology be standardized by a protocol: 1. identification of researchable problem, 2.

formulation of hypothesis, 3. literature review of research, 4. development of

methodology, 5. data collection and analysis, 6. analysis, 7. falsification, 8. results and

conclusions, and 9. interpretation.

3. Counseling and Therapy

Humanistic psychology includes several approaches to counseling and therapy. Among

the earliest approaches we find the developmental theory of Abraham Maslow,

emphazising a hierarchy of needs and motivations; the existential psychology of Rollo

May acknowledging human choice and the tragic aspects of human existence; and the

person-centered or client-centered therapy of Carl Rogers, which is centered around the

clients' capacity for self-direction and understanding of his/her own development. Other

approaches to humanistic counselling and therapy include Gestalt therapy, humanistic
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psychotherapy, depth therapy, holistic health, encounter groups, sensitivity training,

marital and family therapies, body work, and the existential psychotherapy of Medard

Boss. Existential-integrative psychotherapy, developed by Kirk Schneider (2008), is a

relatively new development within humanistic and existential therapy.Self-help is also

included in humanistic psychology. Ernst & Goodison (1981) describe using some of the

main humanistic approaches in self-help groups. Co-counselling, which is a purely self-

help approach, is regarded as coming within humanistic psychology. Humanistic theory

has had a strong influence on other forms of popular therapy, including Harvey Jackins'

Re-evaluation Counselling and the work of Carl Rogers. As mentioned by Clay (2002)

Humanistic psychology tends to look beyond the medical model of psychology in order to

open up a non-pathologizing view of the person. This usually implies that the therapist

downplays the pathological aspects of a person's life in favour of the healthy aspects. A

key ingredient in this approach is the meeting between therapist and client and the

possibilities for dialogue. The aim of much humanistic therapy is to help the client

approach a stronger and healthier sense of self, also called self-actualization. All this is

part of Humanistic psychology's motivation to be a science of human experience,

focusing on the actual lived experience of persons.

Criticism of the field has come from Isaac Prilleltensky (1992) who argues that

humanistic psychology - inadvertently - is affirming the social and political status quo,

and therefore has remained fairly silent about social change. Further, in their review of

different approaches to positive psychology, Seligman & Csikszentmihalyi (2000) note

that the early incarnations of humanistic psychology lacked a cumulative empirical base,

and that some directions encouraged self-centeredness. However, according to

mainstream humanistic thinkers, humanistic psychology must not be understood to

promote such ideas as narcissism, egotism, or selfishness. The association of humanistic

discourse with narcissistic and overly optimistic worldviews is a misreading of

humanistic theory. In their response to Seligman & Csikszentmihalyi (2000), Bohart &

Greening (2001) note that along with pieces on self-actualization and individual

fulfillment, humanistic psychologists have also published papers on a wide range of

social issues and topics, such as the promotion of international peace and understanding,
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awareness of the holocaust, the reduction of violence, and the promotion of social welfare

and justice for all.

Humanistic Psychology has been criticized because its theories are impossible to falsify

and lacks predictive power and therefore is not a science. For instance the psychology of

Adler could describe almost any action as a sign that an individual has overcome their

feelings of inferiority or alternatively that same behaviour could be described as a failure

in this respect. These theories are the scientific equivalent of saying 'either it is raining or

it is not'. A good scientific theory should be falsifiable and have predictive power;

therefore humanistic psychology is not a science. Nonetheless, it remains to be

determined whether the therapeutic dimension of psychology is exclusively, or even best,

served by positivist approaches to psychology. Humanistic Psychology does not reject

such methods and research programs as invalid; however, these approaches do not further

its own project, which involves cooperatively affirming and balancing the human values

whose conflict or imbalance in the identity of a patient can lead to suffering. Humanistic

Psychology recognizes that this project puts it outside the realm of falsifiability; it does

not aspire to the status of a science in Karl Popper's sense.On a further note, humanistic

psychology presents a fascinating psychological and philosophical outlook on life. While

its proponents have not presented it as a science, they recognize that rather than being

objective, science is the least subjective understanding of the world of which the largest

number of people are aware. Humanistic psychology addresses the nature of the human

experience, calling into question the nature of objectivity and the role of objective

knowledge in the personal experience of life.

In Section 2 of this course you will cover these topics:
The Psychoanalytic Approach

The Development Of Identity During Adulthood
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Topic : The Psychoanalytic Approach

Topic Objective:

At the end of this topic student would be able to:

 Introduce the concept of psychoanalysis

 Give the history related to the field of psychoanalysis

Definition/Overview:

Psychoanalysis: Psychoanalysis is a body of knowledge developed by Sigmund Freud and

his followers, devoted to the study of human psychological functioning and behavior. It has

three applications:

 a method of investigation of the mind;

 a systematized body of knowledge about human behavior; and

 a method of treatment of psychological or emotional illness

Under the broad umbrella of psychoanalysis there are at least 20 different theoretical

orientations regarding the underlying theory of understanding of human mentation and

human development. The various approaches in treatment called "psychoanalytic" vary as

much as the different theories do. In addition, the term refers to a method of studying child

development. Freudian psychoanalysis refers to a specific type of treatment in which the

"analysand" (analytic patient) verbalizes thoughts, including free associations, fantasies, and

dreams, from which the analyst formulates the unconscious conflicts causing the patient's

symptoms and character problems, and interprets them for the patient to create insight for

resolution of the problems. The specifics of the analyst's interventions typically include

confronting and clarifying the patient's pathological defenses, wishes and guilt. Through the

analysis of conflicts, including those contributing to resistance and those involving

transference onto the analyst of distorted reactions, psychoanalytic treatment can clarify how
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patients unconsciously are their own worst enemies: how unconscious, symbolic reactions

that have been stimulated by experience are causing symptoms.

Key Points:

1. History

Psychoanalysis was developed in Vienna in the 1890s by Sigmund Freud, a neurologist

interested in finding an effective treatment for patients with neurotic or hysterical

symptoms. Freud had become sensitized to the existence of mental processes that were

not conscious as a result of his neurological consulting job at the Children's Hospital,

where he noticed that many aphasic children had no organic cause for their symptoms. He

wrote a monograph about this subject. In the late 1880s, Freud obtained a grant to study

with Jean-Martin Charcot, the famed neurologist and syphilologist, at the Salptrire in

Paris. Charcot had become interested in patients who had symptoms that mimicked

general paresis, the psychotic illness that occurs due to tertiary syphilis. Charcot had

found that many patients experienced paralyses, pains, coughs, and a variety of other

symptoms with no demonstrable physical cause. Prior to Charcot's work, women with

these symptoms were thought to have a wandering uterus (the name hysteria means

"uterus" in Greek), but Freud learned that men could have psychosomatic symptoms as

well. He also became aware of an experimental treatment for hysteria utilized by his

mentor and colleague, Dr. Josef Breuer. The treatment was a combination of hypnotism

and catharsis which utilized abreaction (ventilation of emotion). This treatment was used

to treat the hysterical symptoms of Dr. Breuer's now famous patient, Anna O.

Freud's first theory to explain hysterical symptoms was the so-called "seduction theory".

Since his patients under treatment with this new method "remembered" incidents of

having been sexually seduced in childhood, Freud believed that they had actually been

abused only to later repress those memories. This led to his publication with Dr. Breuer in

1893 of case reports of the treatment of hysteria. This first theory became untenable as an
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explanation of all incidents of hysteria. As a result of his work with his patients, Freud

learned that the majority complained of sexual problems, especially coitus interruptus as

birth control. He suspected their problems stemmed from cultural restrictions on sexual

expression and that their sexual wishes and fantasies had been repressed. Between this

discovery of the unexpressed sexual desires and the relief of the symptoms by abreaction,

Freud began to theorize that the unconscious mind had determining effects on hysterical

symptoms. His first comprehensive attempt at an explanatory theory was the then

unpublished Project for a Scientific Psychology in 1895. In this work Freud attempted to

develop a neurophysiologic theory based on transfer of energy by the neurons in the brain

in order to explain unconscious mechanisms. He abandoned the project when he came to

realize that there was a complicated psychological process involved over and above

neuronal activity.

By 1900, Freud had discovered that dreams had symbolic significance, and generally

were specific to the dreamer. Realizing that dreams were, as he said, the "royal road to the

unconscious," Freud formulated his second psychological theory that of there being an

unconscious "primary process" consisting of symbolic and condensed thoughts, and a

"secondary process" of logical, conscious thoughts. This theory was published in his 1900

opus magnum, The Interpretation of Dreams. Chapter VII was a re-working of the earlier

"Project" and Freud outlined his "Topographic Theory". In this theory, which was mostly

later supplanted by the Structural Theory, unacceptable sexual wishes were repressed into

the "System Unconscious", unconscious due to society's condemnation of premarital

sexual activity, and this repression created anxiety. Freud also discovered what most of us

take for granted today: that dreams were symbolic and specific to the dreamer. Often,

dreams give clues to unconscious conflicts, and for this reason, Freud referred to dreams

as the "royal road to the Unconscious." This "topographic theory" is still popular in much

of Europe, although it has been superseded in much of North America.In 1905, Freud

published Three Essays on the Theory of Sexuality in which he laid out his discovery of

so-called psychosexual phases: oral (ages 0-2), anal (2-4), phallic-oedipal (today called

1st genital) (3-6), latency (6-puberty), and mature genital (puberty-onward). His early

formulation included the idea that because of societal restrictions, sexual wishes were

repressed into an unconscious state, and that the energy of these unconscious wishes
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could be turned into anxiety or physical symptoms. Therefore the early treatment

techniques, including hypnotism and abreaction, were designed to make the unconscious

conscious in order to relieve the pressure and the apparently resulting symptoms.In On

Narcissism (1915) Freud turned his attention to the subject of narcissism. Still utilizing an

energic system, Freud conceptualized the question of energy directed at the self versus

energy directed at others, called cathexis.

By 1917, In "Mourning and Melancholia",he suggested that certain depressions were

caused by turning guilt-ridden anger on the self. In 1919 in "A Child is Being Beaten" he

began to address the problems of self-destructive behavior (moral masochism) and frank

sexual masochism. Based on his experience with depressed and self-destructive patients,

and pondering the carnage of WW I, Freud became dissatisfied with considering only oral

and sexual motivations for behavior. By 1920, Freud addressed the power of

identification (with the leader and with other members) in groups as a motivation for

behavior (Group Psychology and Analysis of the Ego). In that same year (1920) Freud

suggested his "dual drive" theory of sexuality and aggression in, Beyond the Pleasure

Principle, to try to begin to explain human destructiveness. The pinnacle year of theory

for Freud occurred in 1923, when he presented his new "structural theory" of an id, ego,

and superego in a book entitled, The Ego and the Id. Therein, he revised the whole theory

of mental functioning, now considering that repression was only one of many defense

mechanisms, and that it occurred to reduce anxiety. Note the 180 degree shift - earlier he

had thought that repression caused anxiety. Moreover, in 1926, in Inhibitions, Symptoms

and Anxiety, Freud laid out how intrapsychic conflict among drive and superego (wishes

and guilt) caused anxiety, and how that anxiety could lead to an inhibition of mental

functions, such as intellect and speech.

By 1936, the "Principle of Multiple Function" was clarified by Robert Waelder. He

widened the formulation that psychological symptoms were caused by and relieved

conflict simultaneously. Moreover, symptoms (such as phobias and compulsions) each

represented elements of some drive wish (sexual and/or aggressive), superego (guilt),

anxiety, reality, and defenses. Also in 1936, Anna Freud, Sigmund's famous daughter,
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published her seminal book, The Ego and the Mechanisms of Defense, outlining

numerous ways the mind could shut upsetting things out of consciousness.Although

criticized since its inception, psychoanalysis has been thriving as a research tool into

childhood development, and has developed into a flexible, effective treatment for certain

mental disturbances.

In the 1960s, Freud's early thoughts on the childhood development of female sexuality

were challenged; this challenge led to the development of a variety of understandings of

female sexual development, many of which modified the timing and normality of several

of Freud's theories (which had been gleaned from the treatment of women with mental

disturbances). Several researchers, followed Karen Horney's studies of societal pressures

that influence the development of women. Most contemporary North American

psychoanalysts employ theories that, while based on those of Sigmund Freud, include

many modifications of theory and practice developed since his death in

1939.Masturbation was later added as another "royal road to the unconscious." The

definitive text, covering the developmental and symbolic elements of masturbation, was

prepared by Marcus and Francis (1975) in Masturbation - from Infancy to Senescence.

Today, there are approximately 35 training institutes for psychoanalysis in the United

States accredited by the American Psychoanalytic Association which is a component

organization of the International Psychoanalytical Association, and there are over 3,000

graduated psychoanalysts practicing in the United States. The International

Psychoanalytical Association accredits psychoanalytic training centers throughout the rest

of the world, including countries such as Serbia, France, Germany, Austria, Italy,

Switzerland, and many others, as well as about six institutes directly in the U.S.

2. Topographic Theory

Topographic theory, which was first described by Freud in "the Interpretation of Dreams"

(1900) The theory posits that the mental apparatus can be divided in to the systems

Conscious, Pre-conscious and Unconsious. These systems are not anatomical structures of

the brain but, rather, mental processes. Although Freud retained this theory throughout his
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life he largely replaced it with the Structural theory. The Topographic theory remains as

one of the metapsychological points of view for describing how the mind functions in

classical psychoanalytic theory.

3. Structural Theory

Structural Theory, which breaks the mind up into the id, the ego, and the superego.

Actually, in German, the word for id is "es," which means "it." The word ego was coined

by Freud's translators; Freud used the term, "ich" meaning "I" in English. Freud called the

superego the "ber-ich." The id was designated as the repository of sexual and aggressive

wishes, which Freud called "drives." The ego was composed of those forces that opposed

the drives defensive operations. The superego was Freud's term for the conscience values

and ideals, shame and guilt. One problem Brenner (2006) later found with this theory (see

above) was that Freud also suggested that forgotten thoughts ("the repressed") were also

"located" in the id. However, Freud here realized that drives could be conscious or

unconscious, and that consciousness vs. unconsciousness was a quality of any mental

operation or any mental conflict. Forgetting things could be done on purpose, or not.

People could be aware of guilt, or not aware.

4. Ego Psychology

Ego psychology, which was initially suggested by Freud in Inhibitions, Symptoms and

Anxiety (1926). The theory was refined by Hartmann, Loewenstein, and Kris in a series

of papers and books from 1939 through the late 1960s. Leo Bellak was a later contributor.

This series of constructs, paralleling some of the later developments of cognitive theory,

includes the notions of autonomous ego functions: mental functions not dependent, at

least in origin, on intrapsychic conflict. Such functions include: sensory perception, motor

control, symbolic thought, logical thought, speech, abstraction, integration (synthesis),

orientation, concentration, judgment about danger, reality testing, adaptive ability,

executive decision-making, hygiene, and self-preservation. Freud noted that inhibition is

one method that the mind may utilize to interfere with any of these functions in order to

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

16
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



SOCIAL PHYCHOLOGY OF ADULT LEARNING

avoid painful emotions. Hartmann (1950s) pointed out that there may be delays or deficits

in such functions. Frosch (1964) described differences in those people who demonstrated

damage to their relationship to reality, but who seemed able to test it. Deficits in the

capacity to organize thought are sometimes referred to as blocking or loose associations,

and are characteristic of the schizophrenias. Deficits in abstraction ability and self-

preservation also suggest psychosis in adults. Deficits in orientation and sensorium are

often indicative of a medical illness affecting the brain.

Deficits in certain ego functions are routinely found in severely sexually or physically

abused children, where powerful affects generated throughout childhood seem to have

eroded some functional development. Ego strengths, later described by Kernberg (1975),

include the capacities to control oral, sexual, and destructive impulses; to tolerate painful

affects without falling apart; and to prevent the eruption into consciousness of bizarre

symbolic fantasy. Synthetic functions, in contrast to autonomous functions, arise from the

development of the ego and serve the purpose of managing conflictual processes.

Defenses are an example of synthetic functions and serve the purpose of protecting the

conscious mind from awareness of forbidden impulses and thoughts. One purpose of ego

psychology has been to emphasize that there are mental functions that can be considered

to be basic, and not the derivatives of wishes, affects, or defenses. However, it is

important to note that autonomous ego functions can be secondarily affected because of

unconsious conflict. For example, a patient may have an hysterical amnesia (memory

being an autonomous function) because of intrapsychic conflict (wishing not to remember

because it is too painful).

Taken together, the above theories present a group of Meta-psychological Assumptions.

Therefore, the inclusive group of the different classical theories provides a cross-sectional

view of human mentation. There are six "points of view", five of which were described

by Freud and a sixth added by Hartmann. Unconscious processes can therefore be

evaluated from each of these six points of view. The "points of view are" are:

 Topographic
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 Dynamic (the theory of conflict)

 Economic (the theory of energy flow)

 Structural

 Genetic (propositions concerning origin and development of psychological functions) and

 Adaptational (psychological phenomena as it relates to the external world)

5. Conflict Theory

Conflict Theory is an update and revision of structural theory that does away with some

of the more arcane features of structural theory. Conflict theory looks at how emotional

symptoms and character traits are complex solutions to intrapsychic conflict.

Psychoanalysis: Mind and Meaning, New York: Psychoanalytic Quarterly Press. This

revision of Freud's structural theory dispenses with the concepts of a fixed id, ego and

superego, and instead posits unconscious and conscious conflict among wishes

(dependent, controlling, sexual, and aggressive), guilt and shame, emotions (especially

anxiety and depressive affect), and defensive operations that shut off from consciousness

some aspect of the others. Moreover, healthy functioning (adaptive) is also determined, to

a great extent, by resolutions of conflict. A major goal of modern conflict theorist analysts

is to attempt to change the balance of conflict through making aspects of the less adaptive

solutions.

6. Object Relations Theory

Object relations theory, which attempts to explain vicissitudes of human relationships

through a study of how internal representations of self and of others are structured. The

clinical problems that suggest object relations problems (usually developmental delays

throughout life) include disturbances in an individual's capacity to feel warmth, empathy,

trust, sense of security, identity stability, consistent emotional closeness, and stability in

relationships with chosen other human beings.. Concepts regarding internal

representations (also sometimes termed, "introjects," "self and object representations," or

"internalizations of self and other") although often attributed to Melanie Klein, were
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actually first mentioned by Sigmund Freud in his early concepts of drive theory. Freud's

1917 paper "Mourning and Melancholia", for example, hypothesized that unresolved grief

was caused by the survivor's internalized image of the deceased becoming fused with that

of the survivor, and then the survivor shifting unacceptable anger toward the deceased

onto the now complex self image. Vamik Volkan, in "Linking Objects and Linking

Phenomena," expanded on Freud's thoughts on this, describing the syndromes of

"Established pathological mourning" vs. "reactive depression" based on similar dynamics.

Melanie Klein's hypotheses regarding internalizations during the first year of life, leading

to paranoid and depressive positions, were later challenged by Rene Spitz, who divided

the first year of life into a coenesthetic phase of the first six months, and then a diacritic

phase for the second six months. Margaret Mahler, "The Psychological Birth of the

Human Infant") and her group, first in New York, then in Philadelphia, described distinct

phases and subphases of child development leading to "separation-individuation" during

the first three years of life, stressing the importance of constancy of parental figures, in

the face of the child's destructive aggression, to the child's internalizations, stability of

affect management, and ability to develop healthy autonomy. Later developers of the

theory of self and object constancy as it affects adult psychiatric problems such as

psychosis and borderline states have been John Frosch, Otto Kernberg, and Salman

Akhtar. Peter Blos described (1960, in a book called On Adolescence) how similar

separation-individuation struggles occur during adolescence, of course with a different

outcome from the first three years of life: the teen usually, eventually, leaves the parents'

house (this varies with the culture). During adolescence, Erik Erikson (1950-1960s)

described the "identity crisis," that involves identity-diffusion anxiety. In order for an

adult to be able to experience "Warm-ETHICS" (warmth, empathy, trust, holding

environment (Winnicott), identity, closeness, and stability) in relationships, 101

Defenses: How the Mind Shields Itself), the teenager must resolve the problems with

identity and redevelop self and object constancy.

7. Self Psychology

Self psychology, which emphasizes the development of a stable sense of self through

empathic contacts with other humans, and first of all with the maternal figure conceived

as "selfobject" was developed originally by Heinz Kohut, and has been elucidated by the
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Ornsteins and Arnold Goldberg. Marian Tolpin explicated the need for "transmuting

internalizations" (1971) during treatment, to correct what Kohut referred to as a

disturbance in the "self-object" internalizations from parents.

8. Lacanian Psychoanalysis

Lacanian psychoanalysis, which integrates psychoanalysis with semiotics and Hegelian

philosophy, is popular in France and Latin America. Lacanian psychoanalysis is a

departure from the traditional British and American psychoanalysis, which is

predominantly Ego psychology. Lacan frequently used the phrase "retourner Freud" in his

seminars and writings meaning "back to Freud" as he claimed that his theories were an

extension of Freud's own, contrary to those of Anna Freud, the Ego Psychology, object

relations and "self" theories. Lacan's first major contributions concern the "mirror stage",

the Real, the Imaginary and the Symbolic, and the claim the "unconscious is structured as

a language".

9. Feminist Theory of Psychoanalysis

Feminist theory of psychoanalysis, articulated mainly by Julia Kristeva (the "semiotic"

and "abjection"), Luce Irigaray (challenging "phallogocentrism") and Bracha Ettinger (the

"matrixial trans-subjectivity" and the "primal mother-phantasies"), is informed both by

Freud, Lacan and the object relations theory.

10. Interpersonal Psychoanalysis

Interpersonal psychoanalysis, which accents the nuances of interpersonal interactions,

was first introduced by Harry Stack Sullivan, MD, and developed further by Frieda

Fromm-Reichmann. It is the primary theory, still taught, at the William Alanson White

Center.
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11. Relational Psychoanalysis

Relational psychoanalysis, which combines interpersonal psychoanalysis with object-

relations theory and with Inter-subjective theory as critical for mental health, was

introduced by Stephen Mitchell. Relational psychoanalysis emphasizes how the

individual's personality is shaped by both real and imagined relationships with others, and

how these relationship patterns are re-enacted in the interactions between analyst and

patient. Fonagy and Target, in London, have propounded their view of the necessity of

helping certain detached, isolated patients, develop the capacity for "mentalization"

associated with thinking about relationships and themselves.

12. Modern Psychoanlaysis

Modern psychoanalysis, a body of theoretical and clinical knowledge developed by

Hyman Spotnitz and his colleagues, extended Freud's theories so as to make them

applicable to the full spectrum of emotional disorders. Modern psychoanalytic

interventions are primarily intended to provide an emotional-maturational communication

to the patient, rather than to promote intellectual insight. Although these theoretical

"schools" differ, most of them continue to stress the strong influence of unconscious

elements affecting people's mental lives. There has also been considerable work done on

consolidating elements of conflicting theory. As in all fields of medicine, there are some

persistent conflicts regarding specific causes of some syndromes, and disputes regarding

the best treatment techniques. Today psychoanalytic ideas are embedded in the culture,

especially in childcare, education, literary criticism, cultural studies, and in psychiatry,

particularly medical and non-medical psychotherapy. Though there is a mainstream of

evolved analytic ideas, there are groups who more specifically follow the precepts of one

or more of the later theoreticians. It also plays a role in literary analysis. See Archetypal

literary criticism.
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Topic : The Development Of Identity During Adulthood

Topic Objective:

At the end of this topic student would be able to:

 Introduce developmental psychology.

 Give the theoretical perspective of the application of developmetnalpsychology.

Definition/Overview:

Developmental Psychology: Developmental psychology, also known as human

development, is the scientific study of progressive psychological changes that occur in human

beings as they age. Originally concerned with infants and children, the field has expanded to

include adolescence and more recently, adult development, aging, and the entire life span.

Key Points:

1. Developmental Psychology

The field of developmental psychology examines change across a broad range of topics

including motor skills and other psycho-physiological processes, problem solving

abilities, conceptual understanding, language acquisition, moral understanding, and

identity formation. Developmental psychologists investigate key questions, such as

whether children are qualitatively different from adults or simply lack the experience that

adults draw upon. Two important issues concern the nature of development. One concerns

whether development occurs through the gradual accumulation of knowledge or through

shifts from one stage of thinking to another. The other concerns whether children are born

with innate knowledge or figure things out through experience. A third significant area of

research examines social contexts that affect development.
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Many theoretical perspectives attempt to explain development; among the most

prominent are: Jean Piaget's Stage Theory, Lev Vygotsky's Social Contextualism (and its

heirs Cultural Theory of Development of Michael Cole, and the Ecological Systems

Theory of Urie Bronfenbrenner), Albert Bandura's Social learning theory and the

information processing framework employed by cognitive psychology.To a lesser extent,

historical theories continue to provide a basis for additional research. Among them are

Erik Erikson's eight stages of psychosocial development and John B. Watson's and B. F.

Skinner's behaviorism (for more on behaviorism's role see Behavior analysis of child

development). Many other theories are prominent for their contributions to particular

aspects of development. For example, attachment theory describes kinds of interpersonal

relationships and Lawrence Kohlberg describes stages in moral reasoning. Human

development is also an area of study in education. One of the pioneers in defining the

stages of human development was Robert J. Havighurst. His major contribution was

defining the developmental tasks for six basic age groups.

Developmental psychology is concerned not only with describing the characteristics of

psychological change over time, but also seeks to explain the principles and internal

workings underlying these changes. Understanding these factors is aided by the use of

models. Developmental models are often computational, but they do not necessarily need

to be. A model must simply account for the means by which a process takes place. This is

sometimes done in reference to changes in the brain that may correspond to changes in

behavior over the course of the development. Computational accounts of development

often use either symbolic, connectionist (neural network), or dynamical systems models

to explain the mechanisms of development.

Adolescence is the period of life between the onset of puberty and the full commitment to

an adult social role, such as worker, parent, and/or citizen. It is the period known for the
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formation of personal and social identity and the discovery of moral purpose. Intelligence

is demonstrated through the logical use of symbols related to abstract concepts and formal

reasoning. A return to egocentric thought often occurs early in the period. Only 35%

develop the capacity to reason formally during adolescence or adulthood. [The adolescent

asks "Who am I? Who do I want to be?" Like toddlers, adolescents must explore, test

limits, become autonomous, and commit to an identity, or sense of self. Different roles,

behaviors and ideologies must be tried out to select an identity. Role confusion and

inability to choose vocation can result from a failure to achieve a sense of identity.

The person must learn how to form intimate relationships, both in friendship and love.

The development of this skill relies on the resolution of other stages. It may be hard to

establish intimacy if you haven't developed trust or a sense of identity. If this skill is not

learned the alternative is alienation, isolation, a fear of commitment and the inability to

depend on others.A related framework for studying this part of the life span is that of

Emerging adulthood, introduced in 2000 by Jeffrey Arnett. Scholars of emerging

adulthood are interested not only in relationship development (focusing on the role of

dating in helping individuals settle on a long-term spouse/partner), but also the

development of sociopolitical views and occupational choice.

A significant question in developmental psychology is the relationship between

innateness and environmental influence in regard to any particular aspect of development.

This is often referred to as "nature versus nurture" or nativism versus empiricism. A

nativist account of development would argue that the processes in question are innate,

that is, they are specified by the organism's genes. An empiricist perspective would argue

that those processes are acquired in interaction with the environment. Today

developmental psychologists rarely take such extreme positions with regard to most

aspects of development; rather they investigate, among many other things, the

relationship between innate and environmental influences. One of the ways in which this

relationship has been explored in recent years is through the emerging field of

evolutionary developmental psychology.One where this innateness debate has been

prominently portrayed is in research on language acquisition. A major question in this
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area is whether or not certain properties of human language are specified genetically or

can be acquired through learning. The nativist position argues that the input from

language is too impoverished for infants and children to acquire the structure of language.

Linguist Noam Chomsky asserts that, evidenced by the lack of sufficient information in

the language input, there is a universal grammar that applies to all human languages and

is pre-specified. This has led to the idea that there is a special cognitive module suited for

learning language, often called the language acquisition device.The empiricist position on

the issue of language acquisition suggests that the language input does provide the

necessary information required for learning the structure of language and that infants

acquire language through a process of statistical learning. From this perspective, language

can be acquired via general learning methods that also apply to other aspects of

development, such as perceptual learning. There is a great deal of evidence for

components of both the nativist and empiricist position, and this is a hotly debated

research topic in developmental psychology.On the other hand, Chomsky's critique of a

specific empiricist position on this issue, radical behaviorist Burrhus Frederic Skinner's

Verbal Behavior written in 1957, is widely considered among developmental

psychologists to have sparked the decline in influence of behaviorism and signaled the

beginning of the cognitive revolution in psychology.

In Section 3 of this course you will cover these topics:
The Development Of Intelligence And Cognition

Topic : The Development Of Intelligence And Cognition

Topic Objective:

At the end of this topic student would be able to:

 Introduce operational period in a persons life cycle.

 Give the importance of the four stages of a persons development.
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Definition/Overview:

Operational Period

The formal operational period is the fourth and final of the periods of cognitive development

in Piaget's theory. This stage, which follows the Concrete Operational stage, commences at

around 12 years of age (puberty) and continues into adulthood. It is characterized by

acquisition of the ability to think abstractly, reason logically and draw conclusions from the

information available. During this stage the young adult is able to understand such things as

love, "shades of gray", logical proofs, and values. Lucidly, biological factors may be traced to

this stage as it occurs during puberty (the time at which another period of neural pruning

occurs), marking the entry to adulthood in Physiology, cognition, moral judgement

(Kohlberg), Psychosexual development (Freud), and psychosocial development (Erikson).

Some two-thirds of people do not develop this form of reasoning fully enough that it becomes

their normal mode for cognition, and so they remain, even as adults, concrete operational

thinkers.

These four stages have been found to have the following characteristics:

 They apply to thought rather than children

 Although the timing may vary, the sequence of the stages does not.

 Universal (not culturally specific)

 Generalizable: the representational and logical operations available to the child should extend

to all kinds of concepts and content knowledge

 Stages are logically organized wholes

 Hierarchical nature of stage sequences (each successive stage incorporates elements of

previous stages, but is more differentiated and integrated)

Stages represent qualitative differences in modes of thinking, not merely quantitative

differences. Piagetians accounts of development have been challenged on several

grounds. First, as Piaget himself noted, development does not always progress in the

smooth manner his theory seems to predict. 'Decalage', or unpredicted gaps in the
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developmental progression, suggest that the stage model is at best a useful approximation.

More broadly, Piaget's theory is 'domain general', predicting that cognitive maturation

occurs concurrently across different domains of knowledge (such as mathematics, logic,

understanding of physics, of language, etc). However, more recent cognitive

developmentalists have been much influenced by trends in cognitive science away from

domain generality and towards domain specificity or modularity of mind, under which

different cognitive faculties may be largely independent of one another and thus develop

according to quite different time-tables. In this vein, many current cognitive

developmentalists argue that rather than being domain general learners, children come

equipped with domain specific theories, sometimes referred to as 'core knowledge', which

allows them to break into learning within that domain. For example, even young infants

appear to understand some basic principles of physics (e.g. that one object cannot pass

through another) and human intention (e.g. that a hand repeatedly reaching for an object

has that object, not just a particular path of motion, as its goal). These basic assumptions

may be the building block out of which more elaborate knowledge is constructed.

Psychologist's such as Vygotsky thought differently to Piaget and suggested that language

was more important than Piaget implied.

Key Points:

1. Preoperational Stage

The Preoperational stage is the second of four stages of cognitive development. By

observing sequences of play, Piaget was able to demonstrate that towards the end of the

second year a qualitatively new kind of psychological functioning occurs.
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2. (Pre) Operatory Thought

(Pre)Operatory Thought in Piagetian theory is any procedure for mentally acting on

objects. The hallmark of the preoperational stage is sparse and logically inadequate

mental operations. During this stage the child learns to use and to represent objects by

images and words, in other words they learn to use symbolic thinking. Thinking is still

egocentric: The child has difficulty taking the viewpoint of others. The child can classify

objects by a single feature: e.g. groups together all the red blocks regardless of shape or

all the square blocks regardless of color. According to Piaget, the Pre-Operational stage

of development follows the Sensorimotor stage and occurs between 27 years of age. In

this stage, children develop their language skills. They begin representing things with

words and images. However, they still use intuitive rather than logical reasoning. At the

beginning of this stage, they tend to be egocentric, that is, they are not aware that other

people do not think, know and perceive the same as them. Children have highly

imaginative minds at this time and actually assign emotions to inanimate objects. The

theory of mind is also critical to this stage.

The Preoperational Stage can be further broken down into the Preconceptual Stage and

the Intuitive Stage. The Preconceptual stage (2-4 years) is marked by egocentric thinking

and animistic thought. A child who displays animistic thought tends to assign living

attributes to inanimate objects, for example that a glass would feel pain if it were broken.

The Intuitive(4-7 years) stage is when children start employing mental activities to solve

problems and obtain goals but they are unaware of how they came to their conclusions.

For example a child is shown 7 dogs and 3 cats and asked if there are more dogs than

cats. The child would respond positively. However when asked if there are more dogs

than animals the child would once again respond positively. Such fundamental errors in

logic show the transition between intuitiveness in solving problems and true logical

reasoning acquired in later years when the child grows up. Piaget considered that children

primarily learn through imitation and play throughout these first two stages, as they build

up symbolic images through internalized activity.
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3. Concrete operational stage

The Concrete operational stage is the third of four stages of cognitive development in

Piaget's theory. This stage, which follows the Preoperational stage, occurs between the

ages of 7 and 11 years and is characterized by the appropriate use of logic. Important

processes during this stage are:

 Seriation: the ability to sort objects in an order according to size, shape, or any other

characteristic. For example, if given different-shaded objects they may make a color gradient.

 Classification: the ability to name and identify sets of objects according to appearance, size

or other characteristic, including the idea that one set of objects can include another.

 Decentering: where the child takes into account multiple aspects of a problem to solve it. For

example, the child will no longer perceive an exceptionally wide but short cup to contain less

than a normally-wide, taller cup.

 Reversibility: where the child understands that numbers or objects can be changed, then

returned to their original state. For this reason, a child will be able to rapidly determine that if

4+4 equals 8, 8−4 will equal 4, the original quantity.

 Conservation: understanding that quantity, length or number of items is unrelated to the

arrangement or appearance of the object or items. For instance, when a child is presented

with two equally-sized, full cups they will be able to discern that if water is transferred to a

pitcher it will conserve the quantity and be equal to the other filled cup.

 Elimination of Egocentrism: the ability to view things from another's perspective (even if

they think incorrectly). For instance, show a child a comic in which Jane puts a doll under a

box, leaves the room, and then Melissa moves the doll to a drawer, and Jane comes back. A

child in the concrete operations stage will say that Jane will still think it's under the box even

though the child knows it is in the drawer.

Children in this stage can, however, only solve problems that apply to actual (concrete)

objects or events, and not abstract concepts or hypothetical tasks.

In Section 4 of this course you will cover these topics:
Learning Styles

Behaviorism

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

29
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



SOCIAL PHYCHOLOGY OF ADULT LEARNING

Topic : Learning Styles

Topic Objective :

At the end of this topic student would be able to:

 Introduce learning styles.

 Give the importance of Kolb Learning Style Inventory

 Discuss the four types of learning styles.

Definition/Overview:

Learning Style: A learning style is the method of educating, particular to an individual that

is presumed to allow that individual to learn best. It is commonly believed that most people

favor some particular method of interacting with, taking in, and processing stimuli or

information. Based on this concept, the idea of individualized "learning styles" originated in

the 1970s, and has gained popularity in recent years. It has been proposed that teachers

should assess the learning styles of their students and adapt their classroom methods to best

fit each. Over 80 learning style models have been proposed, each consisting of at least two

different styles.

Key Points:

1. Kolb Learning Style Inventory

This model, developed by Dr. David A. Kolb, is built upon the concept that learning

preferences can be described using two continuums: active experimentation-reflective

observation and abstract conceptualization-concrete experience. The result is four types

of learning styles:
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Converging: the decision maker (active experimentation-abstract conceptualization)

Accommodating: the do-er (active experimentation-concrete experience)

Assimilating: the planner (reflective observation-abstract conceptualization)

Diverging: the creator (reflective observation-concrete experience)

The LSI is designed to determine an individual's learning preference through a short

series of questions.

2. Other models

Aiming to explain why aptitude tests, school grades, and classroom performance often

fail to identify real ability, Robert J. Sternberg listed various cognitive dimensions in his

book Thinking Styles (1997). Several other models are also often used when researching

learning styles. This includes the Myers Briggs Type Indicator (MBTI), Howard

Gardner's Multiple Intelligence Model and the DISC assessment. Jackson's

neuropsychological model of learning in personality argues Sensation Seeking provides a

core biological drive of curiousity, learning and exploration. A high drive to explore leads

to dysfunctional learning consequences unless cognitions such as goal orientation, deep

learning and emotional intelligence re-express it in more complex ways to achieve

functional outcomes such as high work performance. Evidence for this model is allegedly

impressive (Jackson, 2005; Jackson, in press; Jackson, Hobman, Jimmieson & Martin, in

press; O'Connor & Jackson, 2008) but remains unverified by independent research.
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3. Assessment Instruments

Instruments (usually questionnaires) used to identify learning styles include Kolb's

Learning Styles Inventory, Fleming's VARK Learning Style Test, Jackson's Learning

Styles Profiler (LSP), and the NLP meta programs based iWAM questionnaire. Many

other tests have gathered popularity and various levels of credibility among students and

teachers.Learning-styles theories have been criticized by many. Some psychologists and

neuroscientists have questioned the scientific basis for these models and the theories on

which they are based. Many educational psychologists believe that there is little evidence

for the efficacy of most learning style models, and furthermore, that the models often rest

on dubious theoretical grounds. According to Stahl, there has been an "utter failure to find

that assessing children's learning styles and matching to instructional methods has any

effect on their learning."

A non-peer-reviewed literature review by authors from the University of Newcastle upon

Tyne identified 71 different theories of learning style. This report, published in 2004,

criticized most of the main instruments used to identify an individual's learning style. In

conducting the review, Coffield and his colleagues selected 13 of the most influential

models for closer study, including most of the models cited on this page. They examined

the theoretical origins and terms of each model, and the instrument that was purported to

assess types of learning style defined by the model. They analyzed the claims made by the

author(s), external studies of these claims, and independent empirical evidence of the

relationship between the 'learning style' identified by the instrument and students' actual

learning. Coffield's team found that none of the most popular learning style theories had

been adequately validated through independent research, leading to the conclusion that

the idea of a learning cycle, the consistency of visual, auditory and kinaesthetic

preferences and the value of matching teaching and learning styles were all "highly

questionable."

One of the most widely-known theories assessed by Coffield's team was the learning

styles model of Dunn and Dunn, a VAK model.This model is widely used in schools in
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the United States, and 177 articles have been published in peer-reviewed journals

referring to this model. The conclusion of Coffield et al. was as follows:

Despite a large and evolving research programme, forceful claims made for impact

are questionable because of limitations in many of the supporting studies and the lack

of independent research on the model.

In contrast, a 2005 report provided evidence confirming the validity of Dunn and Dunn's

model, concluding that "matching students learning-style preferences with

complementary instruction improved academic achievement and student attitudes toward

learning." This meta-analysis, made by one of Rita Dunn's students, does not take account

of the previous criticism on the research.

4. Coffield's critique of Gregorc's Style Delineator

Coffield's team claimed that another model, Gregorc's Style Delineator (GSD), was

"theoretically and psychometrically flawed" and "not suitable for the assessment of

individuals."

5. Other critiques of learning styles models

Coffield and colleagues are not alone in their judgement. Demos, a UK think tank,

published a report on learning styles prepared by a group chaired by David Hargreaves

that included Usha Goswami from Cambridge University and David Wood from the

University of Nottingham. The Demos report said that the evidence for learning styles

was "highly variable", and that practitioners were "not by any means frank about the

evidence for their work." Cautioning against interpreting neuropsychological research as

supporting the applicability of learning style theory, John Geake, Professor of Education

at the UK's Oxford Brookes University, and a research collaborator with Oxford
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University's Centre for Functional Magnetic Resonance Imaging of the Brain, commented

that;

We need to take extreme care when moving from the lab to the classroom. We do

remember things visually and aurally, but information isn't defined by how it was

received

Topic : Behaviorism

Topic Objective:

At the end of this topic student would be able to:

 Introduce the term behaviorism.

 Give the importance of various branches of behaviorism.

Definition/Overview:

Behaviorism: Behaviorism or Behaviourism, also called the learning perspective, is a

philosophy of psychology based on the proposition that all things which organisms do

including acting, thinking and feeling can and should be regarded as behaviors.

Key Points:

1. Behaviorism

The school of psychology maintains that behaviors as such can be described scientifically

without recourse either to internal physiological events or to hypothetical constructs such
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as the mind. Behaviorism comprises the position that all theories should have

observational correlates but that there are no philosophical differences between publicly

observable processes (such as actions) and privately observable processes (such as

thinking and feeling).From early psychology in the 19th century, the behaviorist school of

thought ran concurrently and shared commonalities with the psychoanalytic and Gestalt

movements in psychology into the 20th century; but also differed from the mental

philosophy of the Gestalt psychologists in critical ways. Its main influences were Ivan

Pavlov, who investigated classical conditioning, Edward Lee Thorndike, John B. Watson

who rejected introspective methods and sought to restrict psychology to experimental

methods, and B.F. Skinner who conducted research on operant conditioning. In the

second half of the twentieth century, behaviorism was largely eclipsed as a result of the

cognitive revolution.

There is no classification generally agreed upon, but some titles given to the various

branches of behaviorism include:

 Classical: The behaviorism of Watson; the objective study of behavior; no mental life, no

internal states; thought is covert speech.

 Methodological: The objective study of third-person behavior; the data of psychology must

be inter-subjectively verifiable; no theoretical prescriptions. It has been absorbed into general

experimental and cognitive psychology.

 Radical: Skinner's behaviorism; is considered radical since it expands behavioral principles

to processes within the organism; in contrast to methodological behaviorism; not mechanistic

or reductionist; hypothetical (mentalistic) internal states are not considered causes of

behavior, phenomena must be observable at least to the individual experiencing them.

Willard Van Orman Quine used many of radical behaviorism's ideas in his study of knowing

and language.

 Logical: Established by Oxford philosopher Gilbert Ryle in his book The Concept of Mind

(1949).

 Teleological: Post-Skinnerian, purposive, close to microeconomics.

 Theoretical: Post-Skinnerian, accepts observable internal states ("within the skin" once

meant "unobservable", but with modern technology we are not so constrained); dynamic, but

eclectic in choice of theoretical structures, emphasizes parsimony.
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 Biological: Post-Skinnerian, centered on perceptual and motor modules of behavior, theory

of behavior systems.

 Inter behaviorism: Founded by J. R. Kantor before Skinner's writings and currently worked

by L. Hayes; E. Ribes; and S. Bijou. centered in the inter behavior of organisms, field theory

of behavior; emphasis on human behavior.

B.F Skinner was influential in defining radical behaviorism, a philosophy codifying the

basis of his school of research (named the Experimental Analysis of Behavior, or EAB.)

While EAB differs from other approaches to behavioral research on numerous

methodological and theoretical points, radical behaviorism departs from methodological

behaviorism most notably in accepting treatment of feelings, states of mind and

introspection as existent and scientifically treatable. This is done by identifying them as

something non-dualistic, and here Skinner takes a divide-and-conquer approach, with

some instances being identified with bodily conditions or behavior, and others getting a

more extended 'analysis' in terms of behavior. However, radical behaviorism stops short

of identifying feelings as causes of behavior. Among other points of difference were a

rejection of the reflex as a model of all behavior and a defense of a science of behavior

complementary to but independent of physiology. Radical behaviorism has considerable

overlap with other western philosophical positions such as American pragmatism.

This essentially philosophical position gained strength from the success of Skinner's early

experimental work with rats and pigeons, summarized in his books The Behavior of

Organisms and Schedules of Reinforcement. Of particular importance was his concept of

the operant response, of which the canonical example was the rat's lever-press. In contrast

with the idea of a physiological or reflex response, an operant is a class of structurally

distinct but functionally equivalent responses. For example, while a rat might press a

lever with its left paw or its right paw or its tail, all of these responses operate on the

world in the same way and have a common consequence. Operants are often thought of as

species of responses, where the individuals differ but the class coheres in its function--

shared consequences with operants and reproductive success with species. This is a clear

distinction between Skinner's theory and S-R theory. Skinner's empirical work expanded
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on earlier research on trial-and-error learning by researchers such as Thorndike and

Guthrie with both conceptual reformulations Thorndike's notion of a stimulus-response

'association' or 'connection' was abandoned and methodological ones the use of the 'free

operant', so called because the animal was now permitted to respond at its own rate rather

than in a series of trials determined by the experimenter procedures. With this method,

Skinner carried out substantial experimental work on the effects of different schedules

and rates of reinforcement on the rates of operant responses made by rats and pigeons. He

achieved remarkable success in training animals to perform unexpected responses, and to

emit large numbers of responses, and to demonstrate much empirical regularity at the

purely behavioral level. This lent some credibility to his conceptual analysis. It is largely

his conceptual analysis that made his work much more rigorous than his peers, a point

which can be seen clearly in his seminal work Are Theories of Learning Necessary? in

which he criticizes what he viewed to be theoretical weaknesses then common in the

study of psychology.

As Skinner turned from experimental work to concentrate on the philosophical

underpinnings of a science of behavior, his attention turned to human language with

Verbal Behavior and other language-related publications; Verbal Behavior laid out a

vocabulary and theory for functional analysis of verbal behavior, and was strongly

criticized in a review by Noam Chomsky. Skinner did not respond in detail but claimed

that Chomsky failed to understand his ideas, and the disagreements between the two and

the theories involved have been further discussed. What was important for a behaviorist's

analysis of human behavior was not language acquisition so much as the interaction

between language and overt behavior. In an essay republished in his 1969 book

Contingencies of Reinforcement, Skinner took the view that humans could construct

linguistic stimuli that would then acquire control over their behavior in the same way that

external stimuli could. The possibility of such "instructional control" over behavior meant

that contingencies of reinforcement would not always produce the same effects on human

behavior as they reliably do in other animals. The focus of a radical behaviorist analysis

of human behavior therefore shifted to an attempt to understand the interaction between

instructional control and contingency control, and also to understand the behavioral
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processes that determine what instructions are constructed and what control they acquire

over behavior.

Skinner's view of behavior is most often characterized as a "molecular" view of behavior;

that is, each behavior can be decomposed into atomistic parts or molecules. This view is

inaccurate when one considers his complete description of behavior as delineated in the

1981 article, Selection by Consequences and many other works. Skinner claims that a

complete account of behavior has involved an understanding of selection history at three

levels: biology (the natural selection or phylogeny of the animal); behavior (the

reinforcement history or ontogeny of the behavioral repertoire of the animal); and for

some species, culture (the cultural practices of the social group to which the animal

belongs). This whole organism, with all those histories, then interacts with its

environment. He often described even his own behavior as a product of his phylogenetic

history, his reinforcement history (which includes the learning of cultural practices)

interacting with the environment at the moment. Molar behaviorists, such as Howard

Rachlin argue that behavior can not be understood by focusing on events in the moment.

That is, they argue that a behavior can be understood best in terms of the ultimate cause

of history and that molecular behaviorist are committing a fallacy by inventing a fictitious

proximal cause for behavior. Molar behaviorists argue that standard molecular constructs

such as "associative strength" are such fictitious proximal causes that simply take the

place of molar variables such as rate of reinforcement. Thus, a molar behaviorist would

define a behavior such as loving someone as exhibiting a pattern of loving behavior over

time, there is no known proximal cause of loving behavior, only a history of behaviors (of

which the current behavior might be an example of) that can be summarized as love.

Molectular behaviorists use notions from Melioration theory, Negative power function

discounting or additive versions of negative power function discounting.

Behaviorism is a psychological movement that can be compared with philosophy of

mind. The basic premise of radical behaviorism is that the study of behavior should be a

natural science, such as chemistry or physics, without any reference to hypothetical inner

states of organisms as causes for their behavior. A modern example of such analysis
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would be Fantino and colleagues work on behavioral approaches to reasoning. Other

varieties, such as theoretical behaviorism, permit internal states, but do not require them

to be mental or have any relation to subjective experience. Behaviorism takes a functional

view of behavior. There are points of view within analytic philosophy that have called

themselves, or have been called by others, behaviorist. In logical behaviorism (as held,

e.g., by Rudolf Carnap and Carl Hempel), the meaning of psychological statements are

their verification conditions, which consist of performed overt behavior. W. V. Quine

made use of a type of behaviorism, influenced by some of Skinner's ideas, in his own

work on language. Gilbert Ryle defended a distinct strain of philosophical behaviorism,

sketched in his book The Concept of Mind. Ryle's central claim was that instances of

dualism frequently represented 'category mistakes,' and hence that they were really

misunderstandings of the use of ordinary language. Daniel Dennett likewise

acknowledges himself to be a type of behaviorist. It is sometimes argued that Ludwig

Wittgenstein defended a behaviorist position, but while there are important relations

between his thought and behaviorism, the claim that he was a behaviorist is quite

controversial (e.g., the Beetle in a box argument). Mathematician Alan Turing is also

sometimes considered a behaviorist, but he himself did not make this identification.

In Section 5 of this course you will cover these topics:
Group Dynamics And The Group Facilitator

Critical Awareness

Psychology As A Foundation Discipline In Adult Education

Topic : Group Dynamics And The Group Facilitator

Topic Objective:

At the end of this topic student would be able to:

 Introduce the term group dynamics.

 Give the importance of group dynamics as a form of group therapy.

 Discuss the role and skills of facilitator in group therapy.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

39
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



SOCIAL PHYCHOLOGY OF ADULT LEARNING

Definition/Overview:

Group Dynamics: Group dynamics is the study of groups, and also a general term for group

processes. Relevant to the fields of psychology, sociology, and communication studies, a

group is two or more individuals who are connected to each other by social relationships.

Because they interact and influence each other, groups develop a number of dynamic

processes that separate them from a random collection of individuals. These processes

include norms, roles, relations, development, need to belong, social influence, and effects on

behavior. The field of group dynamics is primarily concerned with small group behavior.

Groups may be classified as aggregate, primary, secondary and category groups.

Key Points:

1. Group Dynamics

Group dynamics form a basis for group therapy, often with therapeutic approaches that

are often formed of groups such as family therapy and the expressive therapies.

Politicians and salesmen may use their knowledge of the principles of group dynamics to

aid their cause. Increasingly, group dynamics are becoming of particular interest because

of online; social interaction made possible by the agile software development which puts

emphasis on people rather than processes has been interested in Group Dynamics. It is

then known that some agile practices (Collective Code Ownership and pair programming)

must be taken with care because developers in a team-rewarded team will eventually try

to match their efforts to the average of what they think their teammates are doing.
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2. Role of Facilitator

A facilitator is someone who helps a group of people understand their common objectives

and assists them to plan to achieve them without taking a particular position in the

discussion. The facilitator will try to assist the group in achieving a consensus on any

disagreements that preexist or emerge in the meeting so that it has a strong basis for

future action. The role has been likened to that of a midwife who assists in the process of

creation but is not the producer of the end result. The facilitator's job is to support

everyone to do their best thinking. To do this, the facilitator encourages full participation,

promotes mutual understanding and cultivates shared responsibility. By supporting

everyone to do their best thinking, a facilitator enables group members to search for

inclusive solutions and build sustainable agreements.

3. Skills of Facilitator

The basic skills of a facilitator are about following good meeting practices: timekeeping,

following an agreed-upon agenda, and keeping a clear record. The higher-order skills

involve watching the group and its individuals in light of group process and dynamics. In

addition, facilitators also need a variety of listening skills including ability to paraphrase;

stack a conversation; draw people out; balance participation; and make space for more

reticent group members. It is critical to the facilitator's role to have the knowledge and

skill to be able to intervene in a way that adds to the group's creativity rather than taking

away from it. A successful facilitator embodies respect for others and a watchful

awareness of the many layers of reality in a human group. In the event that a consensus

cannot be reached then the facilitator would assist the group in understanding the

differences that divide it.

4. Assisting a Meeting

Some of the things facilitators do to assist a meeting:

 Codifying the purpose, scope, and deliverables of the meeting or workshop
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 Coming prepared with a variety of group facilitation and dialogue tools that the facilitator is

skilled in and can employ in difficult moments

 Keeping the group on track to achieve its goals in the time allotted

 Either providing the group or helping the group decide what ground rules it should follow

and reminding them of these when they are not followed

 Reminding the group of the objectives or deliverables of the meeting or session

 Setting up a safe environment where members feel comfortable contributing ideas

 Guiding the group through processes designed to help them listen to each other and create

solutions together

 Asking open-ended questions that stimulate thinking

 Tentatively paraphrasing or repeating verbatim individual contributions to confirm

understanding and ensure they are heard by the whole group

 Tentatively summarizing a recent part of the discussion

 Offering a possible wording for an unspoken question that may currently beset the group

 Ensuring the group doesn't settle for the first thing that they can agree on because they find it

painful to go on disagreeing with each other

 Offering opportunities for less forceful members to come forward with contributions

 Ensuring that actions agreed by the group to carry out its decisions are written up in a large

script on the wall for all to see and are assigned to individuals

 Evaluating the performance of the meeting to assist in continuous improvement

Topic : Critical Awareness

Topic Objective:

At the end of this topic student would be able to:

 Introduce the term self awareness.

 Give the importance of Lockes Personal Identity

 Discuss the term self-consciousness in the field of psychology.
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Definition/Overview:

Self Awareness: Self-awareness is the explicit understanding that one exists. Furthermore, it

includes the concept that one exists as an individual, separate from other people, with private

thoughts. It may also include the understanding that other people are similarly self-aware.

Self-consciousness is credited only with the development of identity. In an epistemological

sense, self-consciousness is a personal understanding of the very core of one's own identity. It

is during periods of self-consciousness that people get the closest to knowing themselves

objectively.

Key Points:

1. Self-Consciousness

Jean Paul Sartre describes self-consciousness as being "non-positional", in that it is not

from any location in particular.Self-consciousness plays a large role in behavior, as it is

common to act differently when people "lose one's self in a crowd". It is the basis for

human traits, such as accountability and conscientiousness. Self-consciousness affects

people in varying degrees, as some people self-monitor (or scrutinize) themselves more

than others. Different cultures vary in the importance they place on self-consciousness.

John Locke's chapter XXVII "On Identity and Diversity" in An Essay Concerning Human

Understanding (1689) has been said to be one of the first modern conceptualizations of

consciousness as the repeated self-identification of oneself, through which moral

responsibility could be attributed to the subject - and therefore punishment and guiltiness

justified, as would critics such as Nietzsche point out. John Locke does not use the terms

self-awareness or self-consciousness though.
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2. Lockes Personal Identity

According to Locke, personal identity (the self) "depends on consciousness, not on

substance" nor on the retardedness of its soul. We are the same person to the extent that

we are conscious of our past and future thoughts and actions in the same way as we are

conscious of our present thoughts and actions. If consciousness is this "thought" which

doubles all thoughts, then personal identity is only founded on the repeated act of

consciousness: "This may show us wherein personal identity consists: not in the identity

of substance, but... in the identity of consciousness". For example, one may claim to be a

reincarnation of Plato, therefore having the same soul. However, one would be the same

person as Plato only if one had the same consciousness of Plato's thoughts and actions

that he himself did. Therefore, self-identity is not based on the soul. One soul may have

various personalities. Self-identity is not founded either on the body or the substance,

argues Locke, as the substance may change while the person remains the same: "animal

identity is preserved in identity of life, and not of substance", as the body of the animal

grows and changes during its life. Take for example a prince's soul which enters the body

of a cobbler: to all exterior eyes, the cobbler would remain a cobbler. But to the prince

himself, the cobbler would be himself, as he would be conscious of the prince's thoughts

and acts, and not of the cobbler's life. A prince's consciousness in a cobbler body: thus the

cobbler is, in fact, a prince. But this interesting border-case leads to this problematic

thought that since personal identity is based on consciousness, and that only oneself can

be aware of his consciousness, exterior human judges may never know if they really are

judging - and punishing - the same person, or simply the same body. In other words,

Locke argues that you may be judged only for the acts of your body, as this is what is

apparent to all but God; however, you are in truth only responsible for the acts for which

you are conscious. This forms the basis of the insanity defense: one can't be held

accountable for acts from which one was unconscious - and therefore leads to interesting

philosophical questions:

"personal identity consists [not in the identity of substance] but in the identity of

consciousness, wherein if Socrates and the present mayor of Queenborough agree,

they are the same person: if the same Socrates waking and sleeping do not partake of

the same consciousness, Socrates waking and sleeping is not the same person. And to

punish Socrates waking for what sleeping Socrates thought, and waking Socrates was
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never conscious of, would be no more right, than to punish one twin for what his

brother-twin did, whereof he knew nothing, because their outsides were so like, that

they could not be distinguished; for such twins have been seen."

Or again:

"PERSON, as I take it, is the name for this self. Wherever a man finds what he calls

himself, there, I think, another may say is the same person. It is a forensic term,

appropriating actions and their merit; and so belong only to intelligent agents,

capable of a law, and happiness, and misery. This personality extends itself beyond

present existence to what is past, only by consciousness, --whereby it becomes

concerned and accountable; owns and imputes to itself past actions, just upon the

same ground and for the same reason as it does the present. All which is founded in a

concern for happiness, the unavoidable concomitant of consciousness; that which is

conscious of pleasure and pain, desiring that that self that is conscious should be

happy. And therefore whatever past actions it cannot reconcile or APPROPRIATE to

that present self by consciousness, it can be no more concerned in it than if they had

never been done: and to receive pleasure or pain, i.e. reward or punishment, on the

account of any such action, is all one as to be made happy or miserable in its first

being, without any demerit at all. For, supposing a MAN punished now for what he

had done in another life, whereof he could be made to have no consciousness at all,

what difference is there between that punishment and being CREATED miserable?

And therefore, conformable to this, the apostle tells us, that, at the great day, when

every one shall 'receive according to his doings, the secrets of all hearts shall be laid

open.' The sentence shall be justified by the consciousness all person shall have, that

THEY THEMSELVES, in what bodies soever they appear, or what substances soever

that consciousness adheres to, are the SAME that committed those actions, and

deserve that punishment for them."

Henceforth, Locke's conception of personal identity founds it not on the substance or the

body, but in the "same continued consciousness", which is also distinct from the soul
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since the soul may have no consciousness of itself (as in reincarnation). He creates a third

term between the soul and the body - and Locke's thought may certainly be meditated by

those who, following a scientist ideology, would identify too quickly the brain to

consciousness. For the brain, as the body and as any substance, may change, while

consciousness remains the same. Therefore personal identity is not in the brain, but in

consciousness. However, Locke's theory also reveals his debt to theology and to

Apocalyptic "great day", which by advance excuse any failings of human justice and

therefore humanity's miserable state.

Topic : Psychology As A Foundation Discipline In Adult Education

Topic Objective:

At the end of this topic student would be able to:

 Introduce the term education.

 Give the importance of life long learning.

Definition/Overview:

Education: Higher education, also called tertiary, third stage or post secondary education, is

the non-compulsory educational level following the completion of a school providing a

secondary education, such as a high school, secondary school, or gymnasium. Tertiary

education is normally taken to include undergraduate and postgraduate education, as well as

vocational education and training. Colleges and universities are the main institutions that

provide tertiary education. Collectively, these are sometimes known as tertiary institutions.

Tertiary education generally results in the receipt of certificates, diplomas, or academic

degrees. Higher education includes teaching, research and social services activities of

universities, and within the realm of teaching, it includes both the undergraduate level

(sometimes referred to as tertiary education) and the graduate (or postgraduate) level

(sometimes referred to as graduate school). Higher education in that country generally

involves work towards a degree-level or foundation degree qualification. In most developed
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countries a high proportion of the population (up to 50%) now enter higher education at

some time in their lives. Higher education is therefore very important to national economies,

both as a significant industry in its own right, and as a source of trained and educated

personnel for the rest of the economy. Lifelong, or adult, education has become widespread

in many countries. Adult education takes on many forms, from formal class-based learning to

self-directed learning.

Key Points:

1. Life Long Learning

Lifelong learning is the concept that "It's never too soon or too late for learning", a

philosophy that has taken root in a whole host of different organisations. Lifelong

learning is attitudinal; that one can and should be open to new ideas, decisions, skills or

behaviours. Lifelong learning throws the axiom "You can't teach old dog new tricks" out

the door. Lifelong learning sees citizens provided with learning opportunities at all ages

and in numerous contexts: at work, at home and through leisure activities, not just

through formal channels such as school and higher education. Lifelong education is a

form of pedagogy often accomplished through distance learning or e-learning, continuing

education, home schooling or correspondence courses. It also includes postgraduate

programmes for those who want to improve their qualifications, bring their skills up to

date or retrain for a new line of work. Internal corporate training has similar goals, with

the concept of lifelong learning used by organisations to promote a more dynamic

employee base, better able to react in an agile manner to a rapidly changing climate. In

later life, especially in retirement, continued learning takes diverse forms, crossing

traditional academic bounds and including recreational activities. One of the reasons why

lifelong education has become so important is the acceleration of scientific and

technological progress. Despite the increased duration of primary, secondary and

university education (14-18 years depending on the country), the knowledge and skills

acquired there are usually not sufficient for a professional career spanning three or four

decades. The European Union adopted a Communication in October 2006 entitled "It's
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never too late to learn". This document suggests lifelong learning to be the core of the

ambitious Lisbon 2010-process, in which the whole of the European Union should

become a learning area.

In India and elsewhere, the "University of the Third Age" (U3A) provides an example of

the almost spontaneous emergence of autonomous learning groups accessing the expertise

of their own members in the pursuit of knowledge and shared experience. No prior

qualifications and no subsequent certificates feature in this approach to learning for its

own sake and, as participants testify, engagement in this type of learning in later life can

indeed 'prolong active life'. For those who can't physically attend these autonomous

learning groups, a virtual U3A, U3A Online, is open to isolated older people from any

country. In Sweden the concept of "study circles", an idea launched almost a century ago,

still represents a large portion of the adult education provision. The concept has since

spread, and is a common practice in for instance Finland as well. A study circle is one of

the most democratic forms of learning environment created. There are no teachers, the

group decides themselves the content and scope as well as the method to use.Sometimes

lifelong learning aims to provide educational opportunities outside standard educational

systems which can be cost-prohibitive, if available at all. On the other hand, formal

administrative units devoted to this discipline exist in a number of universities. For

example, the 'Academy of Lifelong Learning' is an administrative unit within the

University-wide 'Professional and Continuing Studies' unit at the University of Delaware.

Another example is the Jagiellonian University Extension (Wszechnica Uniwersytetu

Jagiellonskiego), which is one of the most comprehensive Polish centers for lifelong

learning (open learning, organizational learning, community learning).In recent years

'Lifelong Learning' has been adopted in the UK as an umbrella term for post-compulsory

education that falls outside of the UK Higher Education system - Further Education,

Community Education, Work-based Learning and similar voluntary, public sector and

commercial settings.
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