
“Introduction to Inclusion”.

In Section 1 of this course you will cover these topics:
Understanding Inclusion

Understanding The Diverse Educational Strengths And Challenges Of Students With
Disabilities

Understanding The Diverse Educational Strengths And Challenges Of Students Who
Challenge Schools

Topic : Understanding Inclusion

Topic Objective:

At the end of this topic student would be able to:

 Special Education Defined

 Inclusion

 The No Child Left Behind Act

 Individuals with Disabilities Education Act

Definition/Overview:

This topic introduces the concepts of special education, inclusion, and the least restrictive

environment; the philosophical principles that guide this book; the factors that contributed to

the growth of inclusion; and the current research on the impact of inclusion on students,

teachers, and families. Topic 1 also describes the legal mandates that shaped special

education.

Key Points:

1. Special Education Defined

Special education involves delivering and monitoring a specially designed and

coordinated set of comprehensive, research-based instructional and assessment practices

and related services to students with learning, behavioral, emotional, physical, health, or

sensory disabilities. Special education is the individually planned and systematically
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monitored arrangement of teaching procedures, adapted equipment and materials,

accessible settings, and other interventions designed to help learners with special needs

achieve a higher level of personal self-sufficiency and success in school and community

than would be available if the student were only given access to a typical classroom

education.

Students with special needs, such as learning differences, mental health issues, specific

disabilities (physical or developmental), and giftedness are those whose needs are

addressed within the classroom setting. However generally, the term "special education"

refers specifically to students with learning disabilities, mental conditions, and other

disabling conditions. Beginning in 1952, Civitans were the first to provide widespread

training for teachers of developmentally disabled children.

Special education involves delivering and monitoring a specially designed and

coordinated set of comprehensive, research-based instructional and assessment practices

and related services. These instructional practices and services are tailored to identify and

address the individual needs and strengths of students, to enhance their educational,

social, behavioral and physical development, and to foster equity and access to all aspects

of society.

2. Inclusion

Inclusion is a philosophy that brings diverse students, families, educators, and community

members together to create schools and other social institutions based on acceptance,

belonging, and community.

Inclusion is a term used by people with disabilities and other disability rights advocates

for the idea that all people should freely, openly and without pity accommodate any

person with a disability without restrictions or limitations of any kind.

While mainstreaming is limited to putting a person with a disability next to typical

people, in hope that each will adapt to and learn about the other. Inclusion argues that the

whole of society, its physical accessibility, and its social attitudes should exist with

universal design in mind, thus ending physical marginalization by ending the idea that a

body that is different is incapable of self-management. Although the concept of inclusion

began as a way to ensure that disabled children were educated at the same school they
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would have attended if not disabled, inclusion today is considered an all-encompassing

practice of ensuring that people of differing abilities belong, are engaged, and are

connected to the goals and objectives of the whole wider society.

Inclusion is a philosophy that brings students, families, educators, and community

members together to create schools based on acceptance, belonging, and community.

Inclusive schools welcome, acknowledge, affirm, and celebrate the value of all learners

by educating them together in high-quality, age-appropriate general education classrooms

in their neighborhood schools. Whereas mainstreaming can be viewed as either part-time

or full-time placement based on a students readiness for placement in the general

education setting, inclusion is thought of as full-time placement in the general education

setting based on the belief that all students have the right to be educated in general

education classrooms.

2.1 Impact of Inclusion

Research on the impact of inclusion is inconclusive and offers a variety of

perspectives. Some studies suggest that inclusion often results in positive academic

and social outcomes for students with disabilities; other studies indicate that some

students with disabilities do not receive the instructional modifications they need to

benefit from inclusion. Studies suggest that students without disabilities are not

harmed academically by an inclusive education and that they benefit socially.

General and special educators have mixed reactions to inclusion. Their attitudes are

related to their efficacy in implementing inclusion, which in turn depends on the

administrative support, resources, time, and training they receive to implement

effective inclusion programs. The attitudes and reactions of families of children with

and without disabilities to inclusion are complex, multidimensional, and affected by

many interacting variables.

3. The No Child Left Behind Act

The No Child Left Behind Act of 2001, often abbreviated in print as NCLB and

sometimes shortened in pronunciation to "nickelbee", is a United Statesfederal law (Act

of Congress) that was originally proposed by President George W. Bush on January 23,

2001, immediately after taking office. Congress based its legislation on this "blueprint"

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

3
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



proposed by the President. The legislation was co-Authored by Representatives John

Boehner (R-OH) and George Miller (D-CA) and Senators Judd Gregg (R-NH) and

Edward Kennedy (D-MA), and signed by President Bush. The law reauthorized a number

of federal programs aiming to improve the performance of U.S. primary and secondary

schools by increasing the standards of accountability for states, school districts, and

schools, as well as providing parents more flexibility in choosing which schools their

children will attend. The effectiveness and desirability of NCLB's measures are hotly

debated. A primary criticism asserts that NCLB could reduce effective instruction and

student learning because it may cause states to lower achievement goals and motivate

teachers to "teach to the test." A primary supportive claim asserts that systematic testing

provides data that shed light on which schools are not teaching basic skills effectively, so

that interventions can be made to improve outcomes for all students while reducing the

achievement gap for disadvantaged and disabled students. The practice of giving all

students the same test, under the same conditions, has been accused of inherent cultural

bias because different cultures may value different skills. It also may conflict with the

Individuals with Disabilities Education Act (IDEA), which states that schools must

accommodate disabled students. For example, it is normally acceptable for visually

impaired students to be read test material aloud. However, on a NCLB-mandated test, a

group of blind students had their scores invalidated (reported as zeros) because the testing

protocol did not specifically allow for test readers to speak.

 Holds schools accountable for ALL students

 Measures accountability through a variety of measures, but large-scale assessment (testing) is

often most visible form of measurement

 Imposes sanctions on schools for not making Adequate Yearly Progress on steps toward

proficiency on assessments

4. Individuals with Disabilities Education Act

The Individuals with Disabilities Education Act (IDEA) is a United States federal law

that governs how states and public agencies provide early intervention, special education,

and related services to children with disabilities. It addresses the educational needs of

children with disabilities from birth to the age of 21.
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The IDEA is considered to be a civil rights law. However, states are not required to

participate. As an incentive and to assist states in complying with its requirements, IDEA

makes funds available to states that adopt at least the minimum policies and procedures

specified in the IDEA regarding the education of children with disabilities. Since its

inception, all states have chosen to participate.

The IDEA was formerly known as the Education for All Handicapped Children Act but

has grown considerably since. IDEA became a federal standard by an act of

Congressional adoption in 1975 but has been amended many times since. The IDEA was

most recently amended in 2004, which was a significant update.

In defining the purpose of special education, IDEA 2004 clarifies Congress intended

outcome for each child with a disability: students must be provided a Free Appropriate

Public Education (FAPE) that prepares them for further education, employment and

independent living. Some of the criteria specified in various sections of the IDEA statute

includes requirements that schools provide each disabled student an education that:

 Is designed to meet the unique needs of that one student

 Provides access to the general curriculum to meet the challenging expectations established for

all children (that is, it meets the approximate grade-level standards of the state educational

agency)

 Is provided in accordance with the Individualized Education Plan (IEP)).

 Results in educational benefit to the child.

An IEP must be designed to meet the unique educational needs of that one child in the

Least Restrictive Environment appropriate to the needs of that child. That is, the least

restrictive environment in which the child learns. When a child qualifies for services, an

IEP team is convened to design an education plan. In addition to the childs parents, the

IEP team must include at least one of the childs regular education teachers, a special

education teacher, someone who can interpret the educational implications of the childs

evaluation, such as a school psychologist, and an administrator who has knowledge of the

availability of services in the district and the authority to commit those services on behalf

of the child. Parents are considered to be equal members of the IEP team along with the
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school staff. And of course, parents have fundamental rights as parents. Based on the full

educational evaluation results, this team collaborates to write an IEP for the individual

child, one that will provide a free, appropriate public education. The required content of

an IEP is described in Individualized Education Program. Alternatively, parents may

prepare an IEP if the school's IEP is not fair to the child.

5. Least Restrictive Environment (LRE)

The LRE requires that students with disabilities be educated as much as possible with

their peers without disabilities. The LRE tells us to look at and consider the general

education setting as the first option, not the last, and to move to a more restrictive setting

cautiously and only as needed.

5. Factors Contributed to the Movement to Educate Students in Inclusive Classrooms

Contributing factors include normalization, deinstitutionalization, early intervention and

early childhood programs, technological advances, the civil rights movement and its

resulting litigation, advocacy groups, the segregated nature of special schools and classes,

disproportionate representation, and standards-based reform.

6. Laws that Affect Special Education

Several laws have had a broad impact on students with disabilities, including PL 94-142,

the Education for All Handicapped Children Act; PL 99-457, the Education for All

Handicapped Children Act Amendments of 1986; PL 101-476, the Individuals with

Disabilities Education Act; the No Child Left Behind Act; PL 108-446, the Individuals

with Disabilities Education Improvement Act of 2004; PL 105-17, the IDEA

Amendments of 1997; PL 93-112, the Rehabilitation Act and Section 504; and PL 101-

336, the Americans with Disabilities Act. These laws contain a variety of provisions that

promote the inclusion of individuals with disabilities in schools and all aspects of society.
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Topic : Understanding The Diverse Educational Strengths And Challenges Of Students
With Disabilities

Topic Objective:

At the end of this topic student would be able to:

 IEP

 Components of an IEP

 Determination of eligibility for special education

 Developing the child's education plan

 High-incidence disabilities

 Characteristics:

 Academic Difficulties:

 Social-Emotional Difficulties:

 Cognitive Difficulties:

 Behavior/Emotional Disabilities

 Characteristics:

 Mental Disabilities

 Characteristics:

 Traumatic Brain Injury (TBI)

 Childhood Disintegrative Disorder

 Asperger Syndrome

 Twice Exceptional
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Definition/Overview:

This topic introduces issues related to the special education identification process and

meeting the needs of students with high- and low-incidence disabilities. The chapter presents

concepts such as the prereferraland placement system for students with disabilities, the

Individualized Education Program, and the various special education categories.

Key Points:

1. Individualized Education Program (IEP)

An individualized educational plan means one that is designed to meet the unique

educational needs of one child, as defined by federal regulations. 34 CFR 300.320 The

IEP must be tailored to the individual student's needs as identified by the evaluation

process and must help teachers and related service providers understand the student's

disability and how the disability affects the learning process. In other words, the IEP

should describe how the student learns, how the student best demonstrates that learning

and what teachers and service providers will do to help the student learn more effectively.

Under no circumstances should an IEP be written to fit a particular placement. Services

for each student must be individually considered and recommended and should not

depend on known or existing services. Each IEP must be designed to meet the specific

needs of one student and must be a truly individualized document.

In the United Statesan Individualized Education Plan, commonly referred to as an IEP, is

mandated by the Individuals with Disabilities Education Act (IDEA). In Canada and the

United Kingdom, an equivalent document is called an Individual Education Plan.

In the US, the IDEA requires public schools to develop an IEP for every student with a

disability who is found to meet the federal and state requirements for special education.

The IEP must be designed to provide the child with a Free Appropriate Public Education

(FAPE). The IEP refers both to the educational program to be provided to a child with a

disability and to the written document that describes that educational program.

Key considerations in developing an IEP include assessing students in all areas related to

the suspected disability(ies), considering access to the general curriculum, considering

how the disability affects the students learning, developing goals and objectives that make
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the biggest difference for the student, and ultimately choosing a placement in the least

restrictive environment.

2. Components of an IEP

The IDEA 2004 requires that an IEP must be written according to the needs of one

student, and it must include the following:

 The child's present levels of academic and functional performance

 Measurable annual goals, including academic and functional goals

 How the child's progress toward meeting the annual goals are to be measured and reported to

the parents

 Special education services, related services, and supplementary aids to be provided to the

child

 Schedule of services to be provided, including when the services are to begin, the frequency,

duration and location for the provision of services

 Program modifications or supports provided to school personnel on behalf of the child

 Explanation of any time the child will not participate along with nondisabled children

 Accommodations to be provided during state and district assessments that are necessary to

the measuring child's academic and functional performance

3. Determination of eligibility for special education

Before an IEP is written for a child with a disability, the school must first determine

whether the child qualifies for special education services. To qualify, the child's disability

must have an adverse effect on the child's educational progress. Merely having a

disability is not sufficient for eligibility.

To determine eligibility, the school must conduct a full evaluation of the child in all areas

of suspected disability. Based in part on the results of the evaluation, the school along

with the parents meet to review the results and the child's current level of performance

and to determine whether special education services are needed.
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If the child is found eligible for services, the school is required to convene an IEP team

and develop an appropriate educational plan for the child. The IEP should be

implemented as soon as possible after the child is determined eligible. IDEA does not

state specific timeframes for each step. However, some states have added specific

timelines that schools must follow for the eligibility, IEP development, and IEP

implementation milestones.

4. Developing the child's education plan

After the child is determined to be eligible for special education services, the IEP team

must develop an individual education plan to be implemented as soon as possible after

eligibility is determined. The IEP team works together to identify the child's present level

of educational performance, the child's specific academic, and any related or special

services that the child needs in order to benefit from their education.

When developing an IEP, the team must consider the strengths of the child, the concerns

of the parent for their child's education, results of the initial or most recent evaluation of

the child (including private evaluations conducted by the parents), and the academic,

developmental, and functional needs of the child. In the case of a child whose behavior

impedes the child's learning or that of other children, the team must consider the use of

positive behavioral interventions and supports to address the behavior.

The IEP team must also consider the communication needs of the child. For example, if a

child is blind or visually impaired, the IEP must provide for instruction in Braille and the

use of Braille unless an evaluation of the child's reading and writing skills, needs, and

future needs indicate that this instruction is not appropriate for the child. If a child is deaf

or hard of hearing, the team must consider the child's language and communication needs,

including the need to communicate with school personnel and peers, and the child's need

for direct instruction in the child's language and communication mode. In the case of a

child with limited English proficiency, the team must consider the language needs of the

child as those needs relate to the child's IEP.

A matrix is then drafted containing the students present level of performance, indicators

about ways the students disability influences participation and progress in the general

curriculum, a statement of measurable goals; including benchmarks or short-terms

objectives, the specific educational services to be provided; including program
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modifications or supports, an explanation of the extent that the child will not participate

in general education, a description of all modifications in statewide or district-wide

assessments, the projected date for initiation of the services and the expected duration of

those services, the annual statement of transition service needs (beginning at age 14), and

a statement of interagency responsibilities to ensure continuity of services when the

student leaves school (by age 16), a statement regarding how the students progress will be

measured and how the parents will be informed in the process.

IDEA requires a child's IEP be developed solely based on the child's needs, and not based

on pre-existing programs or services available in the district. Whether particular services

are available in the district should not be considered when identifying the services a child

needs to receive an appropriate education.

5. High-incidence disabilities

It is a disorder in one or more of the basic psychological processes used in understanding

or in using language, spoken or written.

6. Characteristics:

 A SLD may manifest itself in an imperfect ability to listen, think, speak, read, write, spell or

do mathematical calculations.

 Average or better intelligence.

7. Academic Difficulties:

 15 pt. Discrepancy between IQ & academic performance

 Poor handwriting

 Reading problems

 Processing problems- reading comprehension

 Written expression
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8. Social-Emotional Difficulties:

 May be easily distracted

 Hyperactivity

 Learned helplessness

 Motivation

 Behavioral problems

 Social problems

9. Cognitive Difficulties:

 Difficulty with coordination- gross motor

 Organizational problems

 Perceptual

 Memory

 Problem solving

 Metacognition

Educating Students with High-Incidence Disabilities provides a comprehensive and

engaging overview of characteristics, assessment and current issues related to the

education of students with high incidence disabilities. Separate chapters detail well-

researched and up-to-date information on learning disabilities, behavioral disorders, mild

mental retardation as well as other high-incidence disabilities within applied educational

settings. Each chapter provides practical examples to highlight important concepts,

providing specific tips for teachers and related practitioners. Information is presented

relevant to current federal initiatives with an emphasis on current best practices regarding

inclusion and multicultural issues.
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10. Behavior/Emotional Disabilities

Definition: An inability to learn that cannot be explained by intellectual, sensory, or

health factors; An inability to build or maintain satisfactory interpersonal relationships

with peers and teachers; Inappropriate types of behavior or feelings used under normal

circumstances;

 A general pervasive mood of unhappiness or depression

 A tendency to develop physical symptoms or fears associated with personal or school

problems.

11. Characteristics:

 Hyperactivity (short attention span, impulsiveness);

 Aggression/self-injurious behavior (acting out, fighting);

 Withdrawal (failure to initiate interaction with others; retreat from exchanges of social

interaction, excessive fear or anxiety)

 Immaturity (inappropriate crying, temper tantrums, poor coping skills);

 Learning difficulties (academically performing below grade level)

 Children with more severe emotional disturbances may experience:

 Excessive anxiety

 Bizarre motor acts

 Abnormal mood swings

 Some children may also have severe psychosis or schizophrenia
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12. Mental Disabilities

Definition: An individual is considered to have mental disabilities based on the following

three criteria:

 Intellectual functioning (IQ is below 72)

 Significant limitations in 2 or more adaptive skills areas

 Condition is present from childhood ( age 18 or less)

13. Characteristics:

 Communication skills

 Physical Dimensions

 Social Adjustments

 Independent Functioning

 Academic Performance

14. Traumatic Brain Injury (TBI)

 TBI may impact cognitive and academic skills (including memory, problem solving, and

attention)

 TBI may impact language (including expressive language, receptive language, and written

language)

 TBI may affect social interactions (including interactions with peers and adults, self-concept,

and response to stress)

 TBI may affect organization (including completion of assignments, organization of

workspace)
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15. AspergerSyndrome

 Sometimes called high-functioning autism, associated with literal interpretations and fact

orientations as well as narrow ranges of interest

16. Twice Exceptional

Twice Exceptional Students are :

 Are gifted and talented and have a disability

 Resemble students who are gifted and talented in terms of intelligence, critical thinking skills,

expressive language, etc.

 May have specific learning or behavioral difficulties in other areas

Topic : Understanding The Diverse Educational Strengths And Challenges Of Students
Who Challenge Schools

Topic Objective:

At the end of this topic student would be able to:

 Economic changes have affected students and schools

 Demographic shifts have affected students and schools

 Educational strengths and challenges of students from culturally and linguistically diverse

backgrounds

 Cultural and language differences from learning difficulties

 Impact of discrimination and bias on students and schools

 Family changes have affected students and schools

 Alternative philosophies for structuring schools to address societal changes

 Family Changes Affected Students and Schools
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Definition/Overview:

This topic continues the discussion on the philosophy of inclusion and the challenges of its

implementation. Specifically, Chapter 3 describes societal changes, their impact on students

and schools, and alternative philosophies for structuring schools to address societal changes.

Other issues discussed in this chapter include the impact of economic changes and

demographic shifts on students and schools, educational strengths and challenges of students

from culturally and linguistically diverse backgrounds, differentiation of cultural and

language differences from learning difficulties; educational strengths and challenges of

students who are gifted and talented, impact of discrimination and bias on students and

schools,and effects of family changes on students and schools

Key Points:

1. Economic changes have affected students and schools

The United Stateshas experienced dramatic economic changes marked by a growing gulf

between wealthy and poor and old and young, as well as a shrinking middle class. As a

result of these changes, schools are being challenged to meet the educational needs of a

growing number of students who live in urban, rural, and suburban poverty.

2. Demographic shifts have affected students and schools

The makeup of the U.S.population has also changed dramatically, making the United

States a more linguistically and culturally diverse country. As a result, schools will need

to structure their programs and services to address a more diverse student population.

3. Educational strengths and challenges of students from culturally and linguistically

diverse backgrounds

In addressing the educational strengths and needs of your students from culturally and

linguistically diverse backgrounds, be sensitive to and adapt your services to take into

account the cultural, linguistic, and economic factors that affect It and your students, and

their families. It is important to develop cultural competence and intercultural

communication skills and to support your students' cultural identities. It must also adjust
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your teaching behaviors and curricula to reflect your students' differing cultural

backgrounds, learning styles, economic and experiential backgrounds, and linguistic

abilities.

4. Cultural and language differences from learning difficulties

It can work with a diverse team of professionals and family members to assess your

students' performance in both their primary and secondary languages,understand the

processes and factors associated with learning a second language, employ alternatives to

traditional testing and identify your students' diverse life and home experiences. It and the

team can then analyze this information to try to differentiate cultural and language

differences from learning difficulties, and develop an appropriate educational plan.

Students whose linguistic, academic, and social behaviors in both languages are well

below those of peers who have similar linguistic, cultural, and experiential backgrounds

may have a learning difficulty.

5. Impact of discrimination and bias on students and schools

In addition to focusing on the academic strengths of students who are gifted and talented,

It also need to recognize that these students often have unique social and emotional needs

as well. It can address these needs by using Gardner's framework of multiple intelligences

and by creating a learning environment that encourages students to be creative, develop

their strengths, take risks, and direct their learning.

6. Family changes have affected students and schools

Students from specific racial, linguistic, and religious backgrounds, female students, gay

and lesbian students, and students with HIV/AIDS can be victims of discrimination in

society and schools. This discrimination harms their school performance, socialization,

self-esteem, and outcome in later life. It must use a variety of strategies to foster the

academic performance and self-esteem of these students.

7. Alternative philosophies for structuring schools to address societal changes

Inclusion and multicultural education are philosophical movements that challenge schools

to restructure their services and resources into a unified system that addresses societal
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changes. Multicultural education and inclusion have the share similar goals and principles

and seek to provide access, equity, and excellence for all students.

8. Family Changes Affected Students and Schools

Because of the dramatic changes in the composition, structure, and function of families, It

will probably have students who live with both parents, one parent, family members,

friends, two mothers, two fathers, or foster parents. It also may be called on to help

families deal with child abuse or substance abuse.

In Section 2 of this course you will cover these topics:
Creating Collaborative Relationships And Fostering Communication

Creating An Environment That Fosters Acceptance And Friendship

Creating Successful Transitions To Inclusive Settings

Topic : Creating Collaborative Relationships And Fostering Communication

Topic Objective:

At the end of this topic student would be able to:

 General Educators

 Special Educators

 Paraeducators

 School Psychologists

 Social Workers

 School Counselors

 Vocational Educators

 School Physicians and Nurses

 Medical problems

 Collaborative Consultation/Problem Solving
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Definition/Overview:

This topic provides strategies for creating an inclusive environment that supports learning for

all students. This chapter introduces the members of the comprehensive planning team and

provides strategies for establishing collaborative relationships and fostering communication

with professionals and family members.

Key Points:

1. General Educators

Collaboration among education professionals has been identified as a viable approach for

designing, implementing, and evaluating strategies for meeting the educational needs of a

diverse student population. However, few data exist describing the collaboration activities

of secondary school general educators. A national survey of 1000 secondary school

general educators was conducted to determine the current status of the knowledge and

skill of secondary school teachers to engage in collaboration activities and to identify the

frequency and topics of their collaborative interactions with special educators, general

educators, and community service providers. Responses from 356 teachers suggested that

a majority of them interact frequently with general education colleagues; however, less

than half of them interacted more than once per week on a frequent basis with their

special education colleagues. The respondents reported infrequent interaction with

community service providers. The educators perceived their levels of professional

competence for a majority of the identified collaboration skills to range from a below

average to an average level of competence. In today's schools the demands of general

educators to meet the diverse needs of their students have greatly increased. General

educators need to have an increasingly large repertoire of instructional strategies to

effectively meet their students' needs. In this study the frequency of several instructional

strategies used by general educators at the middle school level (Grades 6, 7, and 8) was

investigated. The frequency of the use of these instructional strategies by middle school

teachers was compared to the amount of time they spent collaborating with special

educators and also to the number of courses taken related to specialized techniques. This

study also examined the attitudes general educators have toward the inclusion of students

with mild disabilities. Findings indicated that the number of instructional strategies

general educators use increases with the number of special education courses taken and
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the number of hours spent with special educators. In addition, some general educators

may not have a positive attitude toward including students with disabilities in their

classrooms. Discussion of these findings and implications for training are provided.

 Offer information on student strengths and challenges in the general education environment

 Offer information on academic skills for grade-level targets

 Provide information on the academic and social rigors of general education classrooms

2. Special Educators

Special Educators is a position available at both our Elementary and Middle/High School

campuses. Accepting resumes from Highly Qualified or Internship Credential eligible

teachers only. or more years experience with Positive Behavior Modification systems and

strong classroom management preferred.

 Provide information on students academic and social skills

 Provide information on responses to various instructional interventions

 Teach study, independence, functional, and vocational skills

3. Paraeducators

Paraeducatorsare important members of the learning and teaching team. They ensure that

students receive multiple levels of support in schools. Therefore, Washington State has

two distinct efforts to provide assistance for paraeducators: the Recommended Core

Competencies and the Paraeducator Guidelines. Substantial benefits can accrue for

students and teachers when well conceived paraeducator supports are implemented. It is a

way to improve paraeducator supports for students with disabilities.

 Help team to understand student strengths and challenges

 Participation of paraeductors in planning meetings helps to clarify classroom roles

 May know of links to community-based supports
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4. School Psychologists

School psychologists are educated in psychology, child and adolescent development,

child and adolescent psychopathology, education, family and parenting practices, learning

theories, and personality theories. They are knowledgeable about effective instruction and

effective schools. They are trained to carry out psychological and psychoeducational

assessment, psychotherapy, and consultation, and in the ethical, legal and administrative

codes of their profession. The majority of school psychologists, however, particularly

those employed in schools, possess master's degrees or education specialist degrees. The

[National Association of School Psychologists] was founded in 1969. It represents all

school psychologists and is the largest and most influential professional school

psychology organization. There are also 52 state school psychology organizations. School

psychologists are eligible for certification by their respective states' departments of

education to practice psychology in schools. NASP also offers an optional national

credential, the National Certificate in School Psychology (NCSP) for school

psychologists with specialist or doctoral-level degrees who have passed the Praxis-II

Exam, a standardized test administered several times each year by the Educational

Testing Service. The NCSP credential facilitates professional mobility from one state to

another. School psychologists with doctoral degrees are also eligible for licensure as

health service psychologists by their states' psychology licensing boards, in which case

they may practice in a wide variety of settings (e.g., as pediatric psychologists)

 Trained in administration and interpretation of standardized tests

 Collect data through classroom observations

 Interview professionals who work with student for data collection purposes

 Counsel students and family members

 Assist teachers with classroom management strategies

5. Social Workers

Social work is a profession for those with a strong desire to help improve peoples lives.

Social workers assist people by helping them cope with issues in their everyday lives,

deal with their relationships, and solve personal and family problems. Some social
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workers help clients who face a disability or a life-threatening disease or a social

problem, such as inadequate housing, unemployment, or substance abuse. Social workers

also assist families that have serious domestic conflicts, sometimes involving child or

spousal abuse. Some social workers conduct research, advocate for improved services,

engage in systems design or are involved in planning or policy development. Many social

workers specialize in serving a particular population or working in a specific setting.

Child, family, and school social workers provide social services and assistance to improve

the social and psychological functioning of children and their families and to maximize

the well-being of families and the academic functioning of children. They may assist

single parents, arrange adoptions, or help find foster homes for neglected, abandoned, or

abused children. Some specialize in services for senior citizens. These social workers may

run support groups for the children of aging parents; advise elderly people or family

members about housing, transportation, long-term care, and other services; and

coordinate and monitor these services. Through employee assistance programs, social

workers may help people cope with job-related pressures or with personal problems that

affect the quality of their work.

In schools, social workers often serve as the link between students families and the

school, working with parents, guardians, teachers, and other school officials to ensure

students reach their academic and personal potential. In addition, they address problems

such as misbehavior, truancy, and teenage pregnancy and advise teachers on how to cope

with difficult students. Increasingly, school social workers teach workshops to entire

classes.

Child, family, and school social workers may also be known as child welfare social

workers, family services social workers, child protective services social workers,

occupational social workers, or gerontology social workers. They often work for

individual and family services agencies, schools, or State or local governments.

 Serve as liaison between home, school, and community service agencies

 Counsel students and families

 Assess effects of home life on school performance
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 Assist families during emergencies

 Help families to obtain services from the community

6. School Counselors

Counselors assist people with personal, family, educational, mental health, and career

problems. Their duties vary greatly depending on their occupational specialty, which is

determined by the setting in which they work and the population they serve.

Educational, vocational, and school counselors provide individuals and groups with

career and educational counseling. School counselors assist students of all levels, from

elementary school to postsecondary education. They advocate for students and work with

other individuals and organizations to promote the academic, career, personal, and social

development of children and youth. School counselors help students evaluate their

abilities, interests, talents, and personalities to develop realistic academic and career

goals. Counselors use interviews, counseling sessions, interest and aptitude assessment

tests, and other methods to evaluate and advise students. They also operate career

information centers and career education programs. Often, counselors work with students

who have academic and social development problems or other special needs.

Elementary school counselors observe children during classroom and play activities and

confer with their teachers and parents to evaluate the childrens strengths, problems, or

special needs. In conjunction with teachers and administrators, they make sure that the

curriculum addresses both the academic and the developmental needs of students.

Elementary school counselors do less vocational and academic counseling than high

school counselors.

High school counselors advise students regarding college majors, admission

requirements, entrance exams, financial aid, trade or technical schools, and apprenticeship

programs. They help students develop job search skills, such as resume writing and

interviewing techniques. College career planning and placement counselors assist alumni

or students with career development and job-hunting techniques.

School counselors at all levels help students to understand and deal with social,

behavioral, and personal problems. These counselors emphasize preventive and
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developmental counseling to provide students with the life skills needed to deal with

problems before they worsen and to enhance students personal, social, and academic

growth. Counselors provide special services, including alcohol and drug prevention

programs and conflict resolution classes. They also try to identify cases of domestic abuse

and other family problems that can affect a students development.

Counselors interact with students individually, in small groups, or as an entire class. They

consult and collaborate with parents, teachers, school administrators, school

psychologists, medical professionals, and social workers to develop and implement

strategies to help students succeed.

Vocational counselors, also called employment or career counselors, provide mainly

career counseling outside the school setting. Their chief focus is helping individuals with

career decisions. Vocational counselors explore and evaluate the clients education,

training, work history, interests, skills, and personality traits. They may arrange for

aptitude and achievement tests to help the client make career decisions. They also work

with individuals to develop their job-search skills and assist clients in locating and

applying for jobs. In addition, career counselors provide support to people experiencing

job loss, job stress, or other career transition issues.

Rehabilitation counselors help people deal with the personal, social, and vocational

effects of disabilities. They counsel people with disabilities resulting from birth defects,

illness or disease, accidents, or other causes. They evaluate the strengths and limitations

of individuals, provide personal and vocational counseling, and arrange for medical care,

vocational training, and job placement. Rehabilitation counselors interview both

individuals with disabilities and their families, evaluate school and medical reports, and

confer with physicians, psychologists, occupational therapists, and employers to

determine the capabilities and skills of the individual. They develop rehabilitation

programs by conferring with clients; these programs often include training to help clients

develop job skills. Rehabilitation counselors also work toward increasing the clients

capacity to live independently.

Mental health counselors work with individuals, families, and groups to address and treat

mental and emotional disorders and to promote mental health. They are trained in a

variety of therapeutic techniques used to address issues, including depression, addiction
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and substance abuse, suicidal impulses, stress, problems with self-esteem, and grief. They

also help with job and career concerns, educational decisions, issues related to mental and

emotional health, and family, parenting, marital, or other relationship problems. Mental

health counselors often work closely with other mental health specialists, such as

psychiatrists, psychologists, clinical social workers, psychiatric nurses, and school

counselors. (Information on psychologists, registered nurses, social workers and

physicians and surgeons, which includes psychiatrists, appears elsewhere in the

Handbook.)

Substance abuse and behavioral disorder counselors help people who have problems with

alcohol, drugs, gambling, and eating disorders. They counsel individuals who are

addicted to drugs, helping them to identify behaviors and problems related to their

addiction. Counseling can be done on an individual basis, but is frequently done in a

group setting. These counselors will often also work with family members who are

affected by the addictions of their loved ones. Counselors also conduct programs aimed at

preventing addictions.

 Provide information on student social and emotional development

 May play role of social worker if social worker is not present

 Coordinate, monitor, and assess student programs

 May counsel students and their families

7. Vocational Educators

 Offer information about work experience and career goals

 Work with team on transition goals

 Connect student with community work experiences

8. School Physicians and Nurses

 Provide information from diagnostic tests on:

 Physical development
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 Sensory functioning

9. Medical problems

 Central nervous system functioning

 Provide information on nutrition, allergies, chronic illness, somatic symptoms, etc.

10. Collaborative Consultation/Problem Solving

 A collaborative endeavor that draws on the strengths of both partners in the consultation

process

 Consultant teachers are typically special, bilingual, or multicultural teachers or ancillary staff

members (school psychologist, speech and language therapist, physical therapist)

 Consultant teachers work with general education teachers, provide ideas, and sketch out

interventions with agreed-upon responsibilities

Topic : Creating An Environment That Fosters Acceptance And Friendship

Topic Objective:

At the end of this topic student would be able to:

 Assess Attitudes Toward Individual Differences

 Acceptance of Individual Differences Related to Disability

 Individual Differences Related to Culture, Language, Gender, Religion, and Socioeconomic

Status

 Facilitate Friendships

 Observational Techniques
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Definition/Overview:

This topic offers strategies that support learning by fostering acceptance of individual

differences related to disability, culture, language, gender, religion, and socioeconomic status,

and promoting friendships among your students.

Key Points:

1. Assess Attitudes Toward Individual Differences

You can assess attitudes toward individual differences by using attitude change

assessment instruments, knowledge of individual differences probes, observations,

sociograms, and student drawings.

2. Acceptance of Individual Differences Related to Disability

You can teach students about individual differences by reflecting upon and modeling

desired attitudes, language, and behaviors, addressing issues of fairness without

sameness, and by using simulations. You can also have your students study about

disabilities and the lives of successful individuals with disabilities; invite guest speakers,

and use films, videos, literature, and curriculum guides and teaching materials about

disabilities. Other methods include teaching about assistive devices, and using

collaborative problem solving and technology.

3. Individual Differences Related to Culture, Language, Gender, Religion, and

Socioeconomic Status

You can reflect upon your knowledge, experiences, and beliefs related to diversity, and

integrate (into your curriculum and classroom learning) activities and materials that

promote acceptance of cultural, linguistic, and religious diversity and gender equity.

These activities and materials can also be used to teach students about global

perspectives, family differences, homelessness, the migrant lifestyle, AIDS, stereotyping,

and discrimination and to help you and your students respond to acts of insensitivity and

intolerance.
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4. Facilitate Friendships

You can facilitate friendships among students by engaging in professional behaviors that

support friendships, teaching about friendships, teaching social skills, using activities that

develop social skills and encourage communication among students, using circles of

friends, creating a friendly classroom environment, and using peer-based strategies. Other

methods include encouraging students to participate in extracurricular and community-

based activities, and involving families.

5. Observational Techniques

In marketing and the social sciences, observational research (or field research) is a social

research technique that involves the direct observation of phenomena in their natural

setting. This differentiates it from experimental research in which a quasi-artificial

environment is created to control for spurious factors, and where at least one of the

variables is manipulated as part of the experiment.

Topic : Creating Successful Transitions To Inclusive Settings

Topic Objective:

At the end of this topic student would be able to:

 Functional curriculum

 Service learning

 Community-based learning

 High Schools

 Middle Schools

 Elementary Schools

 Job Coach

 Supported Employment
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 Competitive Employment

 Learning Strategy Instruction

 Academic Language Development

 Content-Based Curriculum

Definition/Overview:

This topic provides a framework for helping students make the transition to inclusive learning

environments and from school to adulthood. It also offers strategies for helping students

develop self-determination.

Creating Successful Transitions to Inclusive Settings offered guidelines for planning and

using transitional programs to prepare students for success in general education classrooms.

The topic also offers strategies for helping students from specialized schools and preschool

programs make the transition to inclusive settings, helping students from linguistically and

culturally diverse backgrounds make the transition to inclusive settings, helping students

make the transition from school to adulthood, and helping students to develop self-

determination.

Key Points:

1. Content-Based Curriculum

Students are gradually introduced to the curriculum in general education classroom in

their ESL or bilingual classes. Content-Based Curriculum for High-Ability Learners

provides a solid introduction to curriculum development in gifted and talented education.

In bringing together experts from the Center for Gifted Education at the College of

William and Mary, this text brings cutting-edge design techniques and aligns the core

content with national and state standards.

2. Academic Language Development

Practice using academic language while teachers support students with visual aids,

concrete objects, etc. academic language development in English should be a crucial

instructional objective of schooling for English-language learners, beginning in
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kindergarten. In fact, for English-language learners, success in school will depend on

their ability to learn successfully the types of language skills involved in academic

language development.

There is an emerging knowledge base on how to reach this instructional goal. One way to

help develop academic language is by reinforcing verbal exchanges with written words.

Having words available to read and re-read and use as a basis of stories generated by

English-language learners with learning difficulties is a critically important technique.

3. Learning Strategy Instruction

Teach student techniques to facilitate language learning. Students learning a language

have two kinds of knowledge working for them:

 Their knowledge of their first language

 Their awareness of learning strategies, the mechanisms they use, consciously or

unconsciously, to manage the absorption of new material

Students differ as language learners in part because of differences in ability, motivation,

or effort, but a major difference lies in their knowledge about and skill in using "how to

learn" techniques, that is, learning strategies. Classroom research demonstrates the role of

learning strategies in effective language learning:

 Good learners are able to identify the best strategy for a specific task; poor learners have

difficulty choosing the best strategy for a specific task

 Good learners are flexible in their approach and adopt a different strategy if the first one

doesnt work; poor learners have a limited variety of strategies in their repertoires and stay

with the first strategy they have chosen even when it doesnt work

 Good learners have confidence in their learning ability; poor learners lack confidence in their

learning ability

 Good learners expect to succeed, fulfill their expectation, and become more motivated; poor

learners: expect to do poorly, fulfill their expectation, and lose motivation
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Learning strategies instruction shows students that their success or lack of it in the

language classroom is due to the way they go about learning rather than to forces beyond

their control. Most students can learn how to use strategies more effectively; when they

do so, they become more self reliant and better able to learn independently. They begin to

take more responsibility for their own learning, and their motivation increases because

they have increased confidence in their learning ability and specific techniques for

successful language learning.

4. Competitive Employment

Working as a regular employee in integrated settings, Competitive employment enhances

both the self-perception of young adults, as well as the perception of young adults by

society. When young adults are competitively employed, they not only are able to

financially support themselves, but also to contribute to society. These factors make

competitive employment a socially valued employment option.

Competitive employment has been defined at the federal level as "work that is performed

on a full-time basis or a part-time basis, averaging at least 20 hours per week for each pay

period, and for which an individual is compensated in accordance with the Fair Standards

Labor Act (FSLA)" (Federal Register, August 1987, p. 44368).

Young adults do not necessarily need the assistance of agencies in order to become

competitively employed. Many young adults work after school or during summers in jobs

that they applied for and secured by themselves. Some young adults find employment

when family or friends know of a job opening and recommend them to the employer.

However, if a young adult wants or needs assistance in order to find, secure, and/or

maintain competitive employment, there are several agencies that can help. While in high

school, they can receive assistance through Local Education Agencies (including School-

to-Work programs) or through Job Training Partnership Act Programs (JTPA). In the last

year of high school and after exiting, Louisiana Rehabilitation Services (LRS), Louisiana

Employment Security, or Job Training Partnership Act Programs (JTPA) can provide

assistance to eligible young adults wishing to become competitively employed. It is

important to remember that in order to access an agency's services, young adults must

meet agency pre-requisites and/or requirements. For example, in order to be eligible for

assistance relating to competitive employment through Louisiana Rehabilitation Services,
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they must have been assessed as ready-to-work, or in need of no additional training. LRS

Counselors may provide eligible young adults assistance in contacting potential

employers, financial assistance for purchasing work uniforms and/or adapting a piece of

equipment, or transportation assistance.

5. Supported Employment

Supported employment is a term used to describe a system of support for people with

disabilities in regards to ongoing employment in integrated settings. Supported

employment provides assistance such as job coaches, job development, job retention,

transportation, assistive technology, specialized job training, and individually tailored

supervision. Supported Employment often refers to both the development of employment

opportunities and on-going support for those individuals to maintain employment.

Provides ongoing support and services as part of employment.

The concept of supported employment has made it possible for individuals with

moderate-to-severe levels of disabilities to become active, wage-earning members of the

workforce.

6. Job Coach

A job coach is a person who is hired by the placement agency to provide specialized on-

site training to assist the employee with a disability in learning and performing the job

and adjusting to the work environment. Natural supports are support from supervisors and

co-workers, such as mentoring, friendships, socializing at breaks and/or after work,

providing feedback on job performance, or learning a new skill together at the invitation

of a supervisor or co-workers. These natural supports are particularly effective because

they enhance the social integration between the employee with a disability and his/her co-

workers and supervisor. In addition, natural supports may be more permanent,

consistently and readily available, thereby facilitating long-term job-retention. Job Coach

offers job training, placement, and ongoing support in both competitive and supported

employment environments
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7. Elementary Schools

An elementary school is an institution where children receive the first stage of

compulsory education known as elementary or primary education. Elementary school is

the preferred term in many countries, Elementary schools focus on career awareness.

Elementary school was formerly the name given to publicly funded schools in England

which provided a basic standard of education for working class children aged from five to

14, the then school leaving age. They were also known as industrial schools.

Elementary schools were set up to enable working class children to receive manual

training and elementary instruction. They provided a restricted curriculum with the

emphasis on reading, writing and arithmetic (the three Rs). The schools operated on a

'monitorial' system, whereby one teacher supervised a large class with the assistance of a

team of monitors, who were quite often older pupils.

8. Middle Schools

Middle school or junior high school serves as a "bridge" between elementary school and

high school. The terms can be used in different ways in different countries, sometimes

interchangeably. Thus in some governmental and institutional contexts, "middle school"

may be used as no more than an alternative name to "junior high school", or it might

imply a pedagogical shift away from primary and secondary school practices focus on

career orientation.

9. High Schools

High school is the name used in some parts of the world (in particular England, North

America and Australia) to describe an institution which provides all or part of secondary

education. The term originated in England and spread to the New World countries as the

high prestige that the Scottish educational system had at the time led several countries to

employ Scottish educators to develop their state education systems.[citation needed] The

precise stage of schooling provided by a high school differs from country to country, and

may vary within the same jurisdiction. It focus on career exploration and preparation.
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10. Community-based learning

Community-based learning involves creating new learning opportunities within local

communities but generally outside traditional learning institutions (e.g. school, college,

university). However, it can involve these traditional institutions particularly when it is

addressing widening participation to learning.

Increasingly, this can involve taking advantage of new technologies to make available

increased learning opportunities in the home or in local learning centres(community-

learning utilities) based in a local shopping centre, a community, leisure or sports centre,

attached to childcare facilities or attached to social of sheltered housing run by housing

associations. Students are placed in community settings that allow them to learn a variety

of vocational skills.

11. Service learning

Service-learning is a method of teaching, learning and reflecting that combines academic

classroom curriculum with meaningful service, frequently youth service, throughout the

community. As a teaching methodology, it falls under the philosophy of experiential

education. More specifically, it integrates meaningful community service with instruction

and reflection to enrich the learning experience, teach civic responsibility, encourage

lifelong civic engagement, and strengthen communities for the common good. Students

perform and reflect on experiential learning that fosters learning and benefits the

community.

12. Functional curriculum

A functional curriculum is a curriculum that focuses upon independent living skills and

vocational skills, emphasizing communication and social skills. Students at the

secondarylevel who are prime candidates for such a curriculum are identified. A

procedure for assessing students for placement in the curriculum is described as well as

methods for the teaching of social skills and the placement of students in community

based jobs. Although many parts of the curriculum can be taught in a classroom setting,

the need for generalizing those taught skills in the community is essential. Functional

skills needed for living, working, and socializing in communities are directly taught (e.g.,

riding a bus)

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

34
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



In Section 3 of this course you will cover these topics:
Creating A Classroom Environment That Promotes Positive Behavior

Differentiating Instruction For Diverse Learners

Topic : Creating A Classroom Environment That Promotes Positive Behavior

Topic Objective:

At the end of this topic student would be able to:

 Token economy systems

 Interdependent Group Systems

 Self-instruction

 Self-reinforcement

 Self-evaluation

 Self-monitoring

 Self-Management Interventions

 Defining Behaviors

Definition/Overview:

Creating a Classroom Environment That Promotes Positive Behavior plan and implement

strategies to promote positive behaviors that foster learning and prevent students from

harming each other. It also provides guidelines for designing your classroom to accommodate

students learning, social, and physical needs.

Key Points:

1. Defining Behaviors

Behavior must be observable (something one can see or hear) and measurable (we must

be able to count the frequency or duration of the behavior)
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Interval Recording (observation time is divided into intervals and observer checks if

behavior is occurring or not; e.g., the observer will put a + in the observation log for

occurrence and a for non-occurrence)

Anecdotal Records (a narrative of events that took place during an observation period).

Provide information on:

 Date, time, and length of observation

 Activities, design, individuals, and relationships in the setting

 Report all observable behaviors (verbal and non-verbal)

 Indicate sequence of events

2. Self-Management Interventions

An increasing number of interventions have been developed for patients to better manage

their chronic illnesses. They are characterized by substantial responsibility taken by

patients, and are commonly referred to as self-management interventions. We examine

the background, content, and efficacy of such interventions for type 2 diabetes, arthritis,

and asthma. Although the content and intensity of the programmes were affected by the

objectives of management of the illness, the interventions differed substantially even

within the three illnesses. When comparing across conditions, it is important to recognize

the different objectives of the interventions and the complexity of the issues that they are

attempting to tackle. For both diabetes and asthma, the objectives are concerned with the

underlying control of the condition with clear strategies to achieve the desired outcome.

By contrast, strategies to deal with symptoms of pain and the consequences of disability

in arthritis can be more complex. The interventions that were efficacious provide some

guidance as to the components needed in future programmes to achieve the best results.

But to ensure that these results endure over time remains an important issue for self-

management interventions.
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3. Self-monitoring

Self-monitoring theory is a contribution to the psychology of personality, proposed by

Mark Snyder in 1974. The theory refers to the process through which people regulate

their own behavior in order to "look good" so that they will be perceived by others in a

favorable manner. It distinguishes between high self-monitors, who monitor their

behavior to fit different situations, and low self-monitors, who are more cross-

situationally consistent. Snyder designed a questionnaire to assess self-monitoring called

the Self-Monitoring Scale, based on the assumption that high self-monitoring could be

defined as consisting of:

 High concern with the social appropriateness of one's actions;

 Use of social comparison information;

 Ability to monitor one's behavior to fit different situations;

 Ability to do this in specific situations;

 Trait variability

 Students collect data on their own behavior

4. Self-evaluation

Self-evaluation is defined as the way a person views him/herself. It is the continuous

process of determining personal growth and progress, which can be raised or lowered by

the behavior of a close other (a person that is psychologically close). People are more

threatened by friends than strangers. Students evaluate their behavior with the assistance

of a standard or scale

5. Self-reinforcement

Self-reinforcement in operant situations generally refers to those arrangements in which

the subject delivers to himself a consequence, contingent on his behavior. However, it is

noted that the definition of all other types of reinforcement make its delivery contingent

on the subject's behavior. What is actually at issue is the agent who defines whether or not

the response required for reinforcement has been met. In self-reinforcement, the subject
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himself defines this. In the laboratory, this requirement is machine-defined; in school

examinations, it is teacher-defined; and in many clinical self-control situations, it is also

independently defined. A reinforcement contingency presupposes such independence,

absent in self-reinforcement. Implications for research and practice are discussed and

alternative formulations are offered.

6. Self-instruction

Self-instruction as applied to foreign-language learning has two different definitions,

which may be called "broad" and "narrow" respectively. In the broad sense it describes

"situations in which a learner, with others, or alone, is working without the direct control

of a teacher". In the narrow sense it is "a deliberate long-term learning project instigated,

planned and carried out by the learner alone, without teacher intervention": unlike the

broad definition, this excludes autonomous activities or sessions within a taught course.

To avoid potential confusion, an alternative term, autodidaxy, has been suggested for

narrow self-instruction. Teaches students to regulate their own behavior by verbalizing

reminders to themselves, Self-instruction refers to a variety of self-regulation strategies

that students can use to manage themselves as learners and direct their own behavior,

including their attention. Learning is essentially broken down into elements that

contribute to success:

 setting goals

 keeping on task

 checking your work as you go

 remembering to use a specific strategy

 monitoring your own progress

 being alert to confusion or distraction and taking corrective action

 Checking answer to make sure it makes sense and that the math calculations were correctly

done.

When students discuss the nature of learning in this way, they develop both a detailed

picture of themselves as learners (known as metacognitiveawareness) and the self-
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regulation skills that good learners use to manage and take charge of the learning process.

Some examples of self-instruction statements are shown on the next page.

To teach students to talk to themselves while learning new information, solving a math

problem, or completing a task, teachers first model self-instruction aloud. They take a

task and think aloud while working through it, crafting a monologue that overtly includes

the mental behaviors associated with effective learning: goal-setting, self-monitoring,

self-questioning, and self-checking. Montague (2004) suggests that both correct and

incorrect problem-solving behaviors be modeled.

7. Interdependent Group Systems

 Group free-token response system (group is given a number of tokens, then loses one token if

one member of the class behaves inappropriately)

 Good behavior game (students get a slash on the chalkboard for inappropriate behaviors, then

get a reward if slashes are fewer than predetermined reward amount)

 Group may be evaluated on the average of points for a full group

 Group may be evaluated on a consensus rating of group behavior reached by students

themselves

8. Token economy systems

Step 1: Collaborate with students and families to determine token system

Step 2: Choose tokens that are safe, durable, and controllable by teacher

Step 3: Identify reinforcers that students would like to purchase with tokens

Step 4: Collect other materials needed for system (e.g., containers for tokens)

Topic : Differentiating Instruction For Diverse Learners

Topic Objective:

At the end of this topic student would be able to:
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 Multilevel teaching

 Curriculum overlapping

 Questioning:

 Reciprocal Teaching

 Collaborative Strategic Reading:

 TWA

 Sheltered English:

 Natural Language Techniques

Definition/Overview:

To give support to the diverse learners within the classroom is to create an environment that

facilitates teamwork. When students are working together towards a common goal, everyones

strength can be used to the groups advantage. Not only would it be impossible for me to help

each student through every step of the activities we do each day, but I also feel that it is better

for students to be helping each other improve and learn. Because there are so many ways that

students learn, it is very important to give students the opportunity to help one another. When

students are working as a team, they are exposed to other ways of thinking and various ways

for solving a problem instead of just understanding the way that they would do the

assignment.

Key Points:

1. Multilevel teaching

"Multi-level teaching," it simply means that you are teaching two or more children of

differing ages the same subject. Many subjects lend themselves to teaching this way. I

teach science, history, and Bible to all of my children at the same time. I first read about
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this approach almost 5 years ago, and it made so much sense to me to teach them all the

same topic whenever I could.

So the question you now have is, "How do you do that?" "How to you teach the same

thing to your 14-year-old that you are teaching to your 4- and 5-year-olds?" Well, the

simple answer is that I give them reading and writing assignments based on their ages.

For instance, when we studied the American Revolution, we went all out with costumes

and props for all the children, even the baby. Giving students assignments in the same

areas of their peers but at different difficulty levels

2. Curriculum overlapping

When differentiating instruction in a diverse classroom, teachers often need only to make

slight adjustments to teaching style, instructional methods, lesson format, or classroom

materials. When these supports are not enough, however, teachers may need to modify

the curriculum itself. One strategy for creating this type of change in inclusive classrooms

is curriculum overlapping.

Using curriculum overlapping, students needing more support or enrichment can work on

objectives that are different from those peers are working on but that can be connected to

the work happening in the classroom. For example, a student who is already knows a lot

about world geography can opt out of the unit on this topic and instead work on the

computer assembling a classroom website that helps all students study geography

concepts and connect to classrooms around the world (student works on refining and

learning technology skills while practicing geography skills). Teaching students

individualized skills from the same general curriculum area

3. Questioning:

 Predictable questions are factual questions

 Introspective questions ask students to reflect on material

 Pondering questions present dilemmas to solve based on readings

 Elaborative questions ask students to incorporate prior knowledge
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4. Reciprocal Teaching

Reciprocal Teaching is a remedial reading instructional technique which applies a

problem-solving heuristic to the process of reading comprehension, thereby promoting

thinking while reading. It provides students with four discrete and specific reading

strategies that are actively and consciously used as texts are processed. These reading

strategies are Clarifying, Predicting, Questioning, and Summarizing. All of this takes

place within the context of small-group collaborative investigation, which is maintained,

monitored, and scaffoldedby the teacher or reading tutor. Ask students to read a passage

and ask them questions, then reverse roles, The concept of reciprocal teaching was

originally developed by Palincsarin 1982. Later, it was refined and operationalized

byPalincsar and Brown in 1984. As previously mentioned, reciprocal teaching was

developed as a technique to help teachers bridge the gap for students who demonstrated a

discrepancy between decoding skills and comprehension skills. That is, the process is

aimed at aiding students who possess grade-level skills in letter-sound correspondence

("sounding out" words and "chunking"), but are unable to construct meaning from the

texts they decode. Reciprocal teaching is an amalgamation of reading strategies that

effective readers have been shown to use. Proficient readers have well-practiced decoding

and comprehension skills which allow them to proceed through texts somewhat

automatically until some sort of triggering event alerts them to a comprehension failure.

5. Collaborative Strategic Reading:

 Previewing (students read a passage and discuss it)

 Click and chunk (students identify difficult parts of the selection and create sentences to help

them understand)

 Get the gist (restate the important pieces of the passage)

 Wrap-up (students generate the easy, moderate, and difficult questions that might be on a

test)

 Story Mapping: create diagrams or maps that contain spaces for students to list the setting,

the problem, the goal, the action, and the outcome of a story
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 Communicative Reading Strategies: interview students about their comprehension of text

while they engage in independent reading

 Self-Questioning (students ask themselves about purpose of reading passage and main ideas,

then find answers to questions in text)

6. TWA

 Think about the authors purpose

 While reading, think about reading speed and rereading when necessary

 After reading, think about the main idea and summarize information

 Total Physical Response: teachers model movements and behavior associated with language

and students respond using same physical responses

7. Sheltered English:

 Pre-identify essential language for any lesson

 Help students use essential concepts through multi-sensory approach

 Relate content to prior experiences of students

 Check for understanding and encourage student interaction

8. Natural Language Techniques

 Expansion: expand on students incomplete thoughts

 Expatiation: occurs when you add new information to the comments of students

 Parallel talk: describing an event that students are doing or seeing

 Self-talk: talking about your actions as a teacher.

 In Section 4 of this course you will cover these topics:
Differentiating Large- And Small-Group Instruction

Differentiating Reading, Writing, And Spelling Instruction
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Topic : Differentiating Large- And Small-Group Instruction

Topic Objective:

At the end of this topic student would be able to:

 Large- and Small-Group Instruction

 Numbered Heads Together

 Think-Pair-Share

Definition/Overview:

This topic provides strategies for fostering learning when using large- and small-group

instruction for all students, including how to use the principles of effective teaching and

cooperative learning. Small groups are not ideal for distributing information, but they are

helpful for students to develop their understanding of concepts and to acquire or improve

strategies and approaches to problems. To achieve these higher-order thinking and learning

activities promoted by small group teaching, it is helpful for the student to engage in

meaningful communication directed towards a goal or set of goals. These higher-order

thinking skills (e.g., application of concepts and principles, problem-solving, etc.) are the

primary objective of small group sessions.

Key Points:

1. Large- and Small-Group Instruction

Clear and explicit instructional objectives are a critical requisite for the effective use of

small-group methods. The methods differ in terms of outcomes, requisite instructors,

skills, and students expected reactions. Accordingly, effective use of the methods requires

instructors to know precisely what they are trying to accomplish.

An example involving leadership training will illustrate the importance of clearly

conceived objectives. Both research and experience have confirmed that an important

leadership function is to develop high motivation levels in subordinates.
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However, if the exceedingly important issues concerned with the nature of this motivation

are ignored, a number of questions important for training design still remain. Is it

sufficient for students to be made aware of the fact that other people have motives and

needs which must be considered in leadership decisions and actions? Should they be

drilled in techniques of "motivating" subordinates? Should they be trained in the ethics of

"group-centered leadership?" Would it be desirable to teach something about the

psychology of motivation? Answers to methodological questions such as these can be

determined only when course objectives have been carefully derived.

The implications of course design are crucial. The purpose of education or training is to

achieve change. If change is to be achieved, the instructor must be able to control and

manipulate his/her inputs into the course. This is difficult if the instructor is unclear on

what is intended to be accomplished. For example, is the result of instruction to be a

cognitive change based on the acquisition of information, an attitudinal change brought

about by the additional information and experiences gained through the course, or a

behavioral change - an improvement in specified skills? If trainers are not clear relative to

the specific changes and learning expectations, valid instruction becomes virtually

impossible to develop.

The principal task of course designers is to devise suitable strategies for eliciting,

controlling, and channeling student behavior. Instructional method selection is based on a

theory about the relation of the method to certain desired behaviors. The instructor has a

hypothesis about the kind of behavior he/she anticipates following a given treatment, and

he/she proceeds to test it - to apply the method and manipulate the inputs in accordance

with theory.

Thus, it is clear that an explicit conception of the desired behavior is essential. An

instructor who has objectives clearly in mind and, in addition, has made a careful analysis

of the available instructional methods may effectively design a course to achieve genuine

change.

2. Numbered Heads Together

Numbered heads together is a cooperative strategy that offers an alternative to the

competitive approach of whole-class question-answer, in which the teacher asks a

question and then calls on one of the students with a raised hand. In the numbered heads
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together approach, the teacher has students number off (e.g. 1-4), asks a question, and

then tells the students to put their heads together to develop a complete answer to the

question. When the teacher calls out a number, the students with that number raise their

hands to respond. This structure facilitates positive interdependence, while promoting

individual accountability. It also gives confidence to lower achievers because they know

they will have the correct answer to give to the class. Accomplished teachers know when

to present information in large groups and when to use small groups or one-on-one

instruction. Many teachers present the new information to the large group first, and then

work with small groups to practice skills and reinforce instruction. Generally, direct

instruction is a major component of this kind of instruction.

 Assign students to mixed ability groups of 3 or 4

 Assign a number (1,2,3,4) to each student in the group

 Ask groups a question to answer collaboratively

 Call a number, students with that assigned number answer questions

3. Think-Pair-Share

A think-pair-share activity is when learners take a minute to ponder the previous lesson,

later to discuss it with one or more of their peers, finally to share it with the class as part

of a formal discussion. It is during this formal discussion that the instructor should clarify

misconceptions.

 Pair students randomly

 Give students a question, problem, or situation

 Ask individual students to think about the question

 Have students discuss their responses with their partners

 Select several pairs to share their thoughts and responses with the class

 Strategic note-taking form (contains teacher-prepared cues that guide students)
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 Listening guide (a list of important terms and concepts that parallels the order in which they

are presented)

 Guided notes (present a sequential overview of main points as an outline)

 Extrinsic Motivation Student takes action as a result of external consequences such as

tangible rewards and approval from others

 Intrinsic Motivation Student takes action as a result of internally based consequences

Topic : Differentiating Reading, Writing, And Spelling Instruction

Topic Objective:

At the end of this topic student would be able to:

 Peeling off

 Vowel alert

 Rhyming

 Promote Reading Fluency

 Promote Phonological Awareness

 Reading instruction

Definition/Overview:

This topic offers guidelines for teaching and differentiating instruction so that it can help all

students learn how to read, write, and spell.

Key Points:

1. Reading instruction

Reading instruction began in the U.S.in the 1960s. In the 1970s and 1980s, researchers

began publishing findings based on converging evidence from multiple studies. However,

these findings have been slow to move into typical classroom practice. A variety of
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different methods of teaching reading have been advocated in English-speaking countries.

In the United States, the debate is often more political than objective. Parties often divide

into two camps which refuse to accept each others terminology or frame of reference.

Despite this both camps often incorporate aspects of the other's methods. Both camps

accuse the other of causing failure to learn to read and write.

Historically, the two camps have been called Whole Language and Phonics, although the

Whole Language instructional method has also been referred to as "literature-based

reading program" and "integrated language arts curriculum" . Currently (2007), the

differing perspectives are frequently referred to as "balanced reading instruction" (Whole

Language) and "scientifically-based reading instruction"

2. Promote Phonological Awareness

Phonological awareness is the conscious sensitivity to the sound structure of language. It

includes the ability to auditorily distinguish units of speech, such as a word's syllables and

a syllable's individual phonemes. The ability to segment and blend phonemes is critical

for the development of decoding skills, reading fluency, and spelling. Phonological

awareness is an important and reliable predictor of later reading ability and has, therefore,

been the focus of much research. Phonological awareness is often confused with phonics,

but it is different. Phonics requires students to match letters or letter patterns with sounds

(decoding) and to use this information to read words. Phonological awareness relates

ONLY to speech sounds, not to alphabet letters or sound-spellings. Phonemic awareness

is a subset of phonological awareness.

"Phonological awareness" is demonstrated by awareness of sounds at three levels of

sound structure: syllables, onsets and rimes, and phonemes.

 Motivate Students

 Read aloud to students

 Use picture books

 Involve families

3. PromoteReading Fluency
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Reading fluency is often confused with fluency with a language (see above). Reading

fluency is the ability to read text accurately and quickly. Fluency bridges word decoding

and comprehension. Comprehension is understanding what has been read. Fluency is a set

of skills that allows readers to rapidly decode text while maintaining high

comprehension.A first benchmark for fluency is being able to "sight read" some words.

The idea is that children will recognize at sight the most common words in the written

form of their native language and that instant reading of these words will allow them to

read and understand text more quickly. As children learn to read, the speed at which they

read becomes an important measure.

 Repeated Reading (students are given numerous opportunities to read short, appropriate

reading passages or texts)

 Previewing (students read, examine, or listen to a text prior to reading it)

 Promote Reading Fluency (Continued)

 Use root words and affixes to decode unknown words

 Pause appropriately based on punctuation

 Use semantic and syntactic cues to read with expression

 Self-correct errors

 Limit omissions by using a finger to trace print

 Foster Word Identification

4. Rhyming

A rhyme is a repetition of similar sounds in two or more different words and is most often

used in poetry and songs. The word "rhyme" may also refer to a short poem, such as a

rhyming couplet or other brief rhyming poem such as nursery rhymes. Students read

unfamiliar words by comparing them to familiar words that rhyme with unfamiliar word

5. Vowel alert

 Students read unfamiliar words by examining the letters that precede and follow the vowels
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 Seek the part you know: Students read unfamiliar words by identifying parts they know (e.g.,

rainbow = rain and bow)

6. Peeling off

 Students read unfamiliar words by using affixes at the beginnings and endings of words, then

focusing on the root word

 Peer Reading Programs (Same or cross-age peers read to classmates, younger, or older peers)

 Peer-Assisted Learning Strategies (Students work with peers in Partner Reading, Paragraph

Shrinking, and Prediction Relay activities)

 Literature Circles (Students work collaboratively to share their reactions to and discuss

various aspects of books)

 In Section 5 of this course you will cover these topics:
Differentiating Mathematics, Science, And Social Studies Instruction

Evaluating Student Progress And The Effectiveness Of Your Inclusion Program

Topic : Differentiating Mathematics, Science, And Social Studies Instruction

Topic Objective:

At the end of this topic student would be able to:

 Mathematical Instructions

 Advance and Post Organizers

 Anticipation Guide instructions

 Science and Social Studies Instruction

Definition/Overview:

Chapter 11 presents ways to vary content area instruction to help all students learn by

providing guidelines for differentiating mathematics, science, and social studies instruction.
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Key Points:

1. Mathematical Instructions

There has been a very strong trend in the education world recently toward the creation of

integrated curricula. Rather than segmenting education into distinct subjects, teachers are

encouraged to present material in an interrelated context. In general, educators agree with

this approach. However, frequently teachers raise a question as to how one can join

together language arts and mathematics. As it turns out, linking literacy and math

instruction is relatively easy to do and can be extremely effective.

First, to dispel any misconceptions, there is no suggestion that math should be taught only

through children's literature Carol Hurst's Literature Pages. There are many ways to teach

mathematics effectively. The use of hands-on manipulative approaches to mathematics is

extremely valuable for children, both in elementary school and in upper grades. The use

of literature is yet another approach teachers can use in providing their students with

varied experiences with mathematics. It should not be overused any more than it should

be underused. Not every book is meant for mathematics. Books should not be "twisted" in

order to suit math instruction purposes.

Using literature in math instruction has several advantages. As one California teacher put

it, "unlike traditional math instruction, literature speaks to the heart of the child".

Literature provides a way for children to make mathematics learning much more

personal. Research has shown that children learn material best when it has meaning and

usefulness for them. Literature is a way to give math meaning. David Whitin states that,

"Using math-related children's literature can help children realize the variety of situations

in which people use mathematics for real purposes" (1994). The literature can help

children see how math will be useful to them in the "real world."

One of the major elements of mathematics instruction emphasized in recent years has

been to teach children problem solving skills. Literature is a marvelous tool for

supporting problem solving learning. The books act as word problems, but they are word

problems with some interest to children.

Focus mathematics instruction and use a problem-solving approach to foster the

development of the basic mathematical understandings and skills students need to learn to
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reason and communicate mathematically and become confident mathematical problem

solvers. This involves helping students develop their math facts and computation skills

and learn mathematics by experiencing and thinking about meaningful problems related

to their lives. In addition, present mathematics appropriately, use teaching aids and a

variety of instructional approaches, provide feedback, and use assessment to guide future

teaching.

2. Science and Social Studies Instruction

Choose textbooks and other text-based materials carefully and teach students how to use

them, and use study guides, adapted textbooks, a parallel alternative curriculum, and

content enhancements. In addition, you can promote students memory, use activities-

oriented approaches, organize instruction around big ideas and interdisciplinary themes,

and employ problem-based learning to relate instruction to students lives and social

problems. You also can use effective questioning techniques, instructional technology and

multimedia, and specially designed programs and curricula, take students on field trips,

and address the needs of diverse learners.

3. Advance and Post Organizers

Advanced organizer are important part of their instructional designs, that the organizers

are needed whatever the media of instruction, and that organizers themselves can be

delivered by a variety of media.

Some researchers believe that Advance Organizers helps students to recall information

and make connection between already known concepts and the forthcoming learning

materials.

However, researcher scholars like McEneany (1990) suggested that it serves no purpose

or have limited effect in promoting learning or recall of learning.

Whereas Lawton and Johnson (1992) believe that Advance Organizers are effective.

According to Ausubel, the Advanced organizer provides the hierarchical framework for

students so that they can move information into long-term memory efficiently and
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effectively and in a connected manner. An advance organizer is a cognitive strategy

proposed by Ausubel in his SubsumptionTheory, which allows the learner to recall and

transfer prior knowledge to the new information being presented. This theory is based on

the idea that learning is facilitated, if the learner can find meaning in the new information.

If a connection can be made between the new information and previous knowledge, the

learning experience will become more meaningful to the learner. Therefore, the new

information will be learned. The advance organizer is not a strategy used by the learner,

but rather an instructional strategy used by the teacher. In essence, the advance organizer

is a brief, general speech prepared by the teacher, before presenting the new material, to

introduce the new lesson. In designing the advance organizer recall of previous

knowledge relevant to the new knowledge is important. It should provide a bridge that

links the known to the unknown, by including an abstract outline of the new information

and a restatement of old knowledge. Theoretically, this will encourage transfer and

application of old knowledge, to make the new knowledge more meaningful to the

learner. In SLA advance organizers could be used to help the learner categorize new

learning, in relation to their native language. The learner could then distinguish

similarities and differences in the target language and their native language, thus carrying

out a cognitive comparison between deviant and correct target language, forms or

utterances. This may even reduce learners' errors as conscious attention is focused on

these differences and similarities. The use of advance organizers does fit in with current

teaching approaches, particularly with the communicative language approach. For in this

approach, learners negotiate for meaning and the teacher acts as a facilitator of the

communication process. Steps for Constructing a Graphic Organizer:

 Preview and analyze the curriculum area or textbook to identify key information

 Construct an outline of the main information

 Select a graphic organizer format that coincides with the organization of the information to be

learned

 Label the important ideas and concepts

 Prepare three versions: a completed version (for teacher), a semi-completed version (for

students who need more assistance), and a bland version (for many students)
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 Semantic Webs provide a visual description of important points and concepts, as well as the

relationships between these points ad concepts, and can be developed by students

 Anticipation Guides are advance organizers that introduce students to new content by having

them respond to several teacher-generated oral or written statements or questions

4. Anticipation Guide Construction:

 Analyze the text and determine main points

 Convert main points into short, declarative sentences

 Present statements to students in a way that leads to anticipation or prediction

 Have students discuss their predictions and responses to statements

 Discuss the students reading of the text selection, and then compare and evaluate their

responses with the information presented in the text.

 Literal Questions focus on content derived from texts and presentations related to names,

places, information, etc.

 Inferential Questions require students to answer questions that are not explicitly stated in text

or presentations

 Critical Questions ask students to provide personal judgments and reactions to content and

apply and evaluate information

Topic : Evaluating Student Progress And The Effectiveness Of Your Inclusion Program

Topic Objective:

At the end of this topic student would be able to:

 Effectiveness of My Inclusion Program

 Measure Perceptions of My Inclusion Program

 Social and Behavioral Performance of Students
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 Grade Students in Inclusive Settings

 Academic Performance of Students

Definition/Overview:

This topic provides a framework and specific strategies and resources for evaluating inclusion

programs. Specifically, it presents guidelines for determining whether your inclusion program

is resulting in positive educational, social, behavioral, and self-concept outcomes for all of

your students. It also provides guidelines for grading your students, techniques for examining

students, family members, and educators perceptions of and experiences with inclusion that

can help you assess your students progress and evaluate various programmatic components of

your inclusion program.

Key Points:

1. Academic Performance of Students

You can use standardized tests, appropriate testing accommodations, curriculum-based

measurement, authentic/performance assessment, portfolio assessment, rubrics,

technology-based testing, instructional rubrics, dynamic assessment, observation, and

teacher-made tests. You also can gather additional information about students academic

progress by using error analysis,think-aloud techniques, learning journals/logs, and self-

evaluation questionnaires/interviews. Students academic progress can be assessed by

examining their IEPs and promotion and graduation rates.

2. Grade Students in Inclusive Settings

You can grade students in your inclusive classroom by considering and addressing legal

issues; identifying the purpose of grades; agreeing upon the nature and impact of

differentiated instruction techniques; selecting grading systems that support differentiated

instruction and communication; addressing the special needs and situations of students

and teachers; and using effective practices that support the teaching, learning, and grading

processes.
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3. Social and Behavioral Performance of Students

You can evaluate the impact of your inclusion program on your students social and

behavioral performance by using observational and sociometrictechniques, and self-

concept measures.

4. Measure Perceptions of My Inclusion Program

You can measure students, teachers, and family members perceptions of your inclusion

program by using questionnaires, interviews, and journals.

5. Effectiveness of My Inclusion Program

You can work with others to analyze data on the impact of your program on student

performance to validate program strengths, to identify program components that need

revision, and to determine strategies for improving the program.
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