
Early childhood language Development

Topic Objective:

At the end of this topic student would be able to:

 To define the Human languages

 To elaborate the Controlled languages

 To highlight the importance of History

Definition/Overview:

A language is a dynamic set of visual, auditory, or tactile symbols of communication and the

elements used to manipulate them. Language can also refer to the use of such systems as a

general phenomenon. Language is considered to be an exclusively human mode of

communication; although animals make use of quite sophisticated communicative systems,

none of these are known to make use of all of the properties that linguists use to define

language. A set of agreed-upon symbols is only one feature of language; all languages must

define the structural relationships between these symbols in a system of grammar. Rules of

grammar are what distinguish language from other forms of communication. They allow a

finite set of symbols to be manipulated to create a potentially infinite number of grammatical

utterances. Another property of language is that its symbols are arbitrary. Any concept or

grammatical rule can be mapped onto a symbol. Most languages make use of sound, but the

combinations of sounds used do not have any inherent meaning they are merely an agreed-

upon convention to represent a certain thing by users of that language. For instance, there is

nothing about the Spanish word nada itself that forces Spanish speakers to convey the idea of

"nothing". Another set of sounds (for example, the English word nothing) could equally be

used to represent the same concept, but all Spanish speakers have acquired or learned to

correlate this meaning for this particular sound pattern. For Slovenian, Croatian, and

Serbian/Kosovan or Bosnian speakers on the other hand, nada means something else; it

means "hope". Linguistics is the scientific and philosophical study of language,

encompassing a number of sub-fields. At the core of theoretical linguistics are the study of

language structure (grammar) and the study of meaning (semantics). The first of these

encompasses morphology (the formation and composition of words), syntax (the rules that

determine how words combine into phrases and sentences) and phonology (the study of
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sound systems and abstract sound units). Phonetics is a related branch of linguistics

concerned with the actual properties of speech sounds (phones), non-speech sounds, and how

they are produced and perceived. Theoretical linguistics is mostly concerned with developing

models of linguistic knowledge. The fields that are generally considered as the core of

theoretical linguistics are syntax, phonology, morphology, and semantics. Applied linguistics

attempts to put linguistic theories into practice through areas like translation, stylistics,

literary criticism and theory, discourse analysis, speech therapy, speech pathology and

foreign language teaching.

Key Points:

1. Human languages

Human languages are usually referred to as natural languages, and the science of studying

them falls under the preview of linguistics. A common progression for natural languages

is that they are considered to be first spoken, then written, and then an understanding and

explanation of their grammar is attempted. Languages live, die, move from place to place,

and change with time. Any language that ceases to change or develop is categorized as a

dead language. Conversely, any language that is a living language, that is, it is in a

continuous state of change, is known as a modern language. Making a principled

distinction between one language and another is usually impossible. For instance, there

are a few dialects of German similar to some dialects of Dutch. The transition between

languages within the same language family is sometimes gradual (see dialect

continuum).Some like to make parallels with biology, where it is not possible to make a

well-defined distinction between one species and the next. In either case, the ultimate

difficulty may stem from the interactions between languages and populations. (See

Dialect or August Schleicher for a longer discussion.)The concepts of Ausbausprache,

Abstandspracheand Dachsprache are used to make finer distinctions about the degrees of

difference between languages or dialects. Some individuals and groups have constructed

their own artificial languages, for practical, experimental, personal, or ideological

reasons. International auxiliary languages are generally constructed languages that strive

to be easier to learn than natural languages; other constructed languages strive to be more

logical ("loglangs") than natural languages; a prominent example of this is Lojban. Some

writers, such as J. R. R. Tolkien, have created fantasy languages, for literary, artistic or
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personal reasons. The fantasy language of the Klingonrace has in recent years been

developed by fans of the Star Trek series, including a vocabulary and grammar.

Constructed languages are not necessarily restricted to the properties shared by natural

languages. This part of ISO 639 also includes identifiers that denote constructed (or

artificial) languages. In order to qualify for inclusion the language must have a literature

and it must be designed for the purpose of human communication. Specifically excluded

are reconstructed languages and computer programming languages.

Some languages, most constructed, are meant specifically for communication between

people of different nationalities or language groups as an easy-to-learn second language.

Several of these languages have been constructed by individuals or groups. Natural, pre-

existing languages may also be used in this way - their developers merely catalogued and

standardized their vocabulary and identified their grammatical rules. These languages are

called naturalistic. One such language, Latino Sine Flexione, is a simplified form of

Latin. Two others, Occidental and Novial, were drawn from several Western languages.

To date, the most successful auxiliary language is Esperanto, invented by Polish

ophthalmologist Zamenhof. It has a relatively large community roughly estimated at

about 2 million speakers worldwide, with a large body of literature, songs, and is the only

known constructed language to have native speakers, such as the Hungarian-born

American businessman George Soros. Other auxiliary languages with a relatively large

number of speakers and literature are Interlingua and Ido.

2. Controlled languages

Controlled natural languages are subsets of natural languages whose grammars and

dictionaries have been restricted in order to reduce or eliminate both ambiguity and

complexity. The purpose behind the development and implementation of a controlled

natural language typically is to aid non-native speakers of a natural language in

understanding it, or to ease computer processing of a natural language. An example of a

widely used controlled natural language is Simplified English, which was originally

developed for aerospace industry maintenance manuals.
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3. History

Western linguists only recognized the phoneme some two millennia later.

Tolkāppiyar'swork is perhaps the first to describe articulatoryphonetics for a language. Its

classification of the alphabet into consonants and vowels, and elements like nouns, verbs,

vowels, and consonants, which he put into classes, were also breakthroughs at the time. In

the Middle East, the Persian linguist Sibawayh (هیبـــویس) made a detailed and

professional description of Arabic in 760 CE in his monumental work, Al-kitab fi al-nahw

ـــــــابفي النحـــــــو) The Book on Grammar), bringing many linguistic aspects of language,الكت

to light. In his book, he distinguished phonetics from phonology.Laterin the West, the

success of science, mathematics, and other formal systems in the 20th century led many

to attempt a formalization of the study of language as a "semantic code". This resulted in

the academic discipline of linguistics, the founding of which is attributed to Ferdinand de

Saussure. In the 20th century, substantial contributions to the understanding of language

came from Ferdinand de Saussure, Hjelmslev, mile Benveniste and Roman Jakobson,

which are characterized as being highly systematic

Topic Objective:

At the end of this topic student would be able to:

 To understand the Process of Language Acquisitions

 To elaborate the Non-Nativist Theories

 To define the Accelerated Language Learning

Definition/Overview:

Language: A language is a dynamic set of sensory symbols of communication and the

elements used to manipulate them. Language can also refer to the use of such systems as a

general phenomenon. Strictly speaking, language is considered to be an exclusively human

mode of communication. Although other animals make use of quite sophisticated

communicative systems, sometimes casually referred to as animal language, none of these are

known to make use of all of the properties that linguists use to define language.
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In Western Philosophy, language has long been closely associated with reason, which is also

a uniquely human way of using symbols. In Ancient Greek philosophical terminology, the

same word, logos, was used as a term for both language or speech and reason, and the

philosopher Thomas Hobbes used the English word "speech" so that it similarly could refer to

reason, as will be discussed below. More commonly though, the English word "language",

derived ultimately from lingua, Latin for tongue, typically refers only to expressions of

reason which can be understood by other people, most obviously by speaking.

Learning: Learning is acquiring new knowledge, behaviors, skills, values, preferences or

understanding, and may involve synthesizing different types of information. The ability to

learn is possessed by humans, animals and some machines. Progress over time tends to

follow learning curves. Human learning may occur as part of education or personal

development. It may be goal-oriented and may be aided by motivation. The study of how

learning occurs is part of neuropsychology, educational psychology, learning theory, and

pedagogy. Learning may be occur as a result of habituation or classical conditioning, seen in

many animal species, or as a result of more complex activities such as play, seen only in

relatively intelligent animals and humans. Learning may occur consciously or without

conscious awareness. There is evidence for human behavioral learning prenatally, in which

habituation has been observed as early as 32 weeks into gestation, indicating that the central

nervous system is sufficiently developed and primed for learning and memory to occur very

early on in development.

Key Points:

1. Process of Language Acquisitions

Language acquisition is the process by which the language capability develops in a

human. First language acquisition concerns the development of language in children,

while second language acquisition focuses on language development in adults as well.

Historically, theorists are often divided between emphasisingeither nature or nurture as

the most important explanatory factor for acquisition.One hotly debated issue is whether

the biological contribution includes capacities specific to language acquisition, often

referred to as universal grammar. For fifty years, linguists Noam Chomsky and the late

Eric Lenneberg have argued for the hypothesis that children have innate, language-

specific abilities that facilitate and constrain language learning.Other researchers,
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including Elizabeth Bates, Catherine Snow, and Michael Tomasello, have hypothesized

that language learning results only from general cognitive abilities and the interaction

between learners and their surrounding communities. Recent work by William O'Grady

proposes that complex syntactic phenomena result from an efficiency-driven, linear

computational system. O'Grady describes his work as "nativism without Universal

Grammar." One of the most important advances in the study of language acquisition was

the creation of the CHILDES database by Brian MacWhinney and Catherine Snow.

Nativisttheories hold that children are born with an innate propensity for language

acquisition, and that this ability makes the task of learning a first language easier than it

would otherwise be. These "hidden assumptions" allow children to quickly figure out

what is and isn't possible in the grammar of their native language, and allow them to

master that grammar by the age of three. Nativists view language as a fundamental part of

the human genome, as the trait that makes humans human, and its acquisition as a natural

part of maturation, no different from dolphins learning to swim or songbirds learning to

sing. Chomsky originally theorized that children were born with a hard-wired language

acquisition device (LAD) in their brains. He later expanded this idea into that of

Universal Grammar, a set of innate principles and adjustable parameters that are common

to all human languages. According to Chomsky, the presence of Universal Grammar in

the brains of children allow them to deduce the structure of their native languages from

"mere exposure".Much of the nativistposition is based on the early age at which children

show competency in their native grammars, as well as the ways in which they do (and do

not) make errors. Infants are born able to distinguish between phonemes in minimal pairs,

distinguishing between bah and pah, for example. Young children (under the age of three)

do not speak in fully formed sentences, instead saying things like 'want cookie' or 'my

coat.' They do not, however, say things like 'want my' or 'I cookie,' statements that would

break the syntactic structure of the Phrase, a component of universal grammar. Children

also seem remarkably immune from error correction by adults, which Nativists say would

not be the case if children were learning from their parents.The possible existence of a

Critical Period for language acquisition is another Nativistargument. Critical periods are

time frames during which environmental exposure is needed to stimulate an innate trait.

Young chaffinches, for example, must hear the song of an adult chaffinch before reaching

maturity, or else would never be able to sing. Nativists argue that if a Critical Period for

language acquisition exists (see below), then language acquisition must be spurred on by

the unfolding of the genome during maturation. Linguist Eric Lenneberg stated in 1964
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that the crucial period of language acquisition ends around the age of 12 years. He

claimed that if no language is learned before then, it could never be learned in a normal

and fully functional sense. This was called the "Critical period hypothesis." Detractors of

the "Critical Period Hypothesis" say that in this example and others like it (see Feral

children), the child is hardly growing up in a nurturing environment, and that the lack of

language acquisition in later life may be due to the results of a generally abusive

environment rather than being specifically due to a lack of exposure to language. The

"Critical Period" theory of brain plasticity and learning capacity has been called into

question. Other factors may account for differences in adult and child language learning.

Childrens apparently effortless and rapid language acquisition may be explained by the

fact that the environment is set up to engage them in frequent and optimal learning

opportunities. By contrast, adults seem to have an initial advantage in their learning of

vocabulary and syntax, but may never achieve native-like pronunciation. A more up-to-

date view of the Critical Period Hypothesis is represented by the University of Maryland,

College Park instructor Robert DeKeyser.DeKeyser argues that although it is true that

there is a critical period, this does not mean that adults cannot learn a second language

perfectly, at least on the syntactic level.

DeKeysertalks about the role of language aptitude as opposed to the critical period. More

support for the innateness of language comes from the deaf population of Nicaragua.

Until approximately 1986, Nicaraguahad neither education nor a formalized sign

language for the deaf. As Nicaraguans attempted to rectify the situation, they discovered

that children past a certain age had difficulty learning any language. Additionally, the

adults observed that the younger children were using gestures unknown to them to

communicate with each other. They invited Judy Kegl, an American linguist from MIT,

to help unravel this mystery. Kegl discovered that these children had developed their

own, distinct, Nicaraguan Sign Language with its own rules of "sign-phonology" and

syntax. She also discovered some 300 adults who, despite being raised in otherwise

healthy environments, had never acquired language, and turned out to be incapable of

learning language in any meaningful sense. While it was possible to teach vocabulary,

these individuals were unable to learn syntax. Derek Bickerton's (1981) landmark work

with Hawaiian pidgin speakers studied immigrant populations where first-generation

parents spoke highly-ungrammatical "pidgin English". Their children, Bickerton found,

grew up speaking a grammatically rich language -- neither English nor the syntax-less

pidgin of their parents. Furthermore, the language exhibited many of the underlying
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grammatical features of many other natural languages. The language became "creolized",

and is known as Hawaii Creole English. This was taken as powerful evidence for

children's innate grammar module.Debatewithin the nativist position now revolves around

how language evolved. Derek Bickerton suggests a single mutation, a "big bang", linked

together previously evolved traits into full language. Others like Steven Pinker argue for a

slower evolution over longer periods of time.

2. Non-NativistTheories

Non-nativist theories include Relational Frame Theory, the competition model,

functionalist linguistics, usage-based language acquisition, social interactionism and

others. Social-interactionists, like Snow, theorize that adults play an important part in

children's language acquisition. However, some researchers claim that the empirical data

on which theories of social interactionismare based have often been over-representative

of middle class American and European parent-child interactions. Various

anthropological studies of other human cultures, as well as anecdotal evidence from

western families, suggests rather that many, if not the majority, of the world's children are

not spoken to in a manner akin to traditional language lessons, but nevertheless grow up

to be fully fluent language users. Many researchers now take this into account in their

analyses.Nevertheless, Snow's criticisms might be powerful against Chomsky's argument,

if the argument from the poverty of stimulus were indeed an argument about degenerate

stimulus, but it is not. The argument from the poverty of stimulus is that there are

principles of grammar that cannot be learned on the basis of positive input alone, however

complete and grammatical that evidence is. This argument is not vulnerable to objection

based on evidence from interaction studies such as Snow's, but it is vulnerable to the clear

evidence of the availability of negative input given by Conversational analysis. In

addition, meta analysis has shown that there is a large amount of corrections made. Moerk

(1994) conducted a meta-analysis of 40 studies and found substantial evidence that

corrections do indeed play a role. From this work, corrections are not only abundant but

contingent on the mistakes of the child. Many criticisms of the basic assumptions of

generative theory have been put forth, with little response from its champions. The

concept of LAD is unsupported by evolutionary anthropology which shows a gradual

adaptation of the human body to the use of language, rather than a sudden appearance of a

complete set of binary parameters (which are common to digital computers but not to
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neurological systems such as a human brain) delineating the whole spectrum of possible

grammars ever to have existed and ever to exist.The theory has several hypothetical

constructs, such as movement, empty categories, complex underlying structures, and strict

binary branching, that cannot possibly be acquired from any amount of input. Since the

theory is, in essence, unlearnablycomplex, then it must be innate. A different theory of

language, however, may yield different conclusions. Examples of alternative theories that

do not utilize movement and empty categories are Head-driven phrase structure grammar,

Lexical functional grammar, and several varieties of Construction Grammar. While all

theories of language acquisition posit some degree of innateness, a less convoluted theory

might involve less innate structure and more learning. Under such a theory of grammar,

the input, combined with both general and language-specific learning capacities, might be

sufficient for acquisition. Relational Frame Theory, provides a wholly

selectionist/learning account of the origin and development of language competence and

complexity. Bolstered by a significant and growing base of experimental and applied

research, RFT posits a "functional contextualist" approach to the understanding,

prediction and influence of language phenomenon.

3. Accelerated Language Learning

Accelerated Language Learning was developed based on the research and theories of

Georgi Lozanov`s suggestopedia. The term is now associated with diverse methods in

education that target accelerate learning. The term "accelerated learning" is a very broad

term encompassing diverse techniques, methodologies and approaches to teaching and to

learning. Some methods which would generally be considered to fall under the title of

accelerated learning would be: mind maps, Brain Gym or Edu-Kinesthetics, concert texts,

reading to music, applied multiple intelligences theory, various memory techniques, the

use of music to influence the emotional and mental state of learners, state setting in a

broader sense, the use of songs to aid learning, pattern spotting, the implementation of

chunking, suggestopedia,Neuro-linguistic programming, the use of drama, suspension of

disbelief and others.

 Applications

In terms of the teaching and learning of foreign languages specifically, accelerated

learning can really come into its own. It has been and is being put to good use by
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language teachers across the world. An accelerated learning language lesson could

vary from the traditional language lesson in a number of ways:

 The learning environment may be seen as being of prime importance: great deal of

attention will be focused on the use of colour, the temperature in the room(s), the positioning

of furniture, background music, smells, textures and so on. Also, posters and displays may

have been carefully selected with the aim of helping students to absorb vocabulary and ideas

subconsciously. Posters containing vocabulary for a unit which may not be introduced for a

few weeks may be present in order to gradually familiarize students with the vocabulary in

advance.

 State setting may be important: this is done partly through the learning environment (see

number 1), but also through the use of body language by the teacher, the type of music used

throughout the lesson - this might change depending on the mood/atmosphere the teacher

wishes to create at any given time, the tone of voice employed at any given time by the

teacher, the use of colour in presentational materials and so on. The emphasis is likely to be

on making the student feel comfortable, relaxed and free from anxiety and stress.

 Mnemonics: may be frequently used to help students retain and recall lists of vocabulary.

Instead of relying on vocabulary lists, flash cards and repetition drills, the accelerated

learning language teacher will often employ these creative techniques when first introducing

a new topic. Students may be encouraged to use their imaginations to link items of

vocabulary to parts of their body or to locations in the classroom (Loci). This injects a sense

of fun and usually promotes a more relaxed and free-flowing learning environment.

 Over-stimulation: whereas in many language classrooms, the teacher is wary of throwing

too much at the student at once, the accelerated learning language teacher may bombard the

student with material knowing that the human brain can often assimilate around 80% more

information than we assume. Using longer texts, dramatisations and the like (often carefully

supported with the English meaning along one side) allows students of varying levels of

ability to take what is useful for them at that stage of their learning. This approach also allows

for more opportunities to expose students to the rhythm and pronunciation of the new

language.
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 Pattern spotting and learning in broad strokes: often accelerated learning language

teachers will introduce broad concepts to their students, enabling them to learn a great deal in

a short amount of time. For example, if a beginner learning Spanish is told that thousands of

nouns which end in 'tion' in English can easily be changed to Spanish by changing the 'tion'

ending to 'cin', the student immediately has access to thousands of words and can gain

confidence by producing these words independent of the teacher or learning resources.

 Theory of multiple intelligences application: MI Theory (proposed by Howard Gardener)

asserts that there are 8 types of intelligence: interpersonal, intrapersonal, logical-

mathematical, verbal-linguistic, spatial, bodily-kinesthetic, musical-rhythmic and naturalist.

In the traditional classroom environment, the verbal-linguistic and logical-mathematical

intelligences are often over represented. Accelerated learning attempts to redress this

imbalance by including activities which allow for the activation of the other intelligences

such as: games which involve movement, use of colour on worksheets/mind maps etc, use of

songs, raps and music, manipulation of objects (word cards, realia etc.) and so on.

 The use of Chunking: chunking lessons into shorter periods takes full advantage of the

attention cycle of the human brain. We are most likely to retain information presented at the

beginning and end of a session; therefore if a lesson is divided into smaller chunks, we are

creating more beginnings and endings and so increasing the amount of information retained.

 Objective setting: this practice is very wide-spread in education now and is also a vital

aspect of any accelerated learning lesson. The student must understand clearly what he/she is

going to learn in any particular lesson and how this is going to happen. There is then a

predefined goal to work towards and a higher sense of achievement at the end of the lesson

(particularly if the lesson objectives are listed on the board and can be ticked off as the lesson

proceeds). What's In It For Me (W.I.I.F.M) is a key phrase to remind teachers that students

want to know how what they are going to learn is relevant to them and their day-to-day

experiences
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Topic Objective:

At the end of this topic student would be able to:

 Names for the discipline

 Fundamental concerns and divisions

 Variation and universality

Definition/Overview:

Linguistics: Linguistics is the systematic study of language, encompassing a variety of

scientific and humanist methodologies for its inquiry. Mainstream academics classify its

study into a number of sub-fields: an important topical division being between the study of

language structure (grammar) and the study of meaning (semantics). Grammar encompasses

morphology (the formation and composition of words), syntax (the rules that determine how

words combine into phrases and sentences) and phonology (the study of sound systems and

abstract sound units). Phonetics is a related branch of linguistics concerned with the actual

properties of speech sounds (phones), non-speech sounds, and how they are produced and

perceived. Over the twentieth century, following the work of Noam Chomsky, linguistics

came to be dominated by the Generativist school, which is chiefly concerned with explaining

how human beings acquire language and the biological constraints on this acquisition.

Generative theory is modularistin character. While this remains the dominant paradigm,

Chomsky's writings have also gathered much criticism, and other linguistic theories have

increasingly gained popularity; cognitive linguistics is a prominent example. There are many

sub-fields in linguistics, which may or may not be dominated by a particular theoretical

approach: evolutionary linguistics attempts to account for the origins of language; historical

linguistics explores language change and sociolinguistics looks at the relation between

linguistic variation and social structures. A variety of intellectual disciplines are relevant to

the study of language. Linguistics like other sciences is highly interdisciplinary and draws on

work from such fields as psychology, speech-language pathology, literature, informatics,

computer science, philosophy, biology, human anatomy, neuroscience, sociology,

anthropology, and acoustics.

Linguists have an incomplete understanding of all aspects of the rules underlying natural

languages, and these rules are therefore objects of study. The understanding of natural

languages reveals much about not only how language works (in terms of syntax, semantics,
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phonetics, phonology, etc), but also about how the human mind and the human brain process

language. In linguistic terms, 'natural language' only applies to a language that has evolved

naturally, and the study of natural language primarily involves native (first language)

speakers.The theory of universal grammar proposes that all natural languages have certain

underlying rules which constrain the structure of the specific grammar for any given

language.Whilegrammarians, writers of dictionaries, and language policy-makers all have a

certain influence on the evolution of language, their ability to influence what people think

they 'ought' to say is distinct from what people actually say. Natural language applies to the

latter, and is thus a 'descriptive' rather than a 'prescriptive' term. Thus non-standard language

varieties (such as African American Vernacular English) are considered to be natural while

standard language varieties (such as Standard American English) which are more 'prescripted'

can be considered to be at least somewhat artificial or constructed. The learning of one's own

native language, typically that of one's parents, normally occurs spontaneously in early

human childhood and is biologically driven. A crucial role of this process is performed by the

neural activity of a portion of the human brain known as Broca's area.Thereare approximately

7,000 current human languages, and many, if not most seem to share certain properties,

leading to the belief in the existence of Universal Grammar, as shown by generative grammar

studies pioneered by the work of Noam Chomsky. Recently, it has been demonstrated that a

dedicated network in the human brain (crucially involving Broca's area, a portion of the left

inferior frontal gyrus), is selectively activated by complex verbal structures (but not simple

ones) of those languages that meet the Universal Grammar requirements. There is

disagreement among anthropologists on when language was first used by humans (or their

ancestors). Estimates range from about two million years ago, during the time of Homo

habilis, to as recently as forty thousand (40,000) years ago, during the time of Cro-Magnon

man. However recent evidence suggests modern human language was invented or evolved in

Africa prior to the dispersal of humans from Africa around 50,000 years ago. Since all people

including the most isolated indigenous groups such as the Andamanese or the Tasmanian

aboriginals possess language, then it must have been present in the ancestral populations in

Africa before the human population split into various groups to colonize the rest of the world.

Some claim that all nautural languages came out of one single language, known as Adamic.
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Key Points:

1. Names for the discipline

Before the twentieth century, the term "philology", first attested in 1716, was commonly

used to refer to the science of language, which was then predominantly historical in focus.

Since Ferdinand de Saussure's insistence on the importance of synchronic analysis,

however, this focus has shifted and the term "philology" is now generally used for the

"study of a language's grammar, history and literary tradition," especially in the United

States, where it was never as popular as elsewhere in the sense of "science of language".

Although the term "linguist" in the sense of "a student of language" dates from 1641, the

term "linguistics" is first attested in 1847. It is now the usual academic term in English for

the scientific study of language.

2. Fundamental concerns and divisions

Linguistics concerns itself with describing and explaining the nature of human language.

Relevant to this are the questions of what is universal to language, how language can

vary, and how human beings come to know languages. All humans (setting aside

extremely pathological cases) achieve competence in whatever language is spoken (or

signed, in the case of signed languages) around them when growing up, with apparently

little need for explicit conscious instruction. While non-humans acquire their own

communication systems, they do not acquire human language in this way (although many

non-human animals can learn to respond to language, or can even be trained to use it to a

degree). Therefore, linguists assume, the ability to acquire and use language is an innate,

biologically-based potential of modern human beings, similar to the ability to walk. There

is no consensus, however, as to the extent of this innate potential, or its domain-

specificity (the degree to which such innate abilities are specific to language), with some

theorists claiming that there is a very large set of highly abstract and specific binary

settings coded into the human brain, while others claim that the ability to learn language

is a product of general human cognition. It is, however, generally agreed that there are no

strong genetic differences underlying the differences between languages: an individual

will acquire whatever language(s) he or she is exposed to as a child, regardless of

parentage or ethnic origin.
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Linguistic structures are pairings of meaning and form; such pairings are known as

Saussurean signs. In this sense, form may consist of sound patterns, movements of the

hands, written symbols, and so on. There are many sub-fields concerned with particular

aspects of linguistic structure, ranging from those focused primarily on form to those

focused primarily on meaning:

 Phonetics, the study of the physical properties of speech (or signed) production and

perception

 Phonology, the study of sounds (or signs) as discrete, abstract elements in the speaker's mind

that distinguish meaning

 Morphology, the study of internal structures of words and how they can be modified

 Syntax, the study of how words combine to form grammatical sentences

 Semantics, the study of the meaning of words (lexical semantics) and fixed word

combinations (phraseology), and how these combine to form the meanings of sentences

 Pragmatics, the study of how utterances are used (literally, figuratively, or otherwise) in

communicative acts

 Discourse analysis, the analysis of language use in texts (spoken, written, or signed)

Many linguists would agree that these divisions overlap considerably, and the

independent significance of each of these areas is not universally acknowledged.

Regardless of any particular linguist's position, each area has core concepts that foster

significant scholarly inquiry and research. Alongside these structurally-motivated

domains of study are other fields of linguistics, distinguished by the kinds of non-

linguistic factors that they consider:

 Applied linguistics, the study of language-related issues applied in everyday life, notably

language policies, planning, and education. (Constructed language fits under Applied

linguistics.)

 Biolinguistics, the study of natural as well as human-taught communication systems in

animals, compared to human language.

 Clinical linguistics, the application of linguistic theory to the field of Speech-Language

Pathology.

 Computational linguistics, the study of computational implementations of linguistic

structures.
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 Developmental linguistics, the study of the development of linguistic ability in individuals,

particularly the acquisition of language in childhood.

 Evolutionary linguistics, the study of the origin and subsequent development of language by

the human species.

 Historical linguistics or diachronic linguistics, the study of language change over time.

 Language geography, the study of the geographical distribution of languages and linguistic

features.

 Linguistic typology, the study of the common properties of diverse unrelated languages,

properties that may, given sufficient attestation, be assumed to be innate to human language

capacity.

 Neurolinguistics, the study of the structures in the human brain that underlie grammar and

communication.

 Psycholinguistics, the study of the cognitive processes and representations underlying

language use.

 Sociolinguistics, the study of variation in language and its relationship with social factors.

 Stylistics, the study of linguistic factors that place a discourse in context.

 The related discipline of semiotics investigates the relationship between signs and what they

signify. From the perspective of semiotics, language can be seen as a sign or symbol, with the

world as its representation.

3. Variation and universality

Much modern linguistic research, particularly within the paradigm of generative

grammar, has concerned itself with trying to account for differences between languages

of the world. This has worked on the assumption that if human linguistic ability is

narrowly constrained by human biology, then all languages must share certain

fundamental properties. In generativist theory, the collection of fundamental properties all

languages share are referred to as universal grammar (UG). The specific characteristics of

this universal grammar are a much debated topic. Typologists and non-generativist

linguists usually refer simply to language universals, or universals of language.

Similarities between languages can have a number of different origins. In the simplest

case, universal properties may be due to universal aspects of human experience. For

example, all humans experience water, and all human languages have a word for water.

Other similarities may be due to common descent: the Latin language spoken by the
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Ancient Romans developed into Spanish in Spainand Italian in Italy; similarities between

Spanish and Italian are thus in many cases due to both being descended from Latin. In

other cases, contact between languages particularly where many speakers are bilingual

can lead to much borrowing of structures, as well as words. Similarity may also, of

course, be due to coincidence. English much and Spanish mucho are not descended from

the same form or borrowed from one language to the other; nor is the similarity due to

innate linguistic knowledge (see False cognate). Arguments in favor of language

universals have also come from documented cases of sign languages (such as Al-Sayyid

Bedouin Sign Language) developing in communities of congenitally deaf people,

independently of spoken language. The properties of these sign languages conform

generally to many of the properties of spoken languages. Other known and suspected sign

language isolates include Kata Kolok, Nicaraguan Sign Language, and Providence Island

Sign Language

In Section 2 of this course you will cover these topics:
Language Development Of Infants And Toddler

Enhancing Language Development In Infants And Toddlers

Language Development In Preschoolers

Topic Objective:

 To define the Teaching sign language

 To elaborate the Symbolic gesturing in language development

 To understand the sign languages' relationships with oral languages

 To highlight the Spatial grammar and simultaneity
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Definition/Overview:

The whole topic is not without controversy. In a recent article in the British Psychological

Society's "The Psychologist" Gwyneth Doherty-Sneddon has considered in detail the

theoretical bases behind the growth of this phenomenon and some of the claims made by its

supporters. As Doherty-Sneddon points out that so-called "baby signing" is not entirely new.

Variants have been used by speech and language therapists for decades with children who

have speech and/or cognitive impairments. it is widely recognized that communication is at

the heart of child development, be it cognitive, social, emotional or behavioral.

Clinicians and researchers have highlighted the association between communicative

difficulties and behavioral problems. For example, Paul and Kellog(1997) found that children

who were late talkers at age two years were more shy, aloof and less outgoing at age six.

Similar poor social-emotional adjustment was found in late talking toddlers, along with

higher reported parent-child dysfunction by mothers, in a study by Irwin et al. (2002).

Key Points:

1. Teaching sign language

Children can begin to learn sign language at between six and eight months of age. At this

age, a baby can hold a gaze for a couple of seconds. Teaching usually starts with three to

five signs. Because speaking remains a goal, words are usually used along with the signs.

Eye contact and emphasis on the word also help. While baby signing promoters claim

various benefits verified in experimental research, however, there is in fact a dearth of

actual research. The American team led by Acredolo and Goodwyn has been responsible

for driving research into the effects of baby signing on child development. They claim

that babies readily acquire symbolic gestures when exposed to enhanced gesture training.

They also propose that those taught to sign reap rewards such as:

 larger expressive and receptive spoken language vocabularies;

 more advanced mental development;

 a reduction in problematic behaviours like tantrums resulting from frustration; and

 improved parentchild relationships.

 The mechanisms underlying these benefits are proposed to include:

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

18
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 an increased number of episodes of joint visual attention during interactions between parents

and toddlers, known to be associated with improved language skills;

 empowering of the infant to focus the topic and context of conversation;

 the discussion and clarification of concepts

 added practice with the symbolic function.

Doherty-Sneddon claims that a key issue is ensuring that sufficient and appropriately

designed research is available to back the claims made in relation to baby signing.

Reviewing 17 studies of the impacts of baby signing on normally developing hearing

children, Johnston et al. (2005) concluded that although benefits were reported in 13 of

the studies, various methodological weaknesses leave the evidence unconfirmed.

Certainly, research into the effects of baby signing needs better control groups, such as

children who are involved in equally interesting and fun activities based around adult and

child language interaction but not baby signing. Volterra et al. (2006) conclude that

enhanced gesture input for hearing children is a catalyst for gesture acquisition, and

especially the use of representational form and hence symbolic communicative function.

They add that this enhancement is short-lived (to between 12 and 15 months of age).

Doherty-Sneddonargues, however, that this timescale represents only a general norm. The

enhancement and advantage is far more extended in the many toddlers who are not

speaking until well after their second birthdays.

Doherty-Sneddon concludes by arguing that there are three different levels of support for

the benefits of baby signing:

 indicative, if not evidentially strong, evidence from baby signing research;

 related evidence from deaf sign and hearing gesture/language research;

 Compelling anecdotal support from families who have embraced the approach.

2. Symbolic gesturing in language development

In the United States, teaching sign language to non-signing families to communicate with

their hearing infants and toddlers was developed by Linda Acredolo, professor emeritus

of psychology at the Universityof California, Davis, and Susan Goodwyn, professor of

psychology at California State University, Stanislaus. Their research began in 1982, and

produced a 1985 article in Human Development titled Symbolic gesturing in language

development: A case study. Joseph Garcia, an ASL interpreter and a leading proponent of
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use of ASL in communicating with infants and toddlers, began with his graduate thesis in

1986, an analysis of the role sign language could play early childhood language

acquisition. His research indicated that babies who are exposed to signs regularly and

consistently at six to seven months of age can begin using signs effectively by the eighth

or ninth month. These proponents believe that while infants and toddlers have a desire to

communicate their needs and wishes, they lack the ability to do so clearly because the

production of speech, which requires coordinating the lips, tongue, breath, and vocal

cords simultaneously, lags behind cognitive ability in the first months and years of life.

This gap between desire to communicate and ability often leads to frustration and

tantrums. Proponents believe that hand-eye coordination is possible in advance of the

acquisition of verbal skills, and that infants can learn to express their needs using simple

signs for common words such as "eat", "sleep", "more", "hug", "play", "cookie", "teddy

bear", etc., before they are able to produce understandable speech. Proponents have

identified two main categories of words used, those which are "need-based" and those

which are "highly motivating".

1. Need-based

Need-based signs include such signs as "drink", "food", "sleepy", "hot"/"cold",

"change me", etc. "Drink" or "thirst" can be expressed by mimicking drinking out of a

bottle. "Eating" could be expressed by making a similar motion, or by rubbing one's

stomach.

2. Highly motivating

Highly motivating signs focuses on items of interest or entertainment to the child,

such as signs for "doggy", "toy", "friend", etc. A parent can encourage growth in the

child's vocabulary by teaching them signs for items that the child desires and seeks

out.

3. Sign languages' relationships with oral languages

A common misconception is that sign languages are somehow dependent on oral

languages, that is, that they are oral language spelled out in gesture, or that they were

invented by hearing people. Hearing teachers in deaf schools, such as Thomas Hopkins
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Gallaudet, are often incorrectly referred to as inventors of sign language. Manual

alphabets (fingerspelling) are used in sign languages, mostly for proper names and

technical or specialised vocabulary borrowed from spoken languages. The use of

fingerspelling was once taken as evidence that sign languages were simplified versions of

oral languages, but in fact it is merely one tool among many. Fingerspelling can

sometimes be a source of new signs, which are called lexicalized signs. On the whole,

deaf sign languages are independent of oral languages and follow their own paths of

development. For example, British Sign Language and American Sign Language are quite

different and mutually unintelligible, even though the hearing people of Britainand

Americashare the same oral language.

4. Spatial grammar and simultaneity

Sign languages exploit the unique features of the visual medium (sight). Oral language is

linear. Only one sound can be made or received at a time. Sign language, on the other

hand, is visual; hence a whole scene can be taken in at once. Information can be loaded

into several channels and expressed simultaneously. As an illustration, in English one

could utter the phrase, "I drove here". To add information about the drive, one would

have to make a longer phrase or even add a second, such as, "I drove here along a

winding road," or "I drove here. It was a nice drive." However, in American Sign

Language, information about the shape of the road or the pleasing nature of the drive can

be conveyed simultaneously with the verb 'drive' by inflecting the motion of the hand, or

by taking advantage of non-manual signals such as body posture and facial expression, at

the same time that the verb 'drive' is being signed. Therefore, whereas in English the

phrase "I drove here and it was very pleasant" is longer than "I drove here," in American

Sign Language the two may be the same length. In fact, in terms of syntax, ASL shares

more with spoken Japanese than it does with English. Similarly, countries which use a

single oral language throughout may have two or more sign languages; whereas an area

that contains more than one oral language might use only one sign language. South

Africa, which has 11 official oral languages and a similar number of other widely used

oral languages is a good example of this. It has only one sign language with two variants

due to its history of having two major educational institutions for the deaf which have

served different geographic areas of the country.
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Topic Objective:

At the end of this topic student would be able to:

 To elaborate the Developmental Milestones

 To define the Genetic Factors And Environmental Factors

 To highlight the Scenarios for language evolution

Definition/Overview:

Child development refers to the biological and psychological changes that occur in human

beings between birth and the end of adolescence, as the individual progresses from

dependency to increasing autonomy. Because these developmental changes may be strongly

influenced by genetic factors and events during prenatal life, genetics and prenatal

development are usually included as part of the study of child development. Related terms

include "developmental psychology", referring to development throughout the lifespan and

"pediatrics", the branch of medicine relating to the care of children. Developmental change

may occur as a result of genetically-controlled processes known as maturation, or as a result

of environmental factors and learning, but most commonly involves an interaction between

the two. Age-related development terms are: newborn (ages 01 month); infant (ages 1 month

1 year); toddler (ages 13 years); preschooler (ages 46 years); school-aged child (ages 613

years); adolescent (ages 1318). However, organizations like Zero to Three and the World

Association for Infant Mental Health use the term infant as a broad category, including

children from birth to age 3, a logical decision considering that the Latin derivation of the

word infant refers to those who have no speech, and speech is generally well-established by 3

years. The optimal development of children is considered vital to society and so it is

important to understand the social, cognitive, emotional, and educational development of

children. Increased research and interest in this field has resulted in new theories and

strategies, with specific regard to practice that promotes development within the school

system. In addition there are also some theories that seek to describe a sequence of states that

comprise child development.

Milestones are changes in specific physical and mental abilities (such as walking and

understanding language) that mark the end of one developmental period and the beginning of
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another. For stage theories, milestones indicate a stage transition. Studies of the

accomplishment of many developmental tasks have established typical chronological ages

associated with developmental milestones. However, there is considerable variation in the

achievement of milestones, even between children with developmental trajectories within the

normal range. Some milestones are more variable than others; for example, receptive speech

indicators do not show much variation among children with normal hearing, but expressive

speech milestones can be quite variable.

A common concern in child development is developmental delay involving a delay in an age-

specific ability for important developmental milestones. Prevention of and early intervention

in developmental delay are significant topics in the study of child development.

Developmental delays should be diagnosed by comparison with characteristic variability of a

milestone, not with respect to average age at achievement. An example of a milestone would

be eye-hand coordination, which includes a child's increasing ability to manipulate objects in

a coordinated manner. Increased knowledge of age-specific milestones allows parents and

others to keep track of appropriate development.

Key Points:

1. Developmental Milestones

Although the identification of developmental milestones is of interest to researchers and

to children's caregivers, many aspects of developmental change are continuous and do not

display noticeable milestones of change. Continuous developmental changes, like growth

in stature, involve fairly gradual and predictable progress toward adult characteristics.

When developmental change is discontinuous, however, researchers may identify not

only milestones of development, but related age periods often called stages. A stage is a

period of time, often associated with a known chronological age range, during which a

behavior or physical characteristic is qualitatively different from what it is at other ages.

When an age period is referred to as a stage, the term implies not only this qualitative

difference, but also a predictable sequence of developmental events, such that each stage

is both preceded and followed by specific other periods associated with characteristic

behavioral or physical qualities. Stages of development may overlap or be associated with

specific other aspects of development, such as speech or movement. Even within a

particular developmental area, transition into a stage may not mean that the previous stage
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is completely finished. For example, in Erikson's discussion of stages of personality, this

theorist suggests that a lifetime is spent in reworking issues that were originally

characteristic of a childhood stage. Similarly, the theorist of cognitive development,

Piaget, described situations in which children could solve one type of problem using

mature thinking skills, but could not accomplish this for less familiar problems, a

phenomenon he called horizontal decalage.

2. Genetic Factors And Environmental Factors

Although developmental change runs parallel with chronological age, age itself cannot

cause development. The basic mechanisms or causes of developmental change are genetic

factors and environmental factors. Genetic factors are responsible for cellular changes

like overall growth, changes in proportion of body and brain parts, and the maturation of

aspects of function such as vision and dietary needs. Because genes can be "turned off"

and "turned on", the individual's initial genotype may change in function over time,

giving rise to further developmental change. Environmental factors affecting development

may include diet and disease exposure, as well as social, emotional, and cognitive

experiences. However, examination of environmental factors also shows that young

human beings can survive within a fairly broad range of environmental experiences.

Rather than acting as independent mechanisms, genetic and environmental factors often

interact to cause developmental change. Some aspects of child development are notable

for their plasticity, or the extent to which the direction of development is guided by

environmental factors as well as initiated by genetic factors. For example, the

development of allergic reactions appears to be caused by exposure to certain

environmental factors relatively early in life, and protection from early exposure makes

the child less likely to show later allergic reactions. When an aspect of development is

strongly affected by early experience, it is said to show a high degree of plasticity; when

the genetic make-up is the primary cause of development, plasticity is said to be low.

Plasticity may involve guidance by endogenous factors like hormones as well as by

exogenous factors like infection.

One kind of environmental guidance of development has been described as experience-

dependent plasticity, in which behavior is altered as a result of learning from the

environment. Plasticity of this type can occur throughout the lifespan and may involve

many kinds of behavior, including some emotional reactions. A second type of plasticity,
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experience-expectant plasticity, involves the strong effect of specific experiences during

limited sensitive periods of development. For example, the coordinated use of the two

eyes, and the experience of a single three-dimensional image rather than the two-

dimensional images created by light in each eye, depends on experiences with vision

during the second half of the first year of life. Experience-expectant plasticity works to

fine-tune aspects of development that cannot proceed to optimum outcomes as a result of

genetic factors working alone. In addition to the existence of plasticity in some aspects of

development, genetic-environmental correlations may function in several ways to

determine the mature characteristics of the individual. Genetic-environmental correlations

are circumstances in which genetic factors make certain experiences more likely to occur.

For example, in passive genetic-environmental correlation, a child is likely to experience

a particular environment because his or her parents' genetic make-up makes them likely to

choose or create such an environment. in evocative genetic-environmental correlation, the

child's genetically-caused characteristics cause other people to respond in certain ways,

providing a different environment than might occur for a genetically-different child; for

instance, a child with Down syndrome may be treated more protectively and less

challengingly than a non-Down child. Finally, an active genetic-environmental

correlation is one in which the child chooses experiences that in turn have their effect; for

instance, a muscular, active child may choose after-school sports experiences that create

increased athletic skills, but perhaps preclude music lessons.

3. Scenarios for language evolution

 Gestural theory

The gestural theory states that human language developed from gestures that were

used for simple communication. Two types of evidence support this theory.

 Gestural language and vocal language depend on similar neural systems. The regions on the

cortex that are responsible for mouth and hand movements border each other.

 Nonhuman primates can use gestures or symbols for at least primitive communication, and

some of their gestures resemble those of humans, such as the "begging posture", with the

hands stretched out, which humans share with chimpanzees.
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Research found strong support for the idea that verbal language and sign language

depend on similar neural structures. Patients who used sign language, and who

suffered from a left-hemisphere lesion, showed the same disorders with their sign

language as vocal patients did with their spoken language. Other researchers found

that the same left-hemisphere brain regions were active during sign language as

during the use of vocal or written language. The important question for gestural

theories is why there was a shift to vocalization. There are three likely explanations:

 Our ancestors started to use more and more tools, meaning that their hands were occupied

and could not be used for gesturing.

 Gesturing requires that the communicating individuals can see each other. There are many

situations in which individuals need to communicate even without visual contact, for instance

when a predator is closing in on somebody who is up in a tree picking fruit.

 The need to co-operate effectively with others in order to survive. A command issued by a

tribal leader to 'find' 'stones' to 'repel' attacking 'wolves' would create teamwork and a much

more powerful, co-ordinated response.

 Humans still use hand and facial gestures when they speak, especially when people meet who

have no language in common. Deaf people also use languages composed entirely of signs.

 Pidgins and creoles

A pidgin is a simplified language that develops as a means of communication between

two or more groups who do not share a common language, in situations such as trade,

whose vocabulary is generally derived from languages of the various groups. The

manner in which pidgins develop is of interest in understanding the origin of human

language. Pidgins are significantly simplified languages with only rudimentary

grammar and a restricted vocabulary. In their early stage pidgins mainly consist of

nouns, verbs and adjectives with few or no articles, prepositions, conjunctions or

auxiliary verbs. The grammar consists of words with no fixed word order and the

words have no inflectional endings. If contact is maintained between the groups

speaking the pidgin for long periods of time, the pidgins may become more complex

over many generations. If the children of one generation adopt the pidgin as their

native language it develops into a creole language, which becomes fixed and acquires

a more complex grammar, with fixed phonology, syntax, morphology, and syntactic
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embedding. The syntax and morphology of such languages may often have local

innovations not obviously derived from any of the parent languages.

Studies of creole languages around the world have suggested that they display

remarkable similarities in grammar and are developed uniformly from pidgins in a

single generation. These similarities are apparent even when creoles do not share any

common language origins. In addition creoles share similarities despite being

developed in isolation from each other. Syntactic similarities include Subject Verb

Object word order. Even when creoles are derived from languages with a different

word order they often develop the SVO word order. Creoles tend to have similar

usage patterns for definite and indefinite articles, and similar movement rules for

phrase structures even when the parent languages do not.

 Universal grammar

Since children are largely responsible for creolizationof a pidgin, scholars such as Derek

Bickerton and Noam Chomsky concluded that humans are born with a universal grammar

hardwired into their brains. This universal grammar consists of a wide range of

grammatical models that include all the grammatical systems of worlds' languages. The

default settings of this universal grammar are represented by the similarities apparent in

creole languages. These default settings are overridden during the process of language

acquisition by children to match the local language. When children learn a language they

first learn the creole-like features more easily than the features that conflict with creole

grammar. Another issue that is often cited as support for the Universal grammar theory is

the recent development of Nicaraguan Sign Language. Beginning in 1979, the recently

installed Nicaraguan government initiated the country's first widespread effort to educate

deaf children. Prior to this there was no deaf community in the country. A center for

special education established a program initially attended by 50 young deaf children. By

1983 the center had 400 students. The center did not have access to teaching facilities of

any of the sign languages that are used around the world; consequently, the children were

not taught any sign language. The language program instead emphasized spoken Spanish

and lipreading, and the use of signs by teachers limited to fingerspelling (using simple

signs to sign the alphabet). The program achieved little success, with most students

failing to grasp the concept of Spanish words.
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The first children who arrived at the center came with only a few crude gestural signs

developed within their own families. However, when the children were placed together

for the first time they began to build on one another's signs. As more younger children

joined the language became more complex. The children's teachers, who were having

limited success at communicating with their students, watched in awe as the kids began

communicating amongst themselves. Later the Nicaraguan government would solicit help

from Judy Kegl, an American sign-language expert at Northeastern University. As

Kegland other researchers began to analyze the language, they noticed that the young

children had taken the pidgin-like form of the older children to a higher level of

complexity, with verb agreement and other conventions of grammar

Topic Objective:

At the end of this topic student would be able to:

 To understand the Importance of language development in this stage

 To highlight the Areas of development

 To elaborate the Speed and pattern of development

 To define the Mechanisms of language development

 To explain the Individual differences

Definition/Overview:

Preschool educationis the provision of education for children before the commencement of

statutory education, usually between the ages of two and five, dependent on the jurisdiction.

Preschool is also known as nursery school, day care or kindergarten (other than in the USA,

where kindergarten is part of the statutory education system, preceding first grade)
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Key Points:

1. Importance of language development in this stage

For four- and five-year-olds, the average vocabulary span is between 1500 and 2000

words. One word concept that becomes very confusing to the preschool age students is

metaphorical statements, which are those phrases that explain something figuratively but

not realistically. An example is when pigs fly; if you say this a preschooler will picture a

pig actually flying. Mathematical skills also come into use a great deal at this age.

Preschoolers begin to recognize numbers better and understand the concept of numbers

and their use. Rote counting, the ability to recite numbers in their proper order, is a very

popular part of the curriculum for this age.They like to do more things on their own. They

love to help with anything they can and have responsibility. At this age their coordination

has improved a lot and their body proportions have changed. They also become

responsible for their own simple hygiene. Parents are a child's best resource for education

before school. Research shows that the more time and effort parents, caregivers, or

teachers at preschools give to the child, the better a preschool child will be able to adjust

to their environment. Some preschools have adopted specialized methods of teaching,

such as Montessori, Waldorf, High Scope, The Creative Curriculum Reggio Emilia

approach, Bank Streetand various other pedagogies which contribute to the foundation of

education.In the United States most preschool advocates support the National Association

for the Education of Young Children's Developmentally Appropriate Practices. Universal

Preschool is the notion that access to preschool should be available to families in a similar

way to compulsory elementary education. There are different perspectives on priorities

for access and how it is to be funded. In the USA Child Care Centers provide a preschool

curriculum and do not just "babysit". Daycare/childcare centers provide services to

children whose parents work or go to school. Child Care Centers should have a preschool

program built into their morning routine.Regulations for requirements that must be met to

ensure licensing vary from state to state. Programs are designed to provide children with

the best quality programs for an entire day. In 2006, the National Association for the

Education of Young Children (NAEYC), a non-profit organization, introduced an

accreditation program for these centres, which measures the quality environment for early

learners and requires that staff have degrees in early childhood education.
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2. Areas of development

The areas of development which preschool education covers varies from country to

country. However the following main 'themes' are represented in the majority of systems.

 Personal, social and emotional development

 Communication, including talking and listening

 Knowledge and understanding of the world

 Creative and aesthetic development

 Physical development

 Mathematical awareness and development

Preschool is generally considered appropriate for children between three and five years of

age, between the toddler and school stages. During this stage of development, children

learn and assimilate information rapidly, and express interest and fascination in each new

discovery. These qualities make them prime candidates for education, although most are

not ready for structured primary or elementary education. There are four main areas in

which the child must attain competence, regardless of the language or dialect spoken.

These are referred to as phonology or sounds, semantics or the encoded meanings, syntax

or the way in which words are combined and pragmatics or knowledge of how language

is used in different contexts.

3. Speed and pattern of development

Receptive language, the understanding of others' speech, appears to have a gradual course

of development beginning at about 6 months. However, expressive language, the

production of words, moves rapidly after its beginning at about a year of age, with a

"vocabulary explosion" of rapid word acquisition occurring in the middle of the second

year. Grammatical rules and word combinations appear at about age two. Mastery of

vocabulary and grammar continue gradually through the preschool and school years.

Adolescents still have smaller vocabularies than adults and experience more difficulty

with constructions likes the passive voice. Babies from one month old can produce "ooh"

sounds which appear to grow out of pleasurable interactions with caregivers in a mutual

"dialogue". According to Stern, this process is communication of affect between adult and

infant in a mutual, rhythmic interaction. The attunement and "gaze-coupling" in which
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infant and adult take different roles is thought to anticipate the give-and-take of later

dialogue. From about 6 to 9 months babies produce more vowels, some consonants and

"echolalia", or the frequent repetition of sounds like "dadadada" which appear to have

some phonetic characteristics of later speech. It is thought that a crucial part of the

development of speech is the time caregivers spend "guessing" what their infants are

trying to communicate thus integrating the child into their social world. The attribution of

intentionality to the infant's utterances has been called "shared memory" and forms a

complex series of actions, intentions and actions in response in an improvised way.

It has been argued that children's phonological systems develop in ways that are parallel

to adult languages, even if they are using unrecognisable "words". First words have the

function of naming or labelling but also condense meaning as in "milk" meaning "I want

milk". Vocabulary typically grows from about 20 words at 18 months to around 200

words at 21 months. From around 18 months the child starts to combine words into two

word sentences. Typically the adult expands it to clarify meaning.

By 24-27 months the child is producing three or four word sentences using a logical, if

not strictly correct, syntax. The theory is that children apply a basic set of rules such as

adding 's' for plurals or inventing simpler words out of words too complicated to repeat

like "choskit" for chocolate biscuit. Following this there is a rapid appearance of

grammatical rules and ordering of sentences. There is often an interest in rhyme, and

imaginative play frequently includes conversations. Children's recorded monologues give

insight into the development of the process of organising information into meaningful

units. By three years the child is beginning to use complex sentences, including relative

clauses, although still perfecting various linguistic systems. By five years of age the

child's use of language is very similar to that of an adult. From the age of about three

children can indicate fantasy or make-believe linguistically, produce coherent personal

stories and fictional narrative with beginnings and endings. It is argued that children

devise narrative as a way of understanding their own experience and as a medium for

communicating their meaning to others. The ability to engage in extended discourse

emerges over time from regular conversation with adults and peers. For this the child

needs to learn to combine his perspective with that of others and with outside events and

learn to use linguistic indicators to show he is doing this. They also learn to adjust their

language depending on to whom they are speaking. Typically by the age of about 9 a
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child can recount other narratives in addition to their own experiences, from the

perspectives of the author, the characters in the story and their own views.

4. Mechanisms of language development

Although the role of adult discourse is important in facilitating the child's learning, there

is considerable disagreement amongst theorists about the extent to which children's early

meanings and expressive words arises directly from adult input as opposed to intrinsic

factors relating to the child's cognitive functions. Findings about the initial mapping of

new words, the ability to decontextualise words and refine meaning are diverse. One

hypothesis is known as the syntactic bootstrapping hypothesis, referring to the child's

ability to infer meaning from cues, using grammatical information from the structure of

sentences. Another is the multi-route model in which it is argued that context-bound

words and referential words follow different routes; the first being mapped onto event

representations and the latter onto mental representations. In this model, although parental

input has a critical role,children rely on cognitive processing to establish subsequent use

of words. However, naturalistic research on language development has indicated that

preschoolers' vocabularies are strongly associated with the number of words addressed to

them by adults. There is as yet no single accepted theory of language acquisition. Current

explanations vary in emphasis from learning theory, with its emphasis on reinforcement

and imitation (Skinner), to biological, nativist theories, with innate underlying

mechanisms (Chomsky and Pinker), to a more interactive approach within a social

context (Piaget and Tomasello). Behaviorists argue that given the universal presence of a

physical environment and, usually, a social environment, any theory of language must

account for the effects of the contingent relations of these on an individualsdevelopment

of language behaviour. Pinker argues that complex language is universal and has an

innate basis. Pinker's argument is partly based on the development of creolelanguages

from pidgins. The children of parents who communicate, without grammatical structures,

in pidgin, develop a creole language of their own accord, complete with standardised

word orders, markers for present, future and past tenses and subordinate clauses. There is

some support for this from the development of sign language amongst deaf children

thrown together at a young age in special schools in Nicaraguawho spontaneously

developed a pidgin which was then developed into a creole by a younger generation of

children coming into the schools, (ISN)..

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

32
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



5. Individual differences

Slow Expressive Language Development (SELD) a delay in the use of words coupled

with normal understanding, is characteristic of a small proportion of children who later

display normal language use. Dyslexia is a significant topic in child development as it

affects approximately 5% of the population (in the western world). Essentially it is a

disorder whereby children fail to attain the language skills of reading, writing and spelling

commensurate with their intellectual abilities. Dyslexic children show a range of

differences in their language development, from subtle speech impairments to

mispronunciations to word-finding difficulties. The most common phonological

difficulties are limitations of verbal short-term memory and phonological awareness.

Such children often have difficulties with long-term verbal learning such as months of the

year, learning tables, left and right or a foreign language. From the late 1980s the

phonological deficit hypothesis has become the dominant explanation. The difficulties in

early articulation, basic phonological skills and acquiring basic building blocks means

that dyslexics have to invest too many resources in just coping with the basics rather than

acquiring new information or skills. Early identification enables children to receive help

before they fail. Atypically delayed language development may be diagnostic of autism,

and regression of language may indicate serious disabilities like Rett syndrome. Poor

language development also accompanies general developmental delays such as those

found in Down syndrome.

In Section 3 of this course you will cover these topics:
Enhancing Language Development In Preschoolers

Language Development In Kindergarteners

Enhancing Language Development Of Kindergarteners
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Topic Objective:

 To highlight the Strategies for Parents

 To define the Providing Language-Rich Experiences

 To elaborate the Using Complete Sentences and Descriptive Language

 To explain the Reading Aloud Books and Creative Expression

 To understand the Modeling Language Structure and Monitoring Sarcasm

Definition/Overview:

Stuttering: Stuttering may commonly occur in the normal language development of toddlers

3 - 4 years of age. It occurs because ideas come to mind faster than the child is able to

express them. It more commonly occurs if the toddler is stressed or excited. When the child is

speaking, give your full, prompt attention, and do not comment on the stuttering. If the

stuttering is accompanied with other signs, such as tics, grimacing, extreme self-

consciousness, or if the stuttering persists longer than 6 months, consider having the child

evaluated by speech pathologist.

Behavior: The preschooler learns the social skills necessary to play and work with other

children. As time passes, the child's ability to cooperate with a larger number of peers

increases. Although 4- to 5-year-olds may be able to start participating in games that have

rules, the rules are apt to change frequently at the whim of the more dominant child. It is

common, within a small group of preschoolers, to see a dominant child emerge who tends to

boss the others around without much resistance from the other children. It is normal for

preschoolers to test their limits in terms of physical abilities, behaviors, expressions of

emotion, and thinking abilities. Having a safe, structured environment within which to

explore and face new challenges is important, but well-defined limits must be included. The

child should display initiative, curiosity, the desire to explore, and enjoyment without feeling

guilty or inhibited. Early morality develops as egocentrism gives way to the desire to please

parents and others of importance. This is commonly known as the "good boy" or "good girl"

stage. Elaborate story-telling may progress into lying, a behavior that -- if not addressed

during the preschool years -- may continue into the adult years. Mouthing-off or backtalk in

the preschooler is usually a means of getting attention and attempting to elicit a reaction from

the adult it is directed toward.
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Key Points:

1. Strategies for Parents

The early childhood years are a critical point for language development. These strategies

provide parents with suggestions on how to promote language development. Kindergarten

teachers often note a remarkable difference in language capabilities of their students.

Some students may enter kindergarten with a vocabulary base of over 5,000 words, while

others may have as few as 1,000 words. Because the ability to use words properly is a

strong predictor of future school success, parents should take strides to ensure language

development of their child in the years before school.

2. Providing Language-Rich Experiences

Perhaps the most beneficial way parents can influence positive language development is

to provide plentiful opportunities for language experience. By taking simple every day

activities and engaging children in relevant conversation, parents can promote language

concepts and skills. For example: sorting the laundry can result in an in depth

conversation of colors, textures, sizing, and even letters and numbers from the logos on

the items. Parents should strive to find ways to involve their preschoolers in rich language

exchange.

3. Using Complete Sentences and Descriptive Language

During these conversations, parents should be focusing on the use of complete sentences

and descriptive language. Adults often fall into the trap of reinforcing stunted language

development. They can inadvertently do this by not encouraging the use of complete

sentences. Children can be encouraged to use complete, more complex sentences when

parents speak in complete sentences, and when parents rephrase a child's incomplete

sentence. Parents have an opportunity to model the use of complete sentences and

descriptive language. As preschoolerslanguage skills advance, parents may continue to

model increasingly complex sentence structure and descriptive language. With time and

consistency, children will use language with greater fluency.
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4. Reading Aloud Books and Creative Expression

Reading aloud stories, poetry, and nursery rhymes are wonderful ways for parents to

expose their children to language. Readingaloud should be a daily occurrence. Parents

should not be concerned if children like to hear the same books over and over, as

repetition is necessary for children to process and accept new language. The exposure to

quality children's literature will serve to build a foundation of reading that can not be

shaken. Creative expression through imaginative play, dance, drawing also serves to

enhance children's progression of language fluency. Providing children with toys that

promote imaginative play and creative expression also promotes the development of

language skills.

5. Modeling Language Structure and Monitoring Sarcasm

Parents should be continually mindful that they must model proper language. Children

can be likened to both sponges and mirrors in that they absorb a great deal from their

environment, and they reflect the behaviors of the adults in their lives. Parents should be

careful to pronounce words properly and limit the use of slang. Many parents fall into the

trap of using "baby talk" to converse with their children. This does not do children any

favors. Baby talk can influence and sustain speech impediments which can later affect

reading and writing development. Another aspect of the parents' language that can have a

negative effect on children is the use of sarcasm. While sarcasm can be the saving grace

that helps parents maintain their sanity, it can have a dangerous effect on a child's

language development. Attempting to teach children sincerity of expression and increase

vocabulary, all the while using sarcastic responses in front of their child, is like oil and

vinegar. Consider a child that spills a box of cereal on the floor. A parent who responds

with "Thank you. Thank you very much," "Isn't that wonderful," or "That was helpful,"

will completely confuse the child. Further, using sarcastic pet names, such as "monster,"

"devil," or the like may be a bad choice. If using the word would get a child in trouble at

school, it is not a good idea to use at home either. Many parents attempt to justify their

use of sarcasm by maintaining that their children understand it. However, Dr. Penny

Pexman of the University of Calgaryhas found that children do not generally understand

sarcasm until the age of 10 or later. Perhaps, when children hear sarcasm, it sounds to

them like whining, complaining, or tantruming. This may be a factor that reinforces those

negative behaviors in children. In short, parents should consider themselves the biggest
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influence on their children's language development. By being language role models and

recognizing every situation as a chance to encourage language, parents can have a

positive effect on the language skills of their preschoolers

Topic Objective:

At the end of this topic student would be able to:

 To highlight the Importance of Language Development

 To understand the All-day kindergarten

 To explain the Areas of development

Definition/Overview:

Kindergarten: Kindergarten is a form of education for young children which serves as a

transition from home to the commencement of more formal schooling. Children are taught to

develop basic skills through creative play and social interaction. In most countries

kindergarten is part of the preschool system. In parts of the United States, Canadaand

Australia(NSW, TAS and the ACT) kindergarten is the word used to describe the first year of

compulsory education. In British English, nursery or playgroup is the usual term for

preschool education, and "kindergarten" is rarely used. Children usually attend kindergarten

any time between the ages of three and seven depending on the local custom. In the United

States kindergartens are usually part of the K-12 educational system. Children usually attend

at ages 56 but in some states, children start as young as 4. Kindergarten is considered the first

year of formal education, although the child may have gone to preschool. It is, however,

considered a grade.

There are many positive learning and social/behavioral benefits for children in kindergarten

programs. At the same time, it is widely felt that what children are doing during the

kindergarten day is more important than the length of the school day. Cebo (1990) and Mateo

(1989) warn educators and parents to resist the pressure to include more didactic academic

instruction in all-day kindergarten programs. They contend that this type of instruction is

inappropriate for young children.
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High/Scope Learning: "High/Scope Learning" is a style of learning that is used in many

kindergartens in theUnited States. This learning style is very interactive and requires a great

deal of the children and the teacher. It employs a "plan, do, review" approach which enables

children to take responsibility for their learning. First the children "plan" their activities. The

teacher provides choices of activities for the children which are age-appropriate and initiate

learning, whether through problem solving, reading, language, mathematics, manipulatives,

etc. This planning takes place, usually, when the children walk in the classroom. Then they

"do" their activity. Some of these activities include such things as a water table, building

blocks, a creative dance area, "dress up" area, a reading area, and a drawing table. The

majority of the children's time is spent in this "do" activity. The last part of this approach is

the review part. This is where the children and the teacher go over what they have done that

day. This can be done in a large group, especially if there is a theme for the day that is used in

all activities, or individually. The children discuss what they did and how they liked it and

what they learned from it. This high/scope learning has grown in popularity and is accepted

largely because it allows for the children to be responsible for their own learning.

InNew York and New Jersey, it is not legally necessary to go to kindergarten, although most

children do anyway.

Key Points:

1. Importance of Language Development

Children attend kindergarten to learn to communicate, play, and interact with others

appropriately. A teacher provides various materials and activities to motivate these

children to learn the language and vocabulary of reading, mathematics, science, and

computers, as well as that of music, art, and social behaviors. For children who previously

have spent most of their time at home, kindergarten may serve the purpose of helping

them adjust to being apart from their parents without anxiety. They are usually exposed to

their first idea of friendship while they play and interact with other children on a regular

basis. Kindergarten may also allow mothers, fathers, or other caregivers to go back to

part-time or full-time employment. All-day kindergarten is becoming increasingly

popular in the United Statesas a way of helping to close the achievement gap. United

States school districts that have not yet moved to full-day kindergartens are looking for

funds to extend the school day. The United States is offering incentives for school
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districts, especially in the poorer districts. Benefits of full-day kindergarten include an

easier transition into first grade. According to an Education Week article teachers feel that

pupils are exposed to more than they would be in a two- to three-hour day. Children

adjust well to the extended day. There are opponents who question the reason for full-day

kindergarten. There are those who feel that all day kindergarten is not an effort to

improve student achievement, but more of an effort to fulfill obligations of the No Child

Left Behind Act. They feel that full-day kindergarten is a contributing factor for the

teacher shortage. Since a large majority of preschool age children attend some form of

childcare away from their home for a large portion of the day, all day kindergarten may

not be a big adjustment for them mentally. The term Pre-kindergarten is often used

interchangeably with the concepts of "day care", and "child care"; however, these other

early childhood settings focus their goal on subsitutionary care for children while their

legal parents/guardians are absent as opposed to pre-K's focus on skill building.

2. All-day kindergarten

All-day kindergarten is becoming increasingly popular in the United Statesas a way of

helping to close the achievement gap. United States school districts that have not yet

moved to full-day kindergartens are looking for funds to extend the school day. The

United States is offering incentives for school districts, especially in the poorer districts.

Benefits of full-day kindergarten include an easier transition into first grade. According to

an Education Week article teachers feel that pupils are exposed to more than they would

be in a two- to three-hour day. Children adjust well to the extended day. There are

opponents who question the reason for full-day kindergarten. There are those who feel

that all day kindergarten is not an effort to improve student achievement, but more of an

effort to fulfill obligations of the No Child Left Behind Act. Since a large majority of

preschool age children attend some form of childcare away from their home for a large

portion of the day, all day kindergarten may not be a big adjustment for them mentally.

3. Areas of development

They could involve academic training, or they could involve solely socializing activities.

Pre-kindergartens, though, differentiate themselves by equally focusing on harvesting a

child's (1) social development, (2) physical development, (3) emotional development, and

(4) cognitive development. They commonly follow a set of organization-created teaching
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standards in shaping curriculum and instructional activities/goals. The term "preschool"

more accurately approximates the name "pre-kindergarten", for both focus on harvesting

the same four child development areas in subject directed fashion. The term "preschool"

often refers to such schools that are owned and operated as private or parochial schools.

Pre-kindergartens refer to such school classrooms that function within a public school

under the supervision of a public school administrator and funded completely by state or

federally allocated funds, and private donations.

Topic Objective:

At the end of the topic the student will be able:

 To highlight the Impact of Childs Development

 To understand the Physical growth

 To explain the Mechanisms of developmental change

 To elaborate the Motor development

 To highlight the Mechanisms of motor development

 To explain the Wood Kindergarten

Definition/Overview:

A pre-school playgroup, in everyday usage just a playgroup, is an organised group providing

care and socialisationfor children under five. The term is widely used in the United Kingdom.

Playgroups are less formal than nursery schools and do not provide full time care, operating

for only a few hours a day during school term time, often in the mornings only. They are

staffed by nursery nurses or volunteers, not by nursery teachers, and are run by private

individuals or charities, rather than by the state or companies. In the United Kingdom, since

around the 1980s, the traditionally territory of the playgroup has been encroached on by the

expansion of more formal nursery education, and playgroups often now cater only for two

and three year olds before they move onto a nursery school. Over the same period there has

been an increase in the state supervision of playgroups. In the United States, a playgroup is a

loose-knit organization of parents with the expressed intent to have the children come

together and play. There are playgroups that cater to a group of Stay at home dad (s) and/or
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Stay At Home Mothers or both. These can be part of local or even national playgroups. There

is not usually an upper age limit, sometimes older children come along with their younger

siblings.

A Wood Kindergarten can be described as a "kindergarten without a ceiling or walls." The

distinction between it and other forms of preschool is that in a Wood Kindergarten, the

daycare workers and children spend their time outdoors, in a forest, meadow, or on a beach.

Another distinctive feature of Wood Kindergartens is the emphasis on play with toys that are

fashioned out of objects that can be found in nature, rather than commercial toys. Despite

these differences, Wood Kindergartens are meant to fulfill the same basic purpose as other

preschools, namely, to care for, stimulate, and educate young children.

The kindergarten is held outdoors in all seasons and under most weather conditions, although

for safety, it is moved indoors if the temperature is below -10C, or if there is a thunderstorm,

wind storm, extreme snow storm, or hail. Near the outdoor area of the Wood Kindergarten,

there must be a sheltered, heated indoor area provided in case of bad weather. Wood

Kindergartens are generally composed of a group of 15 to 20 children and at least two

daycare specialists.

Key Points:

1. Impact of Childs Development

Playing outside for prolonged periods has been shown to have a positive impact on

children's development, particularly in the areas of manual dexterity, physical

coordination, tactile sensitivity, and depth perception. According to these studies, children

who attend Wood Kindergartens experience fewer injuries due to accidents and are less

likely to injure themselves in a fall. Other studies have shown that playing outdoors

strengthens the immune systems of children and daycare professionals.The fact that most

Wood Kindergartens do not provide commercial toys that have a predefined meaning or

purpose supports the development of language skills, as children verbally create a

common understanding of the objects used as toys in the context of their play. Wood

Kindergartens are also generally less noisy than closed rooms, and noise has been shown

to be a factor in the stress level of children and daycare professionals.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

41
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



2. Physical growth

Physical growth in stature and weight occurs over the 15-20 years following birth, as the

individual changes from the average weight of 7 1/2 pounds and length of 20" at full-term

birth to full adult size. As stature and weight increase, the individual's proportions also

change, from the relatively large head and small torso and limbs of the neonate, to the

adult's relatively small head and long torso and limbs.

3. Mechanisms of developmental change

Genetic factors play a major role in determining the growth rate, and particularly the

changes in proportion characteristic of early human development. However, genetic

factors can produce the maximum growth only if environmental conditions are adequate.

Poor nutrition and frequent injury and disease can reduce the individual's adult stature,

but the best environment cannot cause growth to a greater stature than is determined by

heredity.

4. Motor development

Abilities for physical movement change through childhood from the largely reflexive

(unlearned, involuntary) movement patterns of the young infant to the highly skilled

voluntary movements characteristic of later childhood and adolescence.

5. Mechanisms of motor development

The mechanisms involved in motor development involve some genetic components that

determine the physical size of body parts at a given age, as well as aspects of muscle and

bone strength. Nutrition and exercise also determine strength and therefore the ease and

accuracy with which a body part can be moved. Opportunities to carry out movements

help establish the abilities to flex (move toward the trunk) and extend body parts, both

capacities being needed for good motor ability.

6. Wood Kindergarten

A Wood Kindergarten is a type of preschool that was first conceived in Scandinavia. A

Wood Kindergarten is a daycare for children between the ages of three and six that is held
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exclusively outdoors, in nature. It is also known as an outdoor preschool (British

English), a Waldkindergarten (German), a nature preschool, or a forest kindergarten

In Section 4 of this course you will cover these topics:
Language Development In The Primary Years

Enhancing Language Development In The Primary Years

Exploring Children'S Use Of Language: Assessment

Topic Objective:

At the end of this topic student would be able to:

 To understand the Language development in Classrooms

 To highlight the Multi-Age Class for Primary Level

 To define the Teacher Training in Primary Level

Definition/Overview:

Primary education: Primary education is the first stage of compulsory education. It is

preceded by pre-school or nursery education and is followed by secondary education. In

North America this stage of education is usually known as elementary education.In most

countries, it is compulsory for children to receive primary education, though in many

jurisdictions it is permissible for parents to provide it. The transition to secondary school or

high school is somewhat arbitrary, but it generally occurs at about eleven or twelve years of

age. Some educational systems have separate middle schools with the transition to the final

stage of education taking place at around the age of fourteen.The major goals of primary

education are achieving basic literacy and numeracy amongst all pupils, as well as

establishing foundations in science, geography, history and other social sciences. The relative

priority of various areas, and the methods used to teach them, are an area of considerable

political debate.Typically, primary education is provided in schools, where the child will stay

in steadily advancing classes until they complete it and move on to high school/secondary

school. Children are usually placed in classes with one teacher who will be primarily
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responsible for their education and welfare for that year. This teacher may be assisted to

varying degrees by specialist teachers in certain subject areas, often music or physical

education. The continuity with a single teacher and the opportunity to build up a close

relationship with the class is a notable feature of the primary education

system.Traditionally,various forms of corporal punishment have been an integral part of early

education. Recently this practice has come under attack, and in many cases been outlawed,

especially in Western countries.

Key Points:

1. Language development in Classrooms

The development of oral language in classrooms has been an incidental occurrence

historically. The amount of oral language that children have is an indicator of their

success or struggle in school. To meet the needs of these children, teachers can make oral

language development a primary focus for instruction. This article examines ways that

teachers can both implicitly and explicitly teach children about language and its functions

in primary classrooms through the environment, connections to literature,

developmentally appropriate oral language activities, and engaging curricula. In the US

the first stage of compulsory education is generally known as elementary education. It

takes place in elementary schools which usually incorporate the first five grades and

sometimes have a kindergarten. Elementary schools in the US are also known as grade

schools or grammar schools. In some schools, teachers utilize a "looping system" where

the same teacher teaches the same group of students for two years. For example, a third-

grade class may have one teacher who would teach those students for an entire year, then

that teacher would teach fourth-grade the next year, and thereby teach the same class

again. The teacher would then revert back to the third grade the following year to start the

process all over with a different group of students.

Over the past few decades, schools in the USAhave been testing various arrangements

which break from the one-teacher, one-class mould. Multi-age programmes, where

children in different grades (e.g. Kindergarten through to second grade) share the same

classroom and teachers, is one increasingly popular alternative to traditional elementary

instruction. An alternative is that children might have a main class and go to another

teacher's room for one subject, such as science, while the science teacher's main class will
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go to the other teacher's room for another subject, such as social studies. This could be

called a two-teacher, two-class mould, or a rotation, similar to the concept of teams in

junior high school. Another method is to have the children have one set of classroom

teachers in the first half of the year, and a different set of classroom teachers in the second

half of the year.

2. Multi-Age Class for Primary Level

Multi-Age Cluster Class is origanally a Vancouver-based gifted education program meant

to enrich the regular curriculum for students in grades 4-7 commonly referred to as

MACC (Pronounced as "Mack"). The admissions process involves several steps where a

child's suitability for the program is evaluated. A student is referred by their home school,

challenge-class teacher, or parent for consideration for admission. Children seen as

suitable candidates are invited to attend the "Pre-MACC Experience", a two-day session

held at a Vancouver School Board school. After that, students who are seen as candidates

are invited to spend two days in the classroom at the school they would potentially attend.

Offers of admission are based on this final step. A certain I.Q. score is not needed to be

accepted into the program, but instead the student must have a gifted mind and be able to

"think outside the box". The program emphasizes the creation of lifelong learners.

3. Teacher Training in Primary Level

The world of work as part of our dynamic society is the result of a permanent change.

This development has an influence on the school and its tasks. Apart from

industrialization there is computerization which requires, to an important extent,

individual judgment and inventiveness on the part of the working population. The school

has not only to cope with these changes but has also to try to influence them through

vocational orientation and guidance and its continual reform. The aim of the school is the

development of a critical sense with the purpose of humanising the whole process. The

importance of vocational orientation and guidance is increasing, and they have to become

a task of our schools. The topic should therefore also be included in teacher training as

well as in further education
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Topic Objective:

Key Points:

1. Sequence of Learning Language

At age five most children can do the following:

 follow three consecutive commands

 talk constantly

 ask innumerable questions

 use descriptive words and compound and complex sentences

 know all the vowels and consonants

 use generally correct grammar

Six-year-olds usually can correct their own grammar and mispronunciations. Most

children double their vocabularies between six and eight years of age and begin reading at

about age seven. A major leap in reading comprehension occurs at about nine. Ten-year-

olds begin to understand figurative word meanings. Adolescents generally speak in an

adult manner, gaining language maturity throughout high school.

2. Common Problems

Language delay is the most common developmental delay in children. There are many

causes for language delay, both environmental and physical. About 60 percent of

language delays in children under age three resolve spontaneously. Early intervention

often helps other children to catch up to their age group. Common circumstances that can

result in language delay include:

 concentration on developing skills other than language

 siblings who are very close in age or older siblings who interpret for the younger child

 inadequate language stimulation and one-on-one attention

 bilingualism, in which a child's combined comprehension of two languages usually is

equivalent to other children's comprehension of one language

 psychosocial deprivation
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 Language delay can result from a variety of physical disorders, including the following:

 mental retardation

 maturation delay (the slower-than-usual development of the speech centers of the brain), a

common cause of late talking

 a hearing impairment

 a learning disability

 cerebral palsy

 autism (a developmental disorder in which, among other things, children do not use language

or use it abnormally)

 congenital blindness, even in the absence of other neurological impairment

 Klinefelter syndrome, a disorder in which males are born with an extra X chromosome



 Brain damage or disorders of the central nervous system can cause the following:

 receptive aphasia or receptive language disorder, a deficit in spoken language comprehension

or in the ability to respond to spoken language

 expressive aphasia, an inability to speak or write despite normal language comprehension

 childhood apraxia of speech, in which a sound is substituted for the desired syllable or word

3. Parental Concerns

Language development is enriched by verbal interactions with other children and adults.

Parents and care-givers can have a significant impact on early language development.

Studies have shown that children of talkative parents have twice the vocabulary as those

of quiet parents. A study from the National Institute of Child Health and Human

Development (NICHD) found that children in high-quality childcare environments have

larger vocabularies and more complex language skills than children in lower-quality

situations. In addition language-based interactions appear to increase a child's capacity to

learn. Recommendations for encouraging language development in infants include:

 talking to them as much as possible and giving them opportunities to respond, perhaps with a

smile; short periods of silence help teach the give-and-take of conversation

 talking to infants in a singsong, high-pitched speech, called "parentese" or "motherese" (This

is a universal method for enhancing language development.)

 using one- or two-syllable words and two to three-word sentences

 using proper words rather than baby words
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 speaking slowly, drawing-out vowels, and exaggerating main syllables

 avoiding pronouns and articles

 using animated gestures along with words

 addressing the baby by name

 talking about on-going activities

 asking questions

 singing songs

 commenting on sounds in the environment

 encouraging the baby to make vowel-like and consonant-vowel sounds such as "ma," "da,"

and "ba"

 repeating recognizable syllables and repeating words that contain the syllable

 When babies reach six to 12 months-of-age, parents should play word games with them, label

objects with words, and allow the baby to listen and participate in conversations.

4. Goals Of Primary Education In Language Development

The major goals of primary education are achieving basic literacy and numeracy amongst

all pupils, as well as establishing foundations in science, geography, history and other

social sciences.

3. Literacy

The traditional definition of literacy is considered to be the ability to read and write,

or the ability to use language to read, write, listen, and speak. In modern contexts, the

word refers to reading and writing at a level adequate for communication, or at a level

that lets one understand and communicate ideas in a literate society, so as to take part

in that society. The United Nations Educational, Scientific and Cultural Organization

(UNESCO) has drafted the following definition: "'Literacy' is the ability to identify,

understand, interpret, create, communicate, compute and use printed and written

materials associated with varying contexts. Literacy involves a continuum of learning

to enable an individual to achieve his or her goals, to develop his or her knowledge

and potential, and to participate fully in the wider society." In modern times, illiteracy

is seen as a social problem to be solved through education.
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4. Numeracy

Numeracy is a proficiency which is developed mainly in mathematics but also in

other subjects. It is more than an ability to do basic arithmetic. It involves developing

confidence and competence with numbers and measures. It requires understanding of

the number system, a repertoire of mathematical techniques, and an inclination and

ability to solve quantitative or spatial problems in a range of contexts. Numeracy also

demands understanding of the ways in which data are gathered by counting and

measuring, and presented in graphs, diagrams, charts and tables

Topic Objective:

At the end of the topic the student will be able:

 Assessing Speech and Language

 Parent Interview

 Assessment Programs

Definition/Overview:

A set of commonly accepted signs (indices, icons or symbols) is only one feature of

language; all languages must define (i) the structural relationships between these signs in a

system of grammar, (ii) the context wherein the signs are used (pragmatics) and (iii)

dependent on their context the content specifity, i.e. its meaning (semantics). Rules of

grammar are one of the characteristics sometimes said to distinguish language from other

forms of communication. They allow a finite set of signs to be manipulated to create a

potentially infinite number of grammatical utterances. Another property of language is that its

symbols are arbitrary. Any concept or grammatical rule can be mapped onto a symbol. In

other words, most languages make use of sound, but the combinations of sounds used do not

have any necessary and inherent meaning they are merely an agreed-upon convention to

represent a certain thing by users of that language. For instance, there is nothing about the

Spanish word nada itself that forces Spanish speakers to convey the idea of "nothing".
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Another set of sounds (for example, the English word nothing) could equally be used to

represent the same concept, but all Spanish speakers have acquired or learned to correlate this

meaning for this particular sound pattern. For Slovenian, Croatian, Serbian or Bosnian

speakers on the other hand, nada means something else; it means "hope".

This arbitrariness even applies to words with an onomatopoetic dimension (i.e. words that to

some extent simulate the sound of the token referred to). For example, several animal names

(e.g. cuckoo, whip-poor-will, katydid) are derived from sounds the respective animal makes,

but these forms did not have to be chosen for these meanings. Non-onomatopoetic words can

stand just as easily for the same meaning. For instance, the katydid is called a "bush cricket"

in British English, a term that bears no relation to the sound the animal makes. In time,

onomatopoetic words can also change in form, losing their mimetic status. Onomatopoetic

words may have an inherent relation to their referent, but this meaning is not inherent, thus

they do not violate arbitrariness.

Key Points:

1. Assessing Speech and Language

Assessment of children with speech and language disorder can take place from infancy

through adulthood. Parents should be sure that a speech-language pathologist (SLP) is

part of the assessment team for their child of any age. Anaudiological exam should

precede a speech and language assessment to be sure there is no hearing loss or to refer to

an ear specialist, if necessary. Assessment should include a hearing test, a parent

interview, an oral-motor exam, testing of both receptive (listening) and expressive

(speaking) vocabulary and syntax, and assessment of speech (sound production), voice,

and fluency. For children with fragile X, assessment should also include a pragmatic

evaluation, if possible, with peers or family members. Assessment does not need to be

primarily with formal, standardized tests, although school SLPs may wish to try and

obtain scores and levels of language development.

2. Parent Interview

For the parent interview, parents may wish to bring baby books or other records of

developmental milestones to help them in filling out checklists and ratings. Their

knowledge of the child's understanding of language, as well as his or her speech and

language production, is an essential part of the assessment. Assessment of very young
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children usually is based upon both checklists and rating scales given to parents and play-

based assessment, where the SLP interacts with the baby or toddler using toys. She or he

watches for comprehension and expression of language. She also watches for interaction

with the people present and the toys.

The SLP is watching for communication attempts, problems solving, and exploration by

the baby or toddler, in addition to levels of language understanding and speaking ability.

At the early childhood and school-age level, the SLP may be assessing the child with a

combination of parent interviews, formal, standardized tests, informal checklists, and

observations. The SLP is measuring both receptive and expressive abilities in semantics

(vocabulary), syntax, and pragmatics, in addition to articulation, auditory processing,

oral-motor development, and hearing. For children with fragile X syndrome, the

importance of a calm, quiet testing room, preferably with a familiar person, cannot be

overemphasized. Many scores obtained for children who have fragile X may not be

representative of their true potential, as they are anxious and overwhelmed by a strange

testing situation. For children who are speaking, the SLP may wish to obtain a "language

sample". This involves conversation with the child, while video or audiotaping, for

analysis of sentence length, intelligibility of speech, vocabulary, and conversational

strengths and weaknesses. Assessment of children who have fragile X should be an on-

going process, not a once a year formal evaluation. SLPs monitor progress with language

samples and "diagnostic teaching" (testing for a concept, teaching it, and testing again)

throughout the year.

3. Assessment Programs

Many assessments exist for investigating children's language. Here is a selection of

commonly used assessments by speech and language therapy services in throughout the

world:

 TROG - understanding of language

 PVCS - preverbal communication checklist

 Derbyshire picture test - simple understanding

 CELF-4 - a battery of tests

 RAPT - picture naming and grammar/content analysis

 STASS - expressive grammar
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 STAP - expressive phonology

 DEAP - expressive phonology

 Peabody picture test

 Language for Thinking assessment - inferential thinking and understanding

In Section 5 of this course you will cover these topics:
Enhancing Language Development Among Children With Communicative Disorders

Fostering Language Development Through School-Home Connections

Topic Objective:

At the end of this topic student would be able to:

 Autism

 Aphasia

 Learning disability

 Asperger syndrom

 Semantic Pragmatic Disorder

 Blindness

 Hearing Impairment

 Dyslexia

 Dyscalculia

 Expressive language disorder

 Receptive-Expressive Language Disorder

 Cluttering

 Stuttering

 Esophageal speech

 Specific language impairment

Definition/Overview:

Communication Disorder: A communicationdisorder is a speech and language disorders

which refer to problems in communication and in related areas such as oral motor function.
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The delays and disorders can range from simple sound substitution to the inability to

understand or use language.

Key Points:

1. Autism

Autism is a brain development disorder characterized by impaired social interaction and

communication, and by restricted and repetitive behavior. These signs all begin before a

child is three years old. The autism spectrum disorders (ASD) also include related

conditions with milder signs and symptoms. Autism has a strong genetic basis, although

the genetics of autism are complex and it is unclear whether ASD is explained more by

multigeneinteractions or by rare mutations. In rare cases, autism is strongly associated

with agents that cause birth defects. Other proposed causes, such as childhood vaccines,

are controversial, and the vaccine hypotheses lack any convincing scientific evidence.

The prevalence of ASD is about 6 per 1,000 people, with about four times as many boys

as girls. The number of people known to have autism has increased dramatically since the

1980s, partly due to changes in diagnostic practice; the question of whether actual

prevalence has increased is unresolved. Autism affects many parts of the brain; how this

occurs is not understood. Parents usually notice signs in the first two years of their child's

life. Although early behavioral or cognitive intervention can help children gain self-care,

social, and communication skills, there is no known cure. Few children with autism live

independently after reaching adulthood, but some become successful, and an autistic

culture has developed, with some seeking a cure and others believing that autism is a

condition rather than a disorder.

2. Aphasia

Aphasia (from Greek, aphatos : 'speechless'), also known as rhymnasia, is a loss of the

ability to produce and/or comprehend language, due to injury to brain areas specialized

for these functions, such as Broca's area, which governs language production, or

Wernicke's area, which governs the interpretation of language. It is not a result of deficits

in sensory, intellectual, or psychiatric functioning, nordue to muscle weakness or a

cognitive disorder. Aphasia usually results from lesions to the language centres of the
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brain, such as Broca'sarea. These areas are almost always located in the left hemisphere,

and in most people this is where the ability to produce and comprehend language is

found. However, in a very small number of people, language ability is found in the right

hemisphere. In either case, damage to these language areas can be caused by a stroke,

traumatic brain injury, or other brain injury. Aphasia may also develop slowly, as in the

case of a brain tumor or progressive neurological disease, e.g., Alzheimer's or Parkinson's

disease. It may also be caused by a sudden hemorrhagic event within the brain. Certain

chronic neurological disorders, such as epilepsy or migraine, can also include transient

aphasia as a prodromal or episodic symptom. Aphasia is also listed as a rare side effect of

the fentanyl patch, an opioid used to control chronic pain.

3. Learning disability

In the United States and Canada, the term learning disability (LD) refers to a group of

disorders that affect a broad range of academic and functional skills including the ability

to speak, listen, read, write, spell, reason and organize information. A learning disability

is not indicative of low intelligence. Indeed, research indicates that some people with

learning disabilities may have average or above-average intelligence. Causes of learning

disabilities include a deficit in the brain that affects the processing of information.

4. Asperger syndrom

Asperger syndrome (also called Asperger's syndrome, Asperger'sdisorder, Asperger's or

AS) is an autism spectrum disorder (ASD), and people with AS therefore show

difficulties in social interaction and restricted, stereotyped patterns of behavior and

interests. AS differs from other ASDs by its relative preservation of linguistic and

cognitive development. Although not mentioned in standard diagnostic criteria, physical

clumsiness and atypical use of language are frequently reported. Asperger syndrome is

named after Austrian pediatrician Hans Asperger who, in 1944, described children in his

practice who lacked nonverbal communication skills, demonstrated limited empathy with

their peers, and were physically clumsy. Fifty years later, AS was standardized as a

diagnosis, but questions about many aspects remain. For example, there is lingering doubt

about the distinction between AS and high-functioning autism (HFA); partly due to this,

the prevalence of AS is not firmly established. The exact cause is unknown, although

research supports the likelihood of a genetic basis; brain imaging techniques have not
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identified a clear common pathology. There is no single treatment for Asperger

syndrome, and the effectiveness of particular interventions is supported by only limited

data. Intervention is aimed at improving symptoms and function. The mainstay of

management is behavioral therapy, focusing on specific deficits to address poor

communication skills, obsessive or repetitive routines, and physical clumsiness. Most

individuals with AS can improve over time, but difficulties with communication, social

adjustment and independent living continue into adulthood. Some researchers and people

with AS have advocated a shift in attitudes toward the view that AS is a difference, rather

than a disability that must be treated or cured.

5. Semantic Pragmatic Disorder

Semantic-Pragmatic Disorder (SPD) or pragmatic language impairment (PLI) is a

developmental disorder that many experts believe is closely related to autism and

Asperger's Syndrome. The name refers to the fact that people with SPD have special

challenges with the semantic aspect of language (the meaning of what is being said) and

the pragmatics of language (using language appropriately in social situations).

6. Blindness

Blindness is the condition of lacking visual perception due to physiological or

neurological factors. Various scales have been developed to describe the extent of vision

loss and define "blindness." Total blindness is the complete lack of form and visual light

perception and is clinically recorded as "NLP," an abbreviation for "no light perception."

Blindness is frequently used to describe severe visual impairment with residual vision.

Those described as having only "light perception" have no more sight than the ability to

tell light from dark. A person with only "light projection" can tell the general direction of

a light source. In order to determine which people may need special assistance because of

their visual disabilities, various governmental jurisdictions have formulated more

complex definitions referred to as legal blindness. In North America and most of Europe,

legal blindness is defined as visual acuity (vision) of 20/200 (6/60) or less in the better

eye with best correction possible. This means that a legally blind individual would have

to stand 20 feet (6.1 m) from an object to see itwith vision correctionwith the same degree

of clarity as a normally sighted person could from 200 feet (61 m). In many areas, people

with average acuity who nonetheless have a visual field of less than 20 degrees (the norm
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being 180 degrees) are also classified as being legally blind. Approximately ten percent of

those deemed legally blind, by any measure, have no vision. The rest have some vision,

from light perception alone to relatively good acuity. Low vision is sometimes used to

describe visual acuities from 20/70 to 20/200.

7. Hearing Impairment

A hearing loss is a full or partial decrease in the ability to detect or understand sounds.

Caused by a wide range of biological and environmental factors, loss of hearing can

happen to any organism that perceives sound. "Hearing impaired" is often used to refer to

those who are deaf, although, in deaf culture, they prefer the term deaf to hearing

impaired. Sound waves vary in amplitude and in frequency. Amplitude is the sound

wave's peak pressure variation. Frequency is the number of cycles per second of a

sinusoidal component of a sound wave. Loss of the ability to detect some frequencies, or

to detect low-amplitude sounds that an organism naturally detects, is a hearing

impairment.

8. Dyslexia

Dyslexia is a learning disability that manifests primarily as a difficulty with written

language, particularly with reading and spelling. It is separate and distinct from reading

difficulties resulting from other causes, such as a non-neurological deficiency with vision

or hearing, or from poor or inadequate reading instruction. Evidence suggests that

dyslexia results from differences in how the brain processes written and spoken language.

Although dyslexia is thought to be the result of a neurological difference, it is not an

intellectual disability. Dyslexia is diagnosed in people of all levels of intelligence.

9. Dyscalculia

Dyscalculia was originally identified in case studies of patients who suffered specific

arithmetic disabilities as a result of damage to specific regions of the brain. Recent

research suggests that dyscalculia can also occur developmentally, as a genetically-linked

learning disability which affects a person's ability to understand, remember, or manipulate

numbers or number facts (e.g., the multiplication tables). The term is often used to refer

specifically to the inability to perform arithmetic operations, but it is also defined by

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

56
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



some educational professionals and cognitive psychologists as a more fundamental

inability to conceptualize numbers as abstract concepts of comparative quantities (a

deficit in "number sense"). Those who argue for this more constrained definition of

dyscalculia sometimes prefer to use the technical term Arithmetic Difficulties (AD) to

refer to calculation and number memory deficits. Dyscalculia is a lesser known disability,

similar and potentially related to dyslexia and developmental dyspraxia. Dyscalculia

occurs in people across the whole IQ range, and sufferers often, but not always, also have

difficulties with time, measurement, and spatial reasoning. Current estimates suggest it

may affect about 5% of the population. Although some researchers believe that

dyscalculia necessarily implies mathematical reasoning difficulties as well as difficulties

with arithmetic operations, there is evidence (especially from brain damaged patients) that

arithmetic (e.g. calculation and number fact memory) and mathematical (abstract

reasoning with numbers) abilities can be dissociated. That is (some researchers argue), an

individual might suffer arithmetic difficulties (or dyscalculia), with no impairment of, or

even giftedness in, abstract mathematical reasoning abilities. The word dyscalculia comes

from Greek and Latin which means: "counting badly". The prefix "dys" comes from

Greek and means "badly". "Calculia" comes from the Latin "calculare". which means "to

count". That word "calculare" again comes from "calculus", which means "pebble" or one

of the counters on an abacus.

Dyscalculia can be detected at a young age and measures can be taken to ease the

problems faced by younger students. The main problem is understanding the way

mathematics is taught to children. In the way that dyslexia can be dealt with by using a

slightly different approach to teaching, so can dyscalculia. However, dyscalculia is the

lesser known of these learning disorders and so is often not recognized. Another common

manifestation of the condition emerges when the individual is faced with equation type of

problems which contain both integers and letters (3A + 4C). It can be difficult for the

person to differentiate between the integers and the letters. Confusion such as reading a '5'

for an 'S' or not being able to distinguish between a zero '0' for the letter 'O' can keep

algebra from being mastered. This particular form of dyscalculia is often not diagnosed

until middle or high school is entered.
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10. Expressive language disorder

Expressive language disorder (DSM 315.31) is a communication disorder which is

characterised by having a limited vocabulary and grasp of grammar. It is a general

language impairment that puts the person onto the level of a younger person and also a

person can be as young as 2 or 3 years old with the disorder. As well as present speech

production, very often, someone will have difficulty remembering things. This memory

problem is only disturbing for speech; non-verbal or non-linguistically based memory

will be unimpaired. Expressive language disorder affects work and schooling in many

ways. It is usually treated by specific speech therapy, and usually cannot be expected to

go away on its own. Care must be taken to distinguish expressive language disorder from

other communication disorders, sensory-motor disturbances, intellectual disability and/or

environmental deprivation (see DSM-IV-TR criterion D). These factors affect a person's

speech and writing to certain predictable extents, and with certain differences.

11. Receptive-Expressive Language Disorder

Mixed receptive-expressive language disorder (DSM-IV 315.32) is a communication

disorder in which both the receptive and expressive areas of communication may be

affected in any degree, from mild to severe. If someone is being assessed on the Wechsler

Adult Intelligence Scale, for instance, this may show up in relatively low scores for

Information, Vocabulary and Comprehension (perhaps below the 25th percentile). If the

person has difficulty with spatial concepts, such as 'over', 'under', 'here' and 'there', he or

she may have arithmetic difficulties, have difficulty understanding word problems and

instructions, or have difficulties using words. They may also have a more general

problem with words or sentences, both understanding and speaking them. If someone is

suspected to have mixed receptive-expressive language disorder, then they can go to a

speech therapist or pathologist, and receive treatment. Most treatments are short term, and

rely on accommodations made in the person's environment, so as to be minimally

interfering with work and school functioning.

12. Cluttering

Cluttering (also called tachyphemia) is a speech disorder and a communication disorder

characterized by speech that is difficult for listeners to understand due to rapid speaking
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rate, erratic rhythm, poor syntax or grammar, and words or groups of words unrelated to

the sentence. Cluttering has in the past been viewed as a fluency disorder.

13. Stuttering

Stuttering, also known as stammering in the United Kingdom, is a speech disorder in

which the flow of speech is disrupted by involuntary repetitions and prolongations of

sounds, syllables, words or phrases, and involuntary silent pauses or blocks in which the

stutterer is unable to produce sounds. 'Verbal non-fluency' is the accepted umbrella term

for such speech impediments. The term stuttering is most commonly associated with

involuntary sound repetition, but it also encompasses the abnormal hesitation or pausing

before speech, referred to by stutterers as blocks, and the prolongation of certain sounds,

usually vowels and semi-vowels. The term "stuttering", as popularly used, covers a wide

spectrum of severity: it may encompass individuals with barely perceptible impediments,

for whom the disorder is largely cosmetic, as well as others with extremely severe

symptoms, for whom the problem can effectively prevent most oral communication. The

impact of stuttering on a person's functioning and emotional state can be severe. Much of

this goes unnoticed by the listener, and may include fears of having to enunciate specific

vowels or consonants, fears of being caught stuttering in social situations, self-imposed

isolation, anxiety, stress, shame, or a feeling of "loss of control" during speech. Stuttering

is generally not a problem with the physical production of speech sounds or putting

thoughts into words. Despite popular perceptions to the contrary, stuttering does not

affect and has no bearing on intelligence. Apart from their speech impediment, people

who stutter may well be 'normal' in the clinical sense of the term. Anxiety, low self-

esteem, nervousness, and stress therefore do not cause stuttering per se, although they are

very often the result of living with a highly stigmatized disability and, in turn, exacerbate

the problem. The disorder is also variable, which means that in certain situations, such as

talking on the telephone, the stuttering might be more severe or less, depending on the

anxiety level connected with that activity. Although the exact etiology of stuttering is

unknown, both genetics and neurophysiology are thought to contribute. Although there

are many treatments and speech therapy techniques available that may help increase

fluency in some stutterers, there is essentially no "cure" for the disorder at present
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14. Esophageal speech

Esophageal speech (or voice) is an alternate method for speech production without the

oscillation in the vocal folds. The sound is produced by releasing gases from or through

the esophagus. In esophageal speech it is thus the esophagus that oscillates in contrast to

normal (laryngeal) speech where the vocal folds oscillate. Esophageal speech is thus

speaking by eructation. Esophageal speech is a skill that can help patients to communicate

after a laryngectomy. This is the most common surgery used for the treatment of

laryngeal cancer. In the operation, the larynx (and with it the vocal cords, etc.) is removed

completely. After this, the end of the trachea is sewn onto the edge of an opening cut out

at the lower part of the neck, creating a breathing hole similar to that used by a whale.

This hole is called a tracheostoma and permits the patient to breathe through it after the

operation.

The air goes from outside through the tracheostomadirectly to the lungs without passing

through the upper respiratory organs of the nose, mouth, and throat. Because of that,

speech is seriously impaired, and the development of an esophageal voice becomes

necessary. Esophageal speech is thus produced without an artificial larynx, and is

achieved by learning to pump air from the mouth into the upper esophagus. The

esophagus is slightly expanded. Then the air is released in a regulated manner and goes

back to the mouth with simultaneous articulation of words.

15. Specific language impairment

Specific language impairment (SLI) is a developmental language disorder that can affect both

expressive and receptive language. SLI is defined as a "pure" language impairment, meaning

that is not related to or caused by other developmental disorders, hearing loss or acquired

brain injury. However, the term specific language impairment is typically used in research

literature, while other equivalent terms include: language impairment, language disability,

language disorder, language delay, and language deviance. All of these terms belie

assumptions about the nature of normal development, and some have been dropped as new

perspectives on language development arise.
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Topic Objective:

At the end of this topic student would be able to:

 To explain the Foster Home Licensing

 To highlight the Funding and system incentives

 To elaborate the Recent United States foster care legislation

 To describe the Bilingual Educators

Definition/Overview:

Foster care: Foster care is a system by which a certified, stand-in "parent(s)" cares for minor

children or young peoples who have been removed from their birth parents or other custodial

adults by state authority. Responsibility for the young person is assumed by the relevant

governmental authority and a placement with another family found. There can be voluntary

placements by a parent of a child into foster care. Foster placements are monitored until the

birth family can provide appropriate care or the rights of the birth parents are terminated and

the child is adopted. A third option, guardianship, is sometimes utilized in certain cases

where a child cannot be reunified with their birth family and adoption is not right for them.

This generally includes some older foster children who may be strongly bonded to their

family of origin and unwilling to pursue adoption. It also may include cases where children

are placed with grandparents or other relatives, where the placement is likely to be permanent

but those relatives don't want to fight the birth parents in court. Voluntary foster care may be

utilized in circumstances where a parent is unable or unwilling to care for a child. For

instance, a child may have behavioral problems requiring specialized treatment or the parent

might have a problem which results in a temporary or permanent inability to care for the

child(ren). Involuntary foster care may be implemented when a child is removed from their

caregiver because it is believed such removal is necessary for his/her own safety. A foster

parent receives monetary reimbursement from the placement agency for each child while the

child is in his/her home to help cover the cost of meeting the child's needs. The amount of

financial assistance typically varies from state to state and even city to city. Requirements to

be a foster parent vary by jurisdiction, as do monetary reimbursement and other benefits

foster families may receive. Foster care is intended to be a temporary living situation for

children and young people. The goal of foster care is to provide support and care for the

young person in order that either reunification with parent(s) or other family members or
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another suitable permanent living arrangement can be facilitated. This may include an

adoptive home, guardianship, or placement with a relative. At times, the bond that develops

during foster care will lead to the foster parents adopting the child. In some instances,

children may be placed in a long-term foster placement. For older adolescents, a foster care

program may offer education and resources to prepare for a transition to independent living.

That is not to say that older adolescents would not benefit from family placement, however, it

is more difficult to recruit foster and adoptive parents for teens due to the stigma that is often

attached to adolescents in foster care.

Key Points:

1. Foster Home Licensing

In the United States, foster home licensing requirements vary from state to state but are

generally overseen by each state's Department of Social Services or Human Services. In

some states, counties have this responsibility. Each state's services are monitored by the

federal Department of Health and Human Services through reviews such as Child and

Family Services Reviews, Title IV-E Foster Care Eligibility Reviews, Adoption and

Foster Care Analysis and Reporting System and Statewide Automated Child Welfare

Information System Assessment Reviews. Children found to be unable to function in a

foster home may be placed in Residential Treatment Centers(RTCs) or other such group

homes. In theory, the focus of treatment in such facilities is to prepare the child for a

return to a foster home, to an adoptive home, or to the birth parents when applicable. But

two major reviews of the scholarly literature have questioned these facilities'

effectiveness. Throughout the 1990s experimental HIV drugs had been tested on HIV

foster children at Incarnation Childrens Center (ICC) in Harlem. "Since then, ACS has

been under fire from charges of inappropriately enrolling as many as 465 foster children

in HIV clinical trials. The agency has also been accused of racism, some comparing the

trials to the Tuskegeesyphilis experiment, as 98 percent of children in foster care in New

York City are persons of color."

2. Funding and system incentives

A law passed by Congress in 1961 allowed AFDC (welfare) payments to pay for foster

care which was previously made only to children in their own homes. This made aided
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funding foster care for states and localities, facilitating rapid growth In some cases, the

state of Texas paid mental treatment centers as much as $101,105 a year per child.

Observers of the growth trend note that a county will only continue to receive funding

while it keeps the child in its care. This may create a "perverse financial incentive" to

place and retain children in foster care rather than leave them with their parents, and

incentives are sometimes set up for maximum intervention. A National Coalition for

Child Protection Reform issue paper states "children often are removed from their

families `prematurely or unnecessarily' because federal aid formulas give states `a strong

financial incentive' to do so rather than provide services to keep families together."

3. Recent United States foster care legislation

On November 19, 1997, President Bill Clinton signed a new foster care law, the Adoption

and Safe Families Act (AFSA), written by Cassie StatutoBevan,) which reduced the time

children are allowed to remain in foster care before being available for adoption. The new

law requires state child welfare agencies to identify cases where "aggravated

circumstances" make permanent separation of child from the birth family the best option

for the safety and well-being of the child. One of the main components of ASFA is the

imposition of stricter time limits on reunification efforts. Proponents of ASFA claimed

that before the law was passed, the lack of such legislation was the reason it was common

for children to languish in care for years with no permanent living situation identified.

They often were moved from placement to placement with no real plan for a permanent

home. Time limits were in federal legislation as early as 1980, but they were never

enforced. ASFA requires that the state identify a permanent plan for children who enter

foster care.

Opponents of ASFA argued that the real reason children languished in foster care was

that too many were taken needlessly from their parents in the first place. Since ASFA did

not address this, opponents said, it would not accomplish its goals, and would only slow a

decline in the foster care population that should have occurred anyway because of a

decline in reported child abuse. Ten years after ASFA became law, the number of

children in foster care on any given day is only about 7,000 fewer than when ASFA was

passed Children continue to languish in care and to be moved from placement to

placement. The Foster Care Independence Act of 1999, also created by Bevan, in

association with members of Congress, AKA The Chafee Program, helps foster youth
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who are aging out of care to achieve self-sufficiency. The U.S.government has also

funded the Education and Training Voucher Program in recent years in order to help

youth who age out of care to obtain college or vocational training at a free or reduced

cost. Chafee and ETV money is administered by each state as they see fit. Although foster

care is one solution to protecting children from abuse, it is an imperfect system which is

also associated with relatively high rates of abuse and risks. In Texas, the Family and

Protective Services Crisis Management Team was created by executive order after the

critical report Forgotten Children of 2004. Texas Comptroller Carole KeetonStrayhorn

made a statement in 2006 about the Texas foster care system. In Fiscal 2003, 2004 and

2005, respectively 30, 38 and 48 foster children died in the state's care. The number of

foster children in the state's care increased 24 percent to 32,474 in Fiscal 2005, while the

number of deaths increased 60 percent. Compared to the general population, a child is

four times more likely to die in the Texasfoster care system. In 2004, about 100 children

were treated for poisoning from medications; 63 were treated for rape that occurred while

under state care including four-year old twin boys, and 142 children gave birth. The

report stated that children were being unnecessarily neglected and abused and dying. A

12-year-old boy died in December 2005, suffocated while being restrained from behind

by an employee of the facility. Another died May 30, after drowning in a creek during a

bicycle outing. A three-year old was treated for poisoning from an atypical, mind-altering

antipsychotic drug. According to liftingtheveil.org, 28% of children in state care were

abused in Baltimore. 21% of abuse or neglect cases involved foster homes In Louisiana.

57% of those in Missouri placed in foster care settings in 1981 were at a high risk of

abuse or neglect. 25% of children in Kansas Cityfoster care were the subject of abuse or

inappropriate punishment. In Arizona, over 500 of an estimated 4,000 foster children, a

figure representing at least 12.5 percent of the state's foster care population, have been

sexually abused while in state care. In the Wenatcheesex ring of the mid 1990s, a foster

child who accused nearly every adult she knew placed with a detective sparked the one of

historys most extensive child sex abuse investigations. The investigations later fell apart

with accusations of abuses by police and state social workers, and false confessions, child

witnesses, and the discredited recovered memory theory.
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4. Bilingual Educators

Bilingual educators, from the early efforts of the late 60's to the present, have maintained

a steadfast commitment to serve children, and a determination to find the best means to

do so. We have come a long way in many areas: the preparation of bilingual teachers, the

design of model programs, the development of curricula, and the production of

educational materials. Research has proven, over and over again, the value of additive

bilingualism. Of course, as our commitment to bilingual education develops and deepens,

we find ourselves needing to further our analysis and to add new dimensions to our

concerns. It is not enough that we defend the right of children to be educated in their

home language, or the bilingual aspect of bilingual education. We also need to look at the

educational aspect of bilingual education as well. This is what will be addressed here

today. And while I am an outspoken advocate of bilingual education, the educational

concerns and suggestions offered here are applicable to any classroom. Life today is very

difficult for many of us, and especially so for children. Even in the midst of our own

wealthy and highly technological society, we still do not protect all children adequately

from abuse and mistreatment, from poverty, from early unwanted pregnancies, from life-

threatening diseases. Within the confines of the home, children are subject to

bombardment by the violence on the TV screen, while racism, sexism, homophobia,

linguicism, ageism, and all the other isms, including materialism, consumerism, and

greed, insidiously are present in many of their social encounters. As our society becomes

increasingly more complex and demanding, many of the societal institutions we depended

on in the past to help children deal with the challenges of growing up -- the small town,

the closely knit neighborhoods, the community organizations, the churches, the extended

families -- are disappearing or changing. As a consequence, schools are faced with greater

responsibilities and bigger challenges.

The magnitude of these challenges surpasses what the school can directly assume. Yet

that does not lessen the responsibility we have to help and protect children. While the

contradiction may seem insoluble, it has prompted many of us to begin looking

differently at the role of education. Paradoxically, we need to begin by acknowledging

that have a more powerful effect on the lives of the children we teach. We need to begin

by truly recognizing that children's lives are an integral whole, of which schooling is only

a part; hopefully a meaningful and significant part, but still only a part of that whole. If
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we believe that children need the support of their parents and family, if believe that it is

important that they be aware of and cherish their family history, if we believe that it is

important that they communicate and discuss values and ideas with their families, then we

need to reexamine what we as educators are doing to acknowledge and validate the home

and family. What are we, as educators, doing to ensure that there is indeed a vibrant

interaction between parents and children, between families and young people? If we are

to facilitate the growth of our students as integrated persons, if we are to help them

develop their full potentials, we need to have the educational process extend beyond the

classroom and the school walls. Most importantly, we cannot allow the school to

disenfranchise the family, as happens all too often in the case of language minority and

economically disadvantaged students
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