
“Foundations of Content Area Reading”.

In Section 1 of this course you will cover these topics:
Engaging Cultures And Literacies For Learning

Motivation To Read Content Area Texts

Inside The Meaning Construction Zone: Readers Reading

Topic : Engaging Cultures And Literacies For Learning

Topic Objective:

At the end of this topic student would be able to:

 School Cultures Shaping Students Minds

 Is There an Adolescent Literacy Crisis?

 Reading History

 Literacies as Cultural Capital

 Lessons from Beating the Odds Classrooms

Definition/Overview:

Culture: Culture (from the Latin cultura stemming from colere, meaning "to cultivate") is

difficult to define. For example, in 1952, Alfred Kroeber and Clyde Kluckhohn compiled a

list of 164 definitions of "culture" in Culture: A Critical Review of Concepts and Definitions.

However, the word "culture" is most commonly used in three basic senses:

 excellence of taste in the fine arts and humanities

 an integrated pattern of human knowledge, belief, and behavior that depends upon the

capacity for symbolic thought and social learning

 the set of shared attitudes, values, goals, and practices that characterizes an institution,

organization or group.

When the concept first emerged in eighteenth- and nineteenth-century Europe, it connoted a

process of cultivation or improvement, as in agriculture or horticulture. In the nineteenth

century, it came to refer first to the betterment or refinement of the individual, especially

through education, and then to the fulfillment of national aspirations or ideals. In the mid-

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

1
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



nineteenth century, some scientists used the term "culture" to refer to a universal human

capacity.

In the twentieth century, "culture" emerged as a concept central to anthropology,

encompassing all human phenomena that are not purely results of human genetics.

Specifically, the term "culture" in American anthropology had two meanings: (1) the evolved

human capacity to classify and represent experiences with symbols, and to act imaginatively

and creatively; and (2) the distinct ways that people living in different parts of the world

classified and represented their experiences, and acted creatively. Following World War II,

the term became important, albeit with different meanings, in other disciplines such as

sociology, cultural studies, organizational psychology and management studies.

Cultures Shape Minds

 What is culture? (shared system of symbols & meanings to convey attitudes and knowledge)

 How cultures shape minds

 Vygotskys contributions

 Need to understand historical & cultural contexts of childs experience to understand his/her

cognitive development

 Development dependent on signs/symbols that allow us to interact: Centrality of language

 Every step repeated twice: Once on social level and secondly on individual level as an

internal process. Inner speech

Key Points:

1. School Cultures Shaping Students Minds

 School culture. How created? How defined?

 What elements contribute to a schools culture?

 Links between cultures and literacies

 What is literacy? (Much more than the ability to read.)

 Three literacies

 School (cognitive processes + social, cultural, and political processes in the school setting)

 Community (out-of-school cultures and literacies)
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 Personal (students critical awareness of self arising from reflection on histories within

schools and communities)

 Literacies and forms of discourse can be viewed as cultural capital that contributes to students

social success in and beyond the classroom.

2. Is There an Adolescent Literacy Crisis?

 What the NAEP numbers say. (See what you find.)

 Some groups struggle with school literacies.

 Is the real crisis one of engagement with learning in middle and high school cultures?

 50% of all students spend 4 hrs or less per week preparing for classes (Survey of Student

Engagement)

 Disconnect between student, teachers, and the curriculum found in some studies.

 What can be done?

3. Reading History

 Reading instruction at heart of ed system since Colonial days.

 1930s-1970s remediation was central.

 1980s saw growth of programs to support reading development, including academic literacy.

 1990s saw spreading of literacy instruction (reading and writing) integrated with content.

 Late 1990s witnessed spread of standards across the states. States had varying degrees of

emphasis on critical thinking and literacy integration.

 1999: IRA Commission on Adolescent Literacy issues Position Statement. What are the main

points of this statement?

4. Literacies as Cultural Capital

 New Literacies raise new questions about literacy, what it is and how it functions.

 What forms does literacy take?

 How does technology inform and reform literacy?

 What roles do cultures play in becoming literate?

 What kinds of cultural capital, such as language skills, do working-class students versus

middle class students acquire?

 How does literacy define and position its users?
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 Who gains or loses power through literate activity?

 How can students become wiser, more critical users of technology and media?

5. Lessons from Beating the Odds Classrooms

 Enabling strategies: Overt strategy instruction for planning, organizing, completing, and

reflecting on tasks.

 Skill instruction: Separated, simulated, integrated instruction.

 Connected instruction: Overt connections between knowledge & ideas across lessons, classes,

grades, in-school/out-of-school applications.

 Conceptions of Learning: Once learning goal is attained, teachers move students beyond that

to deeper understandings.

 Classroom organization: Students collaborate to develop depth & complexity of

understanding.

 Test preparation: Integrated into ongoing goals, curriculum, & regular lessons.

 Meeting the Challenges of Literacy and Learning

 Acknowledge multiple cultures and literacies we and our students bring to classrooms.

 Discover how readers learn from texts in all content areas & how to improve learning.

 Understand students motivation for reading and learning.

 Learn and apply strategic instruction in reading, writing, thinking, & problem solving across

all content areas.

 Measure and monitor students literacy growth.

 Implement school-wide programs that foster literacy.

Topic : Motivation To Read Content Area Texts

Topic Objective:

At the end of this topic student would be able to:

 Motivational Concepts

 Motivational Theories
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Definition/Overview:

Motivation: Motivation is the set of reasons that determines one to engage in a particular

behavior. The term is generally used for human motivation but, theoretically, it can be used to

describe the causes for animal behavior as well. This article refers to human motivation.

According to various theories, motivation may be rooted in the basic need to minimize

physical pain and maximize pleasure, or it may include specific needs such as eating and

resting, or a desired object, hobby, goal, state of being, ideal, or it may be attributed to less-

apparent reasons such as altruism, morality, or avoiding mortality.

Key Points:

1. Motivational Concepts

1.1 The Incentive Theory of Motivation

A reward, tangible or intangible, is presented after the occurrence of an action (i.e.

behavior) with the intent to cause the behavior to occur again. This is done by

associating positive meaning to the behavior. Studies show that if the person receives

the reward immediately, the effect would be greater, and decreases as duration

lengthens. Repetitive action-reward combination can cause the action to become

habit. Motivation comes from two things: you, and other people. There is extrinsic

motivation, which comes from others, and intrinsic motivation, which comes from

within you.

Rewards can also be organized as extrinsic or intrinsic. Extrinsic rewards are external

to the person; for example, praise or money. Intrinsic rewards are internal to the

person; for example, satisfaction or a feeling of accomplishment.

Some authors distinguish between two forms of intrinsic motivation: one based on

enjoyment, the other on obligation. In this context, obligation refers to motivation

based on what an individual thinks ought to be done. For instance, a feeling of

responsibility for a mission may lead to helping others beyond what is easily

observable, rewarded, or fun. A reinforcer is different from reward, in that

reinforcement is intended to create a measured increase in the rate of a desirable

behavior following the addition of something to the environment.
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1.2 Intrinsic and extrinsic motivation

Intrinsic motivation occurs when people engage in an activity, such as a hobby,

without obvious external incentives. This form of motivation has been studied by

social and educational psychologists since the early 1970s. Research has found that it

is usually associated with high educational achievement and enjoyment by students.

Intrinsic motivation has been explained by Fritz Heider's attribution theory, Bandura's

work on self-efficacy, and Ryan and Deci's cognitive evaluation theory. Students are

likely to be intrinsically motivated if they:

attribute their educational results to internal factors that they can control (e.g. the

amount of effort they put in),

believe they can be effective agents in reaching desired goals (i.e. the results are

not determined by luck),

Are interested in mastering a topic, rather than just rote-learning to achieve good

grades.

In knowledge-sharing communities and organizations, people often cite altruistic

reasons for their participation, including contributing to a common good, a moral

obligation to the group, mentorship or 'giving back'. In work environments, money

may provide a more powerful extrinsic factor than the intrinsic motivation provided

by an enjoyable workplace.

In terms of sports, intrinsic motivation is the motivation that comes from inside the

performer. That is, the athlete competes for the love of the sport.

Extrinsic motivation comes from outside of the performer. Money is the most obvious

example, but coercion and threat of punishment are also common extrinsic

motivations. In sports, the crowd may cheer the performer on, and this motivates him

or her to do well. Trophies are also extrinsic incentives. Competition is often extrinsic

because it encourages the performer to win and beat others, not to enjoy the intrinsic

rewards of the activity. Social psychological research has indicated that extrinsic

rewards can lead to over justification and a subsequent reduction in intrinsic

motivation.
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1.3 Self-Control

The self-control of motivation is increasingly understood as a subset of emotional

intelligence; a person may be highly intelligent according to a more conservative

definition (as measured by many intelligence tests), yet unmotivated to dedicate this

intelligence to certain tasks. Yale School of Management Professor Victor Vroom's

"expectancy theory" provides an account of when people will decide whether to exert

self control to pursue a particular goal.

Drives and desires can be described as a deficiency or need that activates behavior

that is aimed at a goal or an incentive. These are thought to originate within the

individual and may not require external stimuli to encourage the behavior. Basic

drives could be sparked by deficiencies such as hunger, which motivates a person to

seek food; whereas more subtle drives might be the desire for praise and approval,

which motivates a person to behave in a manner pleasing to others.

By contrast, the role of extrinsic rewards and stimuli can be seen in the example of

training animals by giving them treats when they perform a trick correctly. The treat

motivates the animals to perform the trick consistently, even later when the treat is

removed from the process.

2. Motivational Theories

2.1 Drive Reduction Theories

There are a number of drive theories. The Drive Reduction Theory grows out of the

concept that we have certain biological needs, such as hunger. As time passes the

strength of the drive increases as it is not satisfied. Then as we satisfy that drive by

fulfilling its desire, such as eating, the drive's strength is reduced. It is based on the

theories of Freud and the idea of feedback control systems, such as a thermostat.

There are several problems, however, that leave the validity of the Drive Reduction

Theory open for debate. The first problem is that it does not explain how Secondary

Reinforcers reduce drive. For example, money does not satisfy any biological or

psychological need but reduces drive on a regular basis through a pay check second-

order conditioning. Secondly, if the drive reduction theory held true we would not be
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able to explain how a hungry human being can prepare a meal without eating the food

before they finished cooking it.

However, when comparing this to a real life situation such as preparing food, one

does get hungrier as the food is being made (drive increases), and after the food has

been consumed the drive decreases. The only reason the food does not get eaten

before is the human element of restraint and has nothing to do with drive theory. Also,

the food will either be nicer after it is cooked, or it won't be edible at all before it is

cooked.

2.2 Cognitive Dissonance Theory

Suggested by Leon Festinger, this occurs when an individual experiences some degree

of discomfort resulting from an incompatibility between two cognitions. For example,

a consumer may seek to reassure himself regarding a purchase, feeling, in retrospect,

that another decision may have been preferable.

Another example of cognitive dissonance is when a belief and a behavior are in

conflict. A person may wish to be healthy, believes smoking is bad for one's health,

and yet continues to smoke.

Topic : Inside The Meaning Construction Zone: Readers Reading

Topic Objective:

At the end of this topic student would be able to:

 Skill Development

 Methods

 Effects

Definition/Overview:

Reading: Reading is a complex cognitive process of decoding symbols for the purpose of

deriving meaning (reading comprehension) and/or constructing meaning. Written information

is received by the retina, processed by the primary visual cortex, and interpreted in

Wernicke's area. Reading is a means of language acquisition, of communication, and of
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sharing information and ideas. Readers use a variety of reading strategies to assist with

decoding (to translate symbols into sounds or visual representations of language), and

comprehension. Readers may use morpheme, semantics, syntax and context cues to identify

the meaning of unknown words. Readers integrate the words they have read into their

existing framework of knowledge or schema (schemata theory). Other types of reading may

not be text-based, such as music notation or pictograms.

Reading text is now an important way for the general population in many societies to access

information and make meaning.

Key Points:

1. Skill Development

Other methods of teaching and learning to read have developed, and become somewhat

controversial :

 Phonics involves teaching reading by associating characters or groups of characters with

sounds. Sometimes argued to be in competition with whole language methods.

 Whole language methods involve acquiring words or phrases without attention to the

characters or groups of characters that compose them. Sometimes argued to be in competition

with phonics methods, and that the whole language approach tends to impair learning how to

spell.

Learning to read in a second language, especially in adulthood, may be a different process

than learning to read a native language in childhood.

There are cases of very young children learning to read without having been taught. Such was

the case with Truman Capote who reportedly taught himself to read and write at the age of

five. There are also accounts of people who taught themselves to read by comparing street

signs or Biblical passages to speech. The novelist Nicholas Delbanco taught himself to read

at age six by studying a book about boats during a transatlantic crossing.
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2. Methods

There are several types and methods of reading, with differing rates that can be attained for

each, for different kinds of material and purposes:

 Subvocalized reading combines sight reading with internal sounding of the words as if

spoken. Advocates of speed reading claim it can be a bad habit that slows reading and

comprehension. These claims are currently backed only by controversial, sometimes non-

existent scientific research.

 Speed reading is a collection of methods for increasing reading speed without an

unacceptable reduction in comprehension or retention. It is closely connected to speed

learning.

 Proofreading is a kind of reading for the purpose of detecting typographical errors. One can

learn to do it rapidly, and professional proofreaders typically acquire the ability to do so at

high rates, faster for some kinds of material than for others, while they may largely suspend

comprehension while doing so, except when needed to select among several possible words

that a suspected typographic error allows.

 Structure-Proposition-Evaluation (SPE) method, popularized by Mortimer Adler in How to

Read a Book, mainly for non-fiction treatise, in which one reads a writing in three passes: (1)

for the structure of the work, which might be represented by an outline; (2) for the logical

propositions made, organized into chains of inference; and (3) for evaluation of the merits of

the arguments and conclusions. This method involves suspended judgment of the work or its

arguments until they are fully understood.

 Survey-Question-Read-Recite-Review (SQ3R) method, often taught in public schools, which

involves reading toward being able to teach what is read, and would be appropriate for

instructors preparing to teach material without having to refer to notes during the lecture.

 Multiple Intelligences-based methods, which draw upon the reader's diverse ways of thinking

and knowing to enrich his or her appreciation of the text. Reading is fundamentally a

linguistic activity: one can basically comprehend a text without resorting to other

intelligences, such as the visual (e.g., mentally "seeing" characters or events described),

auditory (e.g., reading aloud or mentally "hearing" sounds described), or even the logical

intelligence (e.g., considering "what if" scenarios or predicting how the text will unfold based

on context clues). However, most readers already use several intelligences while reading, and
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making a habit of doing so in a more disciplined manner -- i.e., constantly, or after every

paragraph -- can result in more vivid, memorable experience.

3. Effects

3.1 Intelligence

Studies have shown that American children who learn to read by the third grade are

less likely to end up in prison, drop out of school, or take drugs. Adults who read

literature on a regular basis are nearly three times as likely to attend a performing arts

event, almost four times as likely to visit an art museum, more as two-and-a-half

times as likely to do volunteer or charity work, and over one-and-a-half times as

likely to participate in sporting activities. Literacy rates in the United Statesare also

more highly correlated to weekly earnings than IQ. A graph showing this relationship

is shown here. Readingbooks is generally regarded as being a relaxing pastime, while

at the same time requiring the brain to process text so it can be stimulated. Because of

this it is sometimes considered to cause at least a temporary increase in one's mental

faculties.

3.2 Lighting

Reading requires more lighting than many other activities. Therefore, the possibility

of comfortable reading in cafs, restaurants, and buses, at bus stops or in parks greatly

varies depending on available lighting and time of day. Starting in the 1950s, many

offices and classrooms were over-illuminated. Since about 1990, there has been a

movement to create reading environments with appropriate lighting levels

(approximately 600 to 800 lux).

In Section 2 of this course you will cover these topics:
Assessing Readers And Their Texts

Developing Vocabulary, Concepts, And Fluency For Content Area Literacy
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Topic : Assessing Readers And Their Texts

Topic Objective:

At the end of this topic student would be able to:

 Personality and Preference Inventory

 Setting the Scene: The Work of Henry Murray

 The Relevance of Murrays Needs-Press Theory for PAPI

Definition/Overview:

Norm-Referenced Test: A norm-referenced test / NRT is a type of test, assessment, or

evaluation which yields an estimate of the position of the tested individual in a predefined

population, with respect to the trait being measured. This estimate is derived from the

analysis of test scores and possibly other relevant data from a sample drawn from the

population. The term "normative assessment" refers to the process of comparing one test-

taker to his or her peers. Norm-referenced assessment can be contrasted with criterion-

referenced assessment and impassive assessment.

Key Points:

1. Personality and Preference Inventory

The Personality and Preference Inventory (PAPI) was originally designed by Dr Max

Kostick, Professor of Industrial Psychology at Boston State College, in Massachusetts, USA,

in the early 1960s. Kosticks original goal was to design an instrument that:

 Had a sound theoretical base

 Was simple to administer, complete and score

 Could be used by non-psychologists

 Avoided clinical terminology and interpretation

 Comprehensively covered aspects of personality relevant to the workplace

 Was primarily a counseling and discussion tool.

PAPI is a personality measure which was specifically designed to elicit behaviors and

preferences which are appropriate to the workplace. It is an applied, workplace instrument
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and this is reflected by the conceptual model of personality it seeks to measure. It is

recognized as a valid and reliable measure of personality by a number of institutions

internationally including The British Psychological Society and the Swedish Test Committee.

2. Setting the Scene: The Work of Henry Murray

To many, Henry Murray was the first person to be entitled to use the label personality

psychologist. His seminal work in personality was carried out at the Harvard Psychological

Clinic in collaboration with a group of dedicated colleagues whose ideas culminated in the

classic, Explorations in Personality. In developing PAPI, Kostick acknowledged the influence

of numerous personality theorists, including Murray, Schutz and Edwards. However, it was

probably Murrays greatest contribution to personality research, his need-press theory of

personality, which was most influential in helping Kostick devise the theoretical basis of

PAPI.

3. The Relevance of Murrays Needs-Press Theory for PAPI

The rationale for the design and formulation of PAPI as an assessment measuring preferences

(Needs) and perceptions (Roles) is based on Murrays needs-press theory. The PAPI Role

scales measure the individuals perception of himself or herself in the work environment and

look at areas such as integrative planning and attention to detail. The Need scales probe the

deeper inherent tendencies of an individuals behavior such as the need to belong to groups

and finish a task.

Topic : Developing Vocabulary, Concepts, And Fluency For Content Area Literacy

Topic Objective:

At the end of this topic student would be able to:

 Phonics in English

 Alphabetic Principle

 Vowel Phonics Patterns

 Consonant Phonics Patterns
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Definition/Overview:

Phonics: Phonics refers to a method for teaching speakers of English to read and write that

language. Phonics involves teaching how to connect the sounds of spoken English with letters

or groups of letters (e.g., that the sound /k/ can be represented by c, k, or ck spellings) and

teaching them to blend the sounds of letters together to produce approximate pronunciations

of unknown words.

Key Points:

1. Phonics in English

Phonics is a widely used method of teaching to read and decode words, although it is not

without controversy (see "History and controversy" below). Children begin learning to read

using phonics usually around the age of 5 or 6. Teaching English reading using phonics

requires students to learn the connections between letter patterns and the sounds they

represent. Phonics instruction requires the teacher to provide students with a core body of

information about phonics rules, or patterns.

2. Alphabetic Principle

From a linguistics perspective, English spelling is based on the alphabetic principle. In an

alphabetic writing system, letters are used to represent speech sounds, or phonemes. For

example, the word pat is spelled with three letters, p, a, and t, each representing a phoneme,

respectively, /p/, //, and /t/. The spelling systems for some alphabetic languages, such as

Spanish, are relatively simple because there is nearly a one-to-one correspondence between

sounds and the letter patterns that represent them. English spelling is more complex, because

it attempts to represent the 40+ phonemes of the spoken language with an alphabet composed

of only 26 letters (and no accents). As a result, two letters are often fused together into groups

that represent distinct sounds, referred to as digraphs. For example "t" and "h" placed side by

side are used to represent either /θ/ or //.

English has absorbed large amounts of words from other languages throughout its history,

without changing the spelling of those words. As a result, the written form of English

includes the spelling patterns of five languages (Old English, Old Norse, Norman French,

Classical Latin and Greek) superimposed upon one another. These overlapping spelling
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patterns mean that in many cases the same sound can be spelled differently and the same

spelling can represent different sounds. However, the spelling patterns usually follow certain

conventions. The result is that English spelling patterns vary considerably in the degree to

which they follow the stated pattern. For example, the letters ee almost always represent

/iː/,but the sound can also be represented by the letter y. Similarly, the letter cluster ough

represents /ʌf/ as in enough, /oʊ/as in though, /uː/ as in through, /ɒf/ as in cough, and /aʊ/as

in bough. Although the patterns are inconsistent, when English spelling rules take into

account syllable structure, phonetics, and accents, there are dozens of rules that are 75% or

more reliable.A selection of phonics patterns is shown below.

3. Vowel Phonics Patterns

 Short vowels are the five single letter vowels, a, e, i, o, and u when they produce the sounds //

as in cat, /ɛ/ as in bet, /ɪ/ as in sit, /ɒ/ as in hot, and /ʌ/ as in cup. The term "short vowel" does

not really mean that these vowels are pronounced for a particularly short period of time, but

they are not diphthongs like the long vowels.

 Long vowels are synonymous with the names of the single letter vowels, such as /eɪ/ in baby,

/iː/ in meter, /aɪ/ in tiny, /oʊ/ in broken, and /juː/ in humor. The way that educators use the

term "long vowels" differs from the way in which linguists use this term. In classrooms, long

vowels sounds are taught as being "the same as the names of the letters."

 Schwa is the third sound that most of the single vowel spellings can produce. The schwa is an

indistinct sound of a vowel in an unstressed syllable, represented by the linguistic symbol ə.

/ə/ is the sound made by the o in lesson. Schwa is a vowel pattern that is not always taught to

elementary school students because it is difficult to understand. However, some educators

make the argument that schwa should be included in primary reading programs because of its

importance in reading English words.

 Closed syllables are syllables in which a single vowel letter is followed by a consonant. In the

word button, both syllables are closed syllables because they contain single vowels followed

by consonants. Therefore, the letter u' represents the short sound /ʌ/. (The o in the second

syllable makes the /ə/ sound because it is an unstressed syllable.)

 Open syllables are syllables in which a vowel appears at the end of the syllable. The vowel

will say its long sound. In the word basin, ba is an open syllable and therefore says /beɪ/.

 Diphthongs are linguistic elements that fuse two adjacent vowel sounds. English has four

common diphthongs. The commonly recognized diphthongs are /aʊ/ as in cow and /ɔɪ/ as in
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boil. Four of the long vowels are also technically diphthongs, /eɪ/, /aɪ/, /oʊ/, and /juː/, which

partly accounts for the reason they are considered "long."

 Vowel digraphs are those spelling patterns wherein two letters are used to represent the vowel

sound. The ai in sail is a vowel digraph. Because the first letter in a vowel digraph sometimes

says its long vowel sound, as in sail, some phonics programs once taught that "when two

vowels go walking, the first one does the talking." This convention has been almost

universally discarded, owing to the many non-examples. The au spelling of the /ɔː/ sound and

the oo spelling of the /uː/ and /ʊ/ sounds do not follow this pattern.

 Vowel-consonant-E spellings are those wherein a single vowel letter, followed by a

consonant and the letter e makes the long vowel sound. Examples of this include bake, theme,

hike, cone, and cute. (The ee spelling, as in meet is sometimes considered part of this

pattern.)

4. Consonant Phonics Patterns

 Consonant digraphs are those spellings wherein two letters are used to represent a consonant

phoneme. The most common consonant digraphs are ch for /tʃ/, ng for /ŋ/, ph for /f/, sh for

/ʃ/, th for /θ/ and //, and wh for /ʍ/ (often pronounced /w/ in American English). Letter

combinations like wr for /r/ and kn for /n/ are also consonant digraphs, although these are

sometimes considered patterns with "silent letters."

 Short vowel+consonant patterns involve the spelling of the sounds /k/ as in peek, /dʒ/ as in

stage, and /tʃ/ as in speech. These sounds each have two possible spellings at the end of a

word, ck and k for /k/, dge and ge for /dʒ/, and tch and ch for /tʃ/. The spelling is determined

by the type of vowel that precedes the sound. If a short vowel precedes the sound, the former

spelling is used, as in pick, judge, and match. If a short vowel does not precede the sound, the

latter spelling is used, as in took, barge, and launch.

The final "short vowel+consonant pattern" is just one example of dozens that can be used to

help children unpack the challenging English alphabetic code. This example illustrates that,

while complex, English spelling retains order and reason.

In Section 3 of this course you will cover these topics:
Strategies To Enhance Comprehension

Writing To Assess, Promote, And Observe Learning
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Topic : Strategies To Enhance Comprehension

Topic Objective:

At the end of this topic student would be able to:

 Purpose

 Relevance to literacy development

 Procedure

 Reading the story

 Discussion after Reading

 Reading Objectives

Definition/Overview:

Directed Listening And Thinking Activity: The directed listening and thinking activity

(dlta) is a strategy that was first identified by Stauffer (1980). It is used with early childhood

students or students who are not yet successful independent readers. Teachers use this

strategy in order to establish a purpose for reading with their students. With the use of this

strategy students can become engaged in a text that they could not otherwise read on their

own. Students are prepared to listen to a story that will be read by their teacher by being

given specific information that they are to focus on as they listen. The strategy utilizes pre-

reading, reading, and post-reading questions and discussions. Teachers use this strategy in an

attempt to build on the knowledge that students already know and apply it to new information

and situations. Students are provided with a framework to organize and recall information

form storybooks. The directed reading and thinking activity is a very similar strategy that can

be applied once this strategy is mastered andstudents become more advanced, independent

readers.

Key Points:

1. Purpose

Students need to be explicitly taught strategies for the comprehension of a story. The purpose

of this strategy is to give the students skills so that they can eventually internalize reading

skills such as, setting purposes for reading and summarizing what they have read. As a result
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of continuously using this strategy in the classroom students should develop metacognition of

their own reading abilities and as a result a better comprehension, understanding, and

connections to texts.

2. Relevance to literacy development

Read-aloud is a crucial part of childrens literacy development. In order for students to learn to

read successfully they need to build schema, interact with text, and become active

participants in the reading process, all of which occur when they engage in a read-aloud

session. Learning to read should occur in a social context. There should be constant

discussion and interaction between teacher and students. The more that children are able to

listen to and talk about texts the more meaning they will derive from them. When a teacher

engages his or her students in a read aloud they are modeling and using instructional

scaffolding to show their students how they can use their prior knowledge and experience to

enhance their comprehension of stories. Learning to read in a more social environment

releases some of the pressure and helps the students to gain these critical literacy strategies in

a non-threatening environment.

The directed listening and thinking activity not only exposes children to read alouds being

modeled by a teacher but it does so in a social context. In a dlta the story is introduced in a

way that is meaningful to the student and allows the student to become actively involved in

the reading and discussion of the story. Children are no longer sitting passively at their desks

waiting for the answer they are using the dlta to explore the answers through their own

thinking.

3. Procedure

3.1 Preparing for Reading

The first step in the directed listening and thinking activity is to prepare the students

for the read aloud by introducing the story and making predictions. The teacher can

do this in several ways; one way is by leading the students through a book walk of the

story. This means that the teacher does not read any of the words but flips through

each page and lets the students look at the pictures. After they see all the pictures they

can then make some predictions about what they saw. The teacher can also have the
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students look at just the title and the cover and use it to help them make predictions. It

is very important for the teacher to accept all predictions that are given. Students need

to feel comfortable taking risks in their classroom environment. In order to establish

this level of comfort they must know that their opinions are valued. All predictions

should be recorded to come back to after the story has been read.

The teacher will then ask prequestions which activate prior knowledge and set the

purposes for reading the story. These questions will try to connect with the students

real-life experiences when possible. They will also relate to the main themes in the

story and the objectives for reading. At this time, the teacher is establishing the

purpose and what students should be thinking about as the story is read.

4. Reading the story

The teacher now begins to read the story. It is important to make sure that students can see all

of the illustrations. The teacher should stop one or two times to discuss the story and to ask

the students about which predictions made previously were correct. Students should also

continue to make predictions at a few points in the story as well. It is important not to ask too

many questions while reading the story. In order to help the students to focus their attention

on the story it is better to wait until after reading it through once to ask most of the questions

about the students reactions, comments, and questions.

5. Discussion after Reading

This is the final part of the directed listening and thinking activity. At this time there should

be a discussion between the students and the teacher that is connected to the objectives and

purposes for reading that were originally established. For example, if the skill that was

established was sequencing the students will need to recall information about the order of the

events in the story. The end is a way to tie together the skills that the students were focusing

on and to summarize what they have learned as a result of listening to the story. If the

students do not respond to particular questions that are asked about the story it is the teachers

responsibility to model or scaffold their responses. This can be done by asking a question in a

different or simpler way or by giving the student more information. This should also be a

time to go back to the predictions that were initially listed and revise and discuss them. After
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the teacher has discussed the story and the objectives as a group an independent activity can

be done to assess what the students have learned.

6. Reading Objectives

There are a wide range of objectives that you can use with this strategy. Basically any skill

that pertains to the text can be employed. Examples of the different types of skills that the

directed listening activity can be used to enhance are: literal information such as, sequencing

and recalling facts, inferential responses such as, interpreting the feelings of characters,

making predictions, relating story events to real-life experiences and visualizing, or critical

responses such as, evaluating and problem solving. The strategy can also be used with

various genres and story structures. However, it is important to remember that the three steps

to using this strategy are always the same:

 Preparation for reading

 Reading

 Discussion after reading.

Topic : Writing To Assess, Promote, And Observe Learning

Topic Objective:

At the end of this topic student would be able to:

 Writing as a Category

 Writing Systems

 Logographies

 Syllabaries

Definition/Overview:

Writing: Writing is the representation of language in a textual medium through the use of a

set of signs or symbols (known as a writing system). It is distinguished from illustration, such

as cave drawing and painting, and the recording of language via a non-textual medium such

as magnetic tape audio. In Eurasia writing began as a consequence of the burgeoning needs of

accounting. Around the 4th millennium BC, the complexity of trade and administration
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outgrew the power of memory, and writing became a more dependable method of recording

and presenting transactions in a permanent form. In Mesoamericawriting may have evolved

through calendrics and a political necessity for recording historical events.

Key Points:

1. Writing as a Category

Writing, more particularly, refers to two things: writing as a noun, the thing that is written;

and writing as a verb, which designates the activity of writing. It refers to the inscription of

characters on a medium, thereby forming words, and larger units of language, known as texts.

It also refers to the creation of meaning and the information thereby generated. In that regard,

linguistics (and related sciences) distinguishes between the written language and the spoken

language. The significance of the medium by which meaning and information is conveyed is

indicated by the distinction made in the arts and sciences. For example, while public speaking

and poetry reading are both types of speech, the former is governed by the rules of rhetoric

and the latter by poetics.

A person who composes a message or story in the form of text is generally known as a writer

or an author. However, more specific designations exist which are dictated by the particular

nature of the text such as that of poet, essayist, novelist, playwright, journalist, and more. A

translator is a specialized multilingual writer who must fully understand a message written by

somebody else in one language; the translator's job is to produce a document of faithfully

equivalent message in a completely different language. A person who transcribes or produces

text to deliver a message authored by another person is known as a scribe, typist or typesetter.

A person who produces text with emphasis on the aesthetics of glyphs is known as a

calligrapher or graphic designer.

Writing is also a distinctly human activity. It has been said that a monkey, randomly typing

away on a typewriter (in the days when typewriters replaced the pen or plume as the preferred

instrument of writing) could re-create Shakespeare-- but only if it lived long enough (this is

known as the infinite monkey theorem). Such writing has been speculatively designated as

coincidental. It is also speculated that extraterrestrial beings exist who may possess

knowledge of writing. The fact is that the only known writing is human writing.
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2. Writing Systems

The major writing systems methods of inscription broadly fall into four categories:

logographic, syllabic, alphabetic, and featural. Another category, ideographic (symbols for

ideas), has never been developed sufficiently to represent language. A sixth category,

pictographic, is insufficient to represent language on its own, but often forms the core of

logographies.

3. Logographies

A logogram is a written character which represents a word or morpheme. The vast number of

logograms needed to write language, and the many years required to learn them, are the

major disadvantage of the logographic systems over alphabetic systems. However, the

efficiency of reading logographic writing once it is learned is a major advantage. No writing

system is wholly logographic: all have phonetic components as well as logograms

("logosyllabic" components in the case of Chinese characters, cuneiform, and Mayan, where

a glyph may stand for a morpheme, a syllable, or both; "logoconsonantal" in the case of

hieroglyphs), and many have an ideographic component (Chinese "radicals", hieroglyphic

"determiners"). For example, in Mayan, the glyph for "fin", pronounced "ka'", was also used

to represent the syllable "ka" whenever the pronunciation of a logogram needed to be

indicated, or when there was no logogram. In Chinese, about 90% of characters are

compounds of a semantic (meaning) element called a radical with an existing character to

indicate the pronunciation, called a phonetic. However, such phonetic elements complement

the logographic elements, rather than vice versa. The main logographic system in use today is

Chinese characters, used with some modification for various languages of China, Japanese,

and, to a lesser extent, Korean in South Korea. Another is the classical Yi script.

4. Syllabaries

A syllabary is a set of written symbols that represent (or approximate) syllables. A glyph in a

syllabary typically represents a consonant followed by a vowel, or just a vowel alone, though

in some scripts more complex syllables (such as consonant-vowel-consonant, or consonant-

consonant-vowel) may have dedicated glyphs. Phonetically related syllables are not so

indicated in the script. For instance, the syllable "ka" may look nothing like the syllable "ki",

nor will syllables with the same vowels be similar.
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Syllabaries are best suited to languages with relatively simple syllable structure, such as

Japanese. Other languages that use syllabic writing include the Linear B script for Mycenaean

Greek; Cherokee; Ndjuka, an English-based creole language of Surinam; and the Vai script of

Liberia. Most logographic systems have a strong syllabic component. Ethiopic, though

technically an alphabet, has fused consonants and vowels together to the point that it's learned

as if it were a syllabary.

In Section 4 of this course you will cover these topics:
Critical Reading Of Print And Non-Print Texts

Collaborating For Literacy And Learning: Group Strategies

Topic : Critical Reading Of Print And Non-Print Texts

Topic Objective:

At the end of this topic student would be able to:

 Levels of Understanding

 Symptomatic Reading

 The Reciprocal Nature of Reading and Writing

 Epistemological Issues

 A Famous Example

Definition/Overview:

Critical Reading: Critical reading is the opposite of naivety in reading. Its is a form of

skepticism that does not take a text at face value, but involves an examination of claims put

forward in the text as well as implicit bias in the texts framing and selection of the

information presented. The ability to read critically is an ability assumed to be present in

scholars and to be learned in academic institutions.

Key Points:

1. Levels of Understanding

 Single words

 Single sentences (grammar)
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 Text Compositions, rhetorics and genres

 Revealing ideological influences

There are no simple relations between these levels. As the hermeneutics have shown (see "the

hermeneutic circle") are the understanding of the single words depending on the

understanding of the text as a whole (as well as the culture in which the text is produced) and

vice versa: You cannot understand a text if you do not understand the words in the text. The

critical reading of a given text thus implies a critical examination of the concepts used as well

as of the soundness of the arguments and the value and relevance of the assumptions and the

traditions on which the text is based. "Reading between the lines" is the ability to uncover

implicit messages and bias.

2. Symptomatic Reading

Thurston introduces the concept of "symptomatic reading": "Symptomatic reading is used in

literary criticism as a means of analyzing the presence of ideology in literary texts. French

Marxist philosopher Louis Althusser develops the technique of symptomatic reading in

Reading Capital"

3. The Reciprocal Nature of Reading and Writing

When you read, you have to seek information, and you are confronted with different views,

which forces you to consider your own position. In this process, the reader is converted to a

"writer", whether or not he writes or publishes his own ideas.

Reading and writing are thus reciprocal processes, reading is an active process, and the best

way to learn critical reading is probably by training academic writing.

Bazerman (1994) writes about the active role of the reader, and remarks: "The cure for real

boredom is to find a more advanced book on the subject; the only cure for pseudo-boredom is

to become fully and personally involved in the book already in front of you". Bazerman's

book is informed by an advanced theoretical knowledge of scholarly research, documents and

their composition. For example, chapter 6 is about "Recognizing the many voices in a text".

The practical advises given are based on textual theory (Mikhail Bakhtin and Julia Kristeva).

Chapter 8 is titled "Evaluating the book as a whole: The book review", and the first heading

is "books as tools".
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4. Epistemological Issues

Basically is critical reading related to epistemological issues. Hermeneutics (e.g., the version

developed by Hans-Georg Gadamer) has demonstrated that the way we read and interpret

texts is dependent on our "pre-understanding" and "prejudices". Human knowledge is always

an interpretative clarification of the world, not a pure, interest-free theory. Hermeneutics may

thus be understood as a theory about critical reading. This field was until recently associated

with the humanities, not with science. This situation changed when Thomas Samuel Kuhn

published his book The Structure of Scientific Revolutions, which can be seen as a

hermeneutic interpretation of the sciences because it conceives the scientists as governed by

assumptions which are historically embedded and linguistically mediated activities organized

around paradigms that direct the conceptualization and investigation of their studies.

Scientific revolutions imply that one paradigm replaces another and introduces a new set of

theories, approaches and definitions. According to Mallery; Hurwitz & Duffy (1992) the

notion of a paradigm-centered scientific community is analogous to Gadamer's notion of a

linguistically encoded social tradition. In this way hermeneutics challenge the positivist view

that science can cumulate objective facts. Observations are always made on the background

of theoretical assumptions: they are theory dependent. By conclusion is critical reading not

just something that any scholar is able to do. The way we read is partly determined by the

intellectual traditions, which have formed our beliefs and thinking. Generally we read papers

within our own culture or tradition less critically compared to our reading of papers from

other traditions or "paradigms".

5. A Famous Example

The psychologist Cyril Burt is known for his studies on the effect of heredity on intelligence.

Shortly after he died, his studies of inheritance and intelligence came into disrepute after

evidence emerged indicating he had falsified research data. Tucker's paper (1994) is

illuminative on both how "critical reading" was performed in the discovery of the falsified

data as well as in many famous psychologists "non-critical reading" of Burt's papers. Tucker

shows that the recognized experts within the field of intelligence research blindly accepted

Cyril Burt's research even it was without scientific value and probably directly faked: They

wanted to believe that IQ is hereditary and considered uncritically empirical claims

supporting this view. This paper thus demonstrates how critical reading (and the opposite)

may be related to beliefs as well as to interests and power structures
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Topic : Collaborating For Literacy And Learning: Group Strategies

Topic Objective:

At the end of this topic student would be able to:

 Specification for Texts

 Method

 Cooperative Learning

 Reciprocal Teaching

 Conceptual Underpinnings

 The Role of Reading Strategies

 Reciprocal Teaching Strategies

Definition/Overview:

Shared Reading: Shared reading is an instructional approach in education, during which the

teacher explicitly teaches the strategies and skills of proficient readers. Students have an

opportunity to gradually assume more responsibility for the reading as their skill level and

confidence increase. Shared reading provides a safe learning environment for students to

practice the reading behaviors of proficient readers with the support of teacher and peers.

Shared reading may be offered to the whole class or a small group of students and may focus

on needs indicated in assessment data and required by grade level curriculum expectations

particularly in Canada. The text is always chosen by the teacher and must be visible to the

students. Although shared reading does not promote being the end all and be all, it is a

strategy that can be put into practice as an educational tool. This strategy allows students to

participate in an enthusiastic and active way, while at the same time helping them to be

successful in the area of reading.

Key Points:

1. Specification for Texts

When selecting texts for reading, teachers typically look for text that is appropriate for the

reading level of the students that is also cross-curricular and relevant in its nature. The text
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should be of an appropriate length for study and be adequately complex. The text should also

be powerful or impactful.

2. Method

The teacher reads the text aloud, states a focus, and then re-reads the text, asking questions

specific to the focus of choice (and may ask students to join). The focus may include things

like: analysis, predictions, drawing inferences, grammar and punctuation, vocabulary

development, questioning, literacy elements, critical thinking, phrasing, fluency, intonation,

character and plot Development.

3. Cooperative Learning

Cooperative learning was proposed in response to traditional curriculum-driven education. In

cooperative learning environments, students interact in purposely structured heterogeneous

groups to support the learning of oneself and others in the same group.

In online education, cooperative learning focuses on opportunities to encourage both

individual flexibility and affinity to a learning community. Cooperative learning seeks to

foster some benefits from the freedom of individual learning and other benefits from

collaborative learning. Cooperative learning thrives in virtual learning environments that

emphasize individual freedom within online learning communities.

Cooperative learning explicitly builds cooperation skills by assigning roles to team members

and establishing norms for conflict resolution via arbitration. Cooperative learning should

also provide the means for group reflection and individual self-assessment. "Cooperative

learning (CL) is an instructional paradigm in which teams of students work on structured

tasks (e.g., homework assignments, laboratory experiments, or design projects) under

conditions that meet five criteria: positive interdependence, individual accountability, face-to-

face interaction, appropriate use of collaborative skills, and regular self-assessment of team

functioning. Many studies have shown that when correctly implemented, cooperative learning

improves information acquisition and retention, higher-level thinking skills, interpersonal and

communication skills, and self-confidence."
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4. Reciprocal Teaching

Reciprocal Teaching is a remedial reading instructional technique which applies a problem-

solving heuristic to the process of reading comprehension, thereby promoting thinking while

reading. It provides students with four discrete and specific reading strategies that are actively

and consciously used as texts are processed. These reading strategies are Clarifying,

Predicting, Questioning, and Summarizing. All of this takes place within the context of small-

group collaborative investigation, which is maintained, monitored, and scaffolded by the

teacher or reading tutor.

5. Conceptual Underpinnings

The concept of reciprocal teaching was originally developed by Palincsar in 1982. Later, it

was refined and operationalized by Palincsar and Brown in 1984. As previously mentioned,

reciprocal teaching was developed as a technique to help Teachers Bridge the gap for

students who demonstrated a discrepancy between decoding skills and comprehension skills.

That is, the process is aimed at aiding students who possess grade-level skills in letter-sound

correspondence ("sounding out" words and "chunking"), but are unable to construct meaning

from the texts they decode.

6. The Role of Reading Strategies

Reciprocal teaching is an amalgamation of reading strategies that effective readers have been

shown to use. Proficient readers have well-practiced decoding and comprehension skills

which allow them to proceed through texts somewhat automatically until some sort of

triggering event alerts them to a comprehension failure. This trigger can be anything from an

unacceptable accumulation of unknown concepts to an expectation that has not been fulfilled

by the text. Whatever the trigger, proficient readers react to a comprehension breakdown by

using a number of strategies in a planned, deliberate manner. These "fix-up" strategies range

from simply slowing down the rate of reading or decoding, to re-reading, to consciously

summarizing the material. Once the strategy (or strategies) has helped to restore meaning in

the text, the successful reader can proceed again without conscious use of the strategy

(Palincsar & Brown).
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It is important to note that all readers--no matter how skilled--occasionally reach cognitive

failure when reading texts that are challenging, unfamiliar, or "inconsiderate"--i.e. structured

or written in an unusual manner. Poor readers, on the other hand, do not demonstrate the

same reaction when comprehension failure occurs. Some simply do not recognize the triggers

that signal comprehension breakdown. Others are conscious that they do not understand the

text, but do not have or are unable to employ strategies that help. Some use maladaptive

strategies (such as avoidance) that do not aid in comprehension.

7. Reciprocal Teaching Strategies

Approaching the problem from the perspective of Cognitive Strategy Instruction, reciprocal

teaching attempts to train students in specific and discrete strategies to prevent cognitive

failure during reading. Palincsar and Brown (1984) identified four basic strategies that help

students recognize and react to signs of comprehension breakdown: Clarifying, Predicting,

Questioning, and Summarizing. These strategies serve dual purposes of being both

comprehension-fostering and comprehension-monitoring; that is, they enhance

comprehension while at the same time affording students the opportunity to check whether it

is occurring.

7.1 Clarify

The clarification strategy focuses on training students in specific steps to help with

decoding (letter-sound correspondence, "chunking," spelling, etc.), as well as fix-up

strategies to deal with difficult vocabulary and lapses in concentration.

7.2 Predict

The prediction phase involves readers in actively combining their own background

knowledge with what they have gathered from the text. With a narrative text students

imagine what might happen next. With an informational text, students predict what

they might learn or read about in subsequent passages.
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7.3 Question

When using the questioning strategy, readers monitor and assess their own

understanding of the text by asking themselves questions. This self-awareness of one's

own internal thought process is termed "metacognition."

7.4 Summarize

Summarization requires the reader to perform the task of discriminating between

important and less-important information in the text. It must then be organized into a

coherent whole. Different reading strategies have been incorporated into the

reciprocal teaching format by other practitioners. Some other reading strategies

include visualizing, making connections, inferencing, and questioning the author.

7.5 Instructional Format

Reciprocal teaching follows a dialogic/dialectic process. Palincsar, Ransom, and

Derber (1989) wrote that there were two reasons for choosing dialogue as the

medium. First, it is a language format with which children are familiar (as opposed to

writing, which may be too difficult for some struggling readers). Second, dialogue

provides a useful vehicle for alternating control between teacher and students in a

systematic and purposeful manner.

Reciprocal teaching also follows a very scaffolded curve, beginning with high levels

of teacher instruction, modeling, and input, which is gradually withdrawn to the point

that students are able to use the strategies independently. Reciprocal teaching begins

with the students and teacher reading a short piece of text together. The teacher then

specifically and explicitly models his or her thinking processes out loud, using each of

the four reading strategies. Students follow the teacher's model with their own

strategies, also verbalizing their thought processes for the other students to hear.

Over time, the teacher models less and less frequently as students become more adept

and confident with the strategies. Eventually, responsibility for leading the small-

group discussions of the text and the strategies is handed over to the students. This

gives the teacher or reading tutor the opportunity to diagnose strengths, weaknesses,

misconceptions, and to provide follow-up as needed.
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In Section 5 of this course you will cover these topics:
Struggling Readers And English Learners: Assessing Their Cognitive And Cultural Needs

Designing Literacy Into Academically Diverse Content Area Classes To Promote
Understanding

Topic : Struggling Readers And English Learners: Assessing Their Cognitive

And Cultural Needs

Topic Objective:

At the end of this topic student would be able to:

 Understand the concepts of Cognitive Academic Language Learning Approach

Definition/Overview:

Cognitive Academic Language Learning Approach: The CALLA model seeks to assist

students learning English become more successful academically by providing them with

opportunities to learn grade-appropriate content, develop the listening, reading, speaking, and

writing proficiencies needed for grade-level classrooms, andmost importantlyby focusing on

explicit instruction in learning strategies. CALLA is based on cognitive learning theory in

which learners are viewed as mentally active participants in the teaching-learning interaction.

The mental activity of learners is characterized by the application of prior knowledge to new

problems, the search for meaning in incoming information, higher level thinking, and the

developing ability to regulate one's own learning. The CALLA model suggests ways in which

the teacher can capitalize on this mental activity by asking students to reflect on their own

learning, and develop a strategic approach to learning and problem solving. Since CALLA

incorporates what current research and practice identifies as effective instruction for all

students, it can be used by teachers with mixed classes of native and non-native English

speakers. CALLA programs are currently being implemented in over 25 locations in the

United States and in several other countries in a variety of educational contexts. These

include bilingual and ESL programs, elementary and secondary school levels, and teacher

education.
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Key Points:

1. The Cognitive Academic Language Learning Approach (CALLA)

A CALLA lesson has five parts:

 Preparation Determine what the students already know, what skills they have, what learning

strategies they have.

 Presentation Present the new information in as concrete a way as possible.

 Practice Using the strategies just learned or learned earlier, the students practice learning and

applying the new information.

 Evaluation Learning is evaluated through peer evaluation, self evaluation, and teacher

evaluation. Both the product of the learning and the process of learning should be evaluated.

 Expansion The new knowledge must be integrated with the previous knowledge. Application

to new situations should be possible.

 Content---the lesson content is determined by the curriculum in the core studies and related

arts.

 Language---Grammar, vocabulary, academic skills such as describing, creating, explaining,

classifying are the areas that need to be covered.

 Strategy---describe in detail how the content and the language skills will be taught to the

learners.

One way to organize the lesson plan

 Language expertise level or grade level

 Overview of the main ideas to be learned and communicated

 Standards which support the lesson (TESOL & Tn Curriculum Frameworks)

 Lesson objectives & goals tied to the standard

 Preparation for learning (set) in which you explore what the students already know and

prepare them to add to their knowledge

 Procedures & activities for teaching (presentation & practice)

 Materials and resources

 vocabulary list

 print materials

 realia
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 audio equipment

 visuals

 Assessment of goals

 Procedures & activities for remediation or accommodation

 Reflection on successes and failures of lesson

Topic : Designing Literacy Into Academically Diverse Content Area Classes To

Promote Understanding

Topic Objective:

At the end of this topic student would be able to:

 Outcomes-Based Education

 Vision

 Components

Definition/Overview:

Education Reform: Education reform in the United States since the late 1980s has been

largely driven by the setting of academic standards for what students should know and be

able to do. These standards can then be used to guide all other system components. The

standards-based reform movement calls for clear, measurable standards for all school

students. Rather than norm-referenced rankings, a standards-based system measures each

student against the concrete standard, instead of measuring how well the student performed

compared to others. Curriculum, assessments, and professional development are aligned to

the standards.

Standards-based school reform has become a predominant issue facing public schools. By the

1996 National Education Summit, 44 governors and 50 corporate CEOs set the priorities

 High academic standards and expectations for all students.

 Tests that are more rigorous and more challenging, to measure whether students are meeting

those standards.

 Accountability systems that provide incentives and rewards for educators, students, and

parents to work together to help students reach these standards.
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By 1998, almost every state had implemented or was in the process of implementing

academic standards for their students in math and reading. Principals and teachers have

received bonuses or been fired, students have been promoted or retained in their current

grade, and legislation has been passed so that high school students will graduate or be denied

a diploma based on whether or not they had met the standards, usually as measured by a

criterion-referenced test.

Key Points:

1. Outcomes-Based Education

Standards are an evolution of the earlier Outcomes-based education which was largely

rejected in the United Statesas unworkable in the 1990s, and is still being implemented by

some and abandoned by other governments in Australia by the 2000s. The original model of

OBE, which has met with large scale failures, attempted to completely change the structure of

education and grading by massively individualizing instruction. In contrast, the more modest

"standards" reform has been limited to the core goals of the OBE programs:

 the creation of curriculum frameworks which outline specific knowledge or skills which

students must acquire,

 an emphasis on criterion-referenced assessments which are aligned to the frameworks, and

 the imposition of some high-stakes tests, such as graduation examinations requiring a high

standard of performance to receive a diploma.

In the process of establishing standards for each individual curriculum area, such as

mathematics and science, many other reforms, such as inquiry-based science may be

implemented, but these are not core aspects of the standards program.

The standards movement can be traced to the efforts of Marc Tucker's NCEE which adapted

aspects of William Spady's OBE movement into a system based on creating standards and

assessments for a Certificate of Initial Mastery. This credential has since been abandoned by

every state which first adopted the concept, including Washington and Oregon and largely

replaced by graduation examinations. His organization had contracts with states and districts

covering as many as half of all American school children by their own claims, and many

states enacted education reform legislation in the early 1990s based on this model, which was
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also known at the time as "performance-based education" as OBE (and the non-OBE

progressive reforms co-marketed with it) had been too widely attacked to be saleable under

that name. Though the standards movement has a stronger backing from conservatives than

OBE by adopting a platform of raising higher academic standards, other conservatives

believe that it is merely a re-labeling of a failed, unrealistic vision. It is believed to be the

educational equivalent of a planned economy which attempts to require all children to

perform at world-class levels merely by raising expectations and imposing punishments and

sanctions on schools and children who fall short of the new standards.

2. Vision

The vision of the standards-based education reform movement is that every teenager will

receive a meaningful high school diploma that serves essentially as a public guarantee that

they can read, write, and do basic mathematics (typically through first-year algebra) at a level

which might be useful to an employer. To avoid a surprising failure at the end of high school,

standards trickle down through all the lower grades, with regular assessments through a

variety of means.No student, by virtue of poverty, age, race, gender, cultural or ethnic

background, disabilities, or family situation will ultimately be exempt from learning the

required material, although it is acknowledged that individual students may learn in different

ways and at different rates.

Standards are chosen through political discussions that focus on what students will need to

learn to be competitive in the job market, instead of by textbook publishers or education

professors or tradition. Standards are normally published and freely available to parents and

taxpayers as well as professional educators and textbook writers.

Standards focus on the goal of a literate and economically competitive workforce.

 Standards outline what students need to know, understand, and be able to do.

 Standards should be written so they are developmentally appropriate and relevant to future

employment and education needs. Standards should generally be written so that all students

are capable of achieving them, and so that talented students will exceed them.

 All students are believed to be capable of learning and of meeting high expectations. Both

advanced and struggling students can learn new things in their own ways and at their own

rates.
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 Instruction that helps an individual student learn the information and skills listed in the

standards is emphasized.

 Both excellence and equity are valued. Subgroups are carefully measured to identify and

reduce systemic racism, bias, and the tyranny of low expectations.

 Professional teachers are empowered to make the decisions essential for effective learning,

rather than having a teaching style prescribed under traditional education models.

 Social promotion is discouraged. Students advance or are retained based on their actual

learning achievements instead of based on their age, their friends' achievements, or tradition.

3. Components

Some of the common components of standards-based education reform are:

 Creation of specific, concrete, measurable standards in an integrated curriculum framework.

These standards apply to all schools in a state or country, regardless of race or relative

wealth.

 Criterion-referenced tests based on these standards rather than norm-based relative rankings

(which compare one student with another).

 An assertion, often unfounded, that the new standards are higher than the pre-reform

expectations for middle-class or upper-middle-class students.

 A requirement that attention be paid to narrowing academic gaps between groups such as

races, income, or gender.

 High school graduation examinations, which are a form of high-stakes testing that denies

diplomas to students who do not meet the stated standards, such as being able to read at the

eighth-grade level or do pre-algebra mathematics. The Regents Examination in New York,

first given in 1878, is the oldest high school graduation exam in the U.S. In most educational

systems, students who can not pass the test are given a Certificate of Attendance instead of a

normal diploma.
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