
“Assessment in Special Education”.

In Section 1 of this course you will cover these topics:
Foundations Of Assessment

Assessment Framework

Reliability And Validity

Developing Technical Skills
Topic : Foundations Of Assessment

Topic Objective:

At the end of this topic students will be able understand:

 Assessment

 Assessment approachb

 Individuals with Disabilities Education Improvement Act (IDEA) of 2004

 Response to intervention (RTI)

 IEP team

 Accommodations

 Modifications

 Individualized Education Program (IEP)

 Alternative assessments

 Developmental delay

 Individualized Family Service Plan (IFSP)

 Transition services

 Due process

 Informed consent

 No Child Left Behind Act (NCLB) of 2001

 Adequately yearly progress (AYP)

 Family Educational Rights and Privacy Act (FERPA)

Definition/Overview:
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This topic begins with a discussion of federal laws that relate to the assessment of children

and youth with disabilities. Federal legislation has had profound effects on assessment

practices and the education of students with disabilities. Since this is an area that continues to

change, we will examine resources that regularly provide updated information.

 Foundations of assessment begin with understanding:

 The requirements of federal legislation related to children and youth with disabilities.

 Court decisions affecting assessment practices.

 Diverse perspectives of families within our communities.

Key Points:

1. Assessment

It is a global term for observing, collecting, recording, and interpreting information to

answer questions and make legal and instructional decisions about students.

2. Assessment approach

A term used to describe the way information is collected for making an educational

decision.

3. Individuals with Disabilities Education Improvement Act (IDEA) of 2004

IDEA is a federal law that focuses on the education of children and youth with

disabilities. IDEA mandates specific requirements relating to the assessment process that

teachers and test examiners must know and understand.
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4. Response to intervention (RTI)

RTI is a peripheral activity that occurs prior to a referral for special education services.

5. IEP team

A multidisciplinary team consisting of the parents, school personnel, and , when possible

the student, that is responsible for planning, developing, monitoring, and evaluating

specialized instruction and related services for a student with a disability.

6. Accommodations

Accommodations Changes to the education program and assessment procedures and

materials that do not substantially alter the instructional level, the content of the

curriculum, or the assessment criteria.

7. Modifications

Changes or adaptations made to the educational program or assessment that alters the

level, content, and or assessment criteria.

8. Individualized Education Program (IEP)

IDEA mandates that all students with disabilities ages 3 through 21 have an

individualized education program (IFP). This written plan specifies the special education

and related services that must be provided.

9. Alternative assessments
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Assessments that allow students with persistent academic problems and students with

severe or significant disabilities who are working toward modified or alternative

achievement standards to participate in general large-scale assessments.

10. Developmental delay

A delay in one or more of the following areas of development: physical, including fine

and gross motor; cognitive; communications; social or emotional; or adaptive

development. The term used to identify infants and toddlers so that they can receive early

intervention services without being labeled for a specific disability. A states that, at the

discretion of an individual state, the term developmental delay may be used with children

ages 3 through 9 so that these children can receive special education services without

being labeled for a specific disability category.

11. Individualized Family Service Plan (IFSP)

IDEA mandates that all young children (birth through 2 years) and their families have an

individualized family service plan (IFSP). Children ages 3 to 5 may receive services

provided by an IFSP or an IEP. The IFSP is a written document that specifies the plan for

services and is guided by the familys concerns, priorities, and resources.

12. Transition services

A coordinated set of activities for a student, designed within an outcome-orientated

process that promotes movement from school to post school activities, including

postsecondary education, vocational training, integrated employment (including

supported employment), continuing and adult education, adult services, independent

living, and community participation.
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13. Due process

A set of safeguards to be followed during the assessment process and the delivery of

services described in the Individuals with Disabilities Education Act (IDEA). Due process

ensures that the rights of families and their children are not violated.

14. Informed consent

A process that involves: (1) presenting information so that it can be easily understood, (2)

providing alternatives, (3) identifying risks and benefits, (4) accepting or consenting to

the information proposed.

15. No Child Left Behind Act (NCLB) of 2001

NCLB is a federal law that created many changes with the goals of improving academic

performance for ALL students. This act stressed accountability through scientifically

based research practices and regular and ongoing assessment of student progress.

16. Adequately yearly progress (AYP)

Required by No Child Left Behind legislations, this is an annual report of a schools

progress in meeting state standards.

17. Family Educational Rights and Privacy Act (FERPA)

The Family Rights and Privacy Act states that no educational agency may release student

information without written consent from the students parents. FERPA also gives the

family the right to review all records kept on the child as well as the right to challenge

any of the information within the records.
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Topic : Assessment Framework

Topic Objective:

At the end of this topic students will be able understand:

 Interpreting Assessments with Accommodations or Modifications

 Approaches to Assistive Technology Assessment

 Assessment Questions and Approaches cont

 Assessment Questions and Approaches

 Universal design

 Assessment strategies

 Assistive technology services

 Assistive technology

 Program evaluation

 Monitoring individual progress

 Program planning

 Determining eligibility

 Referral

 Student assistance team

 Child Find

 Screening

Definition/Overview:

This chapter introduces assessment questions that guide the process of collecting information

and the steps and purposes of the assessment process. Selecting assessment approaches, or

ways of assessing student skills and knowledge, begins with a careful consideration of the

assessment questions and purposes. Learning how to administer assessments appropriately is

an essential skill. Assessments can focus on answering questions regarding academic or

behavior concerns and physical or developmental factors. Special educators must be able to

observe, collect, record, and interpret information about students with disabilities. As

members of a school team, they plan, monitor, and evaluate individualized education

programs. When the IEP team discusses whether a student needs assistive technology to
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access the general education curriculum, an assessment will focus on the student and the type

of assistive technology that would be most appropriate.

Key Points:

1. Screening

A process used to identify students who may have a disability and who will be referred

for further assessment.

2. Child Find

Child Find is a series of activities that increase public awareness and provide information

about screening, programs and early intervention or special education services. These

services and activities help in locating children with special needs.

3. Student assistance team

A school-based team that consists of both regular and special education teachers who

work together to solve problems and to offer suggestions to other teachers before the

student is referred to the IEP team. This team may be known by other terms, such as

student assistance team, teacher assistance team, or intervention assistance team.

4. Referral

Referral is a process in which questions and concerns about a student are raised and

referred to the IEP team. The referral may come from a teacher, parent, or the student.

5. Determining eligibility
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A process used to determine if a student meets the eligibility criteria for services

according to federal and state definitions.

6. Program planning

The process of determining the students current level of functioning and planning the

instructional program.

7. Monitoring individual progress

A process used to determine if the student is making progress by examining the students

work, accomplishments, and achievements.

8. Program evaluation

A process used to assess 1) the progress the student has made in the individualized

education program and 2) the overall school program.

9. Assistive technology

Any item, piece of equipment, or product system, whether acquired commercially off the

shelf, modified, or customized, that is used to increase, maintain, or improve functional

capabilities of a child with a disability.

10. Assistive technology services
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Assistive technology services that assist students with disabilities in selecting, acquiring,

and using assistive technology devices.

11. Assessment strategies

Individualized activities or routines that the teacher follows that assist students to

demonstrate their best effort.

12. Universal design

A concept or philosophy for designing and delivering products and services that are

usable by people with the widest possible range of functional capabilities, which include

products and services that are directly usable (without requiring assistive technologies)

and products and services that are made usable with assistive technologies.

13. Assessment Questions and Approaches

 Screening

 Questions

 Approaches

 Referral

 Questions

 Approaches

 Eligibility

 Questions

 Approaches

14. Assessment Questions and Approaches cont
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 Program Planning

 Questions

 Approaches

 Program Monitoring

 Questions

 Approaches

 Program Evaluation

 Questions

 Approaches

15. Approaches to Assistive Technology Assessment

 Students, environment, Tasks, and Tools

 (SETT) Framework

 Matching Person & Technology (MPT)

 Wisconsin Assistive Technology Initiative (WATI)

 Preparing to Administer Assessments

 Before the testing begins

 When the student arrives

 After the testing is completed

16. Interpreting Assessments with Accommodations or Modifications

 Effects on test performance?

 Information provided in test manual?

 Reporting their useshould you or not?

 Professional Standards

 Confidentiality

 Responding to Diversity

 Avoiding Assessment Bias

Topic : Reliability And Validity

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

10
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Topic Objective:

At the end of this topic students will be able understand:

 Reliability

 Factors Influencing Reliability

 Correlation

 Correlation coefficient

 Test-retest reliability

 Alternate form reliability

 Split-half reliability

 Internal consistency reliability

 Interscorer/interrater/interobserver reliability

 Standard error of measurement (SEM)

 Construct

 Considerations: Fairness in Assessment

Definition/Overview:

Reliability and validity, two closely related concepts, are central to an understanding of

assessment. This chapter continues the discussion on responding to diversity. Being

responsive to diversity means that assessment procedures are fair. Fairness in assessment

indicates that assessment methods are equitable, free of bias, adapted for students with

disabilities, sensitive to diverse groups of students, and considerate of contemporary views of

growth and development, aptitude, cognition, learning, behavior, and personality.

Key Points:
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1. Reliability

Reliability is a indicates the consistency or stability of test performance. Reliability

indicates the consistency or stability of test performance.

 Test-retest

 Alternate form

 Split-half

 Internal consistency

 Interscorer/interrater/interobserver

2. Factors Influencing Reliability

 Test length. The longer a test, the more reliable it is.

 Speed. When a test is a speed test, reliability can be problematic.

 Group homogeneity. The more heterogeneous the group of students who take the test, the

more reliable the measure will be.

 Item difficulty. When there is little variability among test scores, the reliability will be low.

 Objectivity. Objectively scored tests, rather than subjectively scored tests, show a higher

reliability.

 Test-retest interval. The shorter the time interval between two administrations of a test, the

less likely that changes will occur and the higher the reliability.

 Variation with the testing situation. Errors, such as misreading test directions, noise level,

etc., can cause variability in test performance.

3. Correlation

Correlation is the extent to which two or more scores vary together. In probability theory

and statistics, correlation (often measured as a correlation coefficient) indicates the

strength and direction of a linear relationship between two random variables. That is in

contrast with the usage of the term in colloquial speech, denoting any relationship, not

necessarily linear. In general statistical usage, correlation or co-relation refers to the
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departure of two random variables from independence. In this broad sense there are

several coefficients, measuring the degree of correlation, adapted to the nature of the data.

4. Correlation coefficient

Correlation coefficient is a statistical technique for determining the direction and strength

of the relationship between scores or among groups of scores. Pearson's correlation

coefficient is a parametric statistic and when distributions are not normal it may be less

useful than non-parametric correlation methods, such as Chi-square, Point biserial

correlation, Spearman's ρ, Kendall's τ, and Goodman and Kruskal's lambda. They are a

little less powerful than parametric methods if the assumptions underlying the latter are

met, but are less likely to give distorted results when the assumptions fail. The

information given by a correlation coefficient is not enough to define the dependence

structure between random variables. The correlation coefficient completely defines the

dependence structure only in very particular cases, for example when the cumulative

distribution functions are the multivariate normal distributions. (See diagram above.) In

the case of elliptic distributions it characterizes the (hyper-)ellipses of equal density,

however, it does not completely characterize the dependence structure (for example, the a

multivariate t-distribution's degrees of freedom determine the level of tail dependence).

To get a measure for more general dependencies in the data (also nonlinear) it is better to

use the correlation ratio which is able to detect almost any functional dependency, or the

entropy-based mutual information/total correlation which is capable of detecting even

more general dependencies. The latter are sometimes referred to as multi-moment

correlation measures, in comparison to those that consider only 2nd moment (pairwise or

quadratic) dependence. The polychoric correlation is another correlation applied to

ordinal data that aims to estimate the correlation between theorised latent variables. One

way to capture a more complete view of dependence structure is to consider a copula

between them.

5. Test-retest reliability
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Test-retest reliability is an estimate of the correlation between scores when the same test

is administered two times. test-retest reliability Psychology A measure of the ability of a

psychologic testing instrument to yield the same result for a single Pt at 2 different test

periods, which are closely spaced so that any variation detected reflects reliability of the

instrument rather than changes in the Pt's status. Cf Interrater reliability Stastistics The

correlation between the 1st and 2nd test of a number of subjects

6. Alternate form reliability

Alternate form reliability is an estimate of the correlation of scores between two forms of

the same test. The alternate-form reliability of a survey instrument, like a psychological

test, helps to overcome the "practice effect", which is typical of the test-retest reliability.

The idea is to change the wording of the survey questions in a functionally equivalent

form, or simply to change the order of the questions in the first and the second survey of

the same respondents.

7. Split-half reliability

It is an estimate of the correlation of scores between two halves of a test.

8. Internal consistency reliability

It is an estimate of the homogeneity or interrelatedness of responses to test items. The

internal consistency reliability of survey instruments (e.g. psychological tests), is a

measure of reliability of different survey items intended to measure the same

characteristic. For example, there are 5 different questions (items) related to anxiety level.

Each question implies a response with 5 possible values on a Likert scale , e.g. scores -2,-

1,0,1,2. Responses from a group of Math image respondents have been obtained. In

reality, answers to different questions vary for each particular respondent, although the

items are intended to measure the same aspect or quantity. The smaller this variability (or
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stronger the correlation), the greater the internal consistency reliability of this survey

instrument. The split-halves method is often used to measure the internal consistency

reliability of survey instruments. This type of reliability is assessed by having two or

more independent judges score the test. The scores are then compared to determine the

consistency of the raters estimates. One way to test inter-rater reliability is to have each

rater assign each test item a score. For example, each rater might score items on a scale

from 1 to 10. Next, you would calculate the correlation between the two rating to

determine the level of inter-rater reliability. Another means of testing inter-rater reliability

is to have raters determine which category each observations falls into and then calculate

the percentage of agreement between the raters. So, if the raters agree 8 out of 10 times,

the test has an 80% inter-rater reliability rate.

9. Interscorer/interrater/interobserver reliability

It is an estimate of the extent to which two or more scorers, observers, or raters agree on

how a test should be scored or behaviors should be observed. The interobserver

reliability of a survey instrument, like a psychological test, measures agreement between

two or more subjects rating the same object, phenomenon, or concept. For example, 5

critics are asked to evaluate the quality of 10 different works of art ("objects"), e.g. using

scores from "A" (the highest) to "D" (the lowest). In an ideal case of the maximal

interobserver reliability, all critics provide the same score for the same object (and the

scores vary from object to object). Because of the potential for an individual observer's

past experience and sensory and perceptual capabilities to bias what is attended to,

researchers often plan to have two or more people collecting observational data at the

same time. A measure of the validity and objectivity of the data then is the extent to

which the observers agreed about what happened. If there is a very low level of

agreement about what happened in a given situation, then we cannot have much

confidence in any of the individual reports. High agreement levels do not always indicate

accurate observations, for example, if two observers share a bias. Nevertheless, the degree

of agreement usually is measured and reported as part of an observation study.
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10. Standard error of measurement (SEM)

The amount of error associated with individual test scores, test items, item samples, and

test times. The standard error of measurement (SEM) is a statistical phenomenon and is

unrelated to the accuracy of scoring. All test results, including scores on tests and quizzes

designed by classroom teachers, are subject to the standard error of measurement. If a

student were to take the same test repeatedly, with no change in his level of knowledge

and preparation, it is possible that some of the resulting scores would be slightly higher or

slightly lower than the score that precisely reflects the students actual level of knowledge

and ability. The difference between a students actual score and his highest or lowest

hypothetical score is known as the standard error of measurement.

11. Construct

Participation of Students with Disabilities in State- and District-wide Assessments

 IDEA and No Child Left Behind require that an accountability system be in place to evaluate

the progress that students with disabilities make toward the established general education

performance goals and indicators that apply to all students.

 State- and district-wide assessments must include all students with disabilities.

 The IEP team determines whether students will participate in state-and district-wide

assessments.

 The IEP team determines whether accommodations or modifications should be made to the

test or the procedures used in test administration so that students can participate.

 Alternate Assessments

 Alternate assessments enable students with severe or significant disabilities to participate in

general large-scale assessments.

 Alternate assessments must align with the same curriculum standards that all students use.

 Out-of-Level Testing

 Out-of-level testing occurs when examiners assess students in one grade level using tests that

were designed for students in other grade levels.

 Out-of-level testing may lower expectations for students with disabilities.
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 Scores from out-of-level testing are difficult to aggregate or group together with scores from

students taking general, large-scale assessments.

 Scores from out-of-level testing are difficult to compare with scores from students taking

general, large-scale assessments.

 Out-of-level testing may provide inadequate or insufficient information about how students

with disabilities perform on established goals and standards that apply to all students in the

state or district.

12. Considerations: Fairness in Assessment

 Equity

 Nonbiased assessment

 Linguistic dive

 rsity

 Accommodations and modifications

 Sensitivity to diverse student populations

 Perspective on growth and development

 Availability and use of assistive technology

 Consideration of possible adverse consequences

Topic : Developing Technical Skills

Topic Objective:

At the end of this topic students will be able understand:

 Measures of Central Tendency

 Types of Scores

 Basal and Ceiling Levels

 Standard Error of Measurement (SEM)

 Completing the Test Record Form

 Ratio scale

 Interval scale

 Ordinal scale
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 Nominal scale

 Criterion-referenced test

 Norm-referenced test

 Population

 Standardization sample

 Standardized test

Definition/Overview:

This chapter discusses scoring, interpreting, and reporting test performance and describes

standardized assessment tests, scores, scoring procedures, and norms. In the following

chapters we will return to this discussion and discuss their application to assessment

strategies and approaches.

 When using standardized, norm-referenced tests, educators must determine whether they are

measuring consistent student performance and whether tests measure what the authors

describe as the purpose of the tests.

 Test manuals provide information about technical aspects of tests, including the development

of norms and test scores.

 Teachers, test examiners, and administrators should carefully review tests before using them

to satisfy themselves that each test has acceptable levels of reliability and validity.

Key Points:

1. Standardized test

Standardized test is a test in which the administration, scoring, and interpretation

procedures are prescribed in the test manual and must be strictly followed. A standardized

test is usually norm-referenced.
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2. Standardization sample

 Standardization sample is a subgroup of students who represent a larger group, the sample

that is actually tested.

 Standardized tests are tests in which a test manual prescribes administration, scoring, and

interpretation procedures that must be strictly followed by the test examiner.

3. Population

Population is the large group from which the sample of individuals is selected and to

which individual comparisons are made regarding test performance.

4. Norm-referenced test

It is a test that compares a students test performance with that of similar students who

have taken the same test.

5. Criterion-referenced test

 It is a test that measures a students test performance with respect to a well-defined content

domain.

 Criterion-referenced tests provide a description of students knowledge, skills, or behavior

within a specific range of test items.

 Test items on criterion-referenced tests frequently correspond to well-defined instructional

objectives.

 Scales of Measurement

 Evaluators can estimate student performance using test scores based on different types of

measurement scales:

 Nominal
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 Ordinal

 Interval

 Ratio

6. Nominal scale

The items on the scale represent names; the values assigned to the names do not have any

innate meaning or value.

7. Ordinal scale

The items on the scale are listed in rank order.

8. Interval scale

The items on the scale are the same distance apart; the scale does not have an absolute

zero.

9. Ratio scale

The items on the scale are the same distance apart; the scale does have an absolute zero.

10. Measures of Central Tendency

 Mean

 Median

 Mode

 Standard deviation
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11. Types of Scores

 Raw scores

 Percentage scores

 Derived scores

 Developmental scores

 Developmental quotient

 Scores of relative standing

 Percentile ranks

 Standard scores

 Deviation IQ scores

 Normal curve equivalents

12. Basal and Ceiling Levels

 Basal level

 The basal level is the point below which the examiner assumes that the student could obtain

all correct responses.

 The point at which the examiner begins testing.

 Ceiling level

 The ceiling level is the point above which the examiner assumes that the student would

obtain all incorrect responses if the testing were to continue.

 The point at which the examiner stops testing.

13. Standard Error of Measurement (SEM)

 The standard error of measurement (SEM) is related to reliability.

 The standard error of measurement is the amount of error associated with individual test

scores, test items, item samples, and test times.
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 A true score is the score an individual would obtain on a test if there were no measurement

errors.

 Confidence Intervals

 Although educators can never know a students true score, we can use the concept of

confidence intervals to give us a range within which the true score can be found.

14. Completing the Test Record Form

 Biographical information

 Chronological age

 Calculating raw scores

 Transforming raw scores to derived scores

 Graphing scores

 Interpreting test performance

 Behavioral observations

 Observations of the environment

 Discussion of results

15. Frequency distribution

A way of organizing test scores based on how often they occur

16. Normal curve

A symmetrical bell shaped curve.

17. Skewed distribution

It is a curve in which most of the scores are at the low end or the high end of the curve.
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18. Mean

It is a average score.

19. Median

It is a point on a scale above which and below which 50 percent of the cases occur, A

point or score that separates the top 50 percent of students who took the test from the

bottom 50 percent of students.

20. Mode

It is a score that occurs most often in a group of scores. The mode is the most commonly

occurring test score.

21. Standard deviation (SD)

It is a measure of the degree to which various scores deviate from the mean, or the

average score.

22. Raw score

The number of items correct without adjustment for guessing.

23. Percentage score

It is a percent of test items that were answered correctly.
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24. Derived score

It is a result of transforming raw scores to other types of scores.

25. Developmental score

It is a raw score that have been transformed to reflect the average performance at age and

grade levels.

26. Interpolation

It is a process used when scores are estimated within the ages and grades that were tested.

27. Extrapolation

The process used when estimates of the performance of students outside the normative

sample are made.

28. Developmental quotient

It is an estimate of the rate of development.

29. Percentile rank

The point in a distribution at or below which the scores of a given percentage of students

fall.
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30. Standard scores

It is a raw score that have been transformed so that they have the same mean and the same

standard deviation.

31. Deviation 1Q

It is a standard score with a mean of 100 and a standard deviation of 15 or 16.

32. Normal curve equivalent (NCE)

It is a standard score with a mean of 50 and a standard deviation of 21.06.

33. Stanines

A type of standard score that has a mean of 5 and a standard deviation of 2; a distribution

can be divided into 9 stanines.

34. Basal Level

It is a point below which the examiner assumes that the student could obtain all correct

responses and at which the examiner begins testing.

35. Ceiling Level

The point above which the examiner assumes that the student would obtain all incorrect

responses if the testing were to continue and at which point the examiner stops testing.
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36. True score

The score an individual would obtain on a test if there were no measurement errors.

37. Standard error of measurement (SEM)

The amount of error associated with individual test scores, test items, item samples, and

test times.

38. Confidence interval

It is a range within which the true score can be found. This is frequently called the band

of error or confidence level.

39. Chronological age

It is a precise age of a person in years, months, and days.

In Section 2 of this course you will cover these topics:
Observing, Interviewing, And Conferencing

Performance-Based, Authentic, And Portfolio Assessments

Test Interpretation And Report Writing

Achievement: Overall Performance

Topic : Observing, Interviewing, And Conferencing

Topic Objective:

At the end of this topic students will be able understand:

 Observation
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 Anecdotal record

 Running record

 Event recording

 Duration recording

 Percentage duration rate

 Rating scale

 Descriptors

 Errors of omission

 Errors of commission

 Errors of transmission

 Observer drift

 Predetermined expectation

 Reactivity

 Checklist

 Questionnaire

 Conferencing

 Collaborating

Definition/Overview:

By using structured observations, educators can answer a variety of questions about a student

and the classroom environment. Careful observers are aware of sources of error that affect

accuracy of observation data. Developing skills in interviewing, conferencing, and

collaborating assist special educators during the assessment process. This topic focuses on

several informal ways by which special educators gather information to help answer

assessment questions. By observing and recording a students behavior, the teacher collects

valuable information about the students functioning. Observing the classroom environment

provides insights about the physical, learning, and social environments. Some approaches,

such as conferencing and collaborating, use face-to-face meetings in which participants share

information and concerns, This involves careful preparation and a high degree of skill.
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Key Points:

1. Observation

Observation is either an activity of a living being (such as a human), consisting of

receiving knowledge of the outside world through the senses, or the recording of data

using scientific instruments. The term may also refer to any datum collected during this

activity. It is a systematic process of gathering information by looking at students and

their environments.

2. Anecdotal record

A brief narrative description of an event or events that the observer felt was important to

record. An anecdotal record is "a written record kept in a positive tone of a child's

progress based on milestones particular to that child's social, emotional, physical,

aesthetic, and cognitive development,". The teacher observes and then records a child's

actions and work throughout the day while the activities are occurring. The recording is

informal and typically is based on notes or a checklist with space for writing comments. It

is done only when appropriate and is not forced; in fact, there may be days between

entries.

The anecdotal record is positive in tone. It emphasizes "what a child can do and his or her

achievements, as opposed to what he or she cannot do," It is useful for reporting a child's

progress and achievements during parent-teacher conferences.

3. Running record

A running record is one method of assessing a child's reading level by examining both

accuracy and the types of errors made; it is most often utilized as part of a Reading

Recovery session.
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This is useful for the child's teacher in two ways. First, it gives the teacher an indication

of whether material currently being read is too easy or too difficult for the child.

Secondly, it serves as an indicator of the areas where a child's reading can improve--for

example, if a child frequently makes word substitutions that begin with the same letter as

the printed word, the teacher will know to focus on getting the child to look beyond the

first letter of a word. Running records may be done frequently or only occasionally to

assess a child's reading progress.

Exactly how a running record is constructed varies by the specific purpose for which it

will be used and the program for which it is used. However, there are some similarities

across methods. First, the child reads the selected book or passage aloud. The teacher or

tutor has a copy of the words, typed out on a different piece of paper or uses a blank sheet

of paper and consults the text later. As the child reads, the adult makes a checkmark or

other mark for each correctly read word. However, if the child makes a mistake, the adult

might circle the word, write down the type of error, or even write down what incorrect

word was said. After the child is finished reading, the adult calculates the percentage of

words read correctly and how often the child self-corrected an error. The adult may also

conduct a miscue analysis. It is a description of the events that is written as the events

occur.

4. Event recording

The recording of a behavior each time it occurs during an observation period; also called

frequency recording.

5. Duration recording

A method of recording that measures the length of time a specific event or behavior

persists.
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6. Percentage duration rate

It is the percent of time that a behavior or event occurs.

7. Rating scale

A rating scale is a set of categories designed to elicit information about a quantitative or a

qualitative attribute. In the social sciences, common examples are the Likert scale and 1-

10 rating scales in which a person selects the number which is considered to reflect the

perceived quality of a product. It is a measure of the degree to which a student exhibits a

prespecified behavior. A rating scale is an instrument that requires the rater to assign the

rated object that have numerals assigned to them. In psychometrics, rating scales are often

referenced to a statement which expresses an attitude or perception toward something.

The most common example of such a rating scale is the Likert scale, in which a person is

asked to select a category label from a list indicating the extent of disagreement or

agreement with a statement.

8. Descriptors

Written descriptions used in a rating scale or in a rubric to explain and provide more

detail about each of the levels of achievement.

9. Errors of omission

Leaving out information that is helpful or important to understanding a students behavior.

10. Errors of commission

Including information that did not actually occur.
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11. Errors of transmission

Transmission errors occur due to noisy communication channels and unreliable operation

of nodes. Network designer incorporate mechanisms that detect and correct such

problems, recording behaviors in an improper sequence.

12. Observer drift

Observer drift is when two people who are observing something start agreeing with each

other more and more often. For instance, if two teachers are rating final projects, and one

of them rates more strictly than the other and they both know that, then the strict one

might start thinking that he or she is too strict and the easy one might think he or she is

not strict enough, and so they will change the way they rate things to be more similar. In

teaching, sometimes this is a good thing, because you get more consistent grades, but in

psychology, where a lot depends on the observer being unbiased, it is usually a bad thing

because it tends to sway the results one way or another and corrupt the results of an

experiment. And the changes in observation resulting from the observers shifting away

from the original objectives of the observation.

13. Predetermined expectation

Bias held by an examiner or educator that interferes with an accurate assessment.

14. Reactivity

Reactivity is a phenomenon that occurs when individuals alter their performance or

behavior due to the awareness that they are being observed. The change may be positive

or negative, and depends on the situation. It is a significant threat to a research study's

internal validity and is typically controlled for using blind experiment designs.
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There are several forms of reactivity. The Hawthorne effect occurs when research study

participants know they are being studied and alter their performance because of the

attention they receive from the experimenters. The John Henry effect, a specific form of

Hawthorne effect, occurs when the participants in the control group alter their behavior

out of awareness that they are in the control group.

Reactivity is not limited to changes in behavior in relation to being merely observed; it

can also refer to situations where individuals alter their behavior to conform to the

expectations of the observer. An experimenter effect occurs when the experimenters

subtly communicate their expectations to the participants, who alter their behavior to

conform to these expectations. The Pygmalion effect occurs when students alter their

behavior to meet teacher expectations. Both experimenter effects and Pygmalion effects

can be caused by bias and stereotyping, as demonstrated by studies involving stereotype

threat. It is the adjustments that individuals make in behaviors during an observation.

15. Checklist

A list of characteristics or behaviors arranged in a consistent manner that allows the

evaluator to record the presence or absence of the individual characteristics, events, or

behaviors.

16. Questionnaire

A set of questions designed to gather information.
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17. Conferencing

A process conducted by two or more individuals for the purpose of sharing information,

concerns, and ideas regarding common issues. conferencing refers to a communication

session among two or more participants sharing computer data in real time. Interaction

and presentation devices such as a screen, keyboard, mouse, camera, etc. can be shared or

be able to control each other computer. It is used to distinguish from video conferencing

and audio conferencing. The data can include screen, documents, graphics, drawings and

applications that can be seen, annotated or manipulated by participants.

18. Collaborating

A process that involves a commitment to work cooperative with others to address

common interests and issues.

Topic : Performance-Based, Authentic, And Portfolio Assessments

Topic Objective:

At the end of this topic students will be able understand:

 Developing Scoring Systems

 Portfolio Assessment

 Characteristics of Authentic Performance: Equity

 Characteristics of Authentic Performance: Scoring

 Characteristics of Authentic Performance: Design

 Characteristics of Authentic Performance: Structure

 Characteristics of Authentic Performance

 Authentic Assessment

 Performance-based Assessment
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Definition/Overview:

Performance-based assessments consist of portfolios, performance tasks, exhibitions and

other documentation of student accomplishments. Authentic assessment occurs when students

complete or demonstrate knowledge, skills, or behavior in a real-life context. Performance-

based assessment procedures have the potential of being reliable, valid, and fair approaches

to assessment.

This chapter examines alternatives to traditional assessment approaches. Each of these

alternatives is evolving as we search for improved practices and tools for linking instruction

with assessment. Portfolios, performance tasks, exhibitions, or other documentation of

students achievement represent students accomplishments. While norm-referenced tests have

their place in the assessment process, alternatives to normreferenced tests provide a rich

variety of methods to collect information about student progress, skills, and achievement.

Key Points:

1. Performance-based Assessment

Performance-based assessment is similar to summative assessment, as it focuses on

achievement. It is often aligned with the standards-based education reform and outcomes-

based education movement. Though ideally they are significantly different from a

traditional multiple choice test, they are most commonly associated with standards-based

assessment which use free-form responses to standard questions scored by human scorers

on a standards-based scale, meeting, falling below, or exceeding a performance standard

rather than being ranked on a curve. A well-defined task is identified and students are

asked to create, produce, or do something, often in settings that involve real-world

application of knowledge and skills. Proficiency is demonstrated by providing an

extended response. Performance formats are further differentiated into products and

performances. The performance may result in a product, such as a painting, portfolio,

paper, or exhibition, or it may consist of a performance, such as a speech, athletic skill,

musical recital, or reading. Performance assessment is a term that is commonly used in

place of, or with, authentic assessment. Performance assessment requires students to

demonstrate their knowledge, skills, and strategies by creating a response or a product.

Rather than choosing from several multiple-choice options, students might demonstrate
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their literacy abilities by conducting research and writing a report, developing a character

analysis, debating a character's motives, creating a mobile of important information they

learned, dramatizing a favorite story, drawing and writing about a story, or reading aloud

a personally meaningful section of a story. For example, after completing a first-grade

theme on families in which students learned about being part of a family and about the

structure and sequence of stories, students might illustrate and write their own flap stories

with several parts, telling a story about how a family member or friend helped them when

they were feeling sad.

The formats for performance assessments range from relatively short answers to long-

term projects that require students to present or demonstrate their work. These

performances often require students to engage in higher-order thinking and to integrate

many language arts skills. Consequently, some performance assessments are longer and

more complex than more traditional assessments. Within a complete assessment system,

however, there should be a balance of longer performance assessments and shorter ones.

 Consists of one or more approaches for measuring students progress, skills, and

achievements.

 Includes portfolios, performance tasks, exhibitions, or other documentation of students

accomplishments.

 Emphasizes the close linkage between instruction with assessment.

2. Authentic Assessment

Authentic assessment is an umbrella concept that refers to the measurement of

"intellectual accomplishments that are worthwhile, significant, and meaningful," as

compared to multiple choice standardized tests. Authentic assessment can be devised by

the teacher, or in collaboration with the student by engaging student voice. When

applying authentic assessment to student learning and achievement, a teacher applies

criteria related to construction of knowledge, disciplined inquiry, and the value of

achievement beyond the school. Authentic assessment refers to assessment tasks that

resemble reading and writing in the real world and in school. Its aim is to assess many

different kinds of literacy abilities in contexts that closely resemble actual situations in
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which those abilities are used. For example, authentic assessments ask students to read

real texts, to write for authentic purposes about meaningful topics, and to participate in

authentic literacy tasks such as discussing books, keeping journals, writing letters, and

revising a piece of writing until it works for the reader. Both the material and the

assessment tasks look as natural as possible. Furthermore, authentic assessment values the

thinking behind work, the process, as much as the finished product.

Working on authentic tasks is a useful, engaging activity in itself; it becomes an "episode

of learning" for the student. From the teacher's perspective, teaching to such tasks

guarantees that we are concentrating on worthwhile skills and strategies. Students are

learning and practicing how to apply important knowledge and skills for authentic

purposes. They should not simply recall information or circle isolated vowel sounds in

words; they should apply what they know to new tasks. For example, consider the

difference between asking students to identify all the metaphors in a story and asking

them to discuss why the author used particular metaphors and what effect they had on the

story. In the latter case, students must put their knowledge and skills to work just as they

might do naturally in or out of school.

 Similar to performance assessment except that students complete or demonstrate knowledge,

skills, or behavior in a real-life context.

 Measure real-world standards.

 Measure students knowledge, skills, or behavior.

3. Characteristics of Authentic Performance

 Structure

 Design

 Scoring

 Equity
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4. Characteristics of Authentic Performance: Structure

 Activities:

 Are public

 Involve an audience or panel

 Require some collaboration

 Are worth practicing

 Involve the modification of school policies and schedules to support them

5. Characteristics of Authentic Performance: Design

Activities:

 Are essential

 Are enabling

 Are contextualized

 Involve complex processes, not isolated tasks or outcomes

 Assess habits, attitudes, behaviors, motivation, and creativity

 Are representative

 Are engaging

 Are open-ended

6. Characteristics of Authentic Performance: Scoring

 Activities:

 Involve criteria that are essential

 Are graded according to performance standards

 Involve self-assessment

 Use multifaceted scoring
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7. Characteristics of Authentic Performance: Equity

 Activities:

 Are fair

 Involve multiple areas of learning

 Are responsive to culture, gender, learning style, and language

8. Portfolio Assessment

In the education industry, alternative assessment or portfolio assessment is in direct

contrast to what is known as performance evaluation, traditional assessment, standardized

assessment or summative assessment. Alternative assessment is also known under various

other terms, including:

 authentic assessment

 integrative assessment

 holistic assessment

 assessment for learning

 formative assessment

In the model, students, teachers, and sometimes parents select pieces from a student's

combined work over the (usually four) years of school to demonstrate that learning and

improvement has taken place over those years. Some of the characteristics of a portfolio

assessment is that it emphasizes and evidences the learning process as an active

demonstration of knowledge. It is used for evaluating learning processes and learning

outcomes. Alternative assessments are used to encourage student involvement in their

assessment, their interaction with other students, teachers, parents and the larger

community.

 Systematic collection of a students work covering an extended period of time.

 Portfolios can include works in progress, a students best work, or work of which the student

is most proud.

 Materials in the portfolio are a direct link to a students individualized education program

and show growth toward the programs objectives.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

38
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



 Exhibition

 Display of students work that demonstrates knowledge, abilities, skills, and attitudes

concerning one project or a unit of work.

 Provides students with opportunities to summarize and synthesize what they have

accomplished.

9. Developing Scoring Systems

 Rubric

 Analytic scoring

 Holistic scoring

 Benchmarks

Topic : Test Interpretation And Report Writing

Topic Objective:

At the end of this topic students will be able understand:

 Report Writing

 Interpreting Assessment Information

 Generating a hypothesis

 Examiner bias

 General Principles of Report Writing

 Synthesizing Information

 Types of Reports

Definition/Overview:

Interpreting and synthesizing assessment information takes skills and practice. This chapter

introduces the process that special educators use to analyze information obtained during

testing. The interpretation of assessment results involves the practitioner in a series of
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analyses that lead to one or more explanations of the students performance and behavior.

Next, the practitioner synthesizes this information into a written report that becomes part of

the students record.

Key Points:

1. Report Writing

Formal report writing in professional, technical and business contexts has evolved certain

conventions regarding format, style, referencing and other characteristics. These will vary

in detail between organisations, so the information given below should be treated as

general guidelines which hold good in the absence of any more specific `house styles'.

2. Interpreting Assessment Information: Generating a hypothesis

Hypothesis generation and testing can be approached in a more inductive or deductive

manner. In general, students produce better results when using the deductive thinking

process. Deductive thinking requires students to apply current knowledge to make a

prediction about a future action or event. Inductive thinking involves students in a process

of drawing new conclusions based on information they know or have presented to them.

Teachers should ask students to clearly explain their hypotheses and their conclusions.

Research has shown the power of asking students to explain, in a variety of

communication modes, their predictions and results. Even though the process of

generating and testing hypotheses is most often applied in the science curriculum,

teachers should be encouraged to implement the following tasks across all disciplines.

Use a variety of structured tasks to guide students through generating and testing

hypotheses. Systems Analysis-Create activities that ask students to evaluate the parts of a

system and generate hypotheses to predict changes if a part of the system was altered.

Problem Solving-Using their knowledge of concepts related to the problem, students

evaluate different approaches to a solution and then generate and test their hypotheses.

Historical Investigation-Engage students in historical investigations by having them
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create reasonable scenarios of past events for which there is no general agreement.

Invention-Pose an existing problem to students that requires them to develop solution to

the problem. Invention often leads to the generation and testing of multiple hypotheses.

Experimental Inquiry-The Scientific Method Create activities that promote student use of

the scientific method across all disciplines. Decision Making-Incorporating the use of a

structured decision-making framework can help examine results of hypothesis testing.

Ask students to explain their thinking as they test and generate hypotheses.

3. Examiner bias

 Personal or professional perspectives that can interfere with the interpretation of assessment

results.

 Using professional knowledge

 Responding to diversity

4. General Principles of Report Writing

 Organize the information

 Relate only the facts

 Include only essential information

 Be aware of bias

 Present accurate information

 Include any reservations

 Avoid technical jargon

5. Synthesizing Information

 Advantages of pie charts

 Advantages of bar graphs
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6. Types of Reports

 Reports of observations

 Progress reports

 Individual test reports

 Comprehensive assessment reports

 Tips for Sharing Assessment Results with Others

 Parent

 Student

 Reporting Results from National and State-wide Assessments

 Reporting and interpreting scores from state and local assessments

 Discussing concepts and skills

Topic : Achievement: Overall Performance

Topic Objective:

At the end of this topic students will be able understand:

 Assessing Achievement

 Advantages of Individual Achievement Testing

 Kaufman Test of Educational Achievement/Normative Update

 Peabody Individual Achievement TestRevised/Normative Update

 Description

 Scoring

 Reliability

 Validity

 Norms

 Suggested uses

 Wechsler Individual Achievement Test, Second Edition (WIATII)

 Woodcock-Johnson III, Tests of Achievement (WJIII ACH)

 Description

 Scoring
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 Assessment Approaches

 Validity

 Norms

 Suggested use

 Curriculum-Based Assessment

 Criterion-Referenced Tests

 Reliability

Definition/Overview:

Achievement testing is the assessment of past learning that is usually the result of formal and

informal educational experiences. This chapter is concerned with approaches that assess the

achievement of students. Several other chapters in this book also address aspects of the

assessment of achievement. Chapter 6 discusses performance-based, authentic, and portfolio

assessments, Chapters 9 and 10 examine the assessment of reading and written language, and

Chapter 12 examines the assessment of mathematics. The assessment of achievement occurs

regularly throughout students school careers. Achievement tests are designed for groups of

students or for individual students in order to assess their formal and informal learning

experiences.

Key Points:

1. Assessing Achievement

 Achievement testing is the assessment of past learning that is usually the result of formal and

informal educational experiences.

 Achievement tests, when carefully chosen, can be important sources of information.

 School records and past and current classroom performance are important sources of

information.

 Other sources include criterion-referenced assessment, curriculum-based assessment,

journals, notebooks, essays, oral reports, homework, discussions, group work, interviews,
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alternative assessment, performance testing, self-assessment, peer assessment, systematic

observations, anecdotal records, interviews with teachers and students, and samples of

students work.

 The information that teachers gather through the assessment process should inform and

support learning and instruction.

1.1. Advantages of Individual Achievement Testing

An achievement test is a test of developed skill or knowledge. The most common

type of achievement test is a standardized test developed to measure skills and

knowledge learned in a given grade level, usually through planned instruction, such

as training or classroom instruction. Achievement tests are often contrasted with tests

that measure aptitude, a more general and stable cognitive trait.

Achievement test scores are often used in an educational system to determine what

level of instruction for which a student is prepared. High achievement scores usually

indicate a mastery of grade-level material, and the readiness for advanced instruction.

Low achievement scores can indicate the need for remediation or repeating a course

grade.

Under No Child Left Behind, achievement tests have taken on an additional role of

assessing proficiency of students. Proficiency is defined as the amount of grade-

appropriate knowledge and skills a student has acquired up to the point of testing.

Better teaching practices are expected to increase the amount learned in a school

year, and therefore to increase achievement scores, and yield more "proficient"

students than before.

When writing achievement test items, writers usually begin with a list of content

standards (either written by content specialists or based on state-created content

standards) which specify exactly what students are expected to learn in a given

school year. The goal of item writers is to create test items that measure the most

important skills and knowledge attained in a given grade-level. The number and type

of test items written is determined by the grade-level content standards. Content
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validity is determined by the representativeness of the items included on the final

test.

Test examiner can get to know individual students

Test examiner can establish rapport

Test examiner can observe students:

Adjustment to the testing

Cooperation

Effort

Motivation

Attitudes

speech patterns

Anxiety level

Activity level

Flexibility

Impulse control

Fine and gross motor abilities

Distractibility

Mood
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2. Kaufman Test of Educational Achievement/Normative Update

The Kaufman Test of Educational Achievement (K-TEA) was designed to measure

school achievement of children enrolled in Grades 1-12. It consists of two overlapping

forms: Comprehensive and Brief. The Brief Form globally samples the areas of reading,

mathematics, and spelling, whereas the Comprehensive Form measures more specific

skills in the areas of reading decoding and comprehension, mathematics applications and

computation, and spelling. Norm-referenced measures are included in both forms. The

Comprehensive Form also provides criterion-referenced assessment data to analyze the

students errors in each subtest content area. Additionally, all standard scores in both

forms are set at a mean of 100, with a standard deviation of 15, to allow for comparisons

between the K-TEA and previously obtained standard IQ scores.

 The Comprehensive Form measures:

 Reading Decoding

 Spelling

 Reading Comprehension

 Mathematics Applications

 Mathematics Computation

 Age/Grade Levels

 Grades 1 through 12; ages range from 6 years, 0 months to 18 years, 11 months

 Time to Administer

 20 minutes to approximately 1 hour

 Peabody Individual Achievement TestRevised/Normative Update

 Measures overall achievement:

 General Information

 Reading Recognition

 Reading Comprehension

 Mathematics

 Spelling

 Written Expression
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3. Peabody Individual Achievement TestRevised/Normative Update

3.1. Description

The Peabody Individual Achievement Test (PIAT-R) is the revised version of the

now classic Peabody Individual Achievement Test (PIAT), an individually

administered, norm-referenced measure of academic achievement. The test was

designed to provide a wide-range screening measure in six content areas that can be

used with students in kindergarten through the 12th grade.

3.2. Scoring

The content areas covered by the PIAT-R are 1) General Information, 2) Reading

Recognition, 3) Reading Comprehension, 4) Mathematics 5) Spelling and 6) Written

Expression.

3.3. Reliability

Split-half reliability of the PIAT-R ranges from .84 for kindergarten Mathematics to

.98 for third-grade Reading Recognition. The median split-half reliability for the total

test is .98. With three exceptions, all at age 5, Kuder-Richardson reliabilities all

cluster in the low to mid-90s, indicating a high degree of content homogeneity. Test-

retest reliabilities for 2- to 4-week periods range in the low to upper .90s for

composite correlations and in the mid-.80s to high .90s for individual subtests. The

interrater reliabilities for Level II Written Expression range from .49 for Grades 5

and 8 to .81 for Grade 11.

3.4. Validity

Content validity of the PIAT-R was established through the selection of items in the

test. It is believed that the rigorous item selection used in the development of the
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PIAT-R supports adequate content validity. Construct validity was established by

three methods: 1) by developmental changes, the extent to which test scores show an

increase with age or grade; 2) by correlations with other tests, including the original

FIAT (median r = .88 for the total test) and the Peabody Picture Vocabulary Test-

Revised (median r = .72); and 3) factor analytic techniques.

3.5. Norms

The total sample was composed of 1,563 students from 33 communities, 100 to 150

from each grade (K-12), and an additional 159 from the kindergarten level. These

students were selected randomly from public school classrooms (91.4%) and 11

private schools, and they were balanced according to sex (49.9% male, 50.1%), age,

race (73.3% white, 14.3% black, 9.7% Hispanic, 3.2% other), and socioeconomic

level.

3.6. Suggested uses

Designed to assess student achievement in educational or research settings

Age/Grade Levels

Grades K through 12; 5 years, 0 months to 18 years, 11 months

Time to Administer

Approximately 30 minutes to 1 hour

4. Wechsler Individual Achievement Test, Second Edition (WIATII)

The Wechsler Individual Achievement Test 2nd (WIAT-II) was revised in 2001. The

mean score for this test is 100 with a standard deviation of 15. The range is a score of 40

to 160. The WIAT-II is a measure of individual achievement skills for the population
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targeting children, adolescents, college students, and adults, age 4 through 85. The scales

are reading, mathematics, written and oral language, and it also contains 9 sub-test scores.

The suggested use of the WIAT-II is in settings such as schools, clinics, private practices

and residential treatment facilities. These facilities can use the WIAT-II in order to assist

with diagnosis, eligibility, placement, and decisions regarding interventions. It is

encouraged to use this assessment with behavioral observation, history, and additional

measures. The subtests for the WIAT include word reading, pseudo-word decoding,

reading comprehension, spelling, written expression, numerical operations, math

reasoning, listening comprehension, and oral expression. The Word Reading subtest

consists of naming letters, phonological skills (working with sounds in words), and

reading words found from lists. The Pseudo-Word Decoding subtest involves reading

nonsense words aloud from a list (phonetic word attack). The Reading Comprehension

subtest consists of matching words to pictures, reading sentences aloud, and orally

answering oral questions about reading passages. Silent reading speed is also assessed in

this subtest. The Spelling subtest involves written spelling of dictated letters, sounds, and

words that are read in sentences. The Written Expression subtest contains writing letters

and words as quickly as possible, writing sentences, and writing a paragraph or essay.

The Numerical Operations subtest includes identifying and writing numbers, counting,

and solving paper-and-pencil computations. The Math Reasoning subtest consists of

counting, identifying shapes, and solving verbally frames word problems presented both

orally and in writing or with illustrations. The Listening Comprehension subtest involves

multiple-choice matching of pictures to spoken words. The Oral Expression subtest

includes repeating sentences, generating lists, describing scenes and pictured activities.

 Measures strengths and weaknesses:

 Oral expression

 Listening comprehension

 Written expression

 Word reading skill

 Reading comprehension

 Spelling

 Mathematics calculation

 Mathematics reasoning

 Age/Grade Levels
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 Ages 4 years through adult

 Time to Administer

 Approximately 30 minutes to 2 hours

 Measures overall achievement:

 Reading

 Mathematics

 Written language

 General knowledge in science, social studies, and humanities

5. Woodcock-Johnson III, Tests of Achievement (WJIII ACH)

5.1. Description

This Woodcock Johnson III - Tests of Achievement (WJ III ACH) updates and

expands the WJ-R Tests of Achievement (WJ-R ACH)) with the intension of

improving the diagnostic power of the instrument. The WJ III ACH is designed to

identify and describe an individuals current strengths and weaknesses. Three oral

tests, a diagnostic spelling test and a measure of phonological awareness have been

added to evaluate fluency in reading and in math. The other WJ III battery, the WJ III

Test of Cognitive Abilities (WJ III COG) is designed to measure general and specific

cognitive functions. When these two batteries are administered together, they allow

the tester to investigate over-underachievement and to examine patterns of intra-

individual discrepancies among cognitive or achievement areas. The batteries of the

WJ III COG and WJ III ACH are further classified as standard or extended.

5.2. Scoring

Scoring is to be completed during testing to determine basal and ceiling levels.

Incorrect responses are recorded verbatim. Raw scores are totaled and converted into

age and grade equivalents, percentile ranks, and discrepancy scores with use of the

Scoring Tables. Compuscore and Profiles Program are used for all other scoring.

The WJ III ACH includes the basic interpersonal communication skill (BICS) scores,
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and the cognitive-academic language proficiency (CALP) score. These scores are

helpful for determining the ability of nonnative speakers of English to function in

informal settings and academic settings (e.g., college lectures), respectively.

5.3. Reliability

The median reliability coefficient alphas for all age groups for the standard battery of

the WJ III ACH for tests 1 through 12 ranged from .81 to .94. For the Extended

battery, median coefficients ranged from .76 to .91. The reliability scores for the WJ

III meet or exceed standards. The median cluster reliabilities are mostly .90 or

higher, and the individual test reliabilities are mostly .80 or higher, and can be used

for decision making purposes with support from other sources.

5.4. Validity

The technical manual presents a considerable amount of evidence supporting the

validity of scores from the test, noting that the earlier versions of the battery have

also been shown to have validity The WJ III ACH content is similar to other

achievement tests in subject areas and to established practice in schools. Growth

curves of cluster scores in the technical manual illustrate expected developmental

progressions, with steep growth from age 5 to 25, with a decline thereafter. The most

extensively presented data focus on validity evidence from confirmatory factor

analyses of test scores from participants age 6 to adult. These analyses show that the

seven-factor CHC cognitive model is more closely related to the observed internal

structure than six other models derived from other commonly used cognitive

batteries. The internal correlations of the entire battery are consistent with relations

between areas of achievement and between areas of achievement and ability clusters.
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5.5. Norms

The normative samples (pre-school, school aged, college and adult) were selected to

be representative of the US population, based on geographic distribution, community

size and type, and SES, occupational status, sex, race.

5.6. Suggested use

The WJ III Tests of Achievement has uses for educational, clinical or research

purposes, for diagnosis, educational programming, guidance, program evaluation.

 Age/Grade Levels

 Ages 2 years through adult

 Time to Administer

 20 minutes to over 1 hour

6. Curriculum-Based Assessment

 Curriculum-based assessment (CBA) is an approach to linking instruction with assessment

 CBA enables:

 Determination of eligibility

 Development of goals for instruction

 Evaluation of students progress in the curriculum

 CBM emphasizes:

 the direct link between the assessment and the students curriculum

 brief, frequent assessments

 multiple forms of the assessment instrument

 low cost of developing assessment materials,

 sensitivity to measuring the improvement of student performance
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7. Criterion-Referenced Tests

 A criterion-referenced test (CRT) measures a students performance with respect to a well-

defined domain.

 Criterion-referenced tests provide a description of a students knowledge, skills, or behavior in

a specific range of well-defined instructional objectives.

8. Assessment Approaches

 Probes

 Error analysis

 Oral descriptions

 Written descriptions

 Checklists

 Questionnaires

 Interviews

 Conferences

 Student journals and notebooks

 Performance-based assessment

 Portfolios

 Exhibitions

 In Section 3 of this course you will cover these topics:
Reading

Written Language

Oral Language

Mathematics

Topic : Reading

Topic Objective:

At the end of this topic students will be able understand:

 Literacy

 Gray Oral Reading Tests-4 (GORT-4)
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 GORT4 norming sample

 Reliabilities and validity

 GORT-4 & Reading First

 Diagnostic Reading Test 4

 Test of Reading Comprehension3 (TORC3)

 Woodcock Reading Mastery TestRevised/NU (WRMTR/NU)

 Curriculum-based Measurement

 Informal Assessment Approaches

Definition/Overview:

Literacy involves being able to read, write, think, and communicate. Probably no other

subject receives as much emphasis in the early grades. As students progress through the

school, the ability to be literate is expected of all students. In school, literacy is linked to

achievement. Once students leave school, being able to read and write is required in everyday

life and is tied to success in many careers, economic level, and personal satisfaction. Reading

and writing are reciprocal processes. Reading is the process of constructing meaning through

interactions that involve the reader's existing knowledge, text being read, and context of the

reading situation. This chapter focuses on the teaching of reading. Chapter 10 is devoted to a

discussion of the assessment of written language. Contemporary instructional practices stress

the integral link between reading and writing. A great deal is known about how individuals

learn to read. Research indicates that reading develops in social situations, involving the

interaction of students, educators, and family. Reading requires the restructuring, application,

and flexible use of knowledge in new situations. Skilled readers use a range of reading

strategies independently and flexibly. Skilled readers integrate what they learn with prior

knowledge and are knowledgeable and skilled in phonemic awareness, phonics and word

study, reading fluency, syntax, vocabulary, and comprehension.

 The assessment of literacy must reflect the integral link between reading and written

language and produce results useful in planning instruction.

 Evaluators should use individual standardized tests of reading cautiously.

 Teachers should conduct assessments routinely.
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 The slogan for the assessment of literacy is multiple, multiple, and frequentuse multiple

approaches, multiple instruments, and assess frequently!

Key Points:

1. Literacy

The traditional definition of literacy is considered to be the ability to read and write, or

the ability to use language to read, write, listen, and speak. In modern contexts, the word

refers to reading and writing at a level adequate for communication, or at a level that lets

one understand and communicate ideas in a literate society, so as to take part in that

society. The United Nations Educational, Scientific and Cultural Organization

(UNESCO) has drafted the following definition: "'Literacy' is the ability to identify,

understand, interpret, create, communicate, compute and use printed and written materials

associated with varying contexts. Literacy involves a continuum of learning to enable an

individual to achieve his or her goals, to develop his or her knowledge and potential, and

to participate fully in the wider society." In modern times, illiteracy is seen as a social

problem to be solved through education.

 Literacy involves being able to read, write, think, and communicate.

 In school, literacy is linked to achievement.

 Once students leave school, being able to read and write is required in everyday life and is

tied to success in many careers, economic level, and personal satisfaction.

2. Gray Oral Reading Tests-4 (GORT-4)

The Gray Oral Reading Tests, Fourth Edition (GORT-4) provides an efficient and

objective measure of growth in oral reading and an aid in the diagnosis of oral reading

difficulties. Five scores give you information on a students oral reading skills in terms of:

 Ratethe amount of time taken by a student to read a story
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 Accuracythe student's ability to pronounce each word in the story correctly

 Fluencythe student's Rate and Accuracy Scores combined

 Comprehensionthe appropriateness of the student's responses to questions about the content

of each story read

 Overall Reading Abilitya combination of a student's Fluency (i.e., Rate and Accuracy) and

Comprehension Scores

The test consists of two parallel forms, each containing 14 developmentally sequenced

reading passages with five comprehension questions following each passage. This widely

used assessment helps you identify students who are below their peers in oral reading

proficiency, diagnose specific reading strengths and weaknesses, and document student

reading growth as a result of special intervention. GORT-4 can also serve as a

measurement device for research into the reading abilities of school-aged young people.

3. GORT4 norming sample

GORT4 was normed on a sample of more than 1,600 students aged 6 through 18. The

normative sample was stratified to correspond to key demographic variables including

race, gender, ethnicity, and geographic region.

4. Reliabilities and validity

The reliabilities of GORT-4 are high; all average internal consistency reliabilities are .90

or above. The test-retest study was conducted with all ages for which the test can be

administered and illustrates the stability and reliability of the measure. The validity is

extensive and includes studies that illustrate that GORT-4 can be used with confidence to

measure change in oral reading over time.
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5. GORT-4 & Reading First

With such a high reliability and a strong scientific base, the GORT-4 can be used to help

meet assessment guidelines for Reading First programs. Pearson offers a wide variety of

assessments and materials that meet Reading First criteria.

 Measures reading comprehension and oral reading

 Age/Grade Levels

 Ages 6 years through 18 years.

 Time to Administer

 15 to 45 minutes

6. Diagnostic Reading Test 4

 Assesses phonetic ability, vocabulary, reading comprehension, and the ability to scan for

information

 Age: Grade Levels

 Grades 1.5 through 13

 Time to Administer

 15 minutes to 45 minutes

7. Test of Reading Comprehension3 (TORC3)

 Measures vocabulary and reading comprehension

 Age/Grade Levels

 Ages 7 years through 17 years, 11 months.

 Time to Administer

 1 to 3 hours
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8. Woodcock Reading Mastery TestRevised/NU (WRMTR/NU)

 Measures reading readiness, reading skills, and reading comprehension

 Age/Grade Levels

 Kindergarten through adult

 Time to Administer

 30 minutes to 50 minutes

9. Curriculum-based Measurement

 CBM emphasizes:

 the direct link between the assessment and the students curriculum

 brief, frequent assessments

 multiple forms of the assessment instrument

 low cost of developing assessment materials,

 sensitivity to measuring the improvement of student performance

10. Informal Assessment Approaches

 Probes

 Miscue or error analysis

 Cloze procedure

 Think-alouds

 Retelling

 Oral descriptions

 Written descriptions

 Checklists and questionnaires

 Interviews

 Conferences

 Student journals and notebooks

 Performance-based assessments

 Sharing portfolios
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 Exhibitions

 Self-assessment

 Peer assessment

Topic : Written Language

Topic Objective:

At the end of this topic students will be able understand:

 Informal Approaches

 Curriculum-Based Measurement in Mathematics

 KeyMath-Revised/Normative Update: (KeyMath-R/NU)

 Characteristics of Mathematics Assessments

Definition/Overview:

Contemporary instructional practices stress the integral link between reading and writing for

both instruction and assessment. In the previous chapter we discussed approaches to the

assessment of literacy, emphasizing the assessment of reading. This chapter continues this

discussion and highlights the assessment of written language. Communication is critical to

human growth and development and is a prerequisite to academic learning. Communication

involves the exchange of information between individuals and may involve written language,

spoken language, gestures, signs, signals, or other behaviors. Some teachers stress close

association between the development of reading and writing and view the development of

written language as a process. Other teachers may focus on topic development, organization,

use of details, and language and writing style. Still other teachers may emphasize the

development of specific skills such as correct spelling, punctuation, capitalization, and

grammar. Assessment of written language can inform instruction by providing information on

students skills and abilities.
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Key Points:

1. Characteristics of Mathematics Assessments

 Contemporary views of mathematics stress that all children should be expected to learn

mathematics in order to function successfully in the world today.

 Equitable assessment of mathematical abilities and skills presupposes a variety of approaches

in order to reflect an understanding of students abilities, culture, ethnicity, race, language,

geographic region or origin, gender, disability and economic levels.

 Standardized norm-referenced tests of mathematics are effective for screening, determining

eligibility, and conducting program evaluations.

 Mathematics assessment should be linked with instruction.

 Curriculum-based measurement uses direct assessment to determine what students know and

can do.

 Mathematics assessment strategies include error analysis, oral descriptions, written

descriptions, checklists and questionnaires, interviews, conferences, student journals,

performance-based assessment, portfolios, exhibitions, self-assessment, and peer assessment.

 Assess knowledge and understanding in complex ways and include the assessment of higher-

order thinking and problem solving.

 Are fair, valid, and reliable.

 Demonstrate knowledge of how students develop and learn.

 Demonstrate administration procedures that can be interpreted only for the programs

designed purposes.

 Work to improve instruction and develop curriculum

 Promote equity by providing optimal opportunities for students to demonstrate their

knowledge.

2. KeyMath-Revised/Normative Update: (KeyMath-R/NU)

The Revised Key Math is a content-referenced test for children in grades K-9. It can be

used for diagnostic, achievement and curriculum assessment purposes. The 13 domains it

measures are: numeration, rational numbers, geometry, addition, subtraction,
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multiplication, division, mental computation, measurement, time and money, estimation,

interpreting data, and problem solving. Spring and fall norms are available for converting

raw scores to standard and percentile scores as well as grade and age equivalents. The test

is administered individually and takes between 30 and 50 minutes. The tester, using small

flip charts, shows pictures and diagrams to the examinee and asks progressively harder

questions within each domain until three consecutive errors indicate that a "ceiling level"

has been reached. Responses are recorded by the tester in a score booklet. For the four

mathematical operations sections (addition, subtraction, multiplication, division), and

examinee who progresses beyond the first six basic questions continues within the

domain by working problems by hand at the back of the scoring booklet. Norms for this

test were established on 925 children in 14 states nationwide. Overall alternate-form

reliability averages .90 and split-half reliability is in the high .90s. Cross-validation with

the ITBS yields an overall correlation of .76. Norms are included in the test kit.

 Measures mathematics concepts, skills, operations, and applications

 Age/Grade Levels

 Kindergarten through grade 12

 Time to Administer

 35 minutes to 50 minutes

3. Curriculum-Based Measurement in Mathematics

Curriculum Based Measurement math is a standardized assessment that is administered to

students whole-group. Students are given two to five minutes to solve basic mathematics

problems in addition, subtraction, multiplication, and division. Digits in the answer that

appear in the correct place are scored as correct digits and the total added to become the

student's raw score.

 Instructional accommodations

 Materials accommodations

 Environmental accommodations
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4. Informal Approaches

 Probes

 Error analysis

 Oral descriptions

 Written descriptions

 Checklists

 Questionnaires

 Interviews

 Conferences

 Student journals and notebooks

 Performance-based assessment

 Portfolios

 Exhibitions

Topic : Oral Language

Topic Objective:

At the end of this topic students will be able understand:

 Observing the Student within the Environment

 Assessment Approaches

 Speech and Language Assessment

 Understanding Language Disorders

 Understanding Speech Disorders

 Theories

 Psycholinguistic approach

 Social learning theory approach

 Behavioral approach

 Contemporary Perspectives
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Definition/Overview:

Language involves the use of symbols to communicate thoughts, feelings, ideas, and

information. To communicate meaning, humans speak these symbols or produce them

through synthesized speech, write them by using the visual symbols of the language, or

express them manually through signing or gestures. Each of us uses these symbols of

language every day. This topic focuses on one aspect of language: speaking and

understanding oral language. We'll also look briefly at the actual production of oral language,

speech. Contemporary perspectives on the development of speech and language skills and

abilities provide a basis for the various approaches to assessment. We examine three different

perspectives: the behavioral approach, the social learning theory approach, and the

psycholinguistic approach.

Educators understand the importance of early identification.

 The work involves collaborations with speech-language pathologists.

 Educators use on-going assessments for monitoring and planning instructional activities.

Key Points:

1. Contemporary Perspectives

1.1 Behavioral Approach

The material that is studied is always behavior. Because behaviorists are not

interested in the mind, or its more rarified equivalents such as psyche and soul,

inferences about the conditions that maintain and reinforce human behavior can be

made from the study of animal behavior. Animal research has provided a very

important foundation for the behavioral approach. The behavioral researcher is

interested in understanding the mechanisms underlying the behavior of both normal

individuals and those with problems that might be referred as "mental illness". When

the behavioral model is applied to mental illness, it tends to be used for a wide variety
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of presenting problems. It is perhaps most effective in treating behavioral disorders

and disorders of impulse control, such as excessive drinking, obesity, or sexual

problems. Behavioral approaches may be quite useful in treatment of anxiety and

have occasionally been helpful in the management of more severe mental disorders

such as schizophrenia.

1.2 Social Learning Theory Approach

Social learning theory is the theory that people learn new behavior through over

reinforcement or punishment or via observational learning. People learn through

observing others' behavior. If people observe positive, desired outcomes in the

observed behavior, they are more likely to model, imitate, and adopt the behavior

themselves. It also suggests that the environment can have an effect on the way

people behave.

Social learning theory is derived from the work of Gabriel Tarde (1843-1904) which

proposed that social learning occurred through four main stages of imitation:

close contact,

imitation of superiors,

understanding of concepts,

role model behavior

It consists of 3 parts observing, imitating, and reinforcement. Julian Rotter moved

away from theories based on psychoanalysis and behaviorism, and developed a social

learning theory. In Social Learning and Clinical Psychology (1954), Rotter suggested

that the effect of behavior has an impact on the motivation of people to engage in that

behavior. People wish to avoid negative consequences, while desiring positive results
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or effects. If one expects a positive outcome from a behavior, or thinks there is a high

probability of a positive outcome, then they will be more likely to engage in that

behavior. The behavior is reinforced, with positive outcomes, leading a person to

repeat the behavior. This social learning theory suggests that behavior is influenced

by these environmental factors or stimuli, and not psychological factors alone.

Albert Bandura expanded on the Rotter's idea, as well as earlier work by Miller &

Dollard and is related to social learning theories of Vygotsky and Lave. This theory

incorporates aspects of behavioural and cognitive learning. Behavioural learning

assumes that people's environment (surroundings) cause people to behave in certain

ways. Cognitive learning presumes that psychological factors are important for

influencing how one behaves. Social learning suggests a combination of

environmental (social) and psychological factors influence behaviour. Social learning

theory outlines three requirements for people to learn and model behaviour include

attention: retention (remembering what one observed), reproduction (ability to

reproduce the behaviour), and motivation (good reason) to want to adopt the

behaviour.

1.3 Psycholinguistic Approach

Psycholinguistics or psychology of language is the study of the psychological and

neurobiological factors that enable humans to acquire, use, and understand language.

Initial forays into psycholinguistics were largely philosophical ventures, due mainly

to a lack of cohesive data on how the human brain functioned. Modern research

makes use of biology, neuroscience, cognitive science, and information theory to

study how the brain processes language. There are a number of subdisciplines; for

example, as non-invasive techniques for studying the neurological workings of the

brain become more and more widespread, neurolinguistics has become a field in its

own right.
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Psycholinguistics covers the cognitive processes that make it possible to generate a

grammatical and meaningful sentence out of vocabulary and grammatical structures,

as well as the processes that make it possible to understand utterances, words, text,

etc. Developmental psycholinguistics studies children's ability to learn language.

Psycholinguistics is interdisciplinary in nature and is studied by people in a variety of

fields, such as psychology, cognitive science, and linguistics. There are several

subdivisions within psycholinguistics that are based on the components that make up

human language.

2. Theories

Theories about how language works in the human mind attempt to account for, among

other things, how we associate meaning with the sounds (or signs) of language and how

we use syntaxthat is, how we manage to put words in the proper order to produce and

understand the strings of words we call "sentences." The first of these itemsassociating

sound with meaningis the least controversial and is generally held to be an area in which

animal and human communication have at least some things in common (See animal

communication). Syntax, on the other hand, is controversial, and is the focus of the

discussion that follows.

There are essentially two schools of thought as to how we manage to create syntactic

sentences: (1) syntax is an evolutionary product of increased human intelligence over

time and social factors that encouraged the development of spoken language; (2) language

exists because humans possess an innate ability, an access to what has been called a

"universal grammar." This view holds that the human ability for syntax is "hard-wired" in

the brain. This view claims, for example, that complex syntactic features such as

recursion are beyond even the potential abilities of the most intelligent and social non-

humans. (Recursion, for example, includes the use of relative pronouns to refer back to

earlier parts of a sentence"The girl whose car is blocking my view of the tree that I
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planted last year is my friend.") The innate view claims that the ability to use syntax like

that would not exist without an innate concept that contains the underpinnings for the

grammatical rules that produce recursion. Children acquiring a language, thus, have a vast

search space to explore among possible human grammars, settling, logically, on the

language(s) spoken or signed in their own community of speakers. Such syntax is,

according to the second point of view, what defines human language and makes it

different from even the most sophisticated forms of animal communication.

The first view was prevalent until about 1960 and is well represented by the mentalistic

theories of Jean Piaget and the empiricist Rudolf Carnap. As well, the school of

psychology known as behaviorism (see Verbal Behavior (1957) by B.F. Skinner) puts

forth the point of view that language is behavior shaped by conditioned response. The

second point of view (the "innate" one) can fairly be said to have begun with Noam

Chomsky's highly critical review of Skinner's book in 1959 in the pages of the journal

Language. That review started what has been termed "the cognitive revolution" in

psychology.

The field of psycholinguistics since then has been defined by reactions to Chomsky, pro

and con. The pro view still holds that the human ability to use syntax is qualitatively

different from any sort of animal communication. That ability might have resulted from a

favorable mutation (extremely unlikely) or (more likely) from an adaptation of skills

evolved for other purposes. That is, precise syntax might, indeed, serve group needs;

better linguistic expression might produce more cohesion, cooperation, and potential for

survival, BUT precise syntax can only have developed from rudimentaryor nosyntax,

which would have had no survival value and, thus, would not have evolved at all. Thus,

one looks for other skills, the characteristics of which might have later been useful for

syntax. In the terminology of modern evolutionary biology, these skills would be said to

be "pre-adapted" for syntax (see also exaptation). Just what those skills might have been

is the focus of recent researchor, at least, speculation.
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The con view still holds that languageincluding syntaxis an outgrowth of hundreds of

thousands of years of increasing intelligence and tens of thousands of years of human

interaction. From that view, syntax in language gradually increased group cohesion and

potential for survival. Languagesyntax and allis a cultural artifact. This view challenges

the "innate" view as scientifically unfalsifiable; that is to say, it can't be tested; the fact

that a particular, conceivable syntactic structure does not exist in any of the world's finite

repertoire of languages is an interesting observation, but it is not proof of a genetic

constraint on possible forms, nor does it prove that such forms couldn't exist or couldn't

be learned.

3. Understanding Speech Disorders

 Articulation

 Fluency, including rate and rhythm

 Pitch

 Volume

 Quality of voice

4. Understanding Language Disorders

 Expressive language

 Receptive language

 Inner language

5. Speech and Language Assessment

 Form

 Content

 Use
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6. Assessment Approaches

 Standardized assessments

 Examples

 Concerns

 Curriculum-based measurements

 Probes

 Language samples

 Mean length of utterance

7. Observing the Student within the Environment

 Physical environment

 Learning environment

 Expansion

 Modeling

 Social environment

Topic : Mathematics

Topic Objective:

At the end of this topic students will be able understand:

 Assessment Approaches

 Test of Mathematical Abilities2

 Test of Mathematical Abilities2

 Purposes:

 KeyMath-Revised/Normative Update

 Mathematics Instruction

 Multicultural Mathematics
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Definition/Overview:

Mathematics assessment questions can focus on screening, identification of specific

mathematics difficulties, program planning, program monitoring, and program evaluation.

Key Points:

1. Multicultural Mathematics

 Contemporary views of mathematics stress that all children should learn mathematics in order

to function successfully in the world today

 Equitable assessment of mathematical abilities and skills presupposes a variety of approaches

in order to reflect an understanding of students abilities, culture, ethnicity, race, language,

geographic region or origin, gender, disability and economic level.

 Standardized norm-referenced tests of mathematics are effective for screening, determining

eligibility, and conducting program evaluations.

 Mathematics assessment should be linked with instruction.

 Curriculum-based assessment uses direct assessment to determine what students know and

can do.

 Mathematics assessment strategies include error analysis, oral descriptions, written

descriptions, checklists and questionnaires, interviews, conferences, student journals,

performance-based assessment, curriculum-based measurement, portfolios, exhibitions, self-

assessment, and peer assessment.

 The Mende people of Sierra Leone and the Yupik (Innuit, or Eskimo) count by twenties.

They count fingers, and toes are counted symbolically.

 The Chinese, Islamic, and Hebrew calendars are lunar. For the Islamic calendar time is

reckoned from 622 C.E.

 People often base measures of length on body parts. In fact, the foot is still part of our

system. Other cultures use the palm, hand span, and the cubit. (The cubit is an old measure

based on the length of a persons forearm.) The Yupik people use the width of the fingers to

measure the openings for fish traps.
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2 Mathematics Instruction

Mathematics is an organized subject area which has comprehensive learning standards

published by the National Council of Teachers of Mathematics (NCTM). These standards

provide detailed descriptions of what students should be able to do in nine areas:

 Number and Operations

 Algebra

 Geometry

 Measurement

 Data Analysis and Probability

 Problem-solving

 Reasoning and Proof

 Communication

 Connections

 Representation

The vision of NCTM is that all students regardless of their ability, culture, ethnicity, race,

language, geographic region of origin, gender, disability, or economic status will receive

high-quality mathematics instruction and assessment. This vision, coupled with the

importance most schools place on learning standards, means that students with special

needs should be doers of mathematics and special educators must be knowledgeable

about how to assess students mathematical knowledge and skills. The contemporary view

of mathematics instruction is based on certain beliefs. These beliefs stress that all students

need to learn mathematics in order to function successfully in the world today; must

develop skills and confidence that will enable them to be capable problem solvers; should

be able to communicate and reason mathematically; and need to value mathematics as

important and useful. Todays mathematics programs emphasize mathematics problems

that build on students knowledge and prior experiences and actively engage students in

accomplishing mathematics.
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According to the National Council of the Teachers of Mathematics (NCTM), knowing

mathematics means doing mathematics. The doing of mathematics necessarily involves

students in problems and tasks that are mathematically meaningful

 Require students to think rather than to memorize

 Require students to hypothesize and to generalize

 Generate further mathematics questions or problems

 Require that students learn while solving a task

 Allow for more than one acceptable answer

3. KeyMath-Revised/Normative Update

4. Purposes:

 Guide general instructional planning

 Develop remedial instruction

 Assist in global assessment by making comparisons with the results of other instruments

 Use as a pretest and posttest instrument when conducting research and program evaluation

 Assist in assessing the usefulness of mathematics curriculum

 Age/Grade Levels

 Kindergarten through grade 9

 Time to Administer; 35 minutes to 50 minutes

5. Test of Mathematical Abilities2

 Measures

 Attitudes toward mathematics

 Mathematics vocabulary

 Computation
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 General information relating to mathematics

 Mathematical story problems

6. Test of Mathematical Abilities2

 Age/Grade Levels

 Grades 3 through 12

 Time to Administer

 45 minutes to 90 minutes

7. Assessment Approaches

 Probes

 Error analysis

 Oral descriptions

 Written descriptions

 Checklists and Questionnaires

 Interviews

 Conferences

 Student journals and notebooks

 Curriculum-based measurement

 Performance-based assessment

 Portfolios

 Exhibitions

 In Section 4 of this course you will cover these topics:
Cognitive Development

Adaptive Behavior

Behavior In The Classroom

Implementing Program Evaluation
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Topic : Cognitive Development

Topic Objective:

At the end of this topic students will be able understand:

 Intelligence Tests as Samples of Behavior

 BateraR Tests of Cognitive Ability

 The Cognitive Abilities Test, Form 6

 Comprehensive Test of Nonverbal Intelligence (CTONI)

 Differential Ability Scales (DAS)

 Kaufman Adolescent and Adult Intelligence Test (KAIT)

 Stanford-Binet Intelligence Scale: Fifth Edition

 Test of Nonverbal IntelligenceThird Edition (TONI3)

 Wechsler Intelligence Scale for ChildrenFourth Edition

 Woodcock-Johnson III, Tests of Cognitive Ability (WJ III COG)

Definition/Overview:

The nature of intelligence has received a great deal of attention over the years. One view of

intelligence is that it is an arbitrary concept, impossible to define or quantify. Other views are

that intelligence consists of multifaceted, complex, highly organized abilities that are

identifiable and measurable. One common conception is that intelligence is the ability to

apply prior knowledge to new situations. The specific intelligence tests we describe in this

chapter reflect the many views of the construct of intelligence.

Key Points:

1. Intelligence Tests as Samples of Behavior

 Intelligence tests dont sample intelligence, but rather the behaviors that we associate with

intelligence.

 Our understanding of intelligence has developed and changed over the years.
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 Variables that can affect performance on intelligence tests include: students background,

culture, primary language, environment, motivation, health, and emotional state can affect

performance, examiners skills and bias.

 Intelligence tests sample behaviors. Performance on a test helps in the understanding of

students approaches to the demands of the tasks that are presented.

 Scores on test of cognitive ability represent the examinees performance at a given moment in

time.

Although there is still a great deal that we do not know about intelligence, Sternberg (1996)

has described nine truths about intelligence:

 Intelligence is multidimensional. There is still a great deal that we have to learn about the

dimensions of intelligence.

 The social order of our society is in part the creation of tests, which sort and categorize

people according to the abilities they measure.

 Intelligence is teachable to some extent, but extreme changes are unlikely at this time.

 Intelligence tests measure skills that are of considerable importance in school and of

moderate importance in success on the job.

 Intelligence tests can be helpful when measuring abilities, but only under proper use and with

proper interpretation.

 Intelligence test scores have been rising since the 1930s in the United States and in other

countries.

 Intelligence is the result of the influences of heredity and environment.

 We still have much to learn about the relationships between race, intelligence, and

environment.

 While tests of intelligence provide an indication of cognitive skills, they are not measures of

the worth of individuals.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

75
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



2. BateraR Tests of Cognitive Ability

 Parallel Spanish version of the Woodcock-Johnson Psychoeducational BatteryRevised

 Assesses cognitive, academic, and language abilities in Spanish-speaking individuals

 Age/Grade Levels

 2 years through adulthood; grades kindergarten through college

 Time to Administer

 20 minutes to more than two hours

3. The Cognitive Abilities Test, Form 6

 Measures verbal, quantitative and nonverbal abilities

 Age/Grade Levels

 Grades kindergarten through 12

 Time to Administer

 45 minutes to 2 hours

4. Comprehensive Test of Nonverbal Intelligence (CTONI)

 Measures nonverbal abstract/figural problem solving and reasoning in individuals who have

language or motor problems that may make it difficult for them to respond to more traditional

tests.

 Age/Grade Levels

 Ages 6 years through 18 years, 11 months

 Time to Administer

 20 to 45 minutes

5. Differential Ability Scales (DAS)

 Measures cognitive ability and achievement

 Age/Grade Levels
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 2 years, 6 months through 17 years, 11 months

 Time to Administer

 35 to 85 minutes

6. Kaufman Adolescent and Adult Intelligence Test (KAIT)

 Measures general intelligence, crystallized and fluid intellectual abilities.

 Age/Grade Levels

 11 years to over 85 years

 Time to Administer

 65 to 90 minutes

7. Stanford-Binet Intelligence Scale: Fifth Edition

 Assesses general intellectual abilities (g) and cognitive abilities in five broad areas:

 Fluid Reasoning

 Knowledge

 Quantitative Processing

 Visual-Spatial Processing

 Working Memory

 Age/Grade Levels

 2 through 85+ years

 Time to Administer

 one to two hours

8. Test of Nonverbal IntelligenceThird Edition (TONI3)

 Assesses nonverbal measure of abstract/figural problem solving tests.

 Age/Grade Levels

 6 years to 89 years, 11 months
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 Time to administer

 15 to 50 minutes

9. Wechsler Intelligence Scale for ChildrenFourth Edition

 Measures cognitive abilities and problem-solving.

 Age/Grade Levels

 6 years through 16 years, 11 month

 Time to Administer

 60 to 90 minutes

10. Woodcock-Johnson III, Tests of Cognitive Ability (WJ III COG)

 Assesses cognitive abilities, general intellectual ability.

 Age/Grade Levels

 2 years through adulthood

 Time to Administer

 Approximately one hour

Topic : Adaptive Behavior

Topic Objective:

At the end of this topic students will be able understand:

 Adaptive behavior

 Supports

 Maladaptive behaviors

 Informant

 Standardized Instruments

 Examples

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

78
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



Definition/Overview:

This topic focuses on adaptive behavior and the skills that individuals need to function day-

to-day. Assessments of adaptive behavior assess functioning of individuals who have

disabilities such as behavior challenges or mental retardation. Because our views of adaptive

behavior have changed and will continue to change over time, there is considerable

disagreement over how current assessment instruments measure these skills. No one

instrument measures the entire adaptive behavior domain. In fact, adaptive behavior

instruments reflect different views of adaptive behavior and the skills involved.

Key Points:

1. Adaptive behavior

It is the collection of conceptual, social, and practical skills that individuals learn in order

to function in their everyday lives. Adaptive behavior is a type of behavior that is used to

adapt to another type of behavior or situation. This is often characterized by a kind of

behavior that allows an individual to substitute an unconstructive or disruptive behavior

to something more constructive. These behaviors are most often social or personal

behaviors.

For example a constant repetitive action could be re-focused on something that creates or

builds something. In other words the behavior can be adapted to something else. Adaptive

behavior is the collection of:

 conceptual

 social

 practical skillsthat individuals learn in order to function in their every day lives
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2. Supports

Supports are resources and strategies that aim to promote the development, education,

interests, and personal well-being of a person and that enhance individual function.

Resources and strategies that aim to promote the development, education, interests and

personal well-being of a person and that enhance individual function. Services are one

type of support provide by professional and agencies.

3. Maladaptive behaviors

It is the behavior that includes antisocial behaviors, aggression, withdrawal behavior,

delayed social skills, and difficulties with interpersonal relationships. A maladaptive

behavior is a behavior or trait that is not adaptive it is counterproductive to the individual.

Maladaptivity is frequently used as an indicator of abnormality or mental dysfunction,

since its assessment is relatively free from subjectivity. However, many behaviors

considered moral can be apparently maladaptive, such as dissent or abstinence.

4. Informant

It is an individual who knows a student well and who can provide information about that

student.

Know the student well

 Have different perspectives about the student

 Provide information by completing a rating scale, checklist, or interview questions

5. Limitations

Limitations in adaptive behavior and cognitive skills determine whether a student is

identified as having mental retardation. Assessment of adaptive behavior is important for:
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 Identification

 Determining eligibility

 Program planning

 Program monitoring and evaluation

6. Assessment

Assessment of skills and adaptive behavior relates to:

 Age

 Gender

 Race

 Cultural and ethnic norms

 Disability

Topic : Behavior In The Classroom

Topic Objective:

At the end of this topic students will be able understand:

 Task analysis

 Consequences

 Antecedents

 Negative reinforcer

 Positive reinforcer

 Stimulus

 Internalizing behaviors

 Externalizing behaviors

 Behavioral perspective

 Contemporary Perspectives
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Definition/Overview:

This topic views student behaviors as occurring within the context of various environments.

This conceptual framework influences the way we gather assessment information. Assessing

behavior in the classroom involves examining classroom management strategies and other

aspects of the learning environment as well as observing strategies that classroom teachers

employ to help students build skills in working with others. The assessment process also

examines the behavior to determine the function that it serves for the student. By organizing

and interpreting this information, teachers and other team members are able to develop one or

more recommendations.

Key Points:

1. Contemporary Perspectives

1.1 Behavioral perspective

The very first thing a teacher should do in a new class is to establish behavior rules.

They should be reasonable and doable. There is no better time than the first day to

establish these rules.

First, attendance should be taken. Then a seating chart, already filled out, should be

used. On the first day students are waiting to see what happens. The seating chart, is

part of their first day experience. When a seating chart is established later, it disrupts

at least some of the students in their routines, makes some unhappy with the changes,

and signals that the teacher is having difficulty controlling the class.

A seating chart the first day establishes that the teacher is in charge of the physical

environment of the classroom as well as the academic environment. This

understanding is particularly useful when dealing with 'kinesthetic' students who are

often those who first need discipline.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

82
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



To avoid placing students in the class alphabetically, as they may have been since

kindergarten, students can be assigned alphabetically in diagonal row order. That is,

students can be assigned from the bottom left corner of the seating chart to the upper

right corner, diagonally. The assignments can work upward or downward from there.

The purpose is simply not to have the same people sitting next to each other who are

very familiar with each other.

As a result, students with 'early alphabet names,' may be seated in the back of the

class and some whose names usually come later, are placed in the front of the class.

This change may prevent routine behavior learned in earlier years from being easily

reestablished in a new classroom.

Classroom standards begin upon entering the room- not when the bell rings.

The class is responsible to know and follow the standards of behavior set forth

in the student handbook including the policy regarding tardiness to class.

Actions that disrupt the educational process such as belittling others and

speaking out of turn are not acceptable behavior.

Students are to bring notebook, pen, pencil, and paper to class each day.

All class assignments are to be done in ink unless the class is otherwise

instructed. Trim edges from spiral notebooks.

One grade will be deducted for each day an assignment is late.

Assignments are due the morning of an excused absence such as a field trip,

athletic event, etc. when the student leaves from school.

Absences can affect the grades- even if the absence is excused. Make up

missed work promptly.

Students falling behind in their studies may be structured. [Placed in a Study

Hall]

Extra credit work may be given when all other assignments are completed

on time.

Students needing extra help are encouraged to come in promptly and get it.

(One to one writing help is quite effective.)

Save all notes until the end of class. Save all papers at least until the nearest

card marking is completed.
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Bring a paperback book to class to read when you finish the assigned work

before the others.

1.2. Externalizing behaviors

A broad array of behaviors directed outward that include disruptive and antisocial

behaviors. A better understanding of childhood externalizing behavior problems and

the risk factors underlying them are essential to prevent them. The employment of an

integrative biosocial perspective is argued to be important in understanding this

behavior. Externalizing behavior is critically important for nursing professionals who

specialize in child and adolescent psychiatric and mental health nursing. The purpose

of this article is to describe the construct of childhood externalizing behavior

problems in which the concepts of aggression, delinquency, and hyperactivity are

outlined. Following this, the biosocial model of childhood externalizing behavior is

illustrated and identified as the conceptual framework for biosocially based,

childhood externalizing behavior research. Finally, clinical implication is briefly

discussed.

A well-known distinction in the field of child psychology and psychiatry is the

distinction between "externalizing" and "internalizing" disorders. The construct of

externalizing behavior problems refers to a grouping of behavior problems that are

manifested in children's outward behavior and reflect the child negatively acting on

the external environment. In the research literature, these externalizing disorders

consist of disruptive, hyperactive, and aggressive behaviors. In the context of this

paper, three key behavior problems similarly make up this construct: aggression,

delinquency, and hyperactivity. Other terms used to describe externalizing behavior

problems include "conduct problems," "antisocial," and "under controlled"

1.3. Internalizing behaviors

It is the behavior that is inner-directed and includes social withdrawal, anxious or

inhibited behaviors, or somatic problems. internalization is the long-term process of
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consolidating and embedding ones own beliefs, attitudes, and values, when it comes

to moral behavior. The accomplishment of this may involve the deliberate use of

psychoanalytical or behavioral methods.

When changing moral behavior, one is said to be "internalized" when a new set of

beliefs, attitudes, and values, replace or habituates the desired behavior. For example,

such internalization might take place following religious conversion. Internalization is

also often associated with learning (for example learning ideas or skills) and making

use of it from then on. The notion of internalization therefore also finds currency in

applications in education, learning and training and in business and management

thinking.

2. Stimulus

It is the environmental condition, event, teacher, or other individual that can affect

behavior.

3. Positive Reinforcer

It is the stimulus which is presented, contingent upon a response, and increases the future

probability of the response.

4. Negative Reinforcer

It is the removal of a stimulus, contingent upon a response, which increases the future

probability of the response.

5. Antecedents

It is the events that happen before the behavior occurs.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

85
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



6. Consequences

It is the Events that follow the behavior.

7. Task Analysis

It is the division of a skill into small, discrete, sequential steps

Topic : Implementing Program Evaluation

Topic Objective:

At the end of this topic students will be able understand:

 Evaluation

 Standards for Program Evaluations

 Types of Program Evaluations and Data

 Evaluating a Students Program

 Evaluating an Educational Program

 Participating in an Evaluation

Definition/Overview:

Evaluation is a critical aspect of our work with students and their families. This chapter uses

the definition developed by Smith and Glass (1987), which states that evaluation is the

process of establishing a value judgment based on the collection of actual data.

 Program evaluation must be a routine aspect of all educational programs.

 Assessment information should include both quantitative and qualitative types of data.
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Key Points:

1. Evaluation

There are many different ways of evaluating. In fact, evaluation can focus on one of three

different programmatic levels. First, one can examine ways of gathering, on an ongoing

basis, information about the student. This, you will recall, is the monitoring step. Special

educators need to evaluate and document advancement toward the goals developed in the

IEP. As a result of monitoring a students progress, an educator often decides to make

changes in instruction and in the services. Some professionals believe that the process of

monitoring IEPs is largely neglected. This is a disturbing, given the critical need to

carefully review services as they are being provided and the lost opportunity to make

necessary changes during the program year. At another level, a special educator evaluates

the students overall program annually to determine the students progress as a result of the

specialized instruction and other special education and related services. This level is the

evaluation step in the assessment process and is conducted for students with IEPs. Does

the student continue to need special education services? Third, special educators should

evaluate the services that the school or agency offers to ensure the program is effective.

One can gather information from several different sources for this kind of inquiry. A

special educator will want to gather information from parents or other family members.

Are they satisfied with their childs education program? Do they feel that the teachers are

responsive to their questions and concerns? Are they involved in the process of making

educational decisions? Educators can also aggregate information about the progress of

groups of students in order to examine a programs success and benefits. If the program is

funded by public monies, such as IDEA or Title 1, then periodic evaluations are necessary

to demonstrate accountability for funds expended. In addition, teachers can provide

administrators with information regarding work conditions, equipment needs, or training

priorities. Many programs that have a high staff turnover can gain valuable feedback

through regular program evaluation.
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2. Standards for Program Evaluations

 Utility

 Feasibility

 Propriety

 Accuracy (Joint Committee on Standards for Education Evaluation, 1994)

3. Types of Program Evaluations and Data

 Types of program evaluations

 Formative evaluations

 Summative evaluations

 Types of data

 Quantitative

 Qualitative

4. Evaluating a Students Program

 Identify annual goals and evaluation criteria

 Identify short term objectives, if appropriate, and evaluation criteria

 Describe the behavior in observable terms

 State the criteria for successful performance

 Describe the method of evaluating the behavior

 Indicate the time period for review

 Monitor progress

 Is the student making progress toward this objective?

 Is this objective still appropriate?

 Have conditions changed?
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5. Evaluating an Educational Program

Steps to evaluating an educational program:

 Identify the focus

 Develop a needs assessment questionnaire

 Identify the informants

 Collect and analyze information

6. Participating in an Evaluation

IDEA mandates that each state conduct regular evaluations of special education programs

in the public schools:

 State plan for evaluation

 State description of evaluation procedures

 In Section 5 of this course you will cover these topics:
Involving Families

Assessment Of Young Children

Youth In Transition

Topic : Involving Families

Topic Objective:

At the end of this topic students will be able understand:

 Family

 Family-centered philosophy

 Parent Involvement

 Techniques for Listening to and Understanding Parent Perspectives

 Early childhood team
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Definition/Overview:

Educators work closely with family members in identifying student strengths and needs, in

planning the education program, and in assessing progress. Within each family, adult

members may have similar or very different priorities for their children. They may wish to be

involved in their childs program in a variety of ways. Family members are often at different

points in their understanding and acceptance of their childs disability. For example, one

parent wants to assist the team by sharing medical reports and discussing the childs diagnosis;

another parent looks to team members for help and explanations. In working with families,

you will need to identify the extent to which families wish to be involved in their childs

assessment process and in the development of the individualized program as well as the

preferred methods of home and school communication. Working with diverse family groups

involves many skills: listening carefully, understanding and being responsive to various

perspectives, sharing meaningful information, and planning together to develop an

appropriate education program. Each family unit is unique. The uniqueness of families

includes such diverse aspects as culture, disability, economic status, ethnicity, gender,

geographic region of origin, language, and race. Professionals who work with families must

be sensitive to and responsive to all elements of diversity.

This chapter will give you a foundation in these skills.

 Parents have an important role in the assessment process.

 Family priorities change over time.

 Work to develop cultural competence.
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Key Points:

1. Family

Family denotes a group of people affiliated by consanguinity, affinity or co-residence.

Although the concept of consanguinity originally referred to relations by "blood," some

anthropologists have argued that one must understand the notion of "blood"

metaphorically, and that many societies understand 'family' through other concepts rather

than through genetic distance.

It has been argued by many sociologists, anthropologists, philosophers and

psychoanalysts that the primary function of the family is to perpetuate society. Either

socially, with the "social production of children", or biologically, or both. Thus, one's

experience of one's family shifts over time. From the perspective of children, the family is

a family of orientation: the family serves to locate children socially, and plays a major

role in their enculturation and socialization. From the point of view of the parent(s), the

family is a family of procreation the goal of which is to produce and enculturate and

socializes children. However, producing children is not the only function of the family; in

societies with a sexual division of labor, marriage, and the resulting relationship between

two people, is necessary for the formation of an economically productive household.

A conjugal family consists of one or more parents/guardians and their children. The most

common form of this family is regularly referred to as a nuclear family. A consanguineal

family consists of a parent and his or her children, and other people. This kind of family

is common where mothers do not have the resources to rear their children on their own,

and especially where property is inherited. When important property is owned by men,

consanguineal families commonly consist of a husband and wife, their children and other

members of the husband's family. A matrifocal family consists of a mother and her

children. Generally, these children are her biological offspring, although adoption of

children is a practice in nearly every society. This kind of family is common where
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women have the resources to rear their children by themselves, or where men are more

mobile than women.

2. Family-centered philosophy

This approach to working with families emphasizes the importance of enabling family

members to mobilize their own resources in order to promote child and family

functioning.

3. Parent Involvement

 Screening questions and decisions

 Referral and decisions

 Eligibility questions and decisions

 Questions and decisions in planning services

 Questions and decisions in monitoring services

 Questions and decisions in evaluating services

4. Techniques for Listening to and Understanding Parent Perspectives

 Interviews

 Considerations for planning and conducting

 Family stories

 Considerations

 Conferences

 Considerations for planning and conducting

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

92
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



5. Early childhood team

It is a team that consists of the parents, the family service coordinator, and representatives

of various disciplines who assess and implement early intervention services. The team

makes decisions regarding eligibility and services for children birth through age 2 and, in

some states, for children ages 3 to 5.

Topic : Assessment Of Young Children

Topic Objective:

At the end of this topic students will be able understand:

 Developmental domains

 The Purposes Of Assessment

 The Risks Of Assessing Young Children

 The Assessment Of Young Children

 Recognize The Limitations Of Report Cards And Grades.

 Assess Aspects Of Children'S Functioning That Have Real Meaning.

Definition/Overview:

Gathering information about the development of young children before they are enrolled

in school is very different from the assessment of school-age children. Working with

young children and their families can involve locating a mother and her preschool child in

a homeless shelter, receiving a referral form from a community clinic, or working with a

family recently arrived from another country where services for young children and

families are not available. Assessment questions focus on the young childs general

development in one or more areas. These areas, or developmental domains, concern

physical, cognitive, communication, social-emotional, and adaptive development.
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The focus on development differs in significant ways from the focus on academic and

achievement difficulties of school-age children and youth we have been discussing.

 Become familiar with characteristics of good screening and developmental assessments.

 Be sensitive to parent concerns and involvement throughout the assessment process.

 Assessment of young children should not determine if children are ready for school.

Key Points:

1. Developmental Domains

Teacher and administrators in public school programs usually define young children as

students in grades kindergarten through 3; early childhood educators use the term to

identify children between the ages of birth through 5 years or birth through 8 years. Thus,

the definition of the term young children may imply different age ranges, depending on

the professionals frame of reference. Two national organizations of professionals, the

Division of Early Childhood (DEC) of the Council for Exceptional Children (CEC) and

the National Association for the Education of Young Children (NAEYC), define young

children as children ages birth through age 8. We will use this latter definition in our

discussion of young children. Professionals feel that development, which is influenced by

the childs interests, abilities, and opportunities in the natural environment, proceeds at

individual variations during the early years. For example, 4-year-old Arron is interested in

dinosaurs and can identify which are carnivores and which are herbivores. Will, who is

also 4 years old, spends much of his time playing with his dump trucks. He speaks in two-

to three-word phrases. The variations between Arron and Will may be due to genetic or

biological factors such as the childs temperament or to prenatal factors such as

consumption of alcohol or use of tobacco during pregnancy. Moreover, social

expectations and ways of caring for Arron and Will or opportunity or its absence can

influence their development. Most probably, according to many developmental theorists,

two or more factors interact. Today, tests can provide screening early in life for young

children with special needs who can benefit from special services. Medical professionals

identify many newborns with or at risk for a disability before leaving the hospital; visiting
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nurses and early intervention specialists screen infants in their homes; and early

childhood special educators work with toddlers and preschoolers in their homes, child

care centers, or early education programs. Professionals working with young children and

their families represent a variety of disciplines, including audiology, family counseling,

medicine, occupational therapy, physical therapy, psychology, social work, speech and

language pathology, as well as education.

For more than a decade, early childhood educators have been discussing issues of

curriculum and teaching methods in terms of their developmental appropriateness. The

concept of developmental appropriateness can also be extended to issues related to the

assessment of children during the early years.

2. The Purposes of Assessment

Clarifying the main purpose for which young children are assessed can help determine

what kinds of assessments would be most appropriate. Assessment of individual children

might serve one of the following purposes:

 to determine progress on significant developmental achievements;

 to make placement or promotion decisions;

 to diagnose learning and teaching problems;

 to help in instruction and curriculum decisions;

 to serve as a basis for reporting to parents; and

 to assist a child with assessing his or her own progress.

Decisions regarding the purposes of assessment should begin with discussions among all

the stakeholders--parents, educators, and other members of the community--as

appropriate. The group may want to keep in mind that (1) plans, strategies, and

assessment instruments are differentially suited for each of the potential purposes of

assessment; (2) an overall assessment should include the four categories of educational

goals: knowledge, skills, dispositions, and feelings; and (3) assessments made during
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children's informal work and play are most likely to minimize the many potential errors

of various assessment strategies.

3. The Risks of Assessing Young Children

Young children are notoriously poor test-takers: perhaps because they are sometimes

confused by being asked questions that they think the tester must already know the

answers to! There is reason to suggest that the younger the child being evaluated,

assessed, or tested, the more errors are made. If this principle is sound, then the younger

the children, the greater the risk of assigning false labels to them. Another principle may

also be appropriate: the longer children live with a label (a true or false one), the more

difficult it may become to discard it.

All methods of assessment make errors: the errors made by formal tests are different from

those made by informal or anecdotal records and documentation notes; the errors made by

specific checklists of behavioral items are different from those made by holistic

impressionistic assessments. Awareness of the potential errors of each evaluation or

assessment strategy can help minimize errors in interpretation. It is a good idea to strive

for a balance between global or holistic evaluation and detailed specific assessments of

young children.

4. The Assessment of Young Children

As they plan assessments of young children's learning, parents and educators may want

to:
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5. Recognize The Limitations Of Report Cards And Grades.

For several reasons, report cards with letter grades or achievement scores are not

appropriate for children at and below the third grade. First, before third grade, the

differences in developmental timetables and other factors that contribute to performance

are still too unstable, malleable, and varied to achieve reliability. By third grade, however,

children's abilities and aptitudes are likely to have stabilized and can be assessed with at

least minimal reliability. Second, there is little evidence that grades or scores listed on the

report cards of young children contribute positively to those most in need of

improvement. Third, while teachers need to know how well a young child is progressing

on significant skills and knowledge, and to evaluate such progress, little is known about

how parents use such information.

6. Assess Aspects of Childrens Functioning That Have Real Meaning.

The items and behaviors assessed should have demonstrable relationships to significant

human functioning. For example, the childs knowledge of the names of shapes or of the

calendar at age4 or 5 has little or no practical significance or meaning beyond test

performance itself. In addition to assessing young childrens social competence, adults

should include the assessment of individual children's progress in acquiring desirable

dispositions, feelings, skills, and knowledge. Documentation is a strategy for recording

and presenting such assessments.

Topic : Youth In Transition

Topic Objective:

At the end of this topic students will be able understand:

 Transition Assessment

 Self-Determination Skills

 Person-Centered Planning

 Purposes of Transition Assessment

 Transition Assessment
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 Legal Mandate

 Transition

Definition/Overview:

The provision of transition services is critical in preparing students with disabilities for adult

life. Although students with disabilities continue to fall behind their typical peers in post-

school employment, wages, postsecondary education, and residential independence, they are

making gains. The federal government mandates that students with disabilities be provided

with services that will facilitate their transition from school to post-school activities,

including postsecondary education, vocational training, integrated employment (including

supported employment), continuing and adult education, adult services, independent living,

and community participation.

Key Points:

1. Youth in Transition

Cooperation between experts and interagency collaboration are essential to the

assessment process. Professionals who come from a variety of disciplines and incorporate

input from parents, caregivers, and the student should conduct the assessment of

transition needs and preferences. Collaboration is important to the success of a students

transition. A variety of assessment tools is available to conduct transition assessment.

These include standardized instruments, curriculum-based assessment, performance-

based assessment, direct observation, checklists, and informal approaches. Much more

experimentation with various assessment methods, especially in how and when to use

them, is necessary in order to continue to develop approaches that educators can apply

with confidence.
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2. Transition

While transitions occur across an individuals life span, the transition from the school

setting to adult life is one that requires careful assessment and planning. The effects of

this transition have great impact on the individual with a disability. The Division of

Career Development and Transition (DCDT) of the Council for Exceptional Children

have adopted the following definition when referring to youth who are in transition:

Transition refers to a change in status from behaving primarily as a student to assuming,

participating in post secondary education, maintaining a home, becoming appropriately

involved in the community and experiencing satisfactory personal and social

relationships. The process of enhancing transition involves the participation and

coordination of school programs, adult agency services, and natural supports within the

community.

The foundations for transition should be made during the elementary and middle school

years, guided by the broad concept of career development. Transition planning should

begin no later than age 14, and students should be encouraged to the full extent of their

capabilities, to assume a maximum of responsibility for such planning

 Transition refers to a change in status from behaving primarily as a student to participating in

post secondary education, maintaining a home, becoming appropriately involved in the

community, and experiencing satisfactory personal and social relationships.

 The overall intent of transition assessment is to assist students in making a transition from

school to post-school activities, including postsecondary education, vocational training,

integrated employment (including supported employment), continuing and adult education,

adult services, independent living, and community participation.

 Transition assessment includes the evaluation of vocational, career, academic, personal,

social, and living needs.

 Transition assessment is an outcome-oriented process that begins when the child is young and

takes place over a period of time.

 Transition assessment involves person-centered planning and self-determination.

 The process of enhancing transition involves:

 Participation and coordination of school programs
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 Adult agency services

 Natural supports within the community

3. Legal Mandate

A judicial command or precept issued by a court or magitrate, directing the proper officer

to enforce a judgment, sentence or decree. Mandatum or commission, contracts. Some

define a mandate to be a bailment of goods without reward, to be carried from place to

place, or to have some act performed about them. This seems more properly an

enumeration of the various sorts of mandates than a definition of the contract. According

to Mr. Justice Story, it is a bailment of personal property, in regard to which the bailee

engages to do some act without reward. Others define it to be when one undertakes,

without recompense, to do some act for the other in respect to the thing bailed. From the

very term of the definition, three things are necessary to create a mandate. First, that there

should exist something which should be the matter of the contract; secondly, that it

should be done gratuitously; and thirdly, that the parties. should voluntarily intend to

enter into the contract.

There is no particular form or manner of entering into the contract of mandate, prescribed

either by the common law, or by the civil law, in order to give it validity. It may be verbal

or in writing; it may be express or implied it may be in solemn form or in any other

manner The contract may be varied at the pleasure of the parties. It may be absolute or

conditional, general or special, temporary or permanent. The contract of mandate may be

dissolved in various ways: 1. It may be dissolved by the mandatary at any time before he

has entered upon its execution; but in this case, as indeed in all others, where the contract

is dissolved before the act is done which the parties intended, the property bailed is to be

restored to the mandator. It may be dissolved by the death of the mandatory; for, being

founded in personal confidence, it is not presumed to pass to his representatives, unless

there is some special stipulation to that effect. But this principally applies to cases where

the mandate remains wholly unexecuted; for if it be in part executed, there may in some

cases, arise a personal obligation on the part of the representatives to complete it.
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Whenever the trust is of a nature which requires united, advice, confidence and skill of

all, and is deemed a joint personal trust to all, the death of one joint mandatary dissolves

the contract as to all. The death of the mandator, in like manner, puts an end to the

contract. But although an unexecuted mandate ceases with the death of the mandator, yet,

if it be executed in part at that time, it is binding to that extent, and his representatives

must indemnify the mandatory. The contract of mandate may be dissolved by a change in

the state of the parties; as if either party becomes insane, or, being a woman, marries

before the execution of the mandate. It may be dissolved by a revocation of the authority,

either by operation of law, or by the act of the mandator. It ceases by operation of law

when the power of the mandator ceases over the subject-matter; as, if he be a guardian, it

ceases, as to his ward's property, by the termination of the guardianship. So, if the

mandator sells the property, it ceases upon the sale, if it be made known to the mandatory.

By the civil law the contract of mandate ceases by the revocation of the authority. At

common law, the party giving an authority is generally entitled to revoke it. But, if it be

given as a part of a security, as if a letter of attorney be given to collect a debt, as a

security for money advanced, it is irrevocable by the party, although revoked by death.

Mandates were the instructions which the emperor addressed to public functionaries,

which were to serve as rules for their conduct. 2. These mandates resembled those of the

pro-consuls, the mandata jurisdictio, and were ordinarily binding on the legates or

lieutenants of the emperor of the imperial provinces, and, there they had the authority of

the principal edicts.

 The Individuals with Disabilities Education Improvement Act (IDEA) is the federal

legislation that mandates transition services.

 The focus is on assisting the individual with a disability to make a smooth transfer from the

school to independent adult life.

 Transition activities involve:

 Instruction

 Community experiences

 Development of employment and other post-school adult living objectives

 If appropriate, acquisition of daily living skills and functional vocational evaluation
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4. Transition Assessment

 Beginning at age 16 (or sooner if determined by the Pupil Evaluation Team) and updated

annually, the IEP team must develop a statement of transition services needs of the student

that focuses on the students courses of study.

 At age 16, the IEP team must discuss and document transition services at every IEP meeting

until the student leaves school.

 Transition assessment includes the evaluation of vocational, career, academic, personal,

social, and living needs.

5. Purposes of Transition Assessment

 Identify the persons level of career development.

 Determine the individuals strengths, abilities, interests, and preferences regarding

postsecondary education, employment, independent living, community involvement, and

personal and social goals.

 Identify the individuals interests and skills.

 Identify the accommodations, modifications, supports, and services that the individual will

need in order to be a responsible and contributing community member.

6. Person-Centered Planning

 Person-centered planning means that the student with the disability engages in an active

meaningful way with parents, educators, community members, and others during the

assessment, planning, and service delivery processes.

 Person-centered planning is focused on self-determination and on the students hopes, dreams,

and desires.

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

102
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



7. Self-Determination Skills

 Self-determination means that the individuals hopes, dreams, and desires influence the types

of assessments that the transition team implements.

 Student self-determination is at the center of transition planning.

 Individual with the disability is an active participant to the maximum extent possible.

8. Transition Assessment

 Reading-Free Vocational Interest Inventory-2

 Responsibility and Independence Scale for Adolescents

 Work samples

 Curriculum-based vocational assessment

 Performance-based assessment
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