
LANGUAGE & LITERACY

“Language ”.

In Section 1 of this course you will cover these topics:
A Practical Introduction To Early Literacy

Assessment Devices In Early Literacy Programs
Topic : A Practical Introduction To Early Literacy

Topic Objective:

At the end of this topic student would be able to:

 Understand the concept of early childhood education.

Definition/Overview:

Early Childhood Education: This regards education in the early stages of childhood.

Infants and toddlers experience life more holistically than any other age group. Social,

emotional, cognitive, linguistic, and physical lessons are not learned separately by very

young children. Adults who are most helpful to young children interact in ways that

understand that the child is learning from the whole experience, not just that part of the

experience to which the adult gives attention. Early childhood education often focuses on

children learning through play.

Although early childhood education does not have to occur in absence of the parent or

primary caregiver, this term is often used to describe preschool or child care programs.

Researchers in the field and early childhood educators both view the parents as an integral

part of the early childhood education process. Early childhood education takes many forms

depending on the theoretical and educational beliefs of the educator or parent.

Other terms that is often used interchangeably with "early childhood education" is early

childhood learning," "early care," and "early education." Much of the first two years of life

are spent in the creation of a child's first "sense of self" or the building of a first identity. This

is a crucial part of children's makeup--how they first see themselves, how they think they

should function, how they expect others to function in relation to them. For this reason, early

care must ensure that in addition to employing carefully selected and trained caretakers,
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program policy must emphasize links with family, home culture, and home language. Care

should support children's families rather than be a substitute for them. Child Development:

There are different developmental domains of children which all relate to each other:

 Motor Control - Concerning children's ability to use and control their muscles.

 Perception and Sensory Development - How children function using the senses and their

ability to process the information gained.

 Communication and Language Development - Using visual and sound stimuli, especially

in the acquisition of language, as well as in the exchange of thoughts and feelings.

 Cognitive Development - Concerning how children think and react.

Key Points:

1. Four Stages of Cognitive Development

According to Piaget, there are four stages of cognitive development:

 Sensorimotor Stage. This stage occurs between the ages of birth and two years of age.

Sensorimotor (infancy): During this stage, which includes six distinct sub-stages, intelligence

is demonstrated through motor activity with limited use of symbols, including language; the

infants knowledge of the world is primarily based on physical interactions and experiences.

 Preoperational Stage. The second stage occurs between the ages of two to seven years of

age .During this stage, intelligence is increasingly demonstrated through the use of symbols;

memory and imagination are developed as language use matures; thinking is non-logical,

nonreversible, and egocentric.

 Concrete Operations Stage. Occurring between ages 7 and about 12 years. During this

stagecharacterized by conservation of number, length, liquid, mass, weight, area,

volumeintelligence is increasingly demonstrated through logical and systematic manipulation

of symbols relating to concrete objects; thinking is operational, reversible, and less

egocentric.

 Formal Operations Stage. The final stage of cognitive development (from age 12 and

beyond)During this final stage, intelligence is demonstrated through the logical use of

symbols related to abstract concepts; thinking is abstract, hypothetical, and early on, quite

egocentric; it is commonly held that the majority of people never complete this stage.
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 Emotional Development - Concerning children's increasing awareness and control of their

feelings and how they react to these feelings in a given situation.

Social Development - Concerning the children's identity, their relationships with others,

and understanding their place within a social environment.

Recent studies on infant brain development show most of a person's neurons are formed from

ages 0-8. If a young child doesn't receive sufficient nurturing, nutrition, parental/caregiver

interaction, and stimulus during this crucial period, the child may be left with a

developmental deficit that hampers his or her success in preschool, kindergarten, and beyond.

Worst-case scenarios such as those found in Russian and Romanian orphanages demonstrate

how the lack of proper social interaction and development of attachment affect the

developing child. Children must receive attention and affection from their caregivers to

develop in a healthy manner.

Developmental psychologists Jean Piaget have widely influenced educational theories.

Sociocultural theorists such as Lev Vygotsky have also had a large influence on education.

Major benchmarks realized by Vygotsky were inner speech, the importance of speech in

learning and the zone of proximal development.

Behaviorist ideas dominate direct instruction methods (like DISTAR). Constructivist ideas

dominate curricula like High/Scope and The Creative Curriculum, while maturational theory

is the basis for Montessori. A mix of maturationist and constructionist ideas supply the base

theory for the Reggio Emilia approach.

The curriculum in a Head Start program is designed to meet the needs of each child. One goal

is to build self-esteem that is seen as necessary to future success in school. Staff encourages

self-confidence, curiosity, and self-discipline. A variety of learning experiences are designed

to meet the children's needs in the various areas of development. Staff should work as a team

to implement the new government issued curriculum and teach children, based on their

interest and in a fun way.

Parent involvement should be the heart of the program. Preschool children must be provided

with early literacy, awareness and intervention in order to perform better during the later

years. This will lead the students to success once they enter schools, and put them on the right
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track by being well prepared with the right and appropriate equipment. There are theories

though, that involve the importance of early interaction with children. A child will try time

and time again to get the attention of their parent. The more that the parent ignores the child,

the more that child will pull themselves away completely. A child that pulls away so much

may have less of a drive in later aspects of life. These aspects can vary from social interaction

to education, depending on the child and the situation. In short, though it is important to start

educating children at an early age, it is also important to have a strong parent role in their life

to add to their levels of support and confidence. The more that a child is played with and

shown affection; the better they will feel about themselves.

Topic : Assessment Devices In Early Literacy Programs

Topic Objective:

At the end of this topic student would be able to:

 Understand the philosophy of early childhood education.

 Understand the concepts related to early childhood education.

Definition/Overview:

Philosophy of Early Childhood Education: The philosophy of early childhood education is

largely child-centered education. Therefore, there is a focus on the importance of play. Play

provides children with the opportunity to actively explore, manipulate, and interact with their

environment.

It encourages children to investigate, create, discover and motivate them to take risks and add

to their understanding of the world. It challenges children to achieve new levels of

understanding of events, people and the environment by interacting with concrete materials.

Hands-on activities create authentic experiences in which children begin to feel a sense of

mastery over their world and a sense of belonging and understanding of what is going on in

their environment. This philosophy follows with Piaget's ideals that children should actively

participate in their world and various environments so as to ensure they are not 'passive'

learners but 'little scientists' who are actively engaged.
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Play is a very important and special part of childhood. It allows a child to experiment with the

world around him and the emotional world inside him. To many it might seem like mere

child's play but there is a lot of work going on behind the scene like skill building, problem

solving, overcoming physical and mental challenges etc. Playing with products made

especially for the preschool children helps a child in building self confidence, encourages

independent learning and clears his concepts. For the development of their fine and large or

gross motor movements, for the growth of the child's eye-hand coordination, it is extremely

important for him to 'play' with the natural things around him. Sand/mud/clay and water play

a very important part here.

Giving the child time and playing with him make him a confident human being. We as adults

can enter his world of imagination and fantasy and let him control us. This generally helps in

building his self confidence and he feels safe and secure with us. We tend to build his self

esteem and morale when we give him time and attention. When a child realizes that the

things of his interest are important to us and that we appreciate his method of play and fun, he

tends to get confident of himself. It also allows children to explore new friendships with those

they interact with.

Key Points:

1. Early Childhood Education

In the last few years, technology has become increasingly common in Early Childhood

Education classroom. They are using technology in the form of video, digital photography

and computers. Computer use has raised the most controversy as to whether it is beneficial to

students or hindering their learning and development.

One concern with computers is the already increasing amount of time children are spending

in sedentary activities. The number of hours the average child spends in low activity is rising.

Studies have linked this inactivity to the increasing percentage of obese children. Although in

these studies the primary cause of sedentary children is television and not computers.

Researchers and doctor recommend a limited amount of time using the computer or watching

TV and to encourage more active play.
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At the ages of three to five there is a lot of cognitive and social emotional growth that is done

through play, more specifically imaginary play. The concern was that children spending too

much time playing games on a computer would not develop the cognitive skills they need to

solve their own problems, to practice cooperation and self-regulation. The use of computers

cannot replace the benefits children reap from child-lead imaginative play but research has

found that working on computers provides opportunity to develop problem solving skills and

those children are more likely to look to a classmate for assistance, rather than an adult.

Computer uses has shown development in learning to take turns. Research has also shown

that children prefer to work cooperatively with one or two partners rather than alone.

As for cognitive development, young children who use a computer regularly but for a limited

amount of time have shown higher verbal scores,and perceptual performance than that of

young children who are not exposed to computers. Those who used computers scored higher

for school readiness when tested using general cognitive scales. Of course on the other end of

the spectrum children who spent more than the recommended amount of time playing

computer games scored low for school readiness in the social emotional domain.

Even young children who are receiving the appropriate amount of computer time will only

benefit if they are using a quality program. There has been a significant increase in the

number of computer games geared toward Early Childhood Education. In a study done on

families who owned computers 70% purchased computer software for their children. Because

of the stage of development the children are at a quality computer game should encourage

collaborative play, creativity and learning.

In Section 2 of this course you will cover these topics:
Listening And Oral Language Skills

Letter-Name And Sight-Word Knowledge

Topic : Listening And Oral Language Skills

Topic Objective:

At the end of this topic student would be able to:

 Understand the concepts of linguistics

 Understand the genetic classification
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 Understand the typological classification

 Understand the concepts of areal classification

Definition/Overview:

Linguistics: Linguists have an incomplete understanding of all aspects of the rules

underlying natural languages, and these rules are therefore objects of study. The

understanding of natural languages reveals much about not only how language works (in

terms of syntax, semantics, phonetics, phonology, etc), but also about how the human mind

and the human brain process language. In linguistic terms, 'natural language' only applies to a

language that has evolved naturally, and the study of natural language primarily involves

native (first language) speakers.

The theory of universal grammar proposes that all natural languages have certain underlying

rules which constrain the structure of the specific grammar for any given language. While

grammarians, writers of dictionaries, and language policy-makers all have a certain influence

on the evolution of language, their ability to influence what people think they 'ought' to say is

distinct from what people actually say. Natural language applies to the latter, and is thus a

'descriptive' rather than a 'prescriptive' term. Thus non-standard language varieties (such as

African American Vernacular English) are considered to be natural while standard language

varieties (such as Standard American English) which are more 'prescripted' can be considered

to be at least somewhat artificial or constructed.

The classification of natural languages can be performed on the basis of different underlying

principles (different closeness notions, respecting different properties and relations between

languages); important directions of present classifications are:

 Paying attention to the historical evolution of languages results in a genetic classification of

languageswhich is based on genetic relatedness of languages.

 Paying attention to the internal structure of languages (grammar) results in a typological

classification of languageswhich is based on similarity of one or more components of the

language's grammar across languages.
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 Respecting geographical closeness and contacts between language-speaking communitys

results in areal groupings of languages.

The different classifications do not match each other and are not expected to, but the

correlation between them is an important point for many linguistic research works. The task

of genetic classification belongs to the field of historical-comparative linguistics, of

typologicalto linguistic typology.

Key Points:

1. Genetic Classification

The world's languages have been grouped into families of languages that are believed to have

common ancestors. Some of the major families are the Indo-European languages, the Afro-

Asiatic languages, the Austronesian languages, and the Sino-Tibetan languages. The shared

features of languages from one family can be due to shared ancestry. (Compare with

homology in biology.)

2. Typological Classification

In example of a typological classification is the classification of languages on the basis of the

basic order of the verb, the subject and the object in a sentence into several types: SVO, SOV,

VSO, and so on, languages. (English, for instance, belongs to the SVO language type.)

The shared features of languages of one type (= from one typological class) may have arisen

completely independently. (Compare with analogy in biology.) Their co-occurrence might be

due to the universal laws governing the structure of natural languageslanguage universals.

3. Areal Classification

The above-mentioned language groupings can serve as some linguistically significant

examples of areal linguistic units, or sprachbunds: Balkan linguistic union, or the bigger

group of European languages; Caucasian languages; East Asian languages. Although the

members of each group are not closely genetically related, there is a reason for them to share

similar features, namely: their speakers have been in contact for a long time within a common
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community and the languages converged in the course of the history. These are called "areal

features".

Controlled natural languages are subsets of natural languages whose grammars and

dictionaries have been restricted in order to reduce or eliminate both ambiguity and

complexity. The purpose behind the development and implementation of a controlled natural

language typically is to aid non-native speakers of a natural language in understanding it, or

to ease computer processing of a natural language. An example of a widely used controlled

natural language is Simplified English, which was originally developed for aerospace

industry maintenance manuals.

Constructed international auxiliary languages such as Esperanto and Interlingua that have

native speakers are by some also considered natural languages. However, constructed

languages, while they are clearly languages, are not generally considered natural languages.

The problem is that other languages have been used to communicate and evolve in a natural

way, while Esperanto has been selectively designed by L.L. Zamenhof from natural

languages, not grown from the natural fluctuations in vocabulary and syntax. Nor has

Esperanto been naturally "standardized" by children's natural tendency to correct for illogical

grammar structures in their parents' language, which can be seen in the development of

pidgin languages into creole languages (as explained by Steven Pinker in The Language

Instinct). The possible exceptions to this are true native speakers of such languages.

More substantive basis for this designation is that the vocabulary, grammar, and orthography

of Interlingua are natural; they have been standardized and presented by a linguistic research

body, but they predated it and are not themselves considered a product of human invention.

Most experts, however, consider Interlingua to be naturalistic rather than natural. Latino Sine

Flexione, a second naturalistic auxiliary language, is also naturalistic in content but is no

longer widely spoken.

Topic : Letter-Name And Sight-Word Knowledge

Topic Objective:

At the end of this topic student would be able to:

 Understand the concept of sight words
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 Understand competent readers

Definition/Overview:

Sight Words: A sight word is any word that is known by a reader automatically. Sight words

are pronounced without decoding the word's spelling. A common first sight word is a child's

given name. Beginning readers are at an advantage when they learn to read sight words that

occur frequently in print such as those included on the Dolch and Fry word lists. It is possible

to read a word on sight but not know the meaning of the word. For example, a child might be

able to read on sight "there, their and they're" but not understand the differences in meaning.

When children very first learn that symbols can be used to represent ideas or spoken words,

they begin with the assumption that the whole symbol represents the whole word. Because it

is so difficult to memorize a complete, complex shape like a word, children adopt strategies

of seeking out salient features from a word, and using those features to identify the word.

This is why children can recognize the word "McDonalds" when the M is represented by the

golden arches, but fail to recognize it when it is printed for them, and this is why children

often mistake words like LOOK for BOOK or WAG for DOG.

Children almost instinctively attempt to memorize words as wholes when they can, and they

seek out distinctive features of words. Children memorize a word that is highly dependent

upon context, and because most words share many visual features with many other words,

children who attempt to memorize words as wholes tend to confuse words. Moreover, there is

a limit as to how many words children can memorize -- while most competent readers have a

reading vocabulary of around 50,000 words, children who memorize words as wholes are

only capable of learning a maximum of about 5,000 words in isolation.

Key Points:

1. Competent Reader

In order to become competent readers with reading vocabularies in the 50,000 to 75,000

range, children need to learn to decode words rather than simply memorizing them. Decoding

words is much more generative and flexible and requires much less attention and memory.

Children who can decode words are able to break down new, unfamiliar words, and arrive at
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a phonological code that they can communicate with others (i.e. a child can sound out an

unfamiliar word, and, if necessary, ask others what that word means).

One important goal then in teaching children to read is to encourage them to abandon their

natural tendency to memorize words as wholes, or to memorize salient features of words, and

instead to learn to break words apart, examine the letters and chunks within the words, and

decode them. How, then, are we to explain the time and effort spent teaching children to

memorize words? An often stated goal of many reading teachers, reading programs, and even

state standards documents, is that the teacher will enhance the childs repertoire of "sight

words." The concept of sight words has foundations in the "Look-Say" approach to reading

instruction -- the idea was to teach children to simply memorize the most common words in

written English on the assumption that memorizing the most common words in the language

would give the child a leg up when attempting to read connected text.

A childs natural tendency to memorize the whole word, or to memorize some salient feature

of the word, was encouraged by teachers, and to facilitate the memorization of the words,

children were presented with text that was composed almost entirely of words from the

popular sight word lists. Children were able to read those texts, but usually had difficulty

reading more authentic text which was not primarily composed of sight words. The term

"sight word" is still with us, and the sight word lists that were created before World War II,

such as the Dolch list, are still very popularly used. However, some people have reinterpreted

the definition of a sight word. Whereas a sight word once universally referred to a word

which the child had memorized as a whole (without learning to decode it), now some have

redefined the term to mean something different. Some use the term "sight word" to refer to

words which do not adhere well to the principles taught in phonics lessons (e.g. WAS, THE,

ONE, OF, SHOE, SAID), and which must, it is therefore claimed, be memorized.

These words have traditionally been called "irregular" words, or "exception" words, but some

are also applying the term "sight word" to words in this category. Some use the term "sight

word" to refer to words which have been encountered so frequently that a reader no longer

needs to laboriously sound them out.The first time a child reads the word YELLOW, the

child may struggle and have some difficulty. Gradually, the child becomes more and more

familiar with the word, and eventually, the child is able to read the word without hesitation or

conscious thought. At the end of this evolution, according to this perspective, the word
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becomes one of that childs "sight words." Neither of these applications of the term seems

appropriate.

Words that can not be directly sounded-out already have a designation, they are called

exception words or irregular words, and even these exception words are not memorized as

wholes -- most of the letters in exception words are "regular" and children still benefit from

processing these words at the letter level, chunking the words when necessary, and applying

knowledge of letter-sound relationships. Likewise, the notion that sight words are words

which are processed so automatically that no conscious thought is required also seems

specious. By this definition, pseudowords like BIP and FANK are sight words for most

skilled readers because, even though they have never encountered those words before, skilled

readers able to process them automatically without concerted effort.

The term "sight word" has a clear definition, and adopting that term for other concepts only

serves to confuse the issues. If a child has learned to recognize a word without learning to

decode the word, then that word is a "sight word" for that child. When a teacher encourages a

child to memorize more words by sight, that teacher is delaying the inevitable -- eventually,

in order to become a good reader, that child must begin processing words at the letter level.

There is no clear empirical evidence that teaching very young children to memorize a few

basic and common words is harmful -- for very young children, this approach may actually

help to build a foundation and familiarity with text. However, it seems clear that teaching

children in the first and second grades to memorize words only detracts from one of the

primary goals of reading instruction -- as early as possible, children need to learn to attend to

the letters within the words, and to decode the words, and children need to become so

proficient at this skill that words are decoded rapidly and effortlessly.

In Section 3 of this course you will cover these topics:
Improving Ability In Word Structure And Context

Topic : Improving Ability In Word Structure And Context

Topic Objective:

At the end of this topic student would be able to:

 Understand the concept of Word-Based Morphology
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 Understand Lexeme-Based Morphology

 Morpheme-Based Morphology

 Lexeme

 Morphology

Definition/Overview:

Morphology: Morphology is the field of linguistics that studies the internal structure of

words. (Words as units in the lexicon are the subject matter of lexicology.) While words are

generally accepted as being (with clitics) the smallest units of syntax, it is clear that in most

(if not all) languages, words can be related to other words by rules. For example, English

speakers recognize that the words dog, dogs, and dog-catcher are closely related. English

speakers recognize these relations from their tacit knowledge of the rules of word-formation

in English. They intuit that dog is to dogs as cat is to cats; similarly, dog is to dog-catcher as

dish is to dishwasher. The rules understood by the speaker reflect specific patterns (or

regularities) in the way words are formed from smaller units and how those smaller units

interact in speech. In this way, morphology is the branch of linguistics that studies patterns of

word-formation within and across languages, and attempts to formulate rules that model the

knowledge of the speakers of those languages.

The distinction between these two senses of "word" is arguably the most important one in

morphology. The first sense of "word," the one in which dog and dogs are "the same word,"

is called lexeme. The second sense is called word-form. We thus say that dog and dogs are

different forms of the same lexeme. Dog and dog-catcher, on the other hand, are different

lexemes; for example, they refer to two different kinds of entities. The form of a word that is

chosen conventionally to represent the canonical form of a word is called a lemma, or citation

form.

Here are examples from other languages of the failure of a single phonological word to

coincide with a single morphological word-form. In Latin, one way to express the concept of

'NOUN-PHRASE1 and NOUN-PHRASE2' (as in "apples and oranges") is to suffix '-que' to

the second noun phrase: "apples oranges-and", as it were. An extreme level of this theoretical

quandary posed by some phonological words is provided by the Kwak'wala language. In
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Kwak'wala, as in a great many other languages, meaning relations between nouns, including

possession and "semantic case", are formulated by affixes instead of by independent "words".

The three word English phrase, "with his club", where 'with' identifies its dependent noun

phrase as an instrument and 'his' denotes a possession relation, would consist of two words or

even just one word in many languages. But affixation for semantic relations in

Kwak'waladiffers dramatically (from the viewpoint of those whose language is not

Kwak'wala) from such affixation in other languages for this reason: the affixes

phonologically attach not to the lexeme they pertain to semantically, but to the preceding

lexeme.

Key Points:

1. Lexeme

Given the notion of a lexeme, it is possible to distinguish two kinds of morphological rules.

Some morphological rules relate different forms of the same lexeme; while other rules relate

two different lexemes. Rules of the first kind are called inflectional rules, while those of the

second kind are called word-formation. The English plural, as illustrated by dog and dogs, is

an inflectional rule; compounds like dog-catcher or dishwasher provide an example of a

word-formation rule. Informally, word-formation rules form "new words" (that is, new

lexemes), while inflection rules yield variant forms of the "same" word (lexeme).There is a

further distinction between two kinds of word-formation: derivation and compounding.

Compounding is a process of word-formation that involves combining complete word-forms

into a single compound form; dog-catcher is therefore a compound, because both dog and

catcher are complete word-forms in their own right before the compounding process has been

applied, and are subsequently treated as one form. Derivation involves affixing bound (non-

independent) forms to existing lexemes, whereby the addition of the affix derives a new

lexeme. One example of derivation is clear in this case: the word independent is derived from

the word dependent by prefixing it with the derivational prefix in-, while dependent itself is

derived from the verb depend. The distinction between inflection and word-formation is not

at all clear-cut. There are many examples where linguists fail to agree whether a given rule is

inflection or word-formation.
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The familiar examples of paradigms are the conjugations of verbs, and the declensions of

nouns. Accordingly, the word-forms of a lexeme may be arranged conveniently into tables,

by classifying them according to shared inflectional categories such as tense, aspect, mood,

number, gender or case. For example, the personal pronouns in English can be organized into

tables, using the categories of person (1st, 2nd, 3rd), number (singular vs. plural), gender

(masculine, feminine, neuter), and case (subjective, objective, and possessive).

The inflectional categories used to group word-forms into paradigms cannot be chosen

arbitrarily; they must be categories that are relevant to stating the syntactic rules of the

language. For example, person and number are categories that can be used to define

paradigms in English, because English has grammatical agreement rules that require the verb

in a sentence to appear in an inflectional form that matches the person and number of the

subject. In other words, the syntactic rules of English care about the difference between dog

and dogs, because the choice between these two forms determines which form of the verb is

to be used. In contrast, however, no syntactic rule of English cares about the difference

between dog and dog-catcher, or dependent and independent. The first two are just nouns,

and the second two just adjectives, and they generally behave like any other noun or adjective

behaves.

An important difference between inflection and word-formation is that inflected word-forms

of lexemes are organized into paradigms, which are defined by the requirements of syntactic

rules, whereas the rules of word-formation are not restricted by any corresponding

requirements of syntax. Inflection is therefore said to be relevant to syntax, and word-

formation is not. The part of morphology that covers the relationship between syntax and

morphology is called morpho-syntax, and it concerns itself with inflection and paradigms, but

not with word-formation or compounding. In the exposition above, morphological rules are

described as analogies between word-forms: dog is to dogs as cat is to cats, and as dish is to

dishes. In this case, the analogy applies both to the form of the words and to their meaning: in

each pair, the first word means "one of X", while the second "two or more of X and the

difference is always the plural form -s affixed to the second word, signaling the key

distinction between singular and plural entities.

One of the largest sources of complexity in morphology is that this one-to-one

correspondence between meaning and form scarcely applies to every case in the language. In

English, we have word form pairs like ox/oxen, goose/geese, and sheep/sheep, where the
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difference between the singular and the plural is signaled in a way that departs from the

regular pattern, or is not signaled at all. Even cases considered "regular", with the final -s, are

not so simple; the -s in dogs is not pronounced the same way as the -s in cats, and in a plural

like dishes; an "extra" vowel appears before the -s. These cases, where the same distinction is

affected by alternative forms of a "word", are called allomorphy.

Phonological rules constrain which sounds can appear next to each other in a language, and

morphological rules, when applied blindly, would often violate phonological rules, by

resulting in sound sequences that are prohibited in the language in question. For example, to

form the plural of dish by simply appending an -s to the end of the word would result in the

form, which is not permitted by the phonotactics of English. In order to "rescue" the word, a

vowel sound is inserted between the root and the plural marker, and results. Similar rules

apply to the pronunciation of the -s in dogs and cats: it depends on the quality (voiced vs.

unvoiced) of the final preceding phoneme.

There are three principal approaches to morphology, which each try to capture the

distinctions above in different ways. These are,Morpheme-based morphology, which makes

use of an Item-and-Arrangement approach.

Lexeme-based morphology, which normally makes use of an Item-and-Process approach.

Word-based morphology, which normally makes use of a Word-and-Paradigm approach.

Note that while the associations indicated between the concepts in each item in that list is

very strong, it is not absolute.

2. Morpheme-Based Morphology

In morpheme-based morphology, word-forms are analyzed as arrangements of morphemes. A

morpheme is defined as the minimal meaningful unit of a language. In a word like

independently, we say that the morphemes are in-, depend, -ent, and ly; depend is the root

and the other morphemes are, in this case, derivational affixes. In a word like dogs, we say

that dog is the root, and that -s is an inflectional morpheme. This way of analyzing word-

forms as if they were made of morphemes put after each other like beads on a string, is called

Item-and-Arrangement.
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The morpheme-based approach is the first one that beginners to morphology usually think of,

and which laymen tend to find the most obvious. This is so to such an extent that very often

beginners think that morphemes are an inevitable, fundamental notion of morphology, and

many five-minute explanations of morphology are, in fact, five-minute explanations of

morpheme-based morphology. This is, however, not so. The fundamental idea of morphology

is that the words of a language are related to each other by different kinds of rules. Analyzing

words as sequences of morphemes is a way of describing these relations, but is not the only

way. In actual academic linguistics, morpheme-based morphology certainly has many

adherents, but is by no means the dominant approach.

3. Lexeme-Based Morphology

Lexeme-based morphology is (usually) an Item-and-Process approach. Instead of analyzing a

word-form as a set of morphemes arranged in sequence, a word-form is said to be the result

of applying rules that alter a word-form or stem in order to produce a new one. An

inflectional rule takes a stem, changes it as is required by the rule, and outputs a word-form; a

derivational rule takes a stem, changes it as per its own requirements, and outputs a derived

stem; a compounding rule takes word-forms, and similarly outputs a compound stem.

4. Word-Based Morphology

Word-based morphology is a (usually) Word-and-paradigm approach. This theory takes

paradigms as a central notion. Instead of stating rules to combine morphemes into word-

forms, or to generate word-forms from stems, word-based morphology states generalizations

that hold between the forms of inflectional paradigms. The major point behind this approach

is that many such generalizations are hard to state with either of the other approaches. The

examples are usually drawn from fusional languages, where a given "piece" of a word, which

a morpheme-based theory would call an inflectional morpheme, corresponds to a

combination of grammatical categories, for example, "third person plural."

Morpheme-based theories usually have no problems with this situation, since one just says

that a given morpheme has two categories. Item-and-Process theories, on the other hand,

often break down in cases like these, because they all too often assume that there will be two

separate rules here, one for third person, and the other for plural, but the distinction between

them turns out to be artificial. Word-and-Paradigm approaches treat these as whole words
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that are related to each other by analogical rules. Words can be categorized based on the

pattern they fit into.

This applies both to existing words and to new ones. Application of a pattern different than

the one that has been used historically can give rise to a new word, such as older replacing

elder (where older follows the normal pattern of adjectival superlatives) and cows replacing

kine (where cows fits the regular pattern of plural formation). While a Word-and-Paradigm

approach can explain this easily, other approaches have difficulty with phenomena such as

this.

In Section 4 of this course you will cover these topics:
Improving Competency In Phonics

Topic : Improving Competency In Phonics

Topic Objective:

At the end of this topic student would be able to:

 Understand the concepts of embedded phonics

 Understand the concepts of analogy phonics

 Understand the concepts of analytical phonics

 Understand the concepts of consonant phonics patterns

Definition/Overview:

Phonics: Phonics refers to an instructional method for teaching children to read English.

Phonics involves teaching children to connect sounds with letters or groups of letters (e.g.,

that the sound /k/ can be represented by c, k, or ck spellings) and teaching them to blend the

sounds of letters together to produce approximate pronunciations of unknown words.

From a linguistics perspective, English spelling is based on the alphabetic principle. In an

alphabetic writing system, letters are used to represent speech sounds, or phonemes. For

example, the word pat is spelled with three letters, p, a, and t, each representing a phoneme,

respectively, /p/, //, and /t/.The spelling systems for some alphabetic languages, such as

Spanish, are relatively simple because there is nearly a one-to-one correspondence between

sounds and the letter patterns that represent them. English spelling is more complex, because
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in many cases the same sound can be spelled differently and the same spelling can represent

different sounds. However, the spelling patterns usually follow certain conventions.

The result is that English spelling patterns vary considerably in the degree to which they

follow the stated pattern. For example, the letters ee almost always represent /i/, but the sound

can also be represented by the letter y. Similarly, the letter cluster oughtrepresents /f/ as in

enough, /o/ as in though, /u/ as in through, /f/ as in cough, and /a/ as in bough. Although the

patterns are inconsistent, when English spelling rules take into account syllable structure,

phonetics, and accents, there are dozens of rules that are 75% or more reliable.

Short vowels are the five single letter vowels, a, e, i, o, and u when they produce the sounds //

as in cat, // as in bet, // as in sit, // as in hot, and // as in cup. The term "short vowel" does not

really mean that these vowels are pronounced for a particularly short period of time, but they

are not diphthongs like the long vowels.

Long vowels are synonymous with the names of the single letter vowels, such as /e/ in baby,

/i/ in meter, /a/ in tiny, /o/ in broken, and /ju/ in humor. The way that educators use the term

"long vowels" differs from the way in which linguists use this term. In classrooms, long

vowels sounds are taught as being "the same as the names of the letters."

Schwa is the third sound that most of the single vowel spellings can produce. The schwa is an

indistinct sound of a vowel in an unstressed syllable, represented by the linguistic symbol

ə./ə/is the sound made by the o in lesson. Schwa is a vowel pattern that is not always taught

to elementary school students because it is difficult to understand. However, some educators

make the argument that schwa should be included in primary reading programs because of its

importance in reading English words.

Closed syllables are syllables in which a single vowel letter is followed by a consonant. In the

word button, both syllables are closed syllables because they contain single vowels followed

by consonants. Therefore, the letter u' represents the short sound //. (The o in the second

syllable makes the /ə/sound because it is an unstressed syllable.)

Open syllables are syllables in which a vowel appears at the end of the syllable. The vowel

will say its long sound. In the word basin, ba is an open syllable and therefore says /be/.
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Diphthongs are linguistic elements that fuse two adjacent vowel sounds. English has four

common diphthongs. The commonly recognized diphthongs are /a/ as in cow and / as in boil.

Four of the long vowels are also technically diphthongs, /e/, /a/, /o/, and /ju/, which partly

accounts for the reason they are considered "long."

Vowel digraphs are those spelling patterns wherein two letters are used to represent the vowel

sound. The ai in sail is a vowel digraph. Because the first letter in a vowel digraph sometimes

says its long vowel sound, as in sail, some phonics programs once taught that "when two

vowels go walking, the first one does the talking." This convention has been almost

universally discarded, owing to the many non-examples. The au spelling of the / sound and

the oo spelling of the /u/ and / sounds do not follow this pattern.

Vowel-consonant-E spellings are those wherein a single vowel letter, followed by a

consonant and the letter e makes the long vowel sound. Examples of this include bake, theme,

hike, cone, and cute. (The ee spelling, as in meet is sometimes considered part of this

pattern.)

Key Points:

1. Consonant Phonics Patterns: Consonant digraphs are those spellings wherein two letters

are used to represent a consonant phoneme. The most common consonant digraphs are ch for

/t/, ng for /ŋ/,ph for /f/,sh for /, th for /θ/and //, and wh for /(often pronounced /w/ in

American English). Letter combinations like wr for /r/ and kn for /n/ are also consonant

digraphs, although these are sometimes considered patterns with "silent letters."

Short vowel+consonant patterns involve the spelling of the sounds /k/ as in peek, /d/ as in

stage, and /t/ as in speech. These sounds each have two possible spellings at the end of a

word, ck and k for /k/, dge and ge for /d/, and tch and ch for /t/. The spelling is determined by

the type of vowel that precedes the sound. If a short vowel precedes the sound, the former

spelling is used, as in pick, judge, and match. If a short vowel does not precede the sound, the

latter spelling is used, as in took, barge, and launch.

The final "short vowel+consonant pattern" is just one example of dozens that can be used to

help children unpack the challenging English alphabetic code. This example illustrates that,

while complex, English spelling retains order and reason.
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Sight words and high frequency words

There are words that do not follow these phonics rules, such as were, who, and you. They are

often called "sight words" because they must be memorized by sight.

Teachers who use phonics also often teach students to memorize the most high frequency

words in English, such as it, he, them, and when, even though these words are fully

decodable. The argument for teaching these "high frequency words" is that knowing them

will improve students' reading fluency.

Synthetic phonics is a method employed to teach phonics to children when learning to read.

This method involves examining every spelling within the word individually as an individual

sound and then blending those sounds together. For example, shrouds would be read by

pronouncing the sounds for each spelling "/ʃ, r, aʊ,d, z/" and then blending those sounds

orally to produce a spoken word, "/ʃraʊdz/." The goal of synthetic phonics instruction is that

students identify the sound-symbol correspondences and blend their phonemes automatically.

2. Analytical Phonics

Analytical phonics has children analyze sound-symbol correspondences, such as the ou

spelling of /aʊ/ in shrouds but students do not blend those elements as they do in synthetic

phonics lessons. Furthermore, consonant blends (separate, adjacent consonant phonemes) are

taught as units (e.g., in shrouds the shr would be taught as a unit).

3. Analogy Phonics

Analogy phonics is a particular type of analytic phonics in which the teacher has students

analyzes phonic elements according to the phonograms in the word. A phonogram, known in

linguistics as a rime, is composed of the vowel and all the sounds that follow it. Teachers

using the analogy method assist students in memorizing a bank of phonograms, such as -at or

-am. Students then use these phonograms to analogize to unknown words.

4. Embedded Phonics

Embedded phonics is the type of phonics instruction used in whole language programs.

Although phonics skills are de-emphasized in whole language programs, some teachers
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include phonics "mini-lessons" in the context of literature. Short lessons are included based

on phonics elements that students are having trouble with, or on a new or difficult phonics

pattern that appears in a class reading assignment. The focus on meaning is generally

maintained, but the mini-lesson provides some time for focus on individual sounds and the

symbols that represent them. Embedded phonics differs from other methods in that the

instruction is always in the context of literature rather than in separate lessons, and the skills

to be taught are identified opportunistically rather than systematically.

Owing to the shifting debate over time, many school systems, such as California's, have made

major changes in the method they have used to teach early reading. Today, most teachers

combine phonics with the elements of whole language that focus on reading comprehension.

Adams and the National Reading Panel advocate for a comprehensive reading program that

includes several different sub-skills, based on scientific research. This combined approach is

sometimes called balanced literacy, although some researchers assert that balanced literacy is

merely whole language called by another name. Proponents of various approaches generally

agree that a combined approach is important. A few stalwarts favor isolated instruction in

synthetic phonics and introduction to reading comprehension only after children have

mastered sound-symbol correspondences. On the other side, some whole language supporters

are unyielding in arguing that phonics should be taught little, if at all.

There has been resurgence in interest in synthetic phonics in recent years, particularly in the

United Kingdom. The subject has been promoted by a cross-party group of Parliamentarians,

particularly Nick Gibb MP. A recent report by the House of Commons Education and Skills

Committee called for a review of the phonics content in the National Curriculum. The

Department for Education and Skills havesince announced a review into early years reading,

headed by Jim Rose.

Jim Rose's group has now reported and the UK Government has decreed that synthetic

phonics should be the method of choice for teaching reading in primary schools in England.

The name 'Synthetic Phonics' comes from the concept of 'synthesizing', which means 'putting

together' or 'blending'. What is synthesized/put together/blended in reading are the sounds

prompted by the letters on the page.
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Synthetic phonics is a much accelerated form of phonics that does not begin by establishing

an initial sight vocabulary. With this approach, before children are introduced to books, they

are taught letter sounds. After the first few of these have been taught they are shown how

these sounds can be blended together to build up words. For example, when taught the letter

sounds /t/ /p/ /a/ and /s/, the children can build up the words 'tap,' 'pat, 'pats', 'taps', 'sat', etc.

The children are not told the pronunciation of the new word either before it is constructed

with magnetic letters or indeed afterwards; the children sound each letter in turn and

synthesize the sounds together in order to generate the pronunciation of the word. Thus the

children construct the pronunciation for themselves. Most of the letter sound

correspondences, including the consonant and vowel digraphs, can be taught in the space of a

few months at the start of their first year at school. This means that children can read many of

the unfamiliar words they meet in text for themselves, without the assistance of the teacher'.

What it is?

 Synthetic phonics involves the teaching of letter/s-sound correspondences to automaticity,

rapidly and systematically (approx 6 sounds per week) and models how the alphabetic code

works by sounding out and blending all-through-the-word for reading and segmenting the

individual sounds all-through-the-word for spelling. Sounds and letters are taught in all

positions of the words, but the emphasis is on all-through-the-word blending and segmenting

from week one.

 Synthetic phonics develops phonemic awareness along with the corresponding letter shapes.

 Synthetic phonics teaches phonics at the level of the individual phoneme from the outset;

NOT syllables and NOT onset and rime.

 Synthetic phonics involves the children rehearsing the writing of letter shapes alongside

learning the letter/s-sound correspondences preferably with the tripod pencil grip. Dictation is

a frequent teaching technique from letter level to word spelling, including nonsense words

and eventually extending to text level.

 Synthetic phonics teachers put accuracy before fluency. Fluency will come with time, but the

emphasis on thorough letter/s-sound correspondence knowledge and synthesizing enables the

reader to become more accurate, fluent and to access the meaning of the text at the level of

the reader's oral comprehension more readily.

 Synthetic phonics involves the teaching of the transparent alphabet before progressing onto

the opaque alphabet. In other words, children are taught steps which are straightforward and
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'work' before being taught the complications and variations of pronunciation and spelling of

the full alphabetic code.

 Synthetic phonics introduces irregular words and more tricky words slowly and

systematically after a thorough introduction of the transparent alphabet code (learning the 42

letter/s-sound correspondences to automaticity and how to blend for reading and segment for

spelling). Phonics application still works at least in part in such words.

 Synthetic phonics involves a heavy emphasis on hearing the sounds all-through-the-word for

spelling and not an emphasis on 'look, cover, write, check'. This latter, visual form of spelling

plays a larger part with unusual spellings and spelling variations although a phonemic

procedure is always emphasized in spelling generally.

 Synthetic phonics teachers read a full range of literature with the children and ensure that all

children have a full range of experience of activities associated with literacy such as role

play, drama, poetry, but the children are not expected to 'read' text which is beyond them.

 In Section 5 of this course you will cover these topics:
Improving Ability In Vocabulary And Comprehension

Topic : Improving Ability In Vocabulary And Comprehension

Topic Objective:

At the end of this topic student would be able to:

 Understand the concepts of vocabulary

 Understand the concepts of word boundaries

Definition/Overview:

Vocabulary: The vocabulary of a person is defined either as the set of all words that are

understood by that person or the set of all words likely to be used by that person when

constructing new sentences. Tests of vocabulary are integral components of intellectual

assessment within psychology. Level of vocabulary has been consistently found to predict

overall level of intellectual functioning as well as educational achievement.

Reading Comprehension can be defined as the level of understanding of a passage or text. For

normal reading rates (around 200-220 words per minute) an acceptable level of

comprehension is above 75%.
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Proficient reading comprehension depends on the ability to recognize words quickly and

effortlessly. If word recognition is difficult, students use too much of their processing

capacity to read individual words, which interferes with their ability to comprehend what is

read.

Many educators in the USAbelieve that children need to learn to analyze text (comprehend it)

even before they can read it on their own, and comprehension instruction generally begins in

pre-Kindergarten or Kindergarten. But other US educators consider this reading approach to

be completely backward for very young children, arguing that the children must learn how to

decode the words in a story through phonics before they can analyze the story itself.

During the last century comprehension lessons usually comprised students answering

teachers' questions, writing responses to questions on their own, or both. The whole group

version of this practice also often included "round robin reading," wherein teachers called on

individual students to read a portion of the text (and sometimes following a set order). In the

last quarter of the 20th century, evidence accumulated that the read-test methods assessed

comprehension more than they taught it. The associated practice of "round robin" reading has

also been questioned and eliminated by many educators.

Instead of using the prior read-test method, research studies have concluded that there are

much more effective ways to teach comprehension. Much work has been done in the area of

teaching novice readers a bank of "reading strategies," or tools to interpret and analyze text.

There is not a definitive set of strategies, but common ones include summarizing what you

have read, monitoring your reading to make sure it is still making sense, and analyzing the

structure of the text (e.g., the use of headings in science text). Some programs teach students

how to self monitor whether they are understanding and provide students with tools for fixing

comprehension problems.

Instruction in comprehension strategy use often involves the gradual release of responsibility,

wherein teachers initially explain and model strategies. Over time, they give students more

and more responsibility for using the strategies until they can use them independently. This

technique is generally associated with the idea of self-regulation and reflects social cognitive

theory, originally conceptualized by Albert Bandura.
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Several theories of vocabulary instruction exist, namely, one focused on intensive instruction

of a few high value words, one focused on broad instruction of many useful words, and a

third focused on strategies for learning new words.

The idea of focusing intensely on a few words was popularized by Isabel Beck, Margaret

McKeown, and Linda Kucanin their book for teachers called Bringing Words to Life: Robust

Vocabulary Instruction (2002). They argued that words occur in three "tiers," the lowest (tier

1) being common words such as eat and fish, the top (tier 3) being very content-specific

words such as photosynthesis and geopolitical. The tier 2 words were what they considered

general academic vocabulary, words with many uses in academic contexts, such as analyze

and frequent. Beck et al. suggested that teachers focus on tier 2 words and that they should

teach fewer of these words with greater intensity. They suggested that teachers offer multiple

examples and develop activities to help students practice these words in increasingly

independent ways.

The method of focusing of broad instruction on many words was developed by Andrew

Biemiller. He argued, contra Beck et al., that more words would benefit students more, even

if the instruction was short and teacher-directed. He suggested that teachers teach a large

number of words before reading a book to students, by merely giving short definitions, such

as synonyms, and then pointing out the words and their meaning while reading the book to

students. The method contrasts with the Beck et al. approach by emphasizing quantity versus

quality. There is no evidence to suggest the primacy of either approach.

The final vocabulary technique, strategies for learning new words, can be further subdivided

into instruction on using context and instruction on using morphemes, or meaningful units

within words to learn their meaning. Morphemic instruction has been shown to produce

positive outcomes for students reading and vocabulary knowledge, but context has proved

unreliable as a strategy and it is no longer considered a useful strategy to teach students. This

conclusion does not disqualify the value in "learning" morphemic analysis" - prefixes,

suffixes and roots - but rather suggests that it be imparted incidentally and in context.

Accordingly, there are methods designed to achieve this, such as Incidental Morpheme

Analysis.

Reading Strategies: Before the 1980s, little comprehension instruction occurred in the

United States. Palinscar and Brown developed a technique called reciprocal teaching that
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taught students to predict, summarize, clarify, and ask questions for sections of a text. The

technique had positive outcomes. Since then, the use of strategies like summarizing after each

paragraph have come to be seen as effective strategies for building students' comprehension.

The idea is that students will develop stronger reading comprehension skills on their own if

the teacher gives them explicit mental tools for unpacking text.

There are a wide range of reading strategies suggested by reading programs and educators.

The National Reading Panel identified positive effects only for a subset, particularly

summarizing, asking questions, answering questions, comprehension monitoring, graphic

organizers, and cooperative learning. The Panel also emphasized that a combination of

strategies, as used in Reciprocal Teaching, can be effective.

Today, most reading comprehension programs teach students explicit reading strategies using

teacher direct instruction with additional student practice.

Comprehension through discussion involves lessons that are "instructional conversations"

that create higher-level thinking opportunities for students. The purpose of the discussions is

to promote critical and aesthetic thinking about text and encourage full classroom

involvement. According to Vivian Thayer, class discussions help students to generate ideas

and new questions.

Key Points:

1. Word Boundaries

In spoken language, the distinction of individual words is usually given by rhythm or accent,

but short words are often run together. Spoken French has some of the features of a

polysynthetic language: ily est all ("He went there") is pronounced /i.ljɛ.ta.le/. As the

majority of the world's languages are not written, the scientific determination of word

boundaries becomes important.

There are five ways to determine where the word boundaries of spoken language should be

placed:

1.1 Potential pause
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A speaker is told to repeat a given sentence slowly, allowing for pauses. The speaker

will tend to insert pauses at the word boundaries. However, this method is not

foolproof: the speaker could easily break up polysyllabic words.

1.2 Indivisibility

A speaker is told to say a sentence out loud, and then is told to say the sentence again

with extra words added to it. Thus, I have lived in this village for ten years might

become Iand my family have lived in this little village for about ten or so years. These

extra words will tend to be added in the word boundaries of the original sentence.

However, some languages have infixes, which are put inside a word. Similarly, some

have separable affixes; in the German sentence "Ich komme gut zuHause an," the verb

ankommen is separated.

1.3 Minimal free forms

This concept was proposed by Leonard Bloomfield. Words are thought of as the

smallest meaningful unit of speech that can stand by them. This correlates phonemes

(units of sound) to lexemes (units of meaning). However, some written words are not

minimal free forms, as they make no sense by themselves (for example, the and of).

1.4 Phonetic boundaries

Some languages have particular rules of pronunciation that make it easy to spot where

a word boundary should be. For example, in a language that regularly stresses the last

syllable of a word, a word boundary is likely to fall after each stressed syllable.

Another example can be seen in a language that has vowel harmony (like Turkish):

the vowels within a given word share the same quality, so a word boundary is likely

to occur whenever the vowel quality changes. However, not all languages have such

convenient phonetic rules, and even those that do present the occasional exceptions.

1.5 Semantic units

Much like the above mentioned minimal free forms, this method breaks down a

sentence into its smallest semantic units. However, language often contains words that
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have little semantic value (and often play a more grammatical role), or semantic units

that are compound words.

2. Pragmatics

As Plag suggests, the idea of a lexical item being considered a word should also adjust to

pragmatic criteria. The word "hello", for example, does not exist outside of the realm of

greetings being difficult to assign a meaning out of it. This is a little more complex if we

consider how do you do? is it a word, a phrase, or an idiom? In practice, linguists apply a

mixture of all these methods to determine the word boundaries of any given sentence. Even

with the careful application of these methods, the exact definition of a word is often still very

elusive.

There are some words that seem very general but may truly have a technical definition, such

as the word "soon," usually meaning within a week.

In languages with a literary tradition, there is interrelation between orthography and the

question of what is considered a single word. Word separators (typically space marks) are

common in modern orthography of languages using alphabetic scripts, but these are

(excepting isolated precedents) a modern development.

In English orthography, words may contain spaces if they are compounds or proper nouns

such as ice cream or air raid shelter.

Vietnamese orthography, although using the Latin alphabet, delimits monosyllabic

morphemes, not words. Conversely, synthetic languages often combine many lexical

morphemes into single words, making it difficult to boil them down to the traditional sense of

words found more easily in analytic languages; this is especially difficult for polysynthetic

languages such as Inuktitut and Ubykh, where entire sentences may consist of single such

words.

Logographic scripts use single signs (characters) to express a word. Most de facto existing

scripts are however partly logographic, and combine logographic with phonetic signs. The

most widespread logographic script in modern use is the Chinese script. While the Chinese

script has some true logographs, the largest class of characters used in modern Chinese (some

90%) is so-called pictophonetic compounds, Xngshēngz). Characters of this sort are
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composed of two parts: a pictograph, which suggests the general meaning of the character,

and a phonetic part, which is derived from a character pronounced in the same way as the

word the new character represents. In this sense, the character for most Chinese words

consists of a determiner and a syllabogram, similar to the approach used by cuneiform script

and Egyptian hieroglyphs.

There is a tendency informed by orthography to identify a single Chinese character as

corresponding to a single word in the Chinese language, parallel to the tendency to identify

the letters between two space marks as a single word in the English language. In both cases,

this leads to the identification of compound members as individual words, while e.g. in

German orthography, compound members are not separated by space marks and the tendency

is thus to identify the entire compound as a single word. Compare e.g. English capital city

with German Hauptstadt and Chinese (lit. chief metropolis): all three are equivalent

compounds, in the English case consisting of "two words" separated by a space mark, in the

German case written as a "single word" without space mark, and in the Chinese case

consisting of two logographic characters.
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