
“Culture and Psychology”.

In Section 1 of this course you will cover these topics:
Understanding Cross-Cultural Psychology

Methodology Of Cross-Cultural Research

Critical Thinking In Cross-Cultural Psychology

Topic : Understanding Cross-Cultural Psychology

Topic Objective:

At the end of this topic student would be able to:

 Explain Cross-Cultural Psychology

 Explain Ethnocentrism

 Explain Psychological underpinnings of ethnocentrism

 Explain Sociobiology

 Explain Definition

 Explain Introductory example

 Explain History of Sociobiology

 Explain Sociobiological theory

 Explain Richard Dawkins, a well known sociobiologist

 Explain Cross-Cultural Studies in the Social Sciences

Definition/Overview:

Cross-cultural psychology is the critical and comparative study of cultural effects on human

psychology. As a comparative field, cross-cultural psychology draws its conclusions from at

least two samples that represent at least two cultural groups. The act of comparison requires a

particular set of critical thinking skills.

Cross-cultural psychology examines psychological diversity and the underlying reasons for

such diversity. Using a comparative approach, cross-cultural psychology examines the links

between cultural norms and behavior and the ways in which particular human activities are

influenced by various cultural forces. Cross-cultural psychology establishes psychological

universals, that is, phenomena common for people in several, many, or perhaps all cultures.
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Cultural psychology seeks to discover meaningful links between culture and psychology of

individuals living in this culture.

At least four types of knowledge about psychology can be recognized: scientific, popular

(folk), ideological (value-based), and legal. It is critical for cross-cultural psychologists to

treat all types of knowledge with sensitivity, understanding, and respect.

No society is culturally homogeneous. There are no cultures that are either entirely similar or

completely different. Within the same cultural cluster there can be significant variations,

inconsistencies, and dissimilarities.

Cross-cultural psychologists establish and conceptualize the main cultures features in terms

of cultural dichotomies. Among such dichotomies are high- versus low-power distance, high-

versus low-uncertainly avoidance, masculinity versus femininity, and collectivism versus

individualism.

Sociobiology is a theoretical model that explores the ways in which biological factors affect

human behavior and thus lay a natural foundation for human culture. The sociological

approach focuses on broad social structures that influence society as a whole, and

subsequently its individuals. There are particular social forces that shape the behavior of large

social groups, and human beings develop and adjust their individual responses in accordance

to the demands and pressures of larger social groups and institutions.

According to an eco-cultural approach to cross-cultural psychology, the individual cannot be

separated from his or her environmental context. People constantly exchange messages with

the environment, thus transforming it and themselves.

According to a culture mixtures approach, researchers should switch their attention from

traditional views on culture to new cultural mixtures, contact zones, interconnected systems,

and multiple cultural identities.

An integrative approach to cross-cultural psychology emphasizes human activity, a process of

the individuals goal-directed interaction with the environment. Human motivation, emotion,

thought, and reactions cannot be separated from human activity, which is (1) determined by

individual, socioeconomic, environmental, political, and cultural conditions, and also (2)
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changes these conditions. Two factors, presence of and access to resources, largely determine

type, scope, and direction of human activities.

Indigenous theories are characterized by the use of conceptions and methodologies associated

exclusively with the cultural group under investigation. Indigenous psychology is the

scientific study of human behavior or the mind, and is designed for a people and native, not

transported from other regions.

Ethnocentrism is the view that supports judgment about other ethnic, national, and cultural

groups and events from the observers own ethnic, national, or cultural groups outlook.

Multiculturalism is a view that encourages recognition of equality for all cultural and national

groups and promotes the idea that various cultural groups have the right to follow their own

unique paths of development and have their own unique activities, values, and norms.

Key Points:

1. Cross-Cultural Psychology

"Cross-Cultural Psychology is the scientific study of human behavior and mental process,

including both their variability and invariance, under diverse cultural conditions." Through

expanding research methodologies to recognise cultural variance in behaviour, language and

meaning, it seeks to extend, develop and transform psychology. Central themes, such as

affect, cognition, conceptions of the self, and issues such as psychopathology, anxiety, and

depression, are all re-examined in cross-cultural psychology in an attempt to examine the

universality of these concepts. Critics have pointed to methodological flaws in cross-cultural

psychological research and claim that serious shortcomings in the theoretical and

methodological basis used impede rather than help this scientific search for universality.

Cross-cultural psychology is differentiated from Cultural Psychology. The latter is the branch

of psychology that holds that human behavior is determined by unique individual cultures

that can be compared with each other only to a very limited extent. In contrast, Cross-

Cultural psychology includes a search for possible universals in behavior and mental

processes.

Various definitions of the field are given in Berry, Poortinga, Segall, and Dasen, including:

"the scientific study of human behaviour and its transmission, taking into account the ways in

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

3
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



which behaviours are shaped and influenced by social and cultural forces"; "the empirical

study of members of various cultural groups who have had different experiences that lead to

predictable and significant differences in behaviour". These authors define [culture] as "the

shared way of life of a group of people". They also outline various aims and goals of cross-

cultural psychology, including a challenge to the limited cultural perspective that may result

if one only studies cultural variables within one's own society.

Early work in cross-cultural psychology was suggested in Lazarus and Steinthal's journal

Zeitschrift fur Vlkerpsychologie und Sprachwissenschaft which began to be published in

1860. More empirically oriented research was subsequently conducted by Williams H. R.

Rivers who attempted to measure the intelligence and sensory acuity of indegenous people

residing in the Torres Straits area, located between Australia and New Guinea.

It is quite common for cross-cultural psychologists to take one of two possible approaches -

the etic approach, which emphasises similarities of cultures, and the emic approach, which

emphasises differences between cultures. Generally speaking, it is received wisdom that

traditional agriculture-based societies have more collectivist cultures than modern

"information societies."

Various factors on which cultures have been compared are discussed by Berry et al.,

including:

 Child-rearing. Here, Berry et al. refer to evidence that a number of different dimensions have

been found in cross-cultural comparisons of child-rearing practices, including differences on

the dimensions of obedience training, responsibility training, nurturance training (the degree

to which a sibling will care for other siblings or for older people), achievement training, self-

reliance and autonomy;

 Differences in personality, in variables such as locus of control; cross-cultural studies have

also been done of the Big Five personality traits model of personality, in a number of

different cultures including Spain, Germany and the Philippines.

Cited extensively in the management literature is the work carried out by Hofstede who

compares different cultures on four dimensions - power distance, uncertainty avoidance,

masculinity-feminity and individualism-collectivism. Despite its popularity, Hofstede's work

has been seriously questioned by McSweeney. Furthermore, Berry et al. challenge the work
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of Hofstede, proposing alternative measures to assess individualism and collectivism. Indeed,

the individualisim-collectivism debate has itself proven to be problematic, with Sinha and

Tripathi arguing that strong individualistic and collectivistic orientations may co-exist in the

same culture (they discuss India in this connection).

Williams and Best have looked at different societies in terms of prevaling gender stereotypes,

gender-linked self-perceptions and gender roles. They both find universal similarities as well

as differences between and within more than 30 nations.

The rise of cross-cultural psychology reflects a more general process of globalization in the

social sciences that seeks to purify specific areas of research have western biases. In this way,

cross-cultural psychology together with international psychology aims to make psychology

less ethnocentric in character than it has hitherto been. Cross-cultural psychology is now

taught at numerous universities located around the world, both as a specific content area as

well as a methodological approach designed to broaden the field of psychology.

2. Ethnocentrism

Ethnocentrism is the tendency to look at the world primarily from the perspective of one's

own culture. The term was introduced in 1906 by William Graham Sumner, a Yale professor

and anti-imperialist, in his book Folkways. Ethnocentrism often entails the belief that one's

own race or ethnic group is the most important and/or that some or all aspects of its culture

are superior to those of other groups. Within this ideology, individuals will judge other

groups in relation to their own particular ethnic group or culture, especially with concern to

language, behavior, customs, and religion. These ethnic distinctions and sub-divisions serve

to define each ethnicity's unique cultural identity.

Anthropologists such as Franz Boas and Bronisław Malinowski argued that any human

science had to transcend the ethnocentrism of the scientist. Both urged anthropologists to

conduct ethnographic fieldwork in order to overcome their ethnocentrism. Boas developed

the principle of cultural relativism and Malinowski developed the theory of functionalism as

guides for producing non-ethnocentric studies of different cultures. The books The Sexual

Life of Savages, by Malinowski, Patterns of Culture by Ruth Benedict and Coming of Age in

Samoa by Margaret Mead (two of Boas's students) are classic examples of anti-ethnocentric

anthropology.
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3. Psychological underpinnings of ethnocentrism

The psychological underpinning of having ethnocentrism appears to be assigning to various

cultures higher or lower status or value by an ethnocentric person who then assumes that the

culture of higher status or value is intrinsically better than other cultures. The ethnocentric

person, when assigning the status or value to various cultures, will automatically assign to

their own culture the highest status or value. Ethnocentrism is a natural result of the

observation that most people are more comfortable with and prefer the company of people

who are like themselves, sharing similar values and behaving in similar ways. It is not

unusual for a person to consider that whatever they believe is the most appropriate system of

belief or that however they behave is the most appropriate and natural behavior. To be fair, a

system of belief in which someone doesn't consider his own as the right one, is inherently

inconsistent, for it is admitting its own falseness.

A person who is born into a particular culture and grows up absorbing the values and

behaviors of the culture will develop patterns of thought reflecting the culture as normal. If

the person then experiences other cultures that have different values and normal behaviors,

the person finds that the thought patterns appropriate to their birth culture and the meanings

their birth culture attaches to behaviors are not appropriate for the new cultures. However,

since a person is accustomed to their birth culture it can be difficult for the person to see the

behaviors of people from a different culture from the viewpoint of that culture rather than

from their own.

The ethnocentric person will see those cultures other than their birth culture as being not only

different but also wrong to some degree. The ethnocentric person will resist or refuse the new

meanings and new thought patterns since they are seen as being less desirable than those of

the birth culture.

The ethnocentric person may also adopt a new culture, repudiating their birth culture,

considering that the adopted culture is somehow superior to the birth culture. Throughout

history, warring factions have been composed of fairly homogeneous ethnic groups. Ethnic

strife is seen dominating the landscape in many parts of the world even to this day.

Evolutionary psychology posits that the reason for these groupings stems from the alignment

of interests among members of these groups due to their genetic similarity. In this vein, van

den Berghe sees ethnocentrism as a natural outgrowth of nepotism.
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4. Sociobiology

Sociobiology is a neo-Darwinian synthesis of scientific disciplines that attempts to explain

social behavior in all species by considering the evolutionary advantages the behaviors may

have. It is often considered a branch of biology and sociology, but also draws from ethology,

anthropology, evolution, zoology, archaeology, population genetics and other disciplines.

Within the study of human societies, sociobiology is closely related to the fields of human

behavioral ecology and evolutionary psychology.

Sociobiology investigates social behaviors, such as mating patterns, territorial fights, pack

hunting, and the hive society of social insects. Just as selection pressure led to animals

evolving useful ways of interacting with the natural environment, it led to the genetic

evolution of advantageous social behavior. Applied to non-humans, sociobiology is

uncontroversial.

Sociobiology has become one of the greatest scientific controversies of the late 20th and early

21st centuries, especially in the context of explaining human behavior. Criticism, most

notably made by Richard Lewontin and Stephen Jay Gould, centers on sociobiology's

contention that genes play a central role in human behavior and that variation in traits such as

aggressiveness can be explained by variation in peoples' biology and is not necessarily a

product of the person's social environment. Many sociobiologists, however, cite a complex

relationship between nature and nurture. In response to the controversy, anthropologist John

Tooby and psychologist Leda Cosmides launched evolutionary psychology as a branch of

sociobiology made less controversial by avoiding questions of human biodiversity.

5. Definition

Sociobiology is based on the idea that some behaviors (both social and individual) are at least

partly inherited and can be affected by natural selection. It starts with the idea that these

behaviors have evolved over time, similar to the way that physical traits are thought to have

evolved. Therefore, it predicts that animals will act in ways that have proven to be

evolutionarily successful over time, which can among other things result in the formation of

complex social processes that have proven to be conducive to evolutionary fitness.
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The discipline seeks to explain behavior as a product of natural selection; thus behavior is

seen as an effort to preserve one's genes in the population. Inherent in sociobiological

reasoning is the idea that certain genes or gene combinations that influence particular

behavioral traits can be "passed down" from generation to generation.

6. Introductory example

For example, newly dominant male lions often will kill cubs in the pride that were not sired

by them. This behavior is adaptive in evolutionary terms because killing the cubs eliminates

competition for their own offspring and causes the nursing females to come into heat faster,

thus allowing more of his genes to enter into the population. Sociobiologists would view this

instinctual cub-killing behavior as being "passed down" through the genes of successfully

reproducing male lions, whereas non-killing behavior may have "died out" as those lions

were less successful in reproducing.

A genetic basis for instinctive behavioral traits among non-human species, such as in the

above example, is commonly accepted among many biologists; however, attempting to use a

genetic basis to explain complex behaviors in human societies has remained extremely

controversial.

7. History

According to the OED, John Paul Scott coined the word "sociobiology" at a 1946 conference

on genetics and social behaviour, and became widely used after it was popularized by

Edward O. Wilson in his 1975 book, Sociobiology: The New Synthesis. However, the

influence of evolution on behavior has been of interest to biologists and philosophers since

soon after the discovery of the evolution itself. Peter Kropotkin's Mutual Aid: A Factor of

Evolution, written in the early 1890s, is a popular example. Antecedents of modern

sociobiological thinking can be traced to the 1960s and the work of such biologists as Robert

Trivers and William D. Hamilton.

Nonetheless, it was Wilson's book that pioneered and popularized the attempt to explain the

evolutionary mechanics behind social behaviors such as altruism, aggression, and nurturence,

primarily in ants (Wilson's own research specialty) but also in other animals. The final

chapter of the book is devoted to sociobiological explanations of human behavior, and
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Wilson later wrote a Pulitzer Prize winning book, On Human Nature, that addressed human

behavior specifically.

8. Sociobiological theory

Sociobiologists believe that human behavior, as well as nonhuman animal behavior, can be

partly explained as the outcome of natural selection. They contend that in order fully to

understand behavior, it must be analyzed in terms of evolutionary considerations.

Natural selection is fundamental to evolutionary theory. Variants of hereditary traits which

increase an organism's ability to survive and reproduce will be more greatly represented in

subsequent generations, i.e., they will be "selected for". Thus, inherited behavioral

mechanisms that allowed an organism a greater chance of surviving and/or reproducing in the

past are more likely to survive in present organisms. That inherited adaptive behaviors are

present in nonhuman animal species has been multiply demonstrated by biologists, and it has

become a foundation of evolutionary biology. However, there is continued resistance by

some researchers over the application of evolutionary models to humans, particularly from

within the social sciences, where culture has long been assumed to be the predominant driver

of behavior.

Sociobiology is based upon two fundamental premises:

 Certain behavioral traits are inherited,

 Inherited behavioral traits have been honed by natural selection. Therefore, these traits were

probably "adaptive" in the species` evolutionarily evolved environment.

Sociobiology uses Nikolaas Tinbergen's four categories of questions and explanations of

animal behavior. Two categories are at the species level; two, at the individual level. The

species-level categories (often called ultimate explanations) are

 the function (i.e., adaptation) that a behavior serves and

 the evolutionary process (i.e., phylogeny) that resulted in this functionality.

The individual-level categories are

 the development of the individual (i.e., ontogeny) and
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 the proximate mechanism (e.g., brain anatomy and hormones).

Sociobiologists are interested in how behavior can be explained logically as a result of

selective pressures in the history of a species. Thus, they are often interested in instinctive, or

intuitive behavior, and in explaining the similarities, rather than the differences, between

cultures. For example, mothers within many species of mammals including humans are very

protective of their offspring. Sociobiologists reason that this protective behavior likely

evolved over time because it helped those individuals which had the characteristic to survive

and reproduce. Over time, individuals who exhibited such protective behaviours would have

had more surviving offspring than did those who did not display such behaviours, such that

this parental protection would increase in frequency in the population. In this way, the social

behavior is believed to have evolved in a fashion similar to other types of nonbehavioral

adaptations, such as (for example) fur or the sense of smell.

Individual genetic advantage often fails to explain certain social behaviors as a result of gene-

centred selection, and evolution may also act upon groups. The mechanisms responsible for

group selection employ paradigms and population statistics borrowed from game theory. E.O.

Wilson argued that altruistic individuals must reproduce their own altruistic genetic traits for

altruism to survive. When altruists lavish their resources on non-altruists at the expense of

their own kind, the altruists tend to die out and the others tend to grow. In other words,

altruism is more likely to survive if altruists practice the ethic that "charity begins at home."

Within sociobiology, a social behavior is first explained as a sociobiological hypothesis by

finding an evolutionarily stable strategy that matches the observed behavior. Stability of a

strategy can be difficult to prove, but usually, a well-formed strategy will predict gene

frequencies. The hypothesis can be supported by establishing a correlation between the gene

frequencies predicted by the strategy, and those expressed in a population. Measurement of

genes and gene-frequencies can be problematic, however, because a simple statistical

correlation can be open to charges of circularity (Circularity can occur if the measurement of

gene frequency indirectly uses the same measurements that describe the strategy).

Altruism between social insects and littermates has been explained in such a way. Altruistic

behavior in some animals has been correlated to the degree of genome shared between

altruistic individuals. A quantitative description of infanticide by male harem-mating animals

when the alpha male is displaced. Female infanticide and fetal resorption in rodents are active
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areas of study. In general, females with more bearing opportunities may value offspring less.

Also, females may arrange bearing opportunities to maximize the food and protection from

mates.

An important concept in sociobiology is that temperamental traits within a gene pool and

between gene pools exist in an ecological balance. Just as an expansion of a sheep population

might encourage the expansion of a wolf population, an expansion of altruistic traits within a

gene pool may also encourage the expansion of individuals with dependent traits.

9. Richard Dawkins, a well known sociobiologist

Sociobiology is often mistakenly associated with arguments over the "genetic" basis of

intelligence. While sociobiology is predicated on the observation that genes do affect

behavior, it is perfectly consistent to be a sociobiologist while arguing that measured IQ

variations between individuals reflect mainly cultural or economic rather than genetic factors.

However, many critics point out that the usefulness of sociobiology as an explanatory tool

breaks down once a trait is so variable as to no longer be exposed to selective pressures. In

order to explain aspects of human intelligence as the outcome of selective pressures, it must

be demonstrated that those aspects are inherited, or genetic, but this does not necessarily

imply differences among individuals: a common genetic inheritance could be shared by *all*

humans, just as the genes responsible for number of limbs are shared by all individuals.

Researchers performing twin studies have argued that differences between people on

behavioral traits such as creativity, extroversion and aggressiveness are between 45% to 75%

due to genetic differences, and intelligence is said by some to be about 80% genetic after one

matures (discussed at Intelligence quotient#Genetics vs environment). However, critics (such

as the evolutionary geneticist R. C Lewontin) have highlighted serious flaws in twin studies,

such as the inability of researchers to separate environmental, genetic, and dialectic effects on

twins, and twin studies as a tool for determining the heritability of behavioral traits in humans

have been largely abandoned.

Criminality is actively under study, but extremely controversial. There are arguments that in

some environments criminal behavior might be adaptive.
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10. Cross-Cultural Studies in the Social Sciences

The term "cross-cultural" emerged in the social sciences in the 1930s, largely as a result of

the Cross-Cultural Survey undertaken by George Peter Murdock, a Yale anthropologist.

Initially referring to comparative studies based on statistical compilations of cultural data, the

term gradually acquired a secondary sense of cultural interactivity. The comparative sense is

implied in phrases such as "a cross-cultural perspective," "cross-cultural differences," "a

cross-cultural study of..." and so forth, while the interactive signification may be found in

works like Attitudes and Adjustment in Cross-Cultural Contact: Recent Studies of Foreign

Students, a 1956 issue of The Journal of Social Issues. Usage of "cross-cultural" was for

many decades restricted mainly to the social sciences. Among the more prominent examples

are the International Association for Cross-Cultural Psychology (IACCP) established in 1972

"to further the study of the role of cultural factors in shaping human behavior," and its

associated Journal of Cross-Cultural Psychology, which aims to provide an interdisciplinary

discussion of the effects of cultural differences on individual behavior.

Topic : Methodology Of Cross-Cultural Research

Topic Objective:

At the end of this topic student would be able to:

 Explain Cross-Cultural

 Explain Quantitative research

 Explain Quantitative methods

 Explain Cross-cultural studies

Definition/Overview:

There are four basic goals of research in cross-cultural psychology: description,

interpretation, prediction, and management. After identifying the goals, the researcher has to

choose a methodological approach that is most appropriate for the implementation of these

goals. In general, research methodology in cross-cultural psychology can be divided into two

categories: quantitative and qualitative.
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Quantitative research in cross-cultural psychology involves the measurement of certain

aspects of human activity from a comparative perspective. The variables chosen for

examination have to be studied empirically, primarily through observation, as opposed to

other forms of reflection, such as intuition, beliefs, or superstitions. The most common data

are measures of central tendency: the mode, the median, and the mean. There are four types

of measurement scales: nominal, ordinal, interval, and ratio.

Among the most important statistical methods used in cross-cultural psychology are

correlational methods that establish relationships between two variables and the t-test for

independent samples, which aims to estimate whether the difference between two samples

occurred by chance.

Qualitative research is conducted primarily in the natural setting, where the research

participants carry out their daily activities in a nonresearch atmosphere. Qualitative studies

are also conducted when there are difficulties in measuring variables, in situations when the

subjects cannot read or use answer scales, or when there are no standardized measurement

instruments available. Qualitative research is also useful in situations in which variables are

not completely conceptualized or operationally defined. The qualitative method can be useful

when the experiences and priorities of the research participants heavily influence the

research.

Choosing an application-oriented strategy, researchers attempt to establish the applicability of

research findings obtained in one country or culture to other countries or cultures. The

comparativist strategy, on the contrary, focuses primarily on similarities and differences in

certain statistical measures in a sample of cultures.

There are several strategies for sample selection. One strategy is availability or convenience

sampling. Another type of sampling, called systematic, involves the psychologist selecting

national or ethnic samples according to a theory or some theoretical assumption. A third

sampling strategy is random sampling. In this case, a large sample of countries or groups is

randomly chosen, that is, any country or group has an equal chance of being selected in the

research sample.
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Cross-cultural psychologists use all the typical psychological methods of investigation:

observation, survey, experiment, content-analysis, psychobiography, meta-analysis, focus-

group methods, and other procedures.

The majority of cross-cultural projectsespecially of the survey typerequire translation from

the researchers language to other language or languages. In such cases, one of the most

difficult tasks that appears before the investigator is to make sure that the translated version

of the method is as close to the original version as possible.

There are at least two approaches to the analysis of cross-cultural data. Psychologists

supporting the absolutist approach argue that psychological phenomena are basically the

same across cultures. However, the occurrences of certain processes and behaviors may vary

from culture to culture. The relativist approach implies that human behavior in its full

complexity can be understood only within the context of the culture in which it occurs.

Cross-cultural psychologists should see similarities in different phenomena; likewise,

similarities should not overshadow potential differences between samples. The specialist

should be aware that to contrast a phenomenon with its polar opposite is to give definition to

both terms. All polar opposites are dependent on each other for their very conceptual

existence.

Cross-cultural psychologists should avoid biases of generalization. At the same time, it

should be understood that cross-cultural psychology requires a great deal of imagination and

abstraction. Concrete human activities take place in diverse and unique contexts with a huge

variety of underlying factors. To understand and compare psychological phenomena the

researcher should assume that the number of such factors is relatively limited.

Key Points:

1. Cross-Cultural

Cross-cultural may refer to

 cross-cultural studies, a comparative tendency in various fields of cultural analysis
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 any of various forms of interactivity between members of disparate cultural groups (see also

cross-cultural communication, interculturalism, intercultural relations, hybridity,

cosmopolitanism, transculturation)

 the discourse concerning cultural interactivity, sometimes referred to as cross-culturalism

(See also multiculturalism, cosmopolitanism, transculturation, cultural diversity)

1.1 Cross-Cultural Communication

By the 1970s, the field of cross-cultural communication (also known as intercultural

communication) developed as a prominent application of the cross-cultural paradigm,

in response to the pressures of globalization which produced a demand for cross-

cultural awareness training in various commercial sectors.

1.2 Cross-Cultural Pedagogies

The appearance of the term "cross-cultural" in the titles of a number of college readers

and writing textbooks beginning in the late 1980s can be attributed to a convergence

of academic multiculturalism and the pedagogical movement known as Writing

Across the Curriculum, which gave educators in the social sciences greater influence

in composition pedagogy. Popular examples included Ourselves Among Others:

Cross-Cultural Readings for Writers , edited by Carol J. Verburg, and Guidelines: A

Cross Cultural Reading Writing Text , ed. Ruth Spack.

1.3 Cross-Cultural Cultural Studies

Cross-cultural cultural studies is an adaptation of the term cross-cultural to describe a

branch of literary and cultural studies dealing with works or writers associated with

more than one culture. Practitioners of cross-cultural cultural studies often use the

term cross-culturalism to describe discourses involving cultural interactivity, or to

promote (or disparage) various forms of cultural interactivity.

Cross-culturalism is nearly synonymous with transculturation, a term coined by

Cuban writer Fernando Ortiz in the 1940s to describe processes of cultural hybridity

in Latin America. However, there are certain differences of emphasis reflecting the

social science derivation of cross-culturalism.
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The term "cross-culturalism" became prevalent in cultural studies in the late 1980s

and 1990s. An early proponent of the term was the Guyanese writer Wilson Harris,

who wrote in The Womb of Space , that "cultural heterogeneity or cross-cultural

capacity" gives an "evolutionary thrust" to the imagination.

Anthropology exerted a strong influence on the development of cross-culturalism in

literary and cultural studies. French anthropologist Claude Levi-Strauss was a key

figure in the development of structuralism and its successor, post-structuralism.

Cross-influences between anthropology and literary/cultural studies in the 1980s were

evident in works like James Clifford and George Marcus's collection, Writing

Culture: the Poetics and Politics of Ethnography . Harvard anthropologist Clifford

Geertz was cited as an influence on literary critics like Stephen Greenblatt, while

other literary/cultural scholars turned to works by Victor Turner and Mary Douglas.

Like multiculturalism, cross-culturalism is sometimes construed as ideological, in that

it advocates values such as those associated with transculturation, transnationalism,

cosmopolitanism, interculturalism, and globalism. Nevertheless, cross-culturalism is a

fundamentally neutral term, in that favorable portrayal of other cultures or the

processes of cultural mixing are not essential to the categorization of a work or writer

as cross-cultural.

Cross-culturalism is distinct from multiculturalism. Whereas multiculturalism deals

with cultural diversity within a particular nation or social group, cross-culturalism is

concerned with exchange beyond the boundaries of the nation or cultural group.

Cross-culturalism in literary and cultural studies is a useful rubric for works, writers

and artists that do not fit within a single cultural tradition. To the extent that cultures

are national, the cross-cultural may be considered as overlapping the transnational.

The cross-cultural can also be said to incorporate the colonial and the postcolonial,

since colonialism is by definition a form of cross-culturalism. Travel literature also

makes up a substantial component of cross-cultural literature. Of the various terms,

"cross-culturalism" is the most inclusive, since it is free of transnationalism's

dependence on the nation-state and colonialism/postcolonialism's restriction to

colonized or formerly-colonized regions. This inclusiveness leads to certain

definitional ambiguity (albeit one derived from the term culture itself). In practice,
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"cross-cultural" is usually applied only to situations involving significant cultural

divergence. Thus, the term is not usually applied in cases involving crossing between

European nations, or between Europe and the United States. However, there is no

clear reason why, for example, Alexis de Tocqueville's Democracy in America or

even Woody Allen's Annie Hall (in which the protagonist experiences culture shock

after traveling to Los Angeles from New York City) could not be considered cross-

cultural works.

Although disagreement over what constitutes a "significant" cultural divergence

creates difficulties of categorization, "cross-cultural" is nevertheless useful in

identifying writers, artists, works, etc., who may otherwise tend to fall between the

cracks of various national cultures.

2. Quantitative research

Quantitative research is the systematic scientific investigation of quantitative properties and

phenomena and their relationships. The objective of quantitative research is to develop and

employ mathematical models, theories and/or hypotheses pertaining to natural phenomena.

The process of measurement is central to quantitative research because it provides the

fundamental connection between empirical observation and mathematical expression of

quantitative relationships.

Quantitative research is widely used in both the natural sciences and social sciences, from

physics and biology to sociology and journalism. It is also used as a way to research different

aspects of education. The term quantitative research is most often used in the social sciences

in contrast to qualitative research.

2.1 Overview

Quantitative research is generally made using scientific methods, which include:

o The generation of models, theories and hypotheses

o The development of instruments and methods for measurement

o Experimental control and manipulation of variables

o Collection of empirical data

o Modeling and analysis of data
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o Evaluation of results

Quantitative research is often an iterative process whereby evidence is evaluated,

theories and hypothieses are refined, technical advances are made, and so on.

Virtually all research in physics is quantitative whereas research in other scientific

disciplines, such as taxonomy and anatomy, may involve a combination of

quantitative and other analytic approaches and methods.

In the social sciences particularly, quantitative research is often contrasted with

qualitative research which is the examination, analysis and interpretation of

observations for the purpose of discovering underlying meanings and patterns of

relationships, including classifications of types of phenomena and entities, in a

manner that does not involve mathematical models. Approaches to quantitative

psychology were first modelled on quantitative approaches in the physical sciences by

Gustav Fechner in his work on psychophysics, which built on the work of Ernst

Heinrich Weber. Although a distinction is commonly drawn between qualitative and

quantitative aspects of scientific investigation, it has been argued that the two go hand

in hand. For example, based on analysis of the history of science, Kuhn concludes that

large amounts of qualitative work have usually been prerequisite to fruitful

quantification in the physical sciences. Qualitative research is often used to gain a

general sense of phenomena and to form theories that can be tested using further

quantitative research. For instance, in the social sciences qualitative research methods

are often used to gain better understanding of such things as intentionality (from the

speech response of the researchee) and meaning (why did this person/group say

something and what did it mean to them?).

Although quantitative investigation of the world has existed since people first began

to record events or objects that had been counted, the modern idea of quantitative

processes have their roots in Auguste Comte's positivist framework..

2.2 Statistics in quantitative research

Statistics is the most widely used branch of mathematics in quantitative research

outside of the physical sciences, and also finds applications within the physical

sciences, such as in statistical mechanics. Statistical methods are used extensively
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within fields such as economics, social sciences and biology. Quantitative research

using statistical methods typically begins with the collection of data based on a theory

or hypothesis, followed by the application of descriptive or inferential statistical

methods. Typically, a very large volume of data is collected, which requires

validating, verifying and recoding before analysis. Software packages such as PSPP

and R are typically used for this purpose. Causal relationships are studied by

manipulating factors thought to influence the phenomena of interest while controlling

other variables relevant to the experimental outcomes. In the field of health, for

example, researchers might measure and study the relationship between dietary intake

and measurable physiological effects such as weight loss, controlling for other key

variables such as exercise. Quantitatively based opinion surveys are widely used in

the media, with statistics such as the proportion of respondents in favor of a position

commonly reported. In opinion surveys, respondents are asked a set of structured

questions and their responses are tabulated. In the field of climate science, researchers

compile and compare statistics such as temperature or atmospheric concentrations of

carbon dioxide.

Empirical relationships and associations are also frequently studied by using some

form of General linear model, non-linear model, or by using factor analysis. A

fundamental principle in quantitative research is that correlation does not imply

causation. This principle follows from the fact that it is always possible a spurious

relationship exists for variables between which covariance is found in some degree.

Associations may be examined between any combination of continuous and

categorical variables using methods of statistics.

2.3 Measurement in quantitative research

Views regarding the role of measurement in quantitative research are somewhat

divergent. Measurement is often regarded as being only a means by which

observations are expressed numerically in order to investigate causal relations or

associations. However, it has been argued that measurement often plays a more

important role in quantitative research. For example, Thomas Kuhn argued that results

which appear anomalous in the context of accepted theory potentially lead to the

genesis of a search for a new, natural phenomenon. He believed that such anomalies

are most striking when encountered during the process of obtaining measurements, as
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reflected in the following observations regarding the function of measurement in

science:

When measurement departs from theory, it is likely to yield mere numbers, and their

very neutrality makes them particularly sterile as a source of remedial suggestions.

But numbers register the departure from theory with an authority and finesse that no

qualitative technique can duplicate, and that departure is often enough to start a

search.

In classical physics, the theory and definitions which underpin measurement are

generally deterministic in nature. In contrast, probabilistic measurement models

known as the Rasch model and Item response theory models are generally employed

in the social sciences. Psychometrics is the field of study concerned with the theory

and technique for measuring social and psychological attributes and phenomena. This

field is central to much quantitative research that is undertaken within the social

sciences.

Quantitative research may involve the use of proxies as stand-ins for other quantities

that cannot be directly measured. Tree-ring width, for example, is considered a

reliable proxy of ambient environmental conditions such as the warmth of growing

seasons or amount of rainfall. Although scientists cannot directly measure the

temperature of past years, tree-ring width and other climate proxies have been used to

provide a semi-quantitative record of average temperature in the Northern

Hemisphere back to 1000 A.D. When used in this way, the proxy record (tree ring

width, say) only reconstructs a certain amount of the variance of the original record.

The proxy may be calibrated (for example, during the period of the instrumental

record) to determine how much variation is captured, including whether both short

and long term variation is revealed. In the case of tree-ring width, different species in

different places may show more or less sensitivity to, say, rainfall or temperature:

when reconstructing a temperature record there is considerable skill in selecting

proxies that are well correlated with the desired variable.
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3. Quantitative methods

Quantitative methods are research techniques that are used to gather quantitative data -

information dealing with numbers and anything that is measurable. Statistics, tables and

graphs, are often used to present the results of these methods. They are therefore to be

distinguished from qualitative methods.

In most physical and biological sciences, the use of either quantitative or qualitative methods

is uncontroversial, and each is used when appropriate. In the social sciences, particularly in

sociology, social anthropology and psychology, the use of one or other type of method has

become a matter of controversy and even ideology, with particular schools of thought within

each discipline favouring one type of method and pouring scorn on to the other. Advocates of

quantitative methods argue that only by using such methods can the social sciences become

truly scientific; advocates of qualitative methods argue that quantitative methods tend to

obscure the reality of the social phenomena under study because they underestimate or

neglect the non-measurable factors, which may be the most important. The modern tendency

(and in reality the majority tendency throughout the history of social science) is to use

eclectic approaches. Quantitative methods might be used with a global qualitative frame.

Qualitative methods might be used to understand the meaning of the numbers produced by

quantitative methods. Using quantitative methods, it is possible to give precise and testable

expression to qualitative ideas. This combination of quantitative and qualitative data

gathering is often referred to as mixed-methods research.

3.1 Examples of quantitative research

o Research that consists of the percentage amounts of all the elements that make up Earth's

atmosphere.

o Survey that concludes that the average patient has to wait two hours in the waiting room of a

certain doctor before being selected.

o An experiment in which group x was given two tablets of Aspirin a day and Group y was

given two tablets of a placebo a day where each participant is randomly assigned to one or

other of the groups. The numerical factors such as two tablets, percent of elements and the

time of waiting make the situations and results quantitative.

o
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3.2 Qualitative research

Qualitative research is a field of inquiry that crosscuts disciplines and subject matters .

Qualitative researchers aim to gather an in-depth understanding of human behavior

and the reasons that govern such behavior. The discipline investigates the why and

how of decision making, not just what, where, when. Hence, smaller but focused

samples are more often needed rather than large random samples.

3.3 History

Qualitative research was one of the first forms of social studies (conducted e.g. by

Bronisław Malinowski or Elton Mayo), but in the 1950s and 1960s - as quantitative

science reached its peak of popularity - it was diminished in importance and began to

regain recognition only in the 1970s. The phrase 'qualitative research' was until then

restricted as a discipline of anthropology or sociology, and terms like ethnography,

fieldwork, participant observation and Chicago school (sociology) were used instead.

During the 1970s and 1980s qualitative research began to be used in other disciplines,

and became a significant type of research in the fields of education studies, social

work studies, women's studies, disability studies, information studies, management

studies, nursing service studies, human service studies, psychology, communication

studies, and other. Some qualitative research occurred in the consumer products

industry during this period: researchers most interested in investigating consumer new

product and product positioning opportunities worked with a handful of the earliest

consumer research pioneers including Gene Reilly of The Gene Reilly Group in

Darien, CT, Jerry Schoenfeld of Gerald Schoenfeld& Partners in Tarrytown, NY and

Martin Calle of Calle & Company, Greenwich, CT. In the late 1980s and 1990s after a

spate of criticisms from the quantitative side, paralleling a slowdown in traditional

media spending for the decade, new methods of qualitative research evolved, to

address the perceived problems with reliability and imprecise modes of data analysis.

In the last thirty years the acceptance of qualitative research by journal publishers and

editors has been growing. Prior to that time many mainstream journals were prone to

publish research articles based upon the natural sciences and which featured

quantitative analysis .
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3.4 Distinctions from quantitative research

The term qualitative research is most often used in the social sciences in contrast to

quantitative research. It differs from quantitative research in many ways. First,

sampling is typically not random but is purposive. That is, cases are chosen based on

the way that they typify or do not typify certain characteristics or participate in a

certain class. Secondly, the role of the researcher is key. Researchers must reflect on

their role in the research process and make this clear in the analysis. Thirdly, data

analysis differs considerably. Researchers must carefully code data and discern

themes in a consistent and reliable way.

One way of differentiating qualitative research from quantitative research is that

largely qualitative research is exploratory (i.e., hypothesis-generating), while

quantitative research is more focused and aims to test hypotheses. However it may be

argued that each reflects a particular discourse; neither being definitively more

conclusive or 'true' than the other. In addition, qualitative research speaks to content

validity -- do measures measure what a researcher thinks they measure? Quantitative

data are of the kind that may lead to measurement or other kinds of analysis involving

applied mathematics, while qualitative data cannot always be put into a context that

can be graphed or displayed as a mathematical term. However, qualitative data may

be useful to explain puzzling quantitative results, or may be used to generate

additional variables to include in an analysis.

Qualitative research is also highly useful in policy and evaluation research, where

understanding why and how certain outcomes were achieved is as important as

establishing what those outcomes were. Qualitative research can yield useful insights

about program implementation -- were expectations reasonable? Did processes

operate as expected? Were key players able to carry out their duties?

A specialized form of qualitative research is cognitive testing, used to develop survey

items. Survey items are piloted on study participants to see what reactions they elicit.

Another specialized method is focus groups, often used in market research but also in

other contexts where a range of responses from a target group is useful (eg, a group of

nurses might give their reactions to new work requirements).qualitative research is

basically a kind of systematic work that actually happens at many areas of field
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3.5 Data Collection

Qualitative research categorizes data into patterns as the primary basis for organizing

and reporting results. Qualitative researchers typically rely on four methods for

gathering information:

Participant Observation Non-participant Observation Field Note Reflexive Journal

Structured Interview Unstructured Interview analysis of documents and materials .

The ways of participating and observing can vary widely from setting to setting.

Participant observation is used by researchers who become members of a culture,

group, or setting, and adopt roles to conform to that setting. By doing this, researchers

gain a closer insight into the culture's motivations and emotions. Observing without

participating may inhibit the researchers' ability to understand the experiences of the

culture. Participant observation is a strategy of reflexive learning, not a single method

of observing.

Some distinctive methods are the use of focus groups and key informant interviews.

Qualitative researchers may use different approaches in collecting data, such as the

grounded theory practice, narratology, storytelling, classical ethnography, or

shadowing. Qualitative methods are also loosely present in other methodological

approaches, such as action research or actor-network theory. Forms of the data

collected include text, pictures, etc.

3.6 Data Analysis

The most common analysis of qualitative data is observer impression. That is, expert

or layman observers examine the data, form an impression, and report their

impression in a structured, many times, quantitative form. These impressions can be

the final conclusion of the analysis, or some quantitative characteristics of the data to

be further analyzed using some quantitative methods. An example of quantitative

characteristics is word frequencies in textual data.
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Contemporary qualitative studies are sometimes supported by computer programs.

The benefits of these types of programs are mostly limited to storing and segregating

data, rather than in processing or analyzing them.

3.7 Paradigmatic Differences

Contemporary qualitative research has been conducted from a large number of

various paradigms that influence conceptual and metatheoretical concerns of

legitimacy, control, data analysis, ontology, and epistemology, among others.

Research conducted in the last 10 years has been characterized by a distinct turn

toward more interpretive, postmodern, and critical practices. Guba and Lincoln

identify five main paradigms of contemporary qualitative research: positivism,

postpositivism, critical theories, constructivism, and participatory/cooperative

paradigms. Each of the paradigms listed by Guba and Lincoln are characterized by

axiomatic differences in axiology, intended action of research, control of research

process/outcomes, relationship to foundations of truth and knowledge, validity (see

below), textual representation and voice of the researcher/participants, and

commensurability with other paradigms. In particular, commensurability involves the

extent to which paradigmatic concerns can be retrofitted to each other in ways that

make the simultaneous practice of both possible. Positivist and postpositivist

paradigms share commensurable assumptions but are largely incommensurable with

critical, constructivist, and participatory paradigms. Likewise, critical, constructivist,

and participatory paradigms are commensurable on certain issues (e.g., intended

action and textual representation).

3.8 Validation

One of the central issues in qualitative research is validity (also known as credibility

and/or dependability). There are many different ways of establishing validity,

including: member check, interviewer corroboration, peer debriefing, prolonged

engagement, negative case analysis, auditability, confirmability, bracketing, and

balance. Most of these methods were coined, or at least extensively described by

Lincoln and Guba
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Validation, however, is inherently based on a philosophy of positivism. Non

positivistic viewpoints include the idea that findings do not need to be reproducible,

verifiable, or consistent, and idea that comes from the notion that there are multiple

realities, not just one. For positivistic viewpoints, though, validation is as important as

the research itself.

3.9 Academic Research

By the end of the 1970s many leading journals began to publish qualitative research

articles and several new journals emerged which published only qualitative research

studies and articles about qualitative research methods .

In the 1980s and 1990s, the new qualitative research journals became more

multidisciplinary in focus moving beyond qualitative researchs traditional disciplinary

roots of anthropology, sociology, and philosophy .

The new millennium saw a dramatic increase in the number of journals specializing in

qualitative research publications with at least one new qualitative research journal

being launched each year.

4. Cross-cultural studies

Cross-cultural comparisons take several forms. One is comparison of case studies, another is

controlled comparison among variants of a common derivation, and a third is comparison

within a sample of cases. Cross-cultural studies, the third of these forms, is a specialization in

anthropology and sister sciences (sociology, psychology, economics, political science) that

uses field data from many societies to examine the scope of human behavior and test

hypotheses about human behavior and culture. Unlike comparative studies, which examines

similar characteristics of a few societies, cross-cultural studies uses a sufficiently large

sample that statistical analysis can be made to show relationships or lack or relationships

between the traits in question. These studies are surveys of ethnographic data. Cross-cultural

studies, sometimes called Holocultural Studies, has been used by social scientists of many

disciplines, particularly cultural anthropology and psychology.
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4.1 History of cross-cultural studies

The first cross-cultural studies were carried out by Abū Rayhān Bīrūnī, who wrote

detailed comparative studies on the anthropology of religions, peoples and cultures in

the Middle East, Mediterranean and especially the Indian subcontinent. He presented

his findings with objectivity and neutrality using cross-cultural comparisons.

Extensive cross-cultural studies were later carried out by 19th century anthroplogists

such as Tylor and Morgan. One of Tylor's first studies gave rise to the central

statistical issue of cross-cultural studies: Galton's problem.

Topic : Critical Thinking In Cross-Cultural Psychology

Topic Objective:

At the end of this topic student would be able to:

 Explain Critical thinking

 Understand Overview of Critical thinking

 Explain Dispositions

 Explain Concepts and principles

 Explain Classroom applications

 Explain The status of instruction in critical thinking

 Explain Quotations

Definition/Overview:

Critical thinking is one of the most vital and indispensable components of learning. The

thought principles or metathoughts (literally, thoughts about thought) presented in this

chapter are cognitive tools that provide the user with specific strategies for inquiry and

problem solving. In this way, they serve as potent antidotes to thinking that is often prone to

be biased, simplistic, rigid, lazy, or just plain sloppy.

In describing phenomena, particularly social phenomena, the language that people use

invariably reflects their own personal values, biases, likes, and dislikes. In this way, their

words can reveal at least as much about themselves as the events, individuals, and groups

they are attempting to describe.
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Dichotomous variables are a matter of classification (quality), whereas continuous variables

are a matter of degree (quantity). The problem is that people have a tendency to dichotomize

variables that, more accurately, should be conceptualized as continuous.

All phenomena are both similar to and different from each other, depending on the

dimensions or sorting variables that have been selected for purposes of evaluation,

comparison, and contrast. No phenomenon is totally identical or totally unique in relation to

other phenomena.

Barnum statements are one-size-fits-all descriptions that are true of practically all human

beings, but that do not provide distinctive information about a particular group or person.

Thus, the problem with Barnum statements is not that they are wrong; rather, because they

are so generic, universal, and elastic, they are of little value.

The assimilation bias represents a significant obstacle to clear thinking and effective problem

solving. In viewing the world through schema-colored glasses, we subject virtually all the

incoming information to varying degrees of distortion, misinterpretation, and invalidation.

To identify any given phenomenon, we automatically and intuitively compare it with our

mental representation, prototype, or schema of the relevant category. Errors due to the

representativeness bias can occur as a result of faulty prototypes, failure to consider relevant

statistical data, or motivational biases.

We utilize the availability heuristic whenever we attempt to assess the frequency or

likelihood of an event on the basis of how quickly or easily instances come to mind. Thus,

vivid examples, dramatic events, graphic case studies, and personal testimonies, in contrast to

statistical information, are likely to exert a disproportionate impact on our judgments. In this

way, anecdotes may be more persuasive than factual data.

In arriving at causal attributions to explain peoples behavior, we have a tendency to

overestimate the impact of their internal personality traits (dispositions) and to underestimate

the impact of their environmental circumstances (situations). This fundamental attribution

error appears to be due to cognitive biases and motivational biases.

The assumptions, attitudes, and beliefs that we hold toward other people can, with or without

our intent, actually produce the very behaviors that we expect to find. Similarly, our own

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

28
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



behavior may inadvertently be shaped by other peoples expectancies of us. In sum, with the

self-fulfilling prophecy, expectations can generate their own reality.

Correlations may provide us with accurate and useful information regarding what

relationships exist, but they cannot be counted on to answer the question, why? Even in those

circumstances in which a correlation strongly implies causation, it does not prove causation.

In contrast to unidirectional causation, when Event A causes Event B, in bidirectional

causation Event A and Event B are linked in a circular or causal loop, in which each is both a

cause and an effect of the other. In such instances, the pathway of causation is a two-way

street. Further, any given event can be, and typically is, the result of numerous causes.

The frequency of an event does not inherently determine its moral value or worth. What is

common, typical, or normal is not necessarily good; what is uncommon, atypical, or

abnormal is not necessarily bad. Conversely, what is common is not necessarily bad, and

what is uncommon is not necessarily good.

We have a tendency to stubbornly cling to our beliefs, sometimes even in the face of

disconfirming evidence. Thus, when these beliefs are challenged, we feel impelled to protect

them, almost as if we were protecting ourselves. One consequence of this belief perseverance

effect is that it generally requires much more compelling evidence to change our beliefs than

it did to create them in the first place.

Key Points:

1. Critical thinking

Critical thinking is purposeful and reflective judgment about what to believe or do in

response to observations, experience, verbal or written expressions, or arguments. Critical

thinking might involve determining the meaning and significance of what is observed or

expressed, or, concerning a given inference or argument, determining whether there is

adequate justification to accept the conclusion as true. Hence, Fisher & Scriven define critical

thinking as "Skilled, active, interpretation and evaluation of observations, communications,

information, and argumentation."
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Critical thinking gives due consideration to the evidence, the context of judgment, the

relevant criteria for making the judgment well, the applicable methods or techniques for

forming the judgment, and the applicable theoretical constructs for understanding the nature

of the problem and the question at hand. Critical thinking employs not only logic but broad

intellectual criteria such as clarity, credibility, accuracy, precision, relevance, depth, breadth,

significance and fairness.

In contemporary usage "critical" has the connotation of expressing disapproval, which is not

always true of critical thinking. A critical evaluation of an argument, for example, might

conclude that it is good.

2. Overview

Thinking is often casual or routine, whereas critical thinking deliberately evaluates the

quality of thinking. In a seminal study on critical thinking and education in 1941, Edward

Glaser writes that the ability to think critically involves three things:

 An attitude of being disposed to consider in a thoughtful way the problems and subjects that

come within the range of one's experiences,

 Knowledge of the methods of logical inquiry and reasoning,

 Some skill in applying those methods.

Critical thinking calls for a persistent effort to examine any belief or supposed form of

knowledge in the light of the evidence that supports it and the further conclusions to which it

tends. It also generally requires ability to recognize problems, to find workable means for

meeting those problems, to gather and marshal pertinent information, to recognize unstated

assumptions and values, to comprehend and use language with accuracy, clarity, and

discrimination, to interpret data, to appraise evidence and evaluate arguments, to recognize

the existence (or non-existence) of logical relationships between propositions, to draw

warranted conclusions and generalizations, to put to test the conclusions and generalizations

at which one arrives, to reconstruct one's patterns of beliefs on the basis of wider experience,

and to render accurate judgments about specific things and qualities in everyday life.

Critical thinking can occur whenever one judges, decides, or solves a problem; in general,

whenever one must figure out what to believe or what to do, and do so in a reasonable and
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reflective way. Reading, writing, speaking, and listening can all be done critically or

uncritically. Critical thinking is crucial to becoming a close reader and a substantive writer.

Expressed most generally, critical thinking is a way of taking up the problems of life.

Irrespective of the sphere of thought, a well cultivated critical thinker":

 raises vital questions and problems, formulating them clearly and precisely;

 gathers and assesses relevant information, using abstract ideas to interpret it effectively

 comes to well-reasoned conclusions and solutions, testing them against relevant criteria and

standards;

 thinks open-mindedly within alternative systems of thought, recognizing and assessing, as

need be, their assumptions, implications, and practical consequences; and

 communicates effectively with others in figuring out solutions to complex problems; without

being unduly influenced by others thinking on the topic.

Critical thinking is an important element of all professional fields and academic disciplines

(by referencing their respective sets of permissible questions, evidence sources, criteria, etc.).

Within the framework of scientific skepticism, the process of critical thinking involves the

careful acquisition and interpretation of information and use of it to reach a well-justified

conclusion. The concepts and principles of critical thinking can be applied to any context or

case but only by reflecting upon the nature of that application. Critical thinking forms,

therefore, a system of related, and overlapping, modes of thought such as anthropological

thinking, sociological thinking, historical thinking, political thinking, psychological thinking,

philosophical thinking, mathematical thinking, chemical thinking, biological thinking,

ecological thinking, legal thinking, ethical thinking, musical thinking, thinking like a painter,

sculptor, engineer, business person, etc. In other words, though critical thinking principles are

universal, their application to disciplines requires a process of reflective contextualization.

Critical thinking is important, because it enables one to analyze, evaluate, explain, and

restructure our thinking, decreasing thereby the risk of adopting, acting on, or thinking with, a

false belief. However, even with knowledge of the methods of logical inquiry and reasoning,

mistakes can happen due to a thinker's inability to apply the methods or because of character

traits such as egocentrism. Critical thinking includes identification of prejudice, bias,

propaganda, self-deception, distortion, misinformation, etc. Given research in cognitive

psychology, some educators believe that schools should focus on teaching their students

critical thinking skills and cultivating intellectual traits.
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3. Dispositions

Critical thinking is about being both willing and able to evaluate one's thinking. Thinking

might be criticized because one does not have all the relevant information - indeed, important

information may remain undiscovered, or the information may not even be knowable - or

because one makes unjustified inferences, uses inappropriate concepts, or fails to notice

important implications. One's thinking may be unclear, inaccurate, imprecise, irrelevant,

narrow, shallow, illogical, or trivial, due to ignorance or misapplication of the appropriate

skills of thinking. On the other hand, one's thinking might be criticized as being the result of a

sub-optimal disposition. The dispositional dimension of critical thinking is characterological.

Its focus in developing the habitual intention to be truth-seeking, open-minded, systematic,

analytical, inquisitive, confident in reasoning, and prudent in making judgments. Those who

are ambivalent on one or more of these aspects of the disposition toward critical thinking, or

who have an opposite disposition [and are intellectually arrogant, biased, intolerant,

disorganized, lazy, heedless of consequences, indifferent toward new information, mistrustful

of reasoning, imprudent] are more likely to encounter problems in using their critical thinking

skills. Failure to recognize the importance of correct dispositions can lead to various forms of

self-deception and closed-mindedness, both individually and collectively.

When persons possess intellectual skills alone, without the intellectual traits of mind, weak

sense critical thinking results. Fair-minded or strong sense critical thinking requires

intellectual humility, empathy, integrity, perseverance, courage, autonomy, confidence in

reason, and other intellectual traits. Thus, critical thinking without essential intellectual traits

often results in clever, but manipulative and often unethical, thought. In short, the sophist, the

con artist, the manipulator often uses intellectually defective but effective forms of thought.

While critical thinking skills might be considered largely "objective", few humans notice the

degree to which they uncritically fail to discern their own subjectivity and one-sidedness.

The relationship between critical thinking skills and critical thinking dispositions is an

empirical question. Some people have both in abundance, some have skills but not the

disposition to use them, some are disposed but lack strong skills, and some have neither. Two

measures of critical thinking dispositions are the California Critical Thinking Disposition

Inventory and the California Measure of Mental Motivation.
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There is no simple way to develop the intellectual traits of a critical thinker. One important

way requires developing one's intellectual empathy and intellectual humility. The first

requires extensive experience in entering and accurately constructing points of view toward

which one has negative feelings. The second requires extensive experience in identifying the

extent of one's own ignorance in a wide variety of subjects (ignorance whose admission leads

one to say, "I thought I knew, but I merely believed"). One becomes less biased and more

broad-minded when one becomes more intellectually empathic and intellectually humble, and

that involves time, deliberate practice and commitment. It involves considerable personal and

intellectual development.

To develop one's critical thinking traits, one should learn the art of suspending judgment (for

example, when reading a novel, watching a movie, engaging in dialogical or dialectical

reasoning). Ways of doing this include adopting a perceptive rather than judgmental

orientation; that is, avoiding moving from perception to judgment as one applies critical

thinking to an issue.

One should become aware of one's own fallibility by:

 accepting that everyone has subconscious biases, and accordingly questioning any reflexive

judgments.

 adopting an ego-sensitive and, indeed, intellectually humble stance

 recalling previous beliefs that one once held strongly but now rejects

 Tendency towards group think; the amount your belief system is formed by what those

around you say instead of what you have personally witnessed.

 realizing one still has numerous blind spots, despite the foregoing

An integration of insights from the critical thinking literature and cognitive psychology

literature is the "Method of Argument and Heuristic Analysis." This technique illustrates the

influences of heuristics and biases on human decision making along with the influences of

thinking critically about reasons and claims.

4. Concepts and principles

Critical thinking is based on concepts and principles, not on hard and fast, or step-by-step,

procedures.
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Critical thinking employs not only logic (either formal or, much more often, informal) but

broad intellectual criteria such as clarity, credibility, accuracy, precision, relevance, depth,

breadth, significance.

5. Classroom applications

The key to seeing the significance of critical thinking in the classroom is in understanding the

significance of critical thinking in learning.

There are two phases to the learning of content. The first occurs when learners (for the first

time) construct in their minds the basic ideas, principles, and theories that are inherent in

content. This is a process of internalization. The second occurs when learners effectively use

those ideas, principles, and theories as they become relevant in learners lives. This is a

process of application. Good teachers cultivate critical thinking (intellectually engaged

thinking) at every stage of learning, including initial learning. This process of intellectual

engagement is at the heart of the Oxford, Durham and Cambridge tutorials. The tutor

questions the students, often in a Socratic manner (see Socratic questioning). The key is that

the teacher who fosters critical thinking fosters reflectiveness in students by asking questions

that stimulate thinking essential to the construction of knowledge.

As emphasized above, each discipline adapts its use of critical thinking concepts and

principles. The core concepts are always there, but they are embedded in subject specific

content. For students to learn content, intellectual engagement is crucial. All students must do

their own thinking, their own construction of knowledge. Good teachers recognize this and

therefore focus on the questions, readings, activities that stimulate the mind to take ownership

of key concepts and principles underlying the subject.

In the UK school system, Critical thinking is offered as a subject which 16-18 year olds can

take as an A-Level. Under the OCR exam board, students can sit two exam papers for the AS:

"Credibility of Evidence" and "Assessing and Developing Argument". The full Advanced

GCE is now available: in addition to the two AS units, candidates sit the two papers

"Resolution of Dilemmas" and "Critical Reasoning". The A-level tests candidates on their

ability to think critically about, and analyze, arguments on their deductive or inductive

validity, as well as producing their own arguments. It also tests their ability to analyse certain

related topics such as credibility and ethical decision-making. However, due to its
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comparative lack of subject content, many universities do not accept it as a main A-level for

admissions. Nevertheless, the AS is often useful in developing reasoning skills, and the full

advanced GCE is useful for degree courses in politics, philosophy, history or theology,

providing the skills required for critical analysis that are useful, for example, in biblical

study.

There is also an Advanced Extension Award offered in Critical Thinking in the UK, open to

any A-level student regardless of whether they have the Critical Thinking A-level.

Cambridge International Examinations have an A-level in Thinking Skills. From 2008,

Assessment and Qualifications Alliance will also be offering an A-level Critical Thinking

specification; OCR exam board have also modified theirs for 2008. Many examinations for

university entrance set by universities, on top of A-level examinations, also include a critical

thinking component, such as the LNAT, the UKCAT, the BioMedical Admissions Test and

the Thinking Skills Assessment.

6. The status of instruction in critical thinking

Unfortunately research shows that most universities are ineffective in fostering critical

thinking. For example, in a three year study of 68 public and private colleges in California,

though the overwhelming majority (89%) claimed critical thinking to be a primary objective

of their instruction, only a small minority (19%) could give a clear explanation of what

critical thinking is. Furthermore, though the overwhelming majority (78%) claimed that their

students lacked appropriate intellectual standards (to use in assessing their thinking), and

73% considered that students learning to assess their own work was of primary importance,

only a very small minority (8%) could enumerate any intellectual criteria or standards they

required of students or could give an intelligible explanation of what those criteria and

standards were.

This study mirrors a meta-analysis of the literature on teaching effectiveness in higher

education. According to the study, critical reports by authorities on higher education, political

leaders and business people have claimed that higher education is failing to respond to the

needs of students, and that many of our graduates knowledge and skills do not meet societys

requirements for well-educated citizens. Thus the meta-analysis focused on the question:

How valid are these claims? Researchers concluded:
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 Faculty aspire to develop students thinking skills, but research consistently shows that in

practice we tend to aim at facts and concepts in the disciplines, at the lowest cognitive levels,

rather than development of intellect or values.

 Faculty agree almost universally that the development of students higher-order intellectual or

cognitive abilities is the most important educational task of colleges and universities.

 These abilities underpin our students perceptions of the world and the consequent decisions

they make.

 Specifically, critical thinking the capacity to evaluate skillfully and fairly the quality of

evidence and detect error, hypocrisy, manipulation, dissembling, and bias is central to both

personal success and national needs.

 A 1972 study of 40,000 faculty members by the American Council on Education found that

97 percent of the respondents indicated the most important goal of undergraduate education is

to foster students ability to think critically.

 Process-oriented instructional orientations have long been more successful than conventional

instruction in fostering effective movement from concrete to formal reasoning. Such

programs emphasize students active involvement in learning and cooperative work with other

students and de-emphasize lectures...

 Numerous studies of college classrooms reveal that, rather than actively involving our

students in learning, we lecture, even though lectures are not nearly as effective as other

means for developing cognitive skills.

 In addition, students may be attending to lectures only about one-half of their time in class,

and retention from lectures is low.

 Studies suggest our methods often fail to dislodge students misconceptions and ensure

learning of complex, abstract concepts. Capacity for problem solving is limited by our use of

inappropriately simple practice exercises.

 Classroom tests often set the standard for students learning. As with instruction, however, we

tend to emphasize recall of memorized factual information rather than intellectual challenge.

 Taken together with our preference for lecturing, our tests may be reinforcing our students

commonly fact-oriented memory learning, of limited value to either them or society.
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7. Quotations

William Graham Sumner offers a useful summary of critical thinking:

The critical habit of thought, if usual in society, will pervade all its mores, because it is a way

of taking up the problems of life. Men educated in it cannot be stampeded by stump orators ...

They are slow to believe. They can hold things as possible or probable in all degrees, without

certainty and without pain. They can wait for evidence and weigh evidence, uninfluenced by

the emphasis or confidence with which assertions are made on one side or the other. They can

resist appeals to their dearest prejudices and all kinds of cajolery. Education in the critical

faculty is the only education of which it can be truly said that it makes good citizens.

In Section 2 of this course you will cover these topics:
Cognition: Sensation And Perception, And States Of Consciousness

Intelligence

Emotion
Topic : Cognition: Sensation And Perception, And States Of Consciousness

Topic Objective:

At the end of this topic student would be able to:

 Explain Sensation

 Explain Perception

 Explain Altered state of consciousness

 Explain Consciousness

Definition/Overview:

Our experience with the environment shapes our perception by creating perceptual

expectations. These expectations, known as a perceptual set, make particular interpretations

more likely to occur. They allow people to anticipate what they will encounter and, therefore,

increase both the speed and efficiency of the perceptual process.

There are several factors that may contribute to differences in peoples sensation and

perception. There are physical and environmental conditions, genetic factors, socialization

norms, and acculturation practices.
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Studies on cross-cultural differences in the perception of simple patterns showed only small

variations. Cross-cultural similarities in the drawing of visual patterns suggest the presence of

a common mechanism for perceptual processes. Shape constancy of perception is

significantly influenced by learning experiences. Culturally specific conditions determine

which skills will improve in individuals in a particular culture and which skills will remain

underdeveloped.

Psychologists offer several hypotheses that explain cultural differences in illusion

susceptibility. The carpentered world hypothesis postulates a learned tendency among people

raised in an environment shaped by carpenters to interpret nonrectangular figures as

representations of rectangular figures seen in perspective.

There is a strong degree of similarity in the way color terms are used in different cultures.

Moreover, verbal labels, if they are not available in the lexicon of a language, can be readily

learned. Education, travel, interpersonal contacts, and the media can play a significant role in

the development of color recognition and labeling.

There are perhaps common perceptual mechanisms that lead to similarities across cultures in

the perception of time and in aesthetic appreciation. Many similarities in perception of the

beautiful were found in different cultural groups despite apparent socioeconomic differences

among them. Because the traditional music of different cultures may differ in notion and

harmony, there are some cultural differences in the perception of musical harmony.

The universal similarity in the anatomy and physiology of human sensory organs and the

nervous system seems to make it likely that sensory impressions and their transmission

through the perceptual system are comparable across cultures.

Consciousness is a process, which has several stages or states. The normal flow of

consciousness may consist of periods of full attention and concentration or relative

detachment from the outside events. Periods of wakefulness are altered by periods of sleep.

Under various circumstances, meditation, psychoactive substances, trances, or hypnotic

suggestion can alter consciousness. The understanding of consciousness is based on general

cultural views of mental life and the relationship between body and soul.
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From a cultural standpoint, the normal flow of consciousness directs our behavior in ways

that are adaptive in particular physical and social environments. Individual consciousness is

dependent on socialization experiences, which, in turn are based on cultural factors,

collective forms of existence, or shared collective experiences. Human consciousness

develops together with the development of both physical and social environments. Increasing

knowledge of the world at the same time broadens consciousness.

Both duration and patterns of sleep may vary individually and from culture to culture.

Despite significant differences in the manifest content of dreams, the latent dream content is

believed to be generally similar in people living in different cultures. Dreams not only reflect

our private world, but also mirror the environment in which we live. The dreaming

individuals brain organizes and retrieves various images in a culturally ascribed manner.

Phenomena such as meditation, trance, hypnosis, and near-death experiences during coma are

very common in practically every culture. Analyzing them, a specialist should take into

consideration personal characteristics of the studied individuals, their educational level, and

position within the society. Specialists should also notice that certain life circumstances can

influence individual experiences. Another set of conditions is a predominant cultural attitude

toward altered states of consciousness expressed in the media, peoples everyday

conversations, or public opinion (if data are available).

Key Points:

1. Sensation

Sensation is the fiction-writing mode for portraying a character's perception of the senses.

According to Ron Rozelle, . . .the success of your story or novel will depend on many things,

but the most crucial is your ability to bring your reader into it. And that reader will be most

completely in when you deliver the actual sensations of the many things that comprise your

story. As stated by Jessica Page Morrell, You breathe life into fiction by translating the

senses onto the page, producing stories rooted in the physical world . . . that creates a

tapestry, a galaxy of interwoven sensory ingredients.

Also according to Rozelle, The sensation of what something feels like is used to describe

everything from sensual pleasure to pain and torture. Its a wide range, and your readers have
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actually experienced only some of those feelings. So your job is to either make them recall

exactly what it feels like when something occurs in your story or, if they havent experienced

it, what it would feel like if they did. Morrell describes a sensory surround, which when

coupled with drama tugs the reader into [the] story and forces him to keep reading.

The importance of conveying sensation in fiction is widely accepted. However, recognition of

sensation as a distinct fiction-writing mode is a matter of discussion.

2. Perception

In psychology and the cognitive sciences, perception is the process of attaining awareness or

understanding of sensory information. It is a task far more complex than was imagined in the

1950s and 1960s, when it was predicted that building perceiving machines would take about

a decade, a goal which is still very far from fruition. The word perception comes from the

Latin words perception, percepio, meaning "receiving, collecting, action of taking possession,

apprehension with the mind or senses."

Perception is one of the oldest fields in psychology. The oldest quantitative law in

psychology is the Weber-Fechner law, which quantifies the relationship between the intensity

of physical stimuli and their perceptual effects. The study of perception gave rise to the

Gestalt school of psychology, with its emphasis on holistic approach.

What one perceives is a result of interplays between past experiences, ones culture and the

interpretation of the perceived. If the percept does not have support in any of these perceptual

bases it is unlikely to rise above perceptual threshold.

2.1 Types of Perception

Two types of consciousness are considerable regarding perception: Phenomenal(any

occurrence that is observable) and Psychological. The difference everybody can

demonstrate to himself/herself is by the simple opening and closing of his/her eyes:

Phenomenal consciousness is thought on average to be predominately absent without

sight, for example. Through full or rich sensations present in sight, nothing by

comparison is present whilst the eyes are closed bar the remaining other senses,

having of course firstly considered sight as the primary human sense. Using this

precept, it is understood by a vast majority of cases that the logical solutions, present
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through Phenomenology in the human mind/body interfacing within reality, are

reached through simple human sensation.

Plato's Cafe analogy was coined to similarly express these ideas Philosophically or

simply termed as practical Phenomena. At this mark of consideration on strengths in

sensory data, the Phenomenality of Perception has become Psychological as critiqued

herein, in which furthermore there are two basic theories available: Passive Perception

(PP) and Active Perception (PA). The Passive Perception (conceived by Ren

Descartes) is addressed in this article, and could be surmised as the following

sequence of events: surrounding → input (senses) → processing (brain) → output (re-

action). Although still supported by mainstream philosophers, psychologists and

neurologists, this theory is nowadays losing momentum. The theory of Active

Perception has emerged from extensive research of sensory illusions, most notably the

works of Richard L. Gregory. This theory is increasingly gaining experimental

support and could be surmised as dynamic relationship between "description" (in the

brain) ↔ senses ↔ surrounding, all of which holds true to the linear concept of

experience.

Basic physical truths such as cause and effect and vagrant patterns imposed upon the

percieved laws of creation similarly support this dualistic appreciation of

Reality/Perception. Please let it be noted that whilst limited understanding of the Self

exists, essential characteristics allow full and complete (albeit partial) understanding

of Perception through the incompletely understood human vessel.

Additional types include:

o Amodal perception

o Color perception

o Depth perception

o Visual perception

o Form perception

o Haptic perception

o Speech perception

o Perception as Interpretation

o Numeric Value of Perception
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o Pitch perception

o Harmonic perception

o Rhythmic perception

2.2 Perception and reality

In the case of visual perception, some people can actually see the percept shift in their

mind's eye. Others, who are not picture thinkers, may not necessarily perceive the

'shape-shifting' as their world changes. The 'esemplastic' nature has been shown by

experiment: an ambiguous image has multiple interpretations on the perceptual level.

The question, "Is the glass half empty or half full?" serves to demonstrate the way an

object can be perceived in different ways.

Just as one object can give rise to multiple percepts, so an object may fail to give rise

to any percept at all: if the percept has no grounding in a person's experience, the

person may literally not perceive it.

The processes of perception routinely alter what humans see. When people view

something with a preconceived idea about it, they tend to take those preconceived

ideas and see them whether or not they are there. This problem stems from the fact

that humans are unable to understand new information, without the inherent bias of

their previous knowledge. The extent of a persons knowledge creates their reality as

much as the truth, because the human mind can only contemplate that which it has

been exposed to. When objects are viewed without understanding, the mind will try to

reach for something that it already recognizes, in order to process what it is viewing.

That which most closely relates to the unfamiliar from our past experiences, makes up

what we see when we look at things that we dont comprehend.

This confusing ambiguity of perception is exploited in human technologies such as

camouflage, and also in biological mimicry, for example by Peacock butterflies,

whose wings bear eye markings that birds respond to as though they were the eyes of

a dangerous predator. Perceptual ambiguity is not restricted to vision. For example,

recent touch perception research Robles-De-La-Torre & Hayward 2001 found that

kinesthesia based haptic perception strongly relies on the forces experienced during

touch.
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Cognitive theories of perception assume there is a poverty of stimulus. This (with

reference to perception) is the claim that sensation are, by themselves, unable to

provide a unique description of the world. Sensations require 'enriching', which is the

role of the mental model. A different type of theory is the perceptual ecology

approach of James J. Gibson. Gibson rejected the assumption of a poverty of stimulus

by rejecting the notion that perception is based in sensations. Instead, he investigated

what information is actually presented to the perceptual systems. He and the

psychologists who work within this paradigm detailed how the world could be

specified to a mobile, exploring organism via the lawful projection of information

about the world into energy arrays. Specification is a 1:1 mapping of some aspect of

the world into a perceptual array; given such a mapping, no enrichment is required

and perception is direct perception.

The brain, with which you perceive the world, is made up of neurons buzzing at 50

cycles a second, while the world as it exists in reality, is made up of electro-magnetic

radiation oscillating at 500 trillion cycles a second. This means that the human brain

cannot nearly keep up with the realness of reality. To compensate, the brain takes a

preconceived idea about the object, then uses those preconceived ideas to see whether

or not they are there. The problem with attaining an accurate perception of reality

stems from the fact that humans are unable to understand new information, without

the inherent bias of their previous knowledge. The extent of a person's knowledge

creates their reality as much as the truth, because the human mind can only

contemplate that which it has been exposed to. When objects are viewed without

understanding, the mind will try to reach for something that it already recognizes, in

order to process what it is viewing. That which most closely relates to the unfamiliar

from our past experiences, makes up what we see when we look at things that we

don't comprehend.

2.3 Perception-in-action

The ecological understanding of perception go forward from Gibson's early work is

perception-in-action, the notion that perception is a requisite property of animate

action; without perception action would not be guided and without action perception

would be pointless. Animate actions require perceiving and moving together. In a

sense, "perception and movement are two sides of the same coin, the coin is action."
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One aspect of Gibson's approach has been questioned however: it is his unargued

belief that singular entities, which he calls 'invariants', already exist in the real and

that all that the perception process does is to home in upon 'them'. A view known as

social constructionism (see Ernst von Glasersfeld) regards the continual adjustment of

percept and action to the external input as precisely what constitutes the 'entity', which

is therefore far from being 'invariant'. In human communication, according to the

theory, a running hypothesis that there is an 'invariant', a target to be homed in upon,

is a pragmatic necessity to allow an initial measure of understanding to be established

prior to the updating a statement aims to achieve, but it does not and need not

represent an actuality. It is added that, after all, it is extremely unlikely that what is

desired or feared by an organism will never suffer change -- indeed, radical change --

as time goes on; the social constructionist theory thus allows for the needful

evolutionary adjustment.

A mathematical theory of perception-in-action has been devised and investigated in

many forms of controlled movement by many different species of organism, General

Tau Theory. According to this theory, tau information, or time-to-goal information is

the fundamental 'percept' in perception.

3. Altered state of consciousness

An altered state of consciousness, (ASC), also named altered state of mind is any condition

which is significantly different from a normal waking beta wave state. The expression was

used as early as 1969 by Charles Tart and describes induced changes in one's mental state,

almost always temporary. A synonymous phrase is "altered states of awareness".

It can be associated with artistic creativity.

3.1 Causes of Altered state of consciousness

3.1.1 Accidental/pathological

An altered state of consciousness can come about accidentally through, for

example, fever, infections such as meningitis, sleep deprivation, fasting,

oxygen deprivation, nitrogen narcosis (deep diving), or a traumatic accident.
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3.1.2 Intentional/recreational

It can sometimes be reached intentionally by the use of sensory deprivation, an

isolation tank, sleep deprivation, lucid dreaming, or mind-control techniques,

hypnosis, meditation, prayer, or disciplines (e.g. Mantra Meditation, Yoga,

Sufism or Surat Shabda Yoga).

It can also be attained through the ingestion of psychoactive drugs such as

alcohol and opiates, or more commonly with entheogenic plants and their

derivative chemicals such as LSD, DXM, 2C-I, peyote, marijuana, mescaline,

Salvia divinorum, MDMA, psychedelic mushrooms, ayahuasca, or datura

(Jimson weed).

Another effective way to induce an altered state of consciousness is using a

variety of Neurotechnology such as psychoacoustics, light and sound

stimulation, cranial electrotherapy stimulation, and such; these methods

attempt to induce specific brainwave patterns, and a particular altered state of

consciousness.

4. Consciousness

Consciousness is a difficult term to define, because the word is used and understood in a wide

variety of ways, so that it frequently happens that what one person sees as a definition of

consciousness is seen by others as about something else altogether. Consciousness may

involve thoughts, sensations, perceptions, moods, emotions, dreams, and self-awareness. It is

variously seen as a type of mental state, a way of perceiving, or a relationship between self

and other. It has been described as a point of view, an I, or what Thomas Nagel called the

existence of "something that it is like" to be something. Many philosophers have seen

consciousness as the most important thing in the universe. On the other hand, many scientists

have seen the word as too nebulous in meaning to be useful.

The issue of what consciousness is, and to what extent and in what sense it exists, is the

subject of much research in philosophy of mind, psychology, neuroscience, cognitive science,

and artificial intelligence. Issues of practical concern include how the presence of

consciousness can be assessed in severely ill or comotose people; whether non-human
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consciousness exists and if so how it can be measured; at what point in fetal development

consciousness begins; and whether computers can achieve conscious states.

In common parlance, consciousness sometimes also denotes being awake and responsive to

the environment, in contrast to being asleep or in a coma.

4.1 Etymology

The word "conscious" is derived from Latin conscius meaning "1. having joint or

common knowledge with another, privy to, cognizant of; 2. conscious to oneself; esp.,

conscious of guilt".

A related word was conscientia which primarily means moral conscience. In the

literal sense, "conscientia" means knowledge-with, that is, shared knowledge. The

word first appears in Latin juridic texts by writers such as Cicero. Here, conscientia is

the knowledge that a witness has of the deed of someone else. In Christian theology,

conscience stands for the moral conscience in which our actions and intentions are

registered and which is only fully known to God. Medieval writers such as Thomas

Aquinas describe the conscientia as the act by which we apply practical and moral

knowledge to our own actions. Ren Descartes has been said to be the first philosopher

to use "conscientia" in a way that does not seem to fit this traditional meaning,

although this has recently been countered by Boris Hennig.

It has also been argued that John Locke was in fact the first one to use the modern

meaning of consciousness in his Essay Concerning Human Understanding , although

it remains closely intertwined with moral conscience (I may be held morally

responsible only for the act of which I am conscious of having achieved; and my

personal identity - my self - goes as far as my consciousness extends itself). However,

it is the case that Ralph Cudworth was in fact the first one to use the modern meaning

of consciousness in his "True Intellectual System of the Universe" . It too remains

closely intertwined with moral agency, but does not in itself signify conscience. The

modern sense of consciousness was therefore first found not in Descartes' work - who

sometimes used the word in a modern sense, but did not distinguish it as much as

Locke would do - nor in Locke's text, but Cudworth's. The contemporary sense of the

word consciousness (consciousness associated with the idea of personal identity,

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

46
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



which is assured by the repeated consciousness of oneself) was introduced by

Cudworth. The word "conscience" was coined by Pierre Costes, French translator of

Locke, but in the English language the modern sense first appeared in Cudworth's

works. It is true, however, that Locke much influenced the subsequent reception of

consciousness: in Samuel Johnson's celebrated Dictionary , Johnson gives a definition

of "conscious" as "endowed with the power of knowing one's own thoughts and

actions," and takes Locke's own definition of "consciousness" as "the perception of

what passes in a man's own mind."

4.2 Philosophical approaches

There are many philosophical stances on consciousness, including: behaviorism,

dualism, idealism, functionalism, reflexive monism, phenomenalism, phenomenology

and intentionality, physicalism, emergentism, mysticism, personal identity etc.

4.3 Phenomenal and access consciousness

Phenomenal consciousness (P-consciousness) is simply experience; it is moving,

coloured forms, sounds, sensations, emotions and feelings with our bodies and

responses at the center. These experiences, considered independently of any impact

on behavior, are called qualia. The hard problem of consciousness was formulated by

David Chalmers in 1996, dealing with the issue of "how to explain a state of

phenomenal consciousness in terms of its neurological basis".

Access consciousness (A-consciousness) is the phenomenon whereby information in

our minds is accessible for verbal report, reasoning, and the control of behavior. So,

when we perceive, information about what we perceive is often access conscious;

when we introspect, information about our thoughts is access conscious; when we

remember, information about the past (e.g., something that we learned) is often access

conscious; and so on. Chalmers thinks that access consciousness is less mysterious

than phenomenal consciousness, so that it is held to pose one of the easy problems of

consciousness. Dennett denies that there is a "hard problem", asserting that the totality

of consciousness can be understood in terms of impact on behavior, as studied

through heterophenomenology. There have been numerous approaches to the

processes that act on conscious experience from instant to instant. Dennett suggests
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that what people think of as phenomenal consciousness, such as qualia, are judgments

and consequent behaviour. He extends this analysis by arguing that phenomenal

consciousness can be explained in terms of access consciousness, denying the

existence of qualia, hence denying the existence of a "hard problem." Chalmers, on

the other hand, argues that Dennett's explanatory processes merely address aspects of

the easy problem. Eccles and others have pointed out the difficulty of explaining the

evolution of qualia, or of 'minds' which experience them, given that all the processes

governing evolution are physical and so have no direct access to them. There is no

guarantee that all people have minds, nor any way to verify whether one does or does

not possess one.

Events that occur in the mind or brain that are not within phenomenal or access

consciousness are known as subconscious events.

Topic : Intelligence

Topic Objective:

At the end of this topic student would be able to:

 Explain Intelligence

 Explain Definitions of Intelligence

 Explain Theories of intelligence

 Explain Psychometric approach

 Explain Controversies

 Explain Multiple intelligences

 Explain Triarchic theory of intelligence

 Explain Emotional intelligence

 Explain Empirical evidence

 Explain Evolution of intelligence

 Explain Factors affecting intelligence

 Explain Biological

 Explain Environmental

 Explain Ethical issues

 Explain Other species

 Explain Artificial intelligence
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Definition/Overview:

Most definitions of intelligence include phrases such as knowing and understanding the

reality around us. Intelligence is also defined as a set of mental skills that helps individuals

reach a goal. Intelligence is also seen as the ability to use knowledge and skills to overcome

obstacles. And finally, intelligence is defined as helping one to adapt to a changing

environment.

Intelligence is inseparable from cognition, diversified processes by which the individual

acquires and applies knowledge. It usually includes processes such as recognition,

categorization, thinking, and memory. Altogether, cognitive development is neither totally

culturally relative nor completely uniform everywhere.

In psychology, most attention has been given to the so-called psychometric approach to

intelligence. This view is based on the assumption that our intelligence can receive a

numerical value.

Today various tests show differences in intelligence scores among large cultural groups. For

example, in the United States, Asian Americans (of East Asian origins) score the highest,

followed by European Americans, Hispanics, and lastly African Americans. Thus, on the

average, African American schoolchildren score 1015 percent lower on a standardized

intelligence test than white schoolchildren.

In an attempt to explain some group differences on intelligence test scores, Sternberg

suggested distinguishing between intelligence and intelligent behavior. Intelligence, from this

standpoint, is a mental process that may or may not result in particular behavioral patterns.

These patterns of intelligent behavior may vary from culture to culture. Something

considered to be intelligent among members of one culture may not be viewed as such in

other cultures.

According to the nativist approach to intelligence, human cognitive phenomena are inborn.

They unravel as a result of biological programming and environmental perception requires

little active construction by the organism. There is evidence that heredity plays an important

role in human intelligence. However, genetic links for individual differences and similarities
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do not imply that group differenceson the national level, for exampleare also based on genetic

factors.

Some specialists imply that most intelligence tests benefit specific ethnic groups because of

the test vocabularywords and items used in the test questions. Tests may contain internal bias

because they use words that are familiar to only some groups. As a result, members of these

groups receive higher scores than those who do not belong to these groups.

Many environmental conditions have been found to influence performance on intelligence

tests. Among them are availability of and access to resources, variety of perceptual

experiences, predominant type of family climate, educational opportunities, access to books

and travel, presence or absence of cultural magical beliefs, general attitudes, and cultural

practices.

Intelligence scores are, in general, positively correlated with the socioeconomic status of the

individual and the link between socioeconomic conditions and test performance shows at an

early age. A childs IQ and the socioeconomic status of the childs parents are also positively

correlated. An affluent and educated family is likely to provide a better material environment

for a child and also has more resources to develop a childs intellectual potential than a poorer

family. Poverty is responsible for a variety of indirect impacts on the intellectual

development of children and adults.

In the United States people with high IQ scores are disproportionally represented among

doctors, scientists, lawyers, and business executives. Individuals with low intelligence scores

are disproportionally represented among people on welfare, prison inmates, single mothers,

drug abusers, and high school dropouts.

There is a difference in the way people across cultures value and construe intelligence. For

instance, the conceptualization of intelligence as quick and analytic is not shared in all

cultures. If one groups concept includes being detailed and precise in responding, but the

other group does not mention these features (and mentions improvisation as an element of

intelligence) then precision cannot be used as a criterion according to which the two groups

are compared.
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According to a theory, there are differences in cognitive styles revealed by Western and East

Asian students: students from China, Korea, and Japan tend to be more holistic in their

perceptions than do students of Western descent.

Cognitive processes have cross-cultural similarity but may also develop in different ways

according to specific cultural norms and societal demands. People develop cognitive

characteristics best adapted to the needs of their lifestyle. Cross-cultural findings suggest that

differences in categorization, memorization, labeling, creativity, and formal reasoning may be

rooted in cultural factors. Various cultural groups categorize stimuli differently in terms of

their specific cultural experiences associated with these objects. Many cognitive processes

can develop either in similar or in different ways according to specific cultural norms and

societal demands.

U.S. children, generally, are allowed more freedom in choosing school activities than their

counterparts overseas. The emphasis is typically placed on individual development, enjoyable

activities, and respect for the childs personality. In Asian countries, on the contrary, the active

promotion of the mathematical development of children is crucial. From the beginning the

child learns rules of discipline, perseverance, and sacrifice for the sake of educational goals.

Some ethnic minorities may display the so-called low-effort syndrome, or low level of

motivation on intelligence tests. This typically suggests that such individuals do not try to

excel on these tests because they believe that they will not go to college anyway, the tests are

biased against them, and test results are unimportant.

Overall, in developed Western societies, high IQ scores are correlated with social success.

The situation with IQ testing and scores may be changing, however. There is an interesting

tendency of a continuous and steady worldwide rise in intelligence test performance.

Detected primarily in developed countries, this effect stands for a three-point increase in IQ

scores every 10 years and may be attributed to educational efforts and technological

developments.
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Key Points:

1. Intelligence

Intelligence (also called intellect) is an umbrella term used to describe a property of the mind

that encompasses many related abilities, such as the capacities to reason, to plan, to solve

problems, to think abstractly, to comprehend ideas, to use language, and to learn. There are

several ways to define intelligence. In some cases, intelligence may include traits such as

creativity, personality, character, knowledge, or wisdom. However, most psychologists prefer

not to include these traits in the definition of intelligence.

Theories of intelligence can be divided into those based on a unilinear construct of general

intelligence and those based on multiple intelligences. Francis Galton, influenced by his

cousin Charles Darwin, was the first to advance a theory of general intelligence. For Galton,

intelligence was a real faculty with a biological basis that could be studied by measuring

reaction times to certain cognitive tasks. Galton research on measuring the head size of

British scientist and ordinary citizens led to the conclusion that head size had no relationship

with the person's intelligence.

Alfred Binet and the French school of intelligence believed that intelligence was an average

of numerous dissimilar abilities, rather than a unitary entity with specific identifiable

properties. The Stanford-Binet intelligence test has been used by both theorists of general

intelligence and multiple intelligence. It is, however, the basis for the development of various

theories of multiple intelligence.

2. Definitions

Intelligence comes from the Latin verb intellegere, which means "to understand". By this

rationale, intelligence (as understanding) is arguably different from being "smart" (able to

adapt to one's environment). Ronnie is not Intelligent. At least two major "consensus"

definitions of intelligence have been proposed. First, from Intelligence: Knowns and

Unknowns, a report of a task force convened by the American Psychological Association in

1995:

Individuals differ from one another in their ability to understand complex ideas, to adapt

effectively to the environment, to learn from experience, to engage in various forms of
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reasoning, to overcome obstacles by taking thought. Although these individual differences

can be substantial, they are never entirely consistent: a given persons intellectual performance

will vary on different occasions, in different domains, as judged by different criteria.

Concepts of "intelligence" are attempts to clarify and organize this complex set of

phenomena. Although considerable clarity has been achieved in some areas, no such

conceptualization has yet answered all the important questions and none commands universal

assent. Indeed, when two dozen prominent theorists were recently asked to define

intelligence, they gave two dozen somewhat different definitions.

A second definition of intelligence comes from "Mainstream Science on Intelligence", which

was signed by 52 intelligence researchers in 1994:

A very general mental capability that, among other things, involves the ability to reason, plan,

solve problems, think abstractly, comprehend complex ideas, learn quickly and learn from

experience. It is not merely book learning, a narrow academic skill, or test-taking smarts.

Rather, it reflects a broader and deeper capability for comprehending our

surroundings"catching on", "making sense" of things, or "figuring out" what to do.

Another simple and efficient definition is : the ability to apply knowledge in order to perform

better in an environment

3. Theories of intelligence

The most widely accepted theory of intelligence is based on psychometrics testing or

intelligence quotient (IQ) tests. However, dissatisfaction with traditional IQ tests has led to

the development of a number of alternative theories, all of which suggest that intelligence is

the result of a number of independent abilities that uniquely contribute to human

performance.

4. Psychometric approach

Despite the variety of concepts of intelligence, the approach to understanding intelligence

with the most supporters and published research over the longest period of time is based on

psychometrics testing. Such intelligence quotient (IQ) tests include the Stanford-Binet,

Raven's Progressive Matrices, the Wechsler Adult Intelligence Scale and the Kaufman

Assessment Battery for Children.
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All forms of IQ tests correlate highly with one another. The traditional view is that these tests

measure g, or "general intelligence factor". However, this is by no means universally

accepted. Charles Spearman is credited with having developed the concept of g. g can be

derived as the principal factor using the mathematical method of factor analysis. One

common view is that these abilities are hierarchically arranged with g at the vertex (or top,

overlaying all other cognitive abilities). g itself is sometimes considered to be a two part

construct, gF and gC, which stand for fluid and crystallized intelligence. Carroll expanded

this hierarchy into a Three-Stratum theory, also known as the Cattell-Horn-Carroll theory of

cognitive abilities (or simply CHC Theory).

Intelligence, as measured by IQ and other aptitude tests, is widely used in educational,

business, and military settings due to its efficacy in predicting behavior. g is highly correlated

with many important social outcomes - individuals with low IQs are more likely to be

divorced, have a child out of marriage, be incarcerated, and need long term welfare support,

while individuals with high IQs are associated with more years of education, higher status

jobs and higher income. Intelligence is significantly correlated with successful training and

performance outcomes, and g is the single best predictor of successful job performance.

5. Controversies

This section needs additional citations for verification. Please help improve this article by

adding reliable references. Unsourced material may be challenged and removed.

IQ tests were originally devised specifically to predict educational achievement. The

inventors of the IQ did not believe they were measuring fixed intelligence. Despite this,

critics argue that intelligence tests have been used to support nativistic theories in which

intelligence is viewed as a qualitatively unique faculty with a relatively fixed quantity.

Critics of the psychometric approach point out that people in the general population have a

somewhat different and broader conception of intelligence than what is measured in IQ tests.

In turn, they argue that the psychometric approach measures only a part of what is commonly

understood as intelligence. Furthermore, skeptics argue that even though tests of mental

abilities are correlated, people still have unique strengths and weaknesses in specific areas.

Consequently they argue that psychometric theorists over-emphasize g.
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Researchers in the field of human intelligence have encountered a considerable amount of

public concern and criticism much more than scientists in other areas normally receive. A

number of critics have challenged the relevance of psychometric intelligence in the context of

everyday life. There have also been controversies over genetic factors in intelligence,

particularly questions regarding the relationship between race and intelligence and sex and

intelligence. Another controversy in the field is how to interpret the increases in test scores

that have occurred over time, the so-called Flynn effect.

Stephen Jay Gould was one of the most vocal critics of intelligence testing. In his book, The

Mismeasure of Man, Gould argued that intelligence is not truly measurable, and also

challenged the hereditarian viewpoint on intelligence. Many of Gould's criticisms were aimed

at Arthur Jensen, who responded that his work had been misrepresented, also stating that

making conclusions about modern IQ tests by criticizing the flaws of early intelligence

research is like condemning the auto industry by criticizing the performance of the Model T.

6. Multiple intelligences

Howard Gardner's theory of multiple intelligences is based on studies not only on normal

children and adults but also by studies of gifted individuals (including so-called "savants"), of

persons who have suffered brain damage, of experts and virtuosos, and of individuals from

diverse cultures. This led Gardner to break intelligence down into at least eight different

components: logical, linguistic, spatial, musical, kinesthetic, naturalist, intrapersonal and

interpersonal intelligences. He argues that psychometric tests address only linguistic and

logical plus some aspects of spatial intelligence; other forms have been entirely ignored.

Moreover, the paper-and-pencil format of most tests rules out many kinds of intelligent

performance that matter in everyday life, such as social intelligence.

Most of theories of multiple intelligences are relatively recent in origin, though Louis

Thurstone proposed a theory of multiple "primary abilities" in the early 20th Century.

7. Triarchic theory of intelligence

Robert Sternberg's triarchic theory of intelligence proposes three fundamental aspects of

intelligence analytic, creative, and practical of which only the first is measured to any

significant extent by mainstream tests. His investigations suggest the need for a balance
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between analytic intelligence, on the one hand, and creative and especially practical

intelligence on the other.

8. Emotional intelligence

Daniel Goleman and several other researchers have developed the concept of emotional

intelligence and claim it is at least as "important" as more traditional sorts of intelligence.

These theories grew from observations of human development and of brain injury victims

who demonstrate an acute loss of a particular cognitive function e.g. the ability to think

numerically, or the ability to understand written language without showing any loss in other

cognitive areas.

9. Empirical evidence

IQ proponents have pointed out that IQ's predictive validity has been repeatedly

demonstrated, for example in predicting important non-academic outcomes such as job

performance (see IQ), whereas the various multiple intelligence theories have little or no such

support. Meanwhile, the relevance and even the existence of multiple intelligences have not

been borne out when actually tested. A set of ability tests that do not correlate together would

support the claim that multiple intelligences are independent of each other.

10. Evolution of intelligence

Our hominid and human ancestors evolved large and complex brains exhibiting an ever-

increasing intelligence through a long and mostly unknown evolutionary process. This

process was either driven by the direct adaptive benefits of intelligence, or −alternatively −

driven by its indirect benefits within the context of sexual selection as a reliable signal of

genetic resistance against pathogens.

11. Factors affecting intelligence

Intelligence is an ill-defined, difficult to quantify concept. Accordingly, the IQ tests used to

measure intelligence provide only approximations of the posited 'real' intelligence. In

addition, a number of theoretically unrelated properties are known to correlate with IQ such

as race, gender and height but since correlation does not imply causation the true relationship
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between these factors is uncertain. Factors affecting IQ may be divided into biological and

environmental.

12. Biological

Evidence suggests that genetic variation has a significant impact on IQ, accounting for three

fourths in adults. Despite the high heritability of IQ, few genes have been found to have a

substantial effect on IQ, suggesting that IQ is the product of interaction between multiple

genes.

Other biological factors correlating with IQ include ratio of brain weight to body weight and

the volume and location of gray matter tissue in the brain.

Because intelligence appears to be at least partly dependent on brain structure and the genes

shaping brain development, it has been proposed that genetic engineering could be used to

enhance the intelligence of animals, a process sometimes called biological uplift in science

fiction. Experiments on mice have demonstrated superior ability in learning and memory in

various behavioural tasks.

13. Environmental

Evidence suggests that family environmental factors may have an effect upon childhood IQ,

accounting for up to a quarter of the variance. On the other hand, by late adolescence this

correlation disappears, such that adoptive siblings are no more similar in IQ than strangers.

Moreover, adoption studies indicate that, by adulthood, adoptive siblings are no more similar

in IQ than strangers, while twins and full siblings show an IQ correlation.

Consequently, in the context of the nature versus nurture debate, the "nature" component

appears to be much more important than the "nurture" component in explaining IQ variance

in the general population.

There are indications that, in middle age, intelligence is influenced by life style choices (e.g.,

long working hours).

Cultural factors also play a role in intelligence. For example, on a sorting task to measure

intelligence, Westerners tend to take a taxonomic approach while the Kpelle people take a
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more functional approach. For example, instead of grouping food and tools into separate

categories, a Kpelle participant stated "the knife goes with the orange because it cuts it"

14. Ethical issues

Since intelligence is susceptible to modification through the manipulation of environment, the

ability to influence intelligence raises ethical issues. Transhumanist theorists study the

possibilities and consequences of developing and using techniques to enhance human abilities

and aptitudes, and ameliorate what it regards as undesirable and unnecessary aspects of the

human condition; eugenics is a social philosophy which advocates the improvement of

human hereditary traits through various forms of intervention. The perception of eugenics has

varied throughout history, from a social responsibility required of society, to an immoral,

racist stance.

Neuroethics considers the ethical, legal and social implications of neuroscience, and deals

with issues such as difference between treating a human neurological disease and enhancing

the human brain, and how wealth impacts access to neurotechnology. Neuroethical issues

interact with the ethics of human genetic engineering.

15. Other species

Although humans have been the primary focus of intelligence researchers, scientists have

also attempted to investigate animal intelligence, or more broadly, animal cognition. These

researchers are interested in studying both mental ability in a particular species, and

comparing abilities between species. They study various measures of problem solving, as

well as mathematical and language abilities. Some challenges in this area are defining

intelligence so that it means the same thing across species (eg. comparing intelligence

between literate humans and illiterate animals), and then operationalizing a measure that

accurately compares mental ability across different species and contexts.

Wolfgang Khler's pioneering research on the intelligence of apes is a classic example of

research in this area. Stanley Coren's book, The Intelligence of Dogs is a notable popular

book on the topic. Nonhuman animals particularly noted and studied for their intelligence

include chimpanzees, bonobos (notably the language-using Kanzi) and other great apes,
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dolphins, elephants and to some extent parrots and ravens. Controversy exists over the extent

to which these judgments of intelligence are accurate.

Cephalopod intelligence also provides important comparative study. Cephalopods appear to

exhibit characteristics of significant intelligence, yet their nervous systems differ radically

from those of most other notably intelligent life-forms (mammals and birds).

16. Artificial intelligence

Artificial intelligence (or AI) is both the intelligence of machines and the branch of computer

science which aims to create it, through "the study and design of intelligent agents" or

"rational agents", where an intelligent agent is a system that perceives its environment and

takes actions which maximize its chances of success. General intelligence or strong AI has

not yet been achieved and is a long-term goal of AI research.

Among the traits that researchers hope machines will exhibit are reasoning, knowledge,

planning, learning, communication, perception and the ability to move and manipulate

objects.

Topic : Emotion

Topic Objective:

At the end of this topic student would be able to:

 Explain Emotion

 Explain Classification

 Explain Theories

 Explain Component process model

 Explain Disciplinary approaches

 Explain Evolutionary biology

 Explain Sociology

 Explain Psychotherapy

 Explain Computer science

 Explain Notable theorists
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Definition/Overview:

Classic theories of emotion provide little empirical evidence of cultural influences on

emotional experiences. Trying to clarify the impact of the cultural factor in human emotions,

cross-cultural psychologists have pursued at least two theoretical models. According to one,

human emotions are universal and culture has a limited impact on them. The other view

represents an assumption about the cultural origin and cultural specificity of emotion.

Supporters of the universality of human emotion argue that similar emotions exist in all

cultures and all emotions have similar underlying physiological mechanism.

Compelling arguments about similarities in human emotion arrive from numerous studies

about consistent cross-cultural similarities in emotion recognition and in the way people

name emotions across different cultures and languages. Supporters of cultural specificity of

emotion suggest that concrete emotional realities vary significantly from culture to culture.

Differences in the expression of emotional behavior, linguistic variety in the labeling of

emotions, and distinct socialization practices are all taken as evidence for the culture-specific

origin of human emotions. According to this view, people learn how to feel and interpret

other peoples affects. This learning of emotional experience is related to the culture from

which it originates.

Emotions can be seen as similar or different because we often perceive, analyze, and think

about them from different points of view. If we limit our analysis of human emotion to the

question of whether an emotion is expected to occur, we will find many cross-cultural

similarities among human feelings. We have to pay special attention to the particular level of

abstraction on which emotions are described. Moreover, any emotion may be culturally

similar or cross-culturally different, depending on the level of generalization chosen for

description.

Perhaps many similarities in emotions are likely to be found when they are described at a

high level of generality or abstraction. An emphasis in ones observations on specific

emotional characteristics would perhaps highlight cultural differences.

It is useful to understand emotion as a multicomponential process. It generally includes the

following components: preceding event, physiological response, assessment, expressive

behavior, and change in some element of cognitive functioning. Cross-culturally, specific
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types of elicitors mark basic emotions. Despite tremendous individual variations, there are

some cultural norms and conditions that regulate emotional experience. Some cultural

differences may still be found in the different degrees to which certain emotional responses

are tolerated or valued. Human emotional expression is generally acquired in the process of

socialization. Cultural differences may result in differences in emotion-related cognitive

processes. The prevalence of one particular emotion or of certain ways of experiencing an

emotion can affect peoples specific attitudes, beliefs, and even views on life. For example,

disgust is associated with cultural requirements to reject certain foods or avoid particular

situations related to eating. Once accepted, these requirements are supported by a powerful

emotion and thus become less subject to temptation or modification.

Human beings have the potential to experience the same basic emotions. However, our

cultural differences and subsequent socialization practices encourage us to experience

particular emotions, suppress others, and be emotionally involved in particular issues to

which other people remain indifferent. Therefore, psychologists should gain knowledge about

cultural norms, display rules, and specific and universal antecedents of various emotions and

examine them within particular cultural contexts.

Key Points:

1. Emotion

An emotion is a mental and physiological state associated with a wide variety of feelings,

thoughts, and behavior.Emotions are subjective experiences, or experienced from an

individual point of view. Emotion is often associated with mood, temperament, personality,

and disposition. The English word 'emotion' is derived from the French word mouvoir. This

is based on the Latin emovere, where e- (variant of ex-) means 'out' and movere means

'move'. The related term "motivation" is also derived from movere.

No definitive taxonomy of emotions exists, though numerous taxonomies have been

proposed. Some categorizations include:

 'Cognitive' versus 'non-cognitive' emotions

 Instinctual emotions (from the amygdala), versus cognitive emotions (from the prefrontal

cortex).
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 Basic versus complex: where base emotions lead to more complex ones.

 Categorization based on duration: Some emotions occur over a period of seconds (e.g.

surprise) where others can last years (e.g. love).

A related distinction is between the emotion and the results of the emotion, principally

behaviours and emotional expressions. People often behave in certain ways as a direct result

of their emotional state, such as crying, fighting or fleeing. Yet again, if one can have the

emotion without the corresponding behaviour then we may consider the behaviour not to be

essential to the emotion. The James-Lange theory posits that emotional experience is largely

due to the experience of bodily changes. The functionalist approach to emotions (e.g. Nico

Frijda) holds that emotions have evolved for a particular function, such as to keep the subject

safe.

2. Classification

Basic and complex categories, where some are modified in some way to form complex

emotions (e.g. Paul Ekman). In one model, the complex emotions could arise from cultural

conditioning or association combined with the basic emotions. Alternatively, analogous to the

way primary colors combine, primary emotions could blend to form the full spectrum of

human emotional experience. For example interpersonal anger and disgust could blend to

form contempt.

Robert Plutchik proposed a three-dimensional "circumplex model" which describes the

relations among emotions. This model is similar to a color wheel. The vertical dimension

represents intensity, and the circle represents degrees of similarity among the emotions. He

posited eight primary emotion dimensions arranged as four pairs of opposites. Some have

also argued for the existence of meta-emotions which are emotions about emotions., "Meta-

emotions".

Another important means of distinguishing emotions concerns their occurrence in time. Some

emotions occur over a period of seconds (e.g. surprise) where others can last years (e.g. love).

The latter could be regarded as a long term tendency to have an emotion regarding a certain

object rather than an emotion proper (though this is disputed). A distinction is then made

between emotion episodes and emotional dispositions. Dispositions are also comparable to

character traits, where someone may be said to be generally disposed to experience certain
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emotions, though about different objects. For example an irritable person is generally

disposed to feel irritation more easily or quickly than others do. Finally, some theorists place

emotions within a more general category of 'affective states' where affective states can also

include emotion-related phenomena such as pleasure and pain, motivational states (e.g.

hunger or curiosity), moods, dispositions and traits.

3. Theories

Theories about emotions stretch back at least as far as the Ancient Greek Stoics, as well as

Plato and Aristotle. We also see sophisticated theories in the works of philosophers such as

Ren Descartes, Baruch Spinoza and David Hume. Later theories of emotions tend to be

informed by advances in empirical research. Often theories are not mutually exclusive and

many researchers incorporate multiple perspectives in their work.

3.1 Somatic theories

Somatic theories of emotion claim that bodily responses rather than judgements are

essential to emotions. The first modern version of such theories comes from William

James in the 1880s. The theory lost favour in the 20th Century, but has regained

popularity more recently due largely to theorists such as Antnio Damsio, Joseph E.

LeDoux and Robert Zajonc who are able to appeal to neurological evidence.

3.2 James-Lange theory

William James,in the article 'What is an Emotion?', argued that emotional experience

is largely due to the experience of bodily changes, the Danish psychologist Carl

Lange also proposed a similar theory at around the same time, so this position is

known as the James-Lange theory. This theory and its derivatives state that a changed

situation leads to a changed bodily state. As James says 'the perception of bodily

changes as they occur IS the emotion.' James further claims that 'we feel sorry

because we cry, angry because we strike, afraid because we tremble, and neither we

cry, strike, nor tremble because we are sorry, angry, or fearful, as the case may be.'

This theory is supported by experiments in which by manipulating the bodily state, a

desired emotion is induced. Such experiments also have therapeutic implications (e.g.

in laughter therapy, dance therapy). The James-Lange theory is often misunderstood
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because it seems counter-intuitive. Most people believe that emotions give rise to

emotion-specific actions: i.e. "I'm crying because I'm sad," or "I ran away because I

was scared." The James-Lange theory, conversely, asserts that first we react to a

situation (running away and crying happen before the emotion), and then we interpret

our actions into an emotional response. In this way, emotions serve to explain and

organize our own actions to us.

3.3 Neurobiological theories

Based on discoveries made through neural mapping of the limbic system, the

neurobiological explanation of human emotion is that emotion is a pleasant or

unpleasant mental state organized in the limbic system of the mammalian brain. If

distinguished from reactive responses of reptiles, emotions would then be mammalian

elaborations of general vertebrate arousal patterns, in which neurochemicals (e.g.,

dopamine, noradrenaline, and serotonin) step-up or step-down the brain's activity

level, as visible in body movements, gestures, and postures. In mammals, primates,

and human beings, feelings are displayed as emotion cues.

For example, the human emotion of love is proposed to have evolved from

paleocircuits of the mammalian brain (specifically, modules of the cingulated gyrus)

designed for the care, feeding, and grooming of offspring. Paleocircuits are neural

platforms for bodily expression configured millions of years before the advent of

cortical circuits for speech. They consist of pre-configured pathways or networks of

nerve cells in the forebrain, brain stem and spinal cord. They evolved prior to the

earliest mammalian ancestors, as far back as the jawless fishes, to control motor

function.

Presumably, before the mammalian brain, life in the non-verbal world was automatic,

preconscious, and predictable. The motor centers of reptiles react to sensory cues of

vision, sound, touch, chemical, gravity, and motion with pre-set body movements and

programmed postures. With the arrival of night-active mammals, circa 180 million

years ago, smell replaced vision as the dominant sense, and a different way of

responding arose from the olfactory sense, which is proposed to have developed into

mammalian emotion and emotional memory. In the Jurassic Period, the mammalian

brain invested heavily in olfaction to succeed at night as reptiles slept one explanation
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for why olfactory lobes in mammalian brains are proportionally larger than in the

reptiles. These odor pathways gradually formed the neural blueprint for what was

later to become our limbic brain.

Emotions are thought to be related to activity in brain areas that direct our attention,

motivate our behavior, and determine the significance of what is going on around us.

Pioneering work by Broca , Papez , and MacLean suggested that emotion is related to

a group of structures in the center of the brain called the limbic system, which

includes the hypothalamus, cingulate cortex, hippocampi, and other structures. More

recent research has shown that some of these limbic structures are not as directly

related to emotion as others are, while some non-limbic structures have been found to

be of greater emotional relevance.

3.4 Cognitive theories

There are some theories on emotions arguing that cognitive activity in the form of

judgements, evaluations, or thoughts are necessary in order for an emotion to occur.

This, argued by Richard Lazarus, is necessary to capture the fact that emotions are

about something or have intentionality. Such cognitive activity may be conscious or

unconscious and may or may not take the form of conceptual processing. An

influential theory here is that of Lazarus. A prominent philosophical exponent is

Robert C. Solomon. The theory proposed by Nico Frijda where appraisal leads to

action tendencies is another example.

3.5 Perceptual theory

A recent hybrid of the somatic and cognitive theories of emotion is the perceptual

theory. This theory is neo-Jamesian in arguing that bodily responses are central to

emotions, yet it emphasises the meaningfulness of emotions or the idea that emotions

are about something, as is recognised by cognitive theories. The novel claim of this

theory is that conceptually based cognition is unnecessary for such meaning. Rather

the bodily changes themselves perceive the meaningful content of the emotion

because of being causally triggered by certain situations. In this respect, emotions are

held to be analogous to faculties such as vision or touch, which provide information

about the relation between the subject and the world in various ways.
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The is a communication-based theory developed by Howard M. Weiss and Russell

Cropanzano , that looks at the causes, structures, and consequences of emotional

experience (especially in work contexts.) This theory suggests that emotions are

influenced and caused by events which in turn influence attitudes and behaviors. This

theoretical frame also emphasizes time in that human beings experience what they call

emotion episodes - a series of emotional states extended over time and organized

around an underlying theme This theory has been utilized by numerous researchers to

better understand emotion from a communicative lens, and was reviewed further by

Howard M. Weiss and Daniel J. Beal in their article, Reflections on Affective Events

Theory published in Research on Emotion in Organizations in 2005.

3.6 Cannon-Bard theory

In the Cannon-Bard theory, Walter Bradford Cannon argued against the dominance of

the James-Lange theory regarding the physiological aspects of emotions in the second

edition of Bodily Changes in Pain, Hunger, Fear and Rage. Where James argued that

emotional behaviour often precedes or defines the emotion, Cannon and Bard argued

that the emotion arises first and then stimulates typical behaviour.

3.7 Two-factor theory

Another cognitive theory is the Singer-Schachter theory. This is based on experiments

purportedly showing that subjects can have different emotional reactions despite

being placed into the same physiological state with an injection of adrenaline.

Subjects were observed to express either anger or amusement depending on whether

another person in the situation displayed that emotion. Hence the combination of the

appraisal of the situation (cognitive) and the participants' reception of adrenaline or a

placebo together determined the response. This experiment has been criticized in

Jesse PrinzGut Reactions.

4. Component process model

A recent version of the cognitive theory comes from which regards emotions more broadly as

the synchronization of many different bodily and cognitive components. Emotions are
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identified with the overall process whereby low-level cognitive appraisals, in particular the

processing of relevance, trigger bodily reactions, behaviors, feelings, and actions.

5. Disciplinary approaches

This section does not cite any references or sources. Please help improve this article by

adding citations to reliable sources. Unverifiable material may be challenged and removed.

Many different disciplines have produced work on the emotions. Human sciences study the

role of emotions in mental processes, disorders, and neural mechanisms. In psychiatry,

emotions are examined as part of the discipline's study and treatment of mental disorders in

humans. Psychology examines emotions from a scientific perspective by treating them as

mental processes and behavior and they explore the underlying physiological and

neurological processes. In neuroscience sub-fields such as affective neuroscience, scientists

study the neural mechanisms of emotion by combining neuroscience with the psychological

study of personality, emotion, and mood. In linguistics, the expression of emotion may

change to the meaning of sounds. In education, the role of emotions in relation to learning are

examined.

Social sciences often examine emotion for the role that it plays in human culture and social

interactions. In sociology, emotions are examined for the role they play in human society,

social patterns and interactions, and culture. In anthropology, the study of humanity, scholars

use ethnography to undertake contextual analyses and cross-cultural comparisons of a range

of human activities; some anthropology studies examine the role of emotions in human

activities. In the field of communication sciences, critical organizational scholars have

examined the role of emotions in organizations, from the perspectives of managers,

employees, and even customers. A focus on emotions in organizations can be credited to

Arlie Russell Hochschild's concept of emotional labor. The University of Queensland hosts

EmoNet(), an email distribution list comprised of a network of academics that facilitates

scholarly discussion of all matters relating to the study of emotion in organizational settings.

The list was established in January, 1997 and has over 700 members from across the globe.

In economics, the social science that studies the production, distribution, and consumption of

goods and services, emotions are analyzed in some sub-fields of microeconomics, in order to

assess the role of emotions on purchase decision-making and risk perception. In criminology,
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a social science approach to the study of crime, scholars often draw on behavioral sciences,

sociology, and psychology; emotions are examined in criminology issues such as anomie

theory and studies of "toughness", aggressive behavior, and hooliganism. In law, which

underpins civil obedience, politics, economics and society, evidence about people's emotions

is often raised in tort law claims for compensation and in criminal law prosecutions against

alleged lawbreakers (as evidence of the defendant's state of mind during trials, sentencing,

and parole hearings). In political science, emotions are examined in a number of sub-fields,

such as the analysis of voter decision-making.

In philosophy, emotions are studied in sub-fields such as ethics, the philosophy of art (e.g.,

sensory-emotional values, and matters of taste and sentiment), and the philosophy of music.

In history, scholars examine documents and other sources to interpret and analyze past

activities; speculation on the emotional state of the authors of historical documents is one of

the tools of interpretation. In literature and film-making, the expression of emotion is the

cornerstone of genres such as drama, melodrama, and romance. In communication studies,

scholars study the role that emotion plays in the dissemination of ideas and messages.

Emotion is also studied in non-human animals in ethology, a branch of zoology which

focuses on the scientific study of animal behavior. Ethology is a combination of laboratory

and field science, with strong ties to ecology and evolution. Ethologists often study one type

of behavior (e.g. aggression) in a number of unrelated animals.

6. Evolutionary biology

This section does not cite any references or sources. Please help improve this article by

adding citations to reliable sources. Unverifiable material may be challenged and removed.

Perspectives on emotions from evolution theory were initiated in the late 19th century with

Charles Darwin's book The Expression of Emotions in Man and Animals. Darwin's original

thesis was that emotions evolved via natural selection and therefore have cross-culturally

universal counterparts. Furthermore, animals undergo emotions comparable to our own (see

emotion in animals). Evidence of universality in the human case has been provided by Paul

Ekman's seminal research on facial expression. Other research in this area focuses on

physical displays of emotion including body language of animals and humans (see affect

display). The increased potential in neuroimaging has also allowed investigation into
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evolutionarily ancient parts of the brain. Important neurological advances were made from

these perspectives in the 1990s by, for example, Joseph E. LeDoux and Antnio Damsio.

American evolutionary biologist Robert Trivers argues that moral emotions are based on the

principal of reciprocal altruism. The notion of group selection is of particular relevance. This

theory posits the different emotions have different reciprocal effects. Sympathy prompts a

person to offer the first favor, particularly to someone in need for whom the help would go

the furthest. Anger protects a person against cheaters who accept a favor without

reciprocating, by making him want to punish the ingrate or sever the relationship. Gratitude

impels a beneficiary to reward those who helped him in the past. Finally, guilt prompts a

cheater who is in danger of being found out, by making them want to repair the relationship

by redressing the misdeed. As well, guilty feelings encourage a cheater who has been caught

to advertise or promise that he will behave better in the future.

7. Sociology

We try to regulate our emotions to fit in with the norms of the situation, based on many

sometimes conflicting demands upon us which originate from various entities studied by

sociology on a micro level such as social roles and 'feeling rules' the everyday social

interactions and situations are shaped by and, on a macro level, by social institutions,

discourses, ideologies etc. For example, (post-)modern marriage is, on one hand, based on the

emotion of love and on the other hand the very emotion is to be worked on and regulated by

it. The sociology of emotions also focuses on general attitude changes in a population.

Emotional appeals are commonly found in advertising, health campaigns and political

messages. Recent examples include no-smoking health campaigns and political campaign

advertising emphasizing the fear of terrorism.

8. Psychotherapy

Depending on the particular school's general emphasis either on cognitive component of

emotion, physical energy discharging, or on symbolic movement and facial expression

components of emotion, different schools of psychotherapy approach human emotions

differently. While, for example, the school of Re-evaluation Counseling propose that

distressing emotions are to be relieved by "discharging" them - hence crying, laughing,

sweating, shaking, and trembling. Other more cognitively oriented schools approach them via
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their cognitive components, such as rational emotive behavior therapy. Yet other approach

emotions via symbolic movement and facial expression components (like in contemporary

gestalt therapy).

9. Computer science

In the 2000s, in research in computer science, engineering, psychology and neuroscience has

been aimed at developing devices that recognize human affect display and model emotions .

In computer science, affective computing is a branch of the study and development of

artificial intelligence that deals with the design of systems and devices that can recognize,

interpret, and process human emotions. It is an interdisciplinary field spanning computer

sciences, psychology, and cognitive science. While the origins of the field may be traced as

far back as to early philosophical enquiries into emotion, the more modern branch of

computer science originated with Rosalind Picard's 1995 paper on affective computing.

Detecting emotional information begins with passive sensors which capture data about the

user's physical state or behavior without interpreting the input. The data gathered is

analogous to the cues humans use to perceive emotions in others. Another area within

affective computing is the design of computational devices proposed to exhibit either innate

emotional capabilities or that are capable of convincingly simulating emotions. Emotional

speech processing recognizes the user's emotional state by analyzing speech patterns. The

detection and processing of facial expression or body gestures is achieved through detectors

and sensors.

10. Notable theorists

James was an American psychologist and philosopher who wrote about educational

psychology, psychology of religious experience/mysticism, and the philosophy of

pragmatism. Lange was a Danish physician and psychologist. Working independently, they

developed the James-Lange theory, a hypothesis on the origin and nature of emotions. The

theory states that within human beings, as a response to experiences in the world, the

autonomic nervous system creates physiological events such as muscular tension, a rise in

heart rate, perspiration, and dryness of the mouth. Emotions, then, are feelings which come

about as a result of these physiological changes, rather than being their cause.
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Some of the most influential theorists on emotion from the twentieth century have passed

away in the last decade. They include Magda B. Arnold, an American psychologist who

developed the appraisal theory of emotions; Richard Lazarus, an American psychologist who

specialized in emotion and stress, especially in relation to cognition; Herbert Simon, who

included emotions into decision making and artificial intelligence; Robert Plutchik, an

American psychologist who developed a psychoevolutionary theory of emotion; Robert

Zajonc a Polish-American social psychologist who specializes in social and cognitive

processes such as social facilitation. In addition, an American philosopher, Robert C.

Solomon, contributed to the theories on the philosophy of emotions with books such as What

Is An Emotion?: Classic and Contemporary Readings.

Influential theorists who are still active include psychologists, neurologists, and philosophers

including:

 Lisa Feldman Barrett - Social psychologist specializing in affective science and human

emotion

 Antnio Damsio- Portuguese behavioral neurologist and neuroscientist who works in the US

 Paul Ekman - Psychologist specializing in study of emotions and their relation to facial

expressions

 Barbara Fredrickson - Social psychologist who specializes in emotions and positive

psychology.

 Nico Frijda - Dutch psychologist who specializes in human emotions, especially facial

expressions

 Peter Goldie - British philosopher who specializes in ethics, aesthetics, emotion, mood and

character

 Joseph E. LeDoux - American neuroscientist who studies the biological underpinnings of

memory and emotion, especially the mechanisms of fear

 Jesse Prinz - American philosopher who specializes in emotion, moral psychology, aesthetics

and consciousness

 Klaus Scherer - Swiss psychologist and director of the Swiss Center for Affective Sciences in

Geneva; he specializes in the psychology of emotion

 Ronald de Sousa - English-Canadian philosopher who specializes in the philosophy of

emotions, philosophy of mind and philosophy of biology.
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 Arlie Russell Hochschild - American sociologist whose central contribution was in forging a

link between the subcutaneous flow of emotion in social life and the larger trends set loose by

modern capitalism within organizations.

 In Section 3 of this course you will cover these topics:
Motivation And Behavior

Human Development And Socialization
Topic : Motivation And Behavior

Topic Objective:

At the end of this topic student would be able to:

 Explain Behavior

 Explain Motivation

Definition/Overview:

Motivation is any conditionusually an internal onethat initiates, activates, or maintains the

individuals goal-directed behavior. Many interesting and valuable ideas about the nature of

human motivation appear in classical works of prominent social scientists. Theories of

sociobiology claim that general biological laws of evolution are perfectly suitable as a

fundamental explanation of human motivation. Theories of social instincts emphasize the

crucial and universal role of basic instincts, similar in both humans and animals, as

motivations of behavior. The sociological approach emphasizes the crucial role of social

factors, for example, values and economic inequality, in determining the individuals

behavior.

There are several psychological theories of motivation. Drive theories pay attention to needs,

motivated states caused by physiological or psychological deprivation. Arousal theories of

motivation suggest that people seek to maintain optimal levels of arousal by actively

changing their exposure to arousing stimuli. Psychoanalysis emphasizes the importance of

unconscious processes. Humanistic theories focus on human dignity, individual choice, and

self-worth. Cognitive psychologists maintain that we are aware of our thought patterns and

therefore can control our motivation and overt behavior.
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In general, most of the theories emphasize the universal nature of human motivation that is

influenced by various environmental factors. These factors, in turn, are products of historic,

religious, political, cultural, and socioeconomic developments.

Typically, cultural norms and traditions regulate hunger. Cultures establish culture-linked

eating habits, determine what is considered tasty and tasteless, and establish social taboos on

particular foods and food products. Eating disorders are more common in young white

females in industrial societies than in their peers in non-Western countries.

Achievement motivation is acquired by the individual and influenced by his or her culture.

On the national level, there is a strong relationship between individual achievement

motivation and economic growth. However, there are individually oriented and socially

oriented achievement motives. The first type is common in Western cultures. The latter is

more common in Southwest Asian countries, Korea, Japan, and perhaps in other collectivist

cultures.

There are no aggression-free countries or cultures. Aggressive motivation has many

underlying factors, from chemical and physiological, to socioeconomic, psychological, and

political. Cultures have different thresholds of tolerance toward various acts of violence and

aggression. Poverty, lack of opportunities, socialization experiences, history of violence, and

other factors contribute to violence.

Sexual motivation is certainly regulated, at least in part, by human physiology, but culture

determines various forms of its experience and behavioral manifestation. There are traditional

and nontraditional sex cultures that practice either restrictive or permissive norms of

sexuality. Sexual orientation, like homosexuality, for instance, as well as various forms of

sexual disorders are linked to particular social practices and values.

Key Points:

1. Behavior

Behavior or behaviour (see spelling differences) refers to the actions or reactions of an object

or organism, usually in relation to the environment. Behavior can be conscious or

unconscious, overt or covert, and voluntary or involuntary.
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1.1 Behavior In psychology

Human behavior (and that of other organisms and mechanisms) can be common,

unusual, acceptable, or unacceptable. Humans evaluate the acceptability of behavior

using social norms and regulate behavior by means of social control. In sociology,

behavior is considered as having no meaning, being not directed at other people and

thus is the most basic human action. Animal behavior is studied in comparative

psychology, ethology, behavioral ecology and sociobiology.

Behavior became an important construct in early 20th century Psychology with the

advent of the paradigm known subsequently as "behaviorism." Behaviorism was a

reaction against so-called "faculty" psychology which purported to see into or

understand the mind without the benefit of scientific testing. Behaviorism insisted on

working only with what can be seen or manipulated and in the early views of John B.

Watson, a founder of the field, nothing was inferred as to the nature of the entity that

produced the behavior. Subsequent modifications of Watson's perspective and that of

so-called "classical conditioning" (see under Ivan Pavlov) led to the rise of Operant

Conditioning, a theory advocated by B.F. Skinner, which took over the academic

establishment up through the 1950s and was synonymous with "behaviorism" for

many.

1.2 Behavior Outside psychology

Behavior as used in computer science is an anthropomorphic construct that assigns

life to the activities carried out by a computer, computer application, or computer

code in response to stimuli, such as user input. Also, "a behavior" is a reusable block

of computer code or script that, when applied to an object (computer science),

especially a graphical one, causes it to respond to user input in meaningful patterns or

to operate independently, as if alive. The term can also be applied to some degree to

functions in mathematics, referring to the anatomy of curves.

In environmental modeling and especially in hydrology, a behavioral model means a

model that is acceptably consistent with observed natural processes, i.e. that simulates

well, for example, observed river discharge. It is a key concept of the so-called
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Generalized Likelihood Uncertainty Estimation (GLUE) methodology to quantify

how uncertain environmental predictions are.

2. Motivation

Motivation is the set of reasons that determines one to engage in a particular behavior. The

term is generally used for human motivation but, theoretically, it can be used to describe the

causes for animal behavior as well. This article refers to human motivation. According to

various theories, motivation may be rooted in the basic need to minimize physical pain and

maximize pleasure, or it may include specific needs such as eating and resting, or a desired

object, hobby, goal, state of being, ideal, or it may be attributed to less-apparent reasons such

as altruism, morality, or avoiding mortality.

2.1 The Incentive Theory of Motivation

A reward, tangible or intangible, is presented after the occurrence of an action (i.e.

behavior) with the intent to cause the behavior to occur again. This is done by

associating positive meaning to the behavior. Studies show that if the person receives

the reward immediately, the effect would be greater, and decreases as duration

lengthens. Repetitive action-reward combination can cause the action to become

habit. Motivation comes from two things: you, and other people. There is extrinsic

motivation, which comes from others, and intrinsic motivation, which comes from

within you.

Rewards can also be organized as extrinsic or intrinsic. Extrinsic rewards are external

to the person; for example, praise or money. Intrinsic rewards are internal to the

person; for example, satisfaction or a feeling of accomplishment.

Some authors distinguish between two forms of intrinsic motivation: one based on

enjoyment, the other on obligation. In this context, obligation refers to motivation

based on what an individual thinks ought to be done. For instance, a feeling of

responsibility for a mission may lead to helping others beyond what is easily

observable, rewarded, or fun.
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A reinforcer is different from reward, in that reinforcement is intended to create a

measured increase in the rate of a desirable behavior following the addition of

something to the environment.

2.1.1 Intrinsic motivation

Intrinsic motivation occurs when people engage in an activity, such as a

hobby, without obvious external incentives. This form of motivation has been

studied by social and educational psychologists since the early 1970s.

Research has found that it is usually associated with high educational

achievement and enjoyment by students. Intrinsic motivation has been

explained by Fritz Heider's attribution theory, Bandura's work on self-efficacy,

and Ryan and Deci's cognitive evaluation theory. Students are likely to be

intrinsically motivated if they:

▪ attribute their educational results to internal factors that they can control

(e.g. the amount of effort they put in),

▪ believe they can be effective agents in reaching desired goals (i.e. the

results are not determined by luck),

▪ are interested in mastering a topic, rather than just rote-learning to

achieve good grades.

In knowledge-sharing communities and organizations, people often cite

altruistic reasons for their participation, including contributing to a common

good, a moral obligation to the group, mentorship or 'giving back'. In work

environments, money may provide a more powerful extrinsic factor than the

intrinsic motivation provided by an enjoyable workplace.

In terms of sports, intrinsic motivation is the motivation that comes from

inside the performer. That is, the athlete competes for the love of the sport.
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2.1.2 Extrinsic motivation

Extrinsic motivation comes from outside of the performer. Money is the most

obvious example, but coercion and threat of punishment are also common

extrinsic motivations.

In sports, the crowd may cheer the performer on, and this motivates him or her

to do well. Trophies are also extrinsic incentives. Competition is often

extrinsic because it encourages the performer to win and beat others, not to

enjoy the intrinsic rewards of the activity.

Social psychological research has indicated that extrinsic rewards can lead to

overjustification and a subsequent reduction in intrinsic motivation.

2.1.3 Self-control

The self-control of motivation is increasingly understood as a subset of

emotional intelligence; a person may be highly intelligent according to a more

conservative definition (as measured by many intelligence tests), yet

unmotivated to dedicate this intelligence to certain tasks. Yale School of

Management professor Victor Vroom's "expectancy theory" provides an

account of when people will decide whether to exert self control to pursue a

particular goal.

Drives and desires can be described as a deficiency or need that activates

behaviour that is aimed at a goal or an incentive. These are thought to

originate within the individual and may not require external stimuli to

encourage the behaviour. Basic drives could be sparked by deficiencies such

as hunger, which motivates a person to seek food; whereas more subtle drives

might be the desire for praise and approval, which motivates a person to

behave in a manner pleasing to others.

By contrast, the role of extrinsic rewards and stimuli can be seen in the

example of training animals by giving them treats when they perform a trick

correctly. The treat motivates the animals to perform the trick consistently,

even later when the treat is removed from the process.
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2.2 Motivational Theories

2.2.1 Drive Reduction Theories

There are a number of drive theories. The Drive Reduction Theory grows out

of the concept that we have certain biological needs, such as hunger. As time

passes the strength of the drive increases as it is not satisfied. Then as we

satisfy that drive by fulfilling its desire, such as eating, the drive's strength is

reduced. It is based on the theories of Freud and the idea of feedback control

systems, such as a thermostat.

There are several problems, however, that leave the validity of the Drive

Reduction Theory open for debate. The first problem is that it does not explain

how Secondary Reinforcers reduce drive. For example, money does not satisfy

any biological or psychological need but reduces drive on a regular basis

through a pay check second-order conditioning. Secondly, if the drive

reduction theory held true we would not be able to explain how a hungry

human being can prepare a meal without eating the food before they finished

cooking it.

However, when comparing this to a real life situation such as preparing food,

one does get hungrier as the food is being made (drive increases), and after the

food has been consumed the drive decreases. The only reason the food does

not get eaten before is the human element of restraint and has nothing to do

with drive theory. Also, the food will either be nicer after it is cooked, or it

won't be edible at all before it is cooked.

2.2.2 Cognitive dissonance theory

Suggested by Leon Festinger, this occurs when an individual experiences

some degree of discomfort resulting from an incompatibility between two

cognitions. For example, a consumer may seek to reassure himself regarding a

purchase, feeling, in retrospect, that another decision may have been

preferable.
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Another example of cognitive dissonance is when a belief and a behavior are

in conflict. A person may wish to be healthy, believes smoking is bad for one's

health, and yet continues to smoke.

2.3 Controlling motivation

The control of motivation is only understood to a limited extent. There are many

different approaches of motivation training, but many of these are considered

pseudoscientific by critics. To understand how to control motivation it is first

necessary to understand why many people lack motivation.

2.3.1 Early programming

Modern imaging has provided solid empirical support for the psychological

theory that emotional programming is largely defined in childhood. Harold

Chugani, Medical Director of the PET Clinic at the Children's Hospital of

Michigan and professor of pediatrics, neurology and radiology at Wayne State

University School of Medicine, has found that children's brains are much more

capable of consuming new information (linked to emotions) than those of

adults. Brain activity in cortical regions is about twice as high in children as in

adults from the third to the ninth year of life. After that period, it declines

constantly to the low levels of adulthood. Brain volume, on the other hand, is

already at about 95% of adult levels in the ninth year of life.

2.3.2 Organization

Besides the very direct approaches to motivation, beginning in early life, there

are solutions which are more abstract but perhaps nevertheless more practical

for self-motivation. Virtually every motivation guidebook includes at least one

chapter about the proper organization of one's tasks and goals. It is usually

suggested that it is critical to maintain a list of tasks, with a distinction

between those which are completed and those which are not, thereby moving

some of the required motivation for their completion from the tasks

themselves into a "meta-task", namely the processing of the tasks in the task

list, which can become a routine. The viewing of the list of completed tasks
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may also be considered motivating, as it can create a satisfying sense of

accomplishment.

Most electronic to-do lists have this basic functionality, although the

distinction between completed and non-completed tasks is not always clear

(completed tasks are sometimes simply deleted, instead of kept in a separate

list).

Other forms of information organization may also be motivational, such as the

use of mind maps to organize one's ideas, and thereby "train" the neural

network that is the human brain to focus on the given task. Simpler forms of

idea notation such as simple bullet-point style lists may also be sufficient, or

even more useful to less visually oriented persons.

2.3.3 Drugs

Some authors, especially in the transhumanist movement, have suggested the

use of "smart drugs", also known as nootropics, as "motivation-enhancers".

The effects of many of these drugs on the brain are emphatically not well

understood, and their legal status often makes open experimentation difficult.

Converging neurobiological evidence also supports the idea that addictive

drugs such as cocaine, nicotine, alcohol, and heroin act on brain systems

underlying motivation for natural rewards, such as the mesolimbic dopamine

system. Normally, these brain systems serve to guide us toward fitness-

enhancing rewards (food, water, sex, etc.), but they can be co-opted by

repeated abuse of drugs, causing addicts to excessively pursue drug rewards.

Therefore, drugs can hijack brain systems underlying other motivations,

causing the almost singular pursuit of drugs characteristic of addiction.

Topic : Human Development And Socialization

Topic Objective:

At the end of this topic student would be able to:

 Explain Socialization
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 Explain Human development

 Explain Developmental psychology

Definition/Overview:

Since ancient times, many of the worlds thinkers considered human development a result of

the interaction between environment and natural individual predispositions. Contemporary

theories of human development emphasize the meaning of both individual and cultural

factors of socialization. However, many classical developmental theories were ethnocentric

and failed to take into account the richness of human diversity.

In the interdependent families commonly found in rural traditional societies, the family

structure is characterized by interdependency on both dimensions: between parents and their

children and among children themselves. In independent familiesthe typical middle-class

nuclear family in most European and North American countriesthe family structure is

characterized by independence on both dimensions.

Key Points:

1. Introduction

The developing child is seen as an individual with inborn dispositions and skill potential. The

childs environment is a part of a larger cultural system. Both the environment and the

individual are seen as open and interchanging systems. The power of the culturally regulated

environment comes from the coordinated action of the three elements of the niche. They

relate to each other, to outside forces, and to the developing individual.

According to Erikson, a developing individual moves through a series of psychological

crises. Each crisis, or conflict, grows primarily out of a need to adapt to the social

environment and develop a sense of competence. Once a crisis is resolved, the individual

moves further. This theory, with some amendments, is applicable in a wide variety of cultural

settings. However, Erikson has been criticized for mixing objective description with

subjective prescription. Specifically, the virtues he uses to define the healthy individual are

clearly in accordance with Western, JudeoChristian ethics, values, and social institutions.
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Studies suggest that the stage sequence (preoperational, operational, abstract thinking) and

reasoning styles described by Piaget appear to be, with some limitations, universal across

cultures. The limitations refer to the methodology and some procedures used by Piaget and

his colleagues that are viewed as ethnocentric. Moreover, the Piaget theory explains how

children deal with conservation of volume, weight, and amount. However, everyday thinking

and the ability to make practical decisions in particular cultural settings are not well

explained by this theory.

According to Kohlberg, there are six stages of moral development in which children and

adults are able to make several types of moral judgments. In brief, people go from lower

stages of reasoning, where they prefer to avoid punishment for wrongdoing, to the higher

stages, where they choose social contract and then universal principles to guide moral

actions. This theory may be applied to different cultural settings. Yet, the methodology used

in the cross-cultural studies on moral development was based on hypothetical stories about

moral choices that were related mainly to U.S. subjects. Another point of criticism is that the

developmental stages are closely linked to values of Western liberalism and individualism

based on moral choice, values which are not shared universally around the world.

Cross-culturally, human development is understood as taking place in stages. Specialists refer

to particular cultural norms and biological, behavioral, and physiological changes, which are

identified cross-culturally with a particular life stage. Most books on human development

distinguish several common stages within the life span: prenatal period, infancy, childhood

(divided into early and middle childhood), adolescence, and adulthood, which is also divided

into three stages: early adulthood, middle adulthood, and late adulthood.

During the prenatal period, the developing embryo in the mothers womb can be exposed to

either favorable or unfavorable conditions. Ones access to resources and professional prenatal

care along with a stressful social and psychological environment are crucial factors affecting

the unborn childs development. Attitudes about pregnancy, abortion, and childbirth vary from

culture to culture and are linked to local traditions and laws.

Each culture provides a particular set of norms regarding parentchild relationships. Cross-

culturally, the childs thinking is wishful. Each childs developmental niche includes social

practices, values, and demands conveyed to him or her from parents and care-givers.
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Adolescence is viewed not only as a developmental stage but also as a cultural phenomenon

rooted in social and economic conditions. Many nonindustrialized cultures encourage their

members to assume adult roles as quickly as possible, almost skipping the adolescence stage.

Adolescence marks the beginning of sexual maturation. Despite their ability to make ethical

judgments and their tremendous cognitive reserves, dolescents do not have the vision or

wisdom often found at a more mature age.

In all cultures, adulthood represents maturity, responsibility, and accountability. This period

is divided into stages of early, middle, and late adulthood. Early adulthood is usually linked

to formative processes and middle adulthood is associated with accomplishments. In

adulthood, individuals generally form their sense of identity, which is the view of themselves

as individuals and members of society. The fact that transitions into adult roles have become

somewhat delayed in many societies has led to the recognition of a new period of life, called

emerging adulthood, that extends from the late teens to the mid-twenties and is characterized

by self-focused exploration of possibilities in love, work, and worldviews.

In many countries, the late adulthood period begins with retirement, when a person formally

quits his or her job or gives up his or her major responsibilities. Late adulthood is linked to

the physiological process of aging. Life expectancy, general socioeconomic conditions,

individual psychological and physiological characteristics, and societal attitudes toward the

elderly comprise the individuals final developmental niche.

2. Socialization

The term socialization is used by sociologists, social psychologists and educationalists to

refer to the process of learning ones culture and how to live within it. For the individual it

provides the skills and habits necessary for acting and participating within their society. For

the society, inducting all individual members into its moral norms, attitudes, values, motives,

social roles, language and symbols is the means by which social and cultural continuity are

attained

Clausen claims that theories of socialization are to be found in Plato, Montaigne and

Rousseau and he identifies a dictionary entry from 1828 that defines socialize as to render

social, to make fit for living in society (1968: 20-1). However it was the response to a
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translation of a paper by George Simmel concept was incorporated into various branches of

psychology and anthropology.

In the middle of the twentieth century, socialization was a key idea in the dominant American

functionalist tradition of sociology. Talcott Parsons and a group of colleagues in the US

developed a comprehensive theory of society that responded to the emergence of modernity

in which the concept of socialization was a central component. One of their interests was to

try to understand the relationship between the individual and society a distinctive theme in

US sociology since the end of the nineteenth century. Ely Chinoy, in a 1960s standard

textbook on sociology, says that socialization serves two major functions:

On the one hand, it prepares the individual for the roles he is to play, providing him with the

necessary repertoire of habits, beliefs, and values, the appropriate patterns of emotional

response and the modes of perception, the requisite skills and knowledge. On the other hand,

by communicating the contents of culture from one generation to the other, it provides for its

persistence and continuity.

For many reasons not least his excessive approval of modern American life as the model

social system and his inability to see how gender, race and class divisions discriminated

against individuals Parsonian functionalism faded in popularity in the 1970s. Reacting to the

functionalist notion of socialization English sociologist Graham White, writing in 1977 said:

it is no longer enough to focus on the malleability and passivity of the individual in the face

of all powerful social influences. Without some idea about the individuals own activity in

shaping his social experience our perspective of socialization becomes distorted. (White

1977: 5).

During the last quarter of the twentieth century the concept of socialization has been much

less central to debates in sociology that have shifted their focus from identifying the functions

of institutions and systems to describing the cultural changes of postmodernity. But the idea

of socialization has lived on, particularly in debates about the family and education. The

institutions of the family or the school are often blamed for their failure to socialize

individuals who go on to transgress social norms. On the other hand, it is through a critique

of functionalist ideas about socialization that there has been an increasing acceptance of a
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variety of family forms, of gender roles and an increasing tolerance of variations in the ways

people express their social identity.

Social norms reveal the values behind socialization. Sociologists, such as Durkheim, have

noted the relationship between norms, values and roles during socialisation.

Primary socialization Primary socialization occurs when a child learns the attitudes, values,

and actions appropriate to individuals as members of a particular culture.

For example if a child saw his/her mother expressing a discriminatory opinion about a

minority group, then that child may think this behavior is acceptable and could continue to

have this opinion about minority groups.

Secondary socialization:Secondary socialization refers to the process of learning what is

appropriate behavior as a member of a smaller group within the larger society. It is usually

associated with teenagers and adults, and involves smaller changes than those occurring in

primary socialization. eg. entering a new profession, relocating to a new environment or

society.

Developmental socialization: Developmental socialization is the process of learning

behavior in a social institution or developing your social skills.

Anticipatory socialization Anticipatory socialization refers to the processes of socialization in

which a person "rehearses" for future positions, occupations, and social relationships.

Resocialization: Resocialization refers to the process of discarding former behavior patterns

and accepting new ones as part of a transition in one's life. This occurs throughout the human

life cycle. Resocialization can be an intense experience, with the individual experiencing a

sharp break with their past, and needing to learn and be exposed to radically different norms

and values. An example might be the experience of a young man or woman leaving home to

join the military.

2.1 Agents of Socialization

Agents of socialization are the people and groups that influence our self-concept,

emotions, attitudes, and behavior.
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o The Family. Family is responsible for, among other things, determining one's attitudes toward

religion and establishing career goals.

o Education. Education is the agency responsible for socializing groups of young people in

particular skills and values in society.

o Peer groups. Peers refer to people who are roughly the same age and/or who share other

social characteristics (e.g., students in a college class).

o The Mass Media.

o Other Agents: Religion, Work Place, The State.

2.2 Media and socialization

Theorists like Parsons and textbook writers like Ely Chinoy and Harry M. Johnson

recognised that socialization didnt stop when childhood ended. They realized that

socialization continued in adulthood, but they treated it as a form of specialised

education. Johnson , for example, wrote about the importance of inculcating members

of the US Coastguard with a set of values to do with responding to commands and

acting in unison without question.

Later scholars accused these theorists of socialization of not recognising the

importance of the mass media which, by the middle of the twentieth century were

becoming more significant as a social force. There was concern about the link

between television and the education and socialization of children it continues today

but when it came to adults, the mass media were regarded merely as sources of

information and entertainment rather than moulders of personality. According to these

scholars, they were wrong to overlook the importance of mass media in continuing to

transmit the culture to adult members of society.

In the middle of the twentieth century the pace of cultural change was accelerating,

yet Parsons and others wrote of culture as something stable into which children

needed to be introduced but which adults could simply live within. As members of

society we need to continually refresh our repertoire of habits, beliefs, and values, the

appropriate patterns of emotional response and the modes of perception, the requisite

skills and knowledge as Chinoy put it.
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Some sociologists and theorists of culture have recognised the power of mass

communication as a socialization device. Dennis McQuail recognises the argument:

the media can teach norms and values by way of symbolic reward and punishment for

different kinds of behaviour as represented in the media. An alternative view is that it

is a learning process whereby we all learn how to behave in certain situations and the

expectations which go with a given role or status in society. Thus the media are

continually offering pictures of life and models of behaviour in advance of actual

experience.

2.3 Gender socialization and gender roles

Henslin contends that "an important part of socialization is the learning of culturally

defined gender roles." Gender socialization refers to the learning of behavior and

attitudes considered appropriate for a given sex. Boys learn to be boys and girls learn

to be girls. This "learning" happens by way of many different agents of socialization.

The family is certainly important in reinforcing gender roles, but so are ones friends,

school, work and the mass media. Gender roles are reinforced through "countless

subtle and not so subtle ways.

2.4 Resocialization

Resocialization is a sociological concept dealing with the process of mentally and

emotionally "re-training" a person so that he or she can operate in an environment

other than that which he or she is accustomed to. Resocialization into a total

institution involves a complete change of personality. Key examples include the

process of resocializing new recruits into the military so that they can operate as

soldiers (or, in other words, as members of a cohesive unit) and the reverse process, in

which those who have become accustomed to such roles return to society after

military discharge.

Main article: resocialization
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2.5 Racial Socialization

Racial socialization also refers to the process of learning ones culture and how to live

within it, but refers more specifically to the socialization of minority ethnic groups.

Racial socialization also buffers a childs awareness of racial discrimination. Perceived

racial discrimination is associated with negative mental health behaviors in

adolescents such as low self esteem, depressive symptoms, psychological distress,

hopelessness, anxiety and risky behavior. Racially socialized children are aware of the

presence of racial barriers, and the oppression and injustice of racial discrimination

can be actively resisted through socialization, creating a stronger racial identity.

African American parents more likely to racially socialize their children of they are

female, are married (compared to never married), reside in Northeast (compared to the

South), and if they reside in racially mixed neighborhoods (compared to those

residing in all-black neighborhoods). About one third of African American parents

reportedly do nothing to help their children understand the African American

experience. This lack of education is manifested by the belief that racism is no longer

a social problem or it is too complicated for a child to understand, and that the

discussion will discourage their child and/or allow them to accept negative images of

African Americans. This is a big problem because it reinforces racism within all

ethnic groups. Additionally, African American children whose parents emphasize

socialization through cultural heritage and racial pride report greater feeling of

closeness to other African Americans, have higher racial knowledge and awareness,

and have higher test scores and better grades as a whole.

3. Human development

Human development is about much more than the rise or fall of national incomes. It is about

creating an environment in which people can develop to their full potential and lead

productive, creative lives in accord with their needs and interests. People are the real wealth

of nations and thus human development means expanding the choices people have to lead

lives that they value. Economic growth is only one way if a very important one for a nation to

increase the choices available to its people.
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3.1 Human Development Index

The Human Development Index (HDI) is the normalized measure of life expectancy,

literacy, education, standard of living, and GDP per capita for countries worldwide. It

is a standard means of measuring well-being, especially child welfare.

The 2007 report showed a small increase in world HDI in comparison with last year's

report. This rise was fueled by a general improvement in the developing world,

especially of the least developed countries group. This marked improvement at the

bottom was offset with a decrease in HDI of high income countries.

4. Developmental psychology

Developmental psychology, also known as human development, is the scientific study of

systematic psychological changes that occur in human beings over the course of the life span.

Originally concerned with infants and children, the field has expanded to include adolescence

and adult development, aging, and the entire life span. This field examines change across a

broad range of topics including motor skills and other psycho-physiological processes;

cognitive development involving areas such as problem solving, moral understanding, and

conceptual understanding; language acquisition; social, personality, and emotional

development; and self-concept and identity formation.

Developmental psychology includes issues such as the extent to which development occurs

through the gradual accumulation of knowledge versus stage-like development, or the extent

to which children are born with innate mental structures versus learning through experience.

Many researchers are interested in the interaction between personal characteristics, the

individual's behavior, and environmental factors including social context, and their impact on

development; others take a more narrowly focused approach.

Developmental psychology informs several applied fields, including: educational psychology,

child psychopathology, and forensic developmental psychology. Developmental psychology

complements several other basic research fields in psychology including social psychology,

cognitive psychology, ecological psychology, and comparative psychology.
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4.1 Approaches

Many theoretical perspectives attempt to explain development; among the most

prominent are: Jean Piaget's Stage Theory, Lev Vygotsky's Social Contextualism (and

its heirs, the Cultural Theory of Development of Michael Cole, and the Ecological

Systems Theory of Urie Bronfenbrenner), Albert Bandura's Social learning theory,

and the information processing framework employed by cognitive psychology.

To a lesser extent, historical theories continue to provide a basis for additional

research. Among them are Erik Erikson's eight stages of psychosocial development

and John B. Watson's and B. F. Skinner's behaviorism (for more on behaviorism's role

see Behavior analysis of child development).

Many other theories are prominent for their contributions to particular aspects of

development. For example, attachment theory describes kinds of interpersonal

relationships and Lawrence Kohlberg describes stages in moral reasoning.

In Section 4 of this course you will cover these topics:
Psychological Disorders

Social Perception And Social Cognition

Topic : Psychological Disorders

Topic Objective:

At the end of this topic student would be able to:

 Explain Psychological Disorders

 Explain Mental Disorder

 Explain Classification of Mental Disorder

 Explain Disorders

 Explain Causes of Psychological Disorders

 Explain Culture

 Explain Diagnosis

 Explain Prognosis
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 Explain Prevalence

Definition/Overview:

Two perspectives on psychological disorders and culturerelativist and universalisthave been

developed in cross-cultural psychology. The relativist perspective on psychopathology puts

psychological phenomena in a relative perspective and pays attention to unique cultural

context of psychological disorders. According to the universalist perspective on

psychopathology, there are absolute, invariable symptoms of psychopathology across

cultures.

Attempting to diagnose and treat an individual, the professional should know the clients

reference groups and ways in which cultural context is relevant to clinical care, including

psychotherapy. In particular, the specialist should pay attention to the following: (1) the

cultural identity of the individual, that is, his or her ethnic, religious, and other cultural

reference groups; (2) the cultural explanations of the individuals illness; (3) the cultural

interpretations of social stressors and social supports, such as religion, level of functioning,

and disability; and (4) the cultural elements of the relationship between the individual and the

clinician.

American clinicians use a special diagnostic manual (DSM-IV) to diagnose mental disorders.

Clinicians usually assess information available to them about the individual from the

standpoint of five axes, each of which helps professionals to examine the situation from five

different viewpoints or domains of information. There are disorders that may or may not be

linked to a particular DSM-IV diagnostic category. These are recurrent, locally specific

patterns of aberrant behavior and troubling experiences that are called culture-bound

syndromes. They are generally limited to specific societies or areas and indicate repetitive

and troubling sets of experiences and observations.

Cultural norms, availability of resources, national standards on health, access to technology,

social inequality, and many other environmental factors could affect the individuals health

and general well being.

Despite general similar occurrence rates, there are some cultural variations in how

schizophrenia is viewed, diagnosed, and treated. There are some substantial ethnic variations
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in the expression of depression, which are also based on various individual differences,

socialization experiences, cultural definitions of disorders, and stress. There is empirical

evidence concerning the links between suicide and religiosity, age, sex, nationality, substance

use, and various cultural traditions. There are substantial cultural variations in the expression

of anxiety that range from somatic to cognitive to behavioral symptoms. Differences in

diagnostic practices account in some way for cross-cultural differences in reported symptoms

and could explain great cross-cultural variability for anxiety disorders. It is suggested that

personality disorders should be viewed, diagnosed, and treated in the context of each cultures

norms and thresholds of tolerance for a particular behavior. There are cultural and national

standards for substance use and substance abuse. There are also wide cultural variations in

attitudes toward substance consumption, patterns of substance use, accessibility of

substances, and prevalence of disorders related to substance use.

The cultural background of the professional can influence his or her perception of different

behaviors. Psychologists are likely to have their own perceptions and attributions about the

links of culture, ethnicity, and mental illness. It is also known that doctors can misdiagnose

particular diseases due to cross-cultural differences in the perception, attribution, and

expression of signs of disease.

Psychotherapy across countries has different historical and cultural roots and varied cultural

expressions. Different countries have different laws and rules regarding the hospitalization of

mental patients. General psychological and cultural factors may affect the cross-cultural

relationship between the professional and his client. Different ethnic groups could have

various attitude patterns about mental health services. In general, the context of therapy

should be consistent with the clients culture to achieve the goal of cultural accommodation.

Key Points:

1. Psychological Disorders

Many psychological disorders first diagnosed in children involve physiological and/or genetic

components. However, there are many other psychological disorders found in children

without any physical causes. Disorders caused by physiological or biological problems are

more likely to be identified early in life, but some of these problems are not identified until

adulthood.
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Mental retardation, learning disorders, communication skills disorders and pervasive

developmental disorders (such as autistic disorder) appear to have biological components.

Some psychologists specialize in the identification and treatment of these disorders, but they

are not frequently encountered in a general psychological practice because of the need for

specialized training and treatment. Therefore, they will not be discussed here. Elimination

disorders are encountered in general psychological practice, but are typically seen as a

symptomatic expression of other psychological problems. They will also not be discussed

here.

Attention-deficit disorder and disruptive behavior disorders are quite common, and treatment

is provided by psychologists to both children and parents to assist in managing these

problems. Dr. franklin provides treatment for Attention-deficit hyperactive disorders,

oppositional disorder and conduct disorders. These problems will be addressed here.

Separation anxiety is also described here. This problem is distinct from the other anxiety

disorders, because it applies exclusively to children and adolescents. Separation anxiety also

occurs frequently after some emotional stress or trauma, such as relocation or divorce, so the

problem may also be connected to life stress issues frequently treated in private practice. It

also occurs more frequently in children whose mothers have been diagnosed with panic

disorder. This may suggest a biological component, or it may suggest that separation anxiety

can be a psychosocial byproduct of the panic disorder in the parent. This problem is relatively

common, and is usually treated by psychologists after the child has encountered adjustment

problems with peers or in school.

2. Mental Disorder

A mental disorder or mental illness is a psychological or behavioral pattern that occurs in an

individual and is thought to cause distress or disability that is not expected as part of normal

development or culture. The recognition and understanding of mental disorders has changed

over time and across cultures. Definitions, assessments, and classifications of mental

disorders can vary, but guideline criteria listed in the ICD, DSM and other manuals are

widely accepted by mental health professionals. Categories of diagnoses in these schemes

may include dissociative disorders, mood disorders, anxiety disorders, psychotic disorders,

eating disorders, developmental disorders, personality disorders, and many other categories.

In many cases there is no single accepted or consistent cause of mental disorders, although
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they are often explained in terms of a diathesis-stress model and biopsychosocial model.

Mental disorders have been found to be common, with over a third of people in most

countries reporting sufficient criteria at some point in their life. Services for mental disorders

may be based in hospitals or in the community. Mental health professionals diagnose

individuals using different methodologies, often relying on case history and interview.

Psychotherapy and psychiatric medication are two major treatment options, as well as

supportive interventions and self-help. Treatment may be involuntary where legislation

allows. Several movements campaign for changes to services and attitudes.

3. Classification of Mental Disorder

The definition and classification of mental disorder is a key issue for the mental health and

for users and providers of mental health services. Most international clinical documents use

the term "mental disorder" rather than "mental illness". There is no single definition and the

inclusion criteria are said to vary depending on the social, legal and political context. In

general, however, a mental disorder has been characterized as a clinically significant

behavioral or psychological pattern that occurs in an individual and is usually associated with

distress, disability or increased risk of suffering. The term "serious mental illness" (SMI) is

sometimes used to refer to more severe and long-lasting disorder. A broad definition can

cover mental disorder, mental retardation, personality disorder and substance dependence.

The phrase "mental health problems" may be used to refer only to milder or more transient

issues. There is often a criterion that a condition should not be expected to occur as part of a

person's usual culture or religion. Nevertheless, the term "mental" is not necessarily used to

imply a distinction between mental (dys)functioning and brain (dys)functioning, or indeed

between the brain and the rest of the body.

There are currently two widely established systems that classify mental disorders - Chapter V

of the International Classification of Diseases (ICD-10), produced by the World Health

Organization (WHO), and the Diagnostic and Statistical Manual of Mental Disorders (DSM-

IV) produced by the American Psychiatric Association (APA). Both list categories of

disorder and provide standardized criteria for diagnosis. They have deliberately converged

their codes in recent revisions so that the manuals are often broadly comparable, although

significant differences remain. Other classification schemes may be in use more locally, for

example the Chinese Classification of Mental Disorders. Other manuals may be used by those

of alternative theoretical persuasions, for example the Psychodynamic Diagnostic Manual.
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Some approaches to classification do not employ distinct categories based on cut-offs

separating the abnormal from the normal. They are variously referred to as spectrum,

continuum or dimensional systems. There is a significant scientific debate about the relative

merits of a categorical or a non-categorical system. There is also significant controversy

about the role of science and values in classification schemes, and about the professional,

legal and social uses to which they are put.

4. Disorders

There are many different categories of mental disorder, and many different facets of human

behavior and personality that can become disordered.

The state of anxiety or fear can become disordered, so that it is unusually intense or

generalized over a prolonged period of time. Commonly recognized categories of anxiety

disorders include specific phobia, Generalized anxiety disorder, Social Anxiety Disorder,

Panic Disorder, Agoraphobia, Obsessive-Compulsive Disorder, Post-traumatic stress

disorder. Relatively long lasting affective states can also become disordered. Mood disorder

involving unusually intense and sustained sadness, melancholia or despair is know as Clinical

depression (or Major depression), and may more generally be described as Emotional

dysregulation. Milder but prolonged depression can be diagnosed as dysthymia. Bipolar

disorder involves abnormally "high" or pressured mood states, known as mania or

hypomania, alternating with normal or depressed mood. Whether unipolar and bipolar mood

phenomena represent distinct categories of disorder, or whether they usually mix and merge

together along a dimension or spectrum of mood, is under debate in the scientific literature.

Patterns of belief, language use and perception can become disordered. Psychotic disorders

centrally involving this domain include Schizophrenia and Delusional disorder.

Schizoaffective disorder is a category used for individuals showing aspects of both

schizophrenia and affective disorders. Schizotypy is a category used for individuals showing

some of the traits associated with schizophrenia but without meeting cut-off criteria.

The fundamental characteristics of a person that influence his or her cognitions, motivations,

and behaviors across situations and time - can be seen as disordered due to being abnormally

rigid and maladaptive. Categorical schemes list a number of different personality disorders,

such as those classed as eccentric (e.g. Paranoid personality disorder, Schizoid personality
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disorder, Schizotypal personality disorder), those described as dramatic or emotional

(Antisocial personality disorder, Borderline personality disorder, Histrionic personality

disorder, Narcissistic personality disorder) or those seen as fear-related (Avoidant personality

disorder, Dependent personality disorder, Obsessive-compulsive personality disorder).

There may be an emerging consensus that personality disorders, like personality traits in the

normal range, incorporate a mixture of more acute dysfunctional behaviors that resolve in

relatively short periods, and maladaptive temperamental traits that are relatively more stable.

Non-categorical schemes may rate individuals via a profile across different dimensions of

personality that are not seen as cut off from normal personality variation, commonly through

schemes based on the Big Five personality traits.

Other disorders may involve other attributes of human functioning. Eating practices can be

disordered, at least in relatively rich industrialized areas, with either compulsive over-eating

or under-eating or binging. Categories of disorder in this area include Anorexia nervosa,

Bulimia nervosa, Exercise bulimia or Binge eating disorder. Sleep disorders such as Insomnia

also exist and can disrupt normal sleep patterns. Sexual and gender identity disorders, such as

Dyspareunia or Gender identity disorder or ego-dystonic homosexuality. People who are

abnormally unable to resist urges, or impulses, to perform acts that could be harmful to

themselves or others, may be classed as having an impulse control disorder, including various

kinds of Tic disorders such as Tourette's Syndrome, and disorders such as Kleptomania

(stealing) or Pyromania (fire-setting). Substance-use disorders include Substance abuse

disorder. Addictive gambling may be classed as a disorder. Inability to sufficiently adjust to

life circumstances may be classed as an Adjustment disorder. The category of adjustment

disorder is usually reserved for problems beginning within three months of the event or

situation and ending within six months after the stressor stops or is eliminated. People who

suffer severe disturbances of their self-identity, memory and general awareness of themselves

and their surroundings may be classed as having a Dissociative identity disorder, such as

Depersonalization disorder or Dissociative Identify Disorder itself (which has also been

called multiple personality disorder, or "split personality".). Factitious disorders, such as

Munchausen syndrome, also exist where symptoms are experienced and/or reported for

personal gain.

Disorders appearing to originate in the body, but thought to be mental, are known as

somatoform disorders, including Somatization disorder. There are also disorders of the
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perception of the body, including Body dysmorphic disorder. Neurasthenia is a category

involving somatic complaints as well as fatigue and low spirits/depression, which is officially

recognized by the ICD-10 but not by the DSM-IV. Memory or cognitive disorders, such as

amnesia or Alzheimer's disease exist.

Other proposed disorders include: Self-defeating personality disorder, Sadistic personality

disorder, Passive-aggressive personality disorder, Premenstrual dysphoric disorder, Video

game addiction or Internet addiction disorder.

5. Causes

Numerous factors have been linked to the development of mental disorders. In many cases

there is no single accepted or consistent cause currently established. A common view held is

that disorders often result from genetic vulnerabilities combining with environmental

stressors (Diathesis-stress model). An eclectic or pluralistic mix of models may be used to

explain particular disorders. The primary paradigm of contemporary mainstream Western

psychiatry is said to be the biopsychosocial (BPS) model - incorporating biological,

psychological and social factors - although this may not be applied in practice. Biopsychiatry

has tended to follow a biomedical model, focusing on "organic" or "hardware" pathology of

the brain. Psychoanalytic theories have been popular but are now less so. Evolutionary

psychology may be used as an overall explanatory theory. Attachment theory is another kind

of evolutionary-psychological approach sometimes applied in the context for mental

disorders. A distinction is sometimes made between a "medical model" or a "social model" of

disorder and related disability.

Genetic studies have indicated that genes often play an important role in the development of

mental disorders, via developmental pathways interacting with environmental factors. The

reliable identification of connections between specific genes and specific categories of

disorder has proven more difficult.

Environmental events surrounding pregnancy and birth have also been implicated. Traumatic

brain injury may increase the risk of developing certain mental disorders. There have been

some tentative inconsistent links found to certain viral infections , to substance misuse, and to

general physical health.
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Abnormal functioning of neurotransmitter systems has been implicated, including serotonin,

norepinephrine, dopamine and glutamate systems. Differences have also been found in the

size or activity of certain brains regions in some cases. Psychological mechanisms have also

been implicated, such as cognitive and emotional processes, personality, temperament and

coping style.

Social influences have been found to be important, including abuse, bullying and other

negative or stressful life experiences. The specific risks and pathways to particular disorders

are less clear, however. Aspects of the wider community have also been implicated, including

employment problems, socioeconomic inequality, lack of social cohesion, problems linked to

migration, and features of particular societies and cultures.

6. Culture

Mental disorders are often distinguished from experiences or behaviors said to be expected or

"normal" within a culture. Criteria and concepts employed to achieve this, for example

"incomprehensibility" or "bizarre", are ubiquitous but "infested" with ambiguity and

subjectivity, especially across cultures. The issue is particularly contentious with regard to

religious, spiritual or transpersonal experiences and beliefs, especially given the diversity

involved across cultures, and are often not defined as disordered especially if widely shared,

despite the fact that many could easily be seen as delusional from a "rational" point of view.

There is also a more general overlap and ambiguity between clinical concepts and the realm

of morality, and it has been argued that attempts to separate them cannot do so without

altering the essence of what it means to be a particular person in society.

Cultural processes can affect which behaviors are considered clinically relevant and how they

are framed. The DSM has been said to have a Euro-American outlook, such that differing

disorders or concepts from other countries or non-mainstream cultures are neglected or

misrepresented; while the latter are described as "culture-bound syndromes", Western

cultural phenomena are taken as universals. The fact that diagnostic criteria sets are

acceptable to or applied reliably across different cultures does not necessarily make the

constructs themselves valid within those cultures, as this can be statistically achieved through

an entirely illusory diagnostic construct. On the other hand, it is argued that if a diagnostic

category is valid then cross-cultural factors are irrelevant, or only affect how symptoms are

manifested.
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Cultural variation can suggest that the very construct of "mental disorder" is in fact culture-

bound. Different societies, cultures, and even persons within a particular culture may disagree

as to what constitutes optimal or pathological biological and psychological functioning, and

indeed research has demonstrated variation across cultures in the relative importance placed

on, for example, happiness, autonomy, or social relationships for pleasure. Likewise, the fact

that a behavior pattern is valued, accepted, encouraged, or even statistically normative within

a particular culture does not necessarily mean it is conducive to optimal psychological

functioning. There may be a tendency to overstate or misinterpret neurophysiological

findings and to understate the scientific importance of social-psychological variables, and the

cultural and ethnic diversity of individuals is often discounted by researchers and services

providers. Rather than indicating a disorder from within, distress and disability may be seen

as an indicator of emotional struggle and the need to address social and structural problems

and some academics and clinicians have advocated a postmodernist conceptualization of

mental distress and wellbeing and "heretical" psychologies centered on alternative cultural

and ethnic identities and experiences.

7. Diagnosis

Many mental health professionals, particularly psychiatrists, seek to diagnose individuals by

ascertaining their particular mental disorder. Some professionals, for example some clinical

psychologists, may avoid diagnosis in favor of other assessment methods such as formulation

of a client's difficulties and circumstances. The majority of mental health problems are

actually assessed and treated by family physicians during consultations, who may refer on for

more specialist diagnosis in acute or chronic cases. Routine diagnostic practice in mental

health services typically involves an interview (which may be referred to as a mental status

examination), where judgments are made of the interviewee's appearance and behavior, self-

reported symptoms, mental health history, and current life circumstances. The views of

relatives or other third parties may be taken into account. A physical examination to check for

ill health or the effects of medications or other drugs may be conducted. Psychological testing

is sometimes used via paper-and-pen or computerized questionnaires, which may include

algorithms based on ticking off standardized diagnostic criteria, and in relatively rare

specialist cases neuroimaging tests may be requested, but these methods are more commonly

found in research studies than routine clinical practice. Time and budgetary constraints often

limit practicing psychiatrists from conducting more thorough diagnostic evaluations. It has
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been found that most clinicians evaluate patients using an unstructured, open-ended

approach, with limited training in evidence-based assessment methods, and that inaccurate

diagnosis may be common in routine practice. Mental illness involving hallucinations or

delusions (especially schizophrenia) are prone to misdiagnosis in developing countries due to

the presence of psychotic symptoms instigated by nutritional deficiencies. Comorbidity is

very common in psychiatric diagnosis, i.e. the same person given a diagnosis in more than

one category of disorder.

8. Prognosis

Prognosis depends on the disorder, the individual and numerous related factors. Some

disorders may be transient, while some may last a lifetime in some cases. Some disorders

may be very limited in their functional effects, while others may involve substantial disability

and support needs. The degree of ability or disability may vary across different life domains.

Continued disability has been linked to institutionalization, discrimination and social

exclusion as well as to the inherent properties of disorders.

Even those disorders often considered the most serious and intractable have varied courses.

Long-term international studies of schizophrenia have found that over a half of individuals

recover in terms of symptoms, and around a fifth to a third in terms of symptoms and

functioning, with some requiring no medication. At the same time, many have serious

difficulties and support needs for many years, although "late" recovery is still possible. The

WHO concluded that the findings joined others in "relieving patients, carers and clinicians of

the chronicity paradigm which dominated thinking throughout much of the 20th century."

Around half of people initially diagnosed with bipolar disorder achieve syndromal recovery

(no longer meeting criteria for the diagnosis) within six weeks, and nearly all achieve it

within two years, with nearly a half regaining their prior occupational and residential status in

that period. However, nearly a half go on to experience a new episode of mania or major

depression within the next two years. Functioning has been found to vary, being poor during

periods of major depression or mania but otherwise fair to good, and possibly superior during

periods of hypomania in Bipolar II.

Despite often being characterized in purely negative terms, some mental states labeled as

disorders can also involve above-average creativity, non-conformity, goal-striving,

www.bsscommunitycollege.in   www.bssnewgeneration.in  www.bsslifeskillscollege.in

100
www.onlineeducation.bharatsevaksamaj.net        www.bssskillmission.in

WWW.BSSVE.IN



meticulousness, or empathy. In addition, the public perception of the level of disability

associated with mental disorders can change.

9. Prevalence

Mental disorders have been found to be relatively common, with more than one in three

people in most countries reporting sufficient criteria for at least one diagnosis at some point

in their life up to the time they were assessed. A new WHO global survey currently underway

indicates that anxiety disorders are the most common in all but 1 country, followed by mood

disorders in all but 2 countries, while substance disorders and impulse-control disorders were

consistently less prevalent. Rates varied by region. Such statistics are widely believed to be

underestimates, due to poor diagnosis (especially in countries without affordable access to

mental health services) and low reporting rates, in part because of the predominant use of

self-report data rather than semi-structured instruments. Actual lifetime prevalence rates for

mental disorders are estimated to be between 65% and 85%.

A review of anxiety disorder surveys in different countries found average lifetime prevalence

estimates of 16.6%, with women having higher rates on average. A review of mood disorder

surveys in different countries found lifetime rates of 6.7% for major depressive disorder

(higher in some studies, and in women) and 0.8% for bipolar 1 disorder.

The updated US National Comorbidity Survey (NCS) reported that nearly half of Americans

(46.4%) meet criteria at some point in their life for either an anxiety disorder (28.8%), mood

disorder (20.8%), impulse-control disorder (24.8%) or substance use disorder (14.6%).

A 2004 cross-Europe study found that approximately one in four people reported meeting

criteria at some point in their life for at least one of the DSM-IV disorders assessed, which

included mood disorders (13.9%), anxiety disorders (13.6%) or alcohol disorder (5.2%).

Approximately one in ten met criteria within a 12-month period. Women and younger people

of either gender showed more cases of disorder. A 2005 review of surveys in 16 European

countries found that 27% of adult Europeans are affected by at least one mental disorder in a

12 month period.

An international review of studies on the prevalence of schizophrenia found an average

(median) figure of 0.4% for lifetime prevalence; it was consistently lower in poorer countries.
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Studies of the prevalence of personality disorders (PDs) have been fewer and smaller-scale,

but one broad Norwegian survey found a five-year prevalence of almost 1 in 7 (13.4%). Rates

for specific disorders ranged from 0.8% to 2.8%, differing across countries, and by gender,

educational level and other factors. A US survey that incidentally screened for personality

disorder found a rate of 14.79%.

Approximately 7% of a preschool pediatric sample were given a psychiatric diagnosis in one

clinical study, and approximately 10% of 1- and 2-year-olds receiving developmental

screening have been assessed as having significant emotional/behavioral problems based on

parent and pediatrician reports.

Topic : Social Perception And Social Cognition

Topic Objective:

At the end of this topic student would be able to:

 Explain Social perception

 Explain Social cognition

Definition/Overview:

It is an established view in psychology that social perception is culturally rooted. We acquire

judgments, attitudes, and beliefs from our cultural milieu.

One of the most fundamental elements of the process of social perception and social

cognition is attitude. Cross-culturally, attitudes help us understand and make sense of the

world. They serve an ego-defensive function assisting us to feel better about ourselves.

Finally, attitudes serve a function that allows us to express our values.

Cultures develop, maintain, and justify particular sets of values along the following

dimensions: conservatism versus autonomy, hierarchy versus egalitarianism, and mastery

versus harmony. There could be collectivist and individualist patterns in human values. There

are also debates about the existence of so-called Western and non-Western values.

Cognitive balance and cognitive dissonance theories suggest that people seek consistency

among their attitudes. Notwithstanding limitations, this trend was established among
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individuals in different countries. One of the forms of consistency seeking is psychological

dogmatism, which has a wide range of cultural manifestations.

Research on social attributions provides some evidence that people across countries, despite

many similarities, could express different attribution styles, and these differences are deeply

rooted in peoples social and cultural background.

Despite expectations about culture-bound manifestations of locus of control, its general

pattern across many countries studied was highly inconsistent.

In attempts to identify the causes of behavior and determine the source of success and failure,

individuals display the fundamental attribution error, modesty bias, and egocentric bias.

Culture can have an impact on various individual manifestations of the fundamental

attribution error and other patterns of social attribution.

Even though general moral principles of behavior may be universal, the interpretations of

these principles can be strongly influenced by each particular culture. There are two basic

views on morality. The first view, a justice-based view of morality, is associated with beliefs

that emphasize the autonomy of the individual and his or her individual rights. The second

view, a duty-based view, is based on the belief that obligation to others is the basis of

morality.

Individuals make distinctions between the world within them and the world outside them.

Both individual traits and environmental circumstances shape peoples self-perception in a

variety of ways.

The process of social perception often makes people simplify the incoming information and

categorize it by groups. Stereotypes can lead people to think that all members of a given

group have a particular trait. Research suggests that stereotypes could have a number of

universal characteristics common in different cultural settings.
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Key Points:

1. Social perception

In psychology and cognitive sciences, perception is the process of acquiring, interpreting,

selecting and organizing sensory information. The word perception comes from the Latin

capere, meaning to take, the prefix per- meaning completely. Methods of studying perception

range from essentially biological or psychological approaches through the philosophy of

mind or in Merleau-Pontys affirmation of perception as the basis of all sciences and

knowledge.

Perception is the faculty of acquiring sensory experience. Study of the processes by which

humans gather and interpret visual information is largely the province of social psychologists,

who have identified several general principles of perception, and also some effects upon it of

motivation and attention.

Perception refers both to the experience of gaining sensory information about the world of

people, things, and events, and to the psychological processes by which this is accomplished.

Krech and Crutchfield divide the determinants of perception into two major categories;

structural factors and functional factors.

1.1 Structural factors

By structural factors we mean those factors driving solely from the nature of the

physical stimuli and the natural effects they evoke in the nervous system of the

individual. Thus for the Gestalt psychologist, perceptual organizations are determined

primarily by the psychological events occurring in the nervous system of the

individual in direct reaction to the stimulation by the physical objects. They would

insist that those sensory factors which are independent of the perceiving individuals

needs and personality and which force certain organizations in his cognitive field are

referred to as Structural factors in perception.
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1.2 Functional factors

The functional factors of perceptual organization, on the other hand are those, which

derive primarily from the needs, moods, past experience, and memory of the

individual. All functional factors in perception are social in the usual sense of the

term. In one experiment, for example, Levine, Chein and Murphy presented a series

of ambiguous drawings to hungry college students and found a marked tendency for

such drawings to be perceived as food objects sandwiches, salads, roasts, etc. There

was no such effect when the same drawings were shown to students who had just

finished eating. The different perceptions of the hungry and not-hungry students could

not be due to structural factors, since the same pictures were presented to both groups

but could be due only to the differences in need or motivation of the members of the

two groups. While quantitative laws of how these functional factors actually operate

in perception are lacking a great deal of experimental work is available that

demonstrates their pervasive influence in perception.

1.3 Interrelationship between Structural and functional factors

The interaction that is true for most psychological processes is also characteristic of

the operation of structural and functional factors in perception. Neither set operates

alone; every perception involves both kinds of factors. Although we can experiment

with structural factors alone in perception or with functional factors alone, we must

realize that this is done only for experimental convenience, that whatever perception

is being observed is a function of both sets of factors.

It is important to recognize the interrelationship between these two sets of factors

because it is at this point that a necessary rapprochement can be made between the

experimental psychologists who tends to analyze man into his component functions

and the social psychologist who seeks to treat man as an indivisible entity.

2. Social cognition

Social cognition is the study of how people process social information, especially its

encoding, storage, retrieval, and application to social situations. Social cognitions focus on

information processing has many affinities with its sister discipline, cognitive psychology.
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Social cognitive neuroscience is the investigation of the biological basis of social cognition,

that is to say, processes which involve interaction with members of the same species.

2.1 Basic processes

Cognitive representations of social objects are referred to as schemas. These schemas

are a mental structure that represents some aspect of the world. They are organized in

memory in an associative network. In these associative networks, similar schemas are

clustered together. When a particular schema is activated related schemas may be

activated as well. Schema activation may also increase the accessibility of related

schemas in the associative network. When a schema is more accessible this means it

can more quickly be activated and used in a particular situation. When related

schemas are activated, inferences beyond the information given in a particular social

situation may influence thinking and social behavior, regardless of whether those

inferences are accurate or not. Lastly, when a schema is activated a person may or

may not be aware of it.

Two processes that increase the accessibility of schemas are salience and priming.

Salience is the degree to which a particular social object stands out relative to other

social objects in a situation. The higher the salience of an object the more likely that

schemas for that object will be made accessible. For example, if there is one female in

a group of seven males, female gender schemas may be more accessible and influence

the groups thinking and behavior toward the female group member. Priming refers to

any experiences immediately prior to a situation that caused a schema to be more

accessible. For example watching a scary movie at a theatre late at night might

increase the accessibility of frightening schemas that affect a persons perception of

shadows and background noises as potential threats.

Social cognition researchers are also interested in how new information is integrated

into pre-established schemas, especially when that information is contrary with those

pre-established schemas. Pre-established schemas tend to guide attention to new

information. People selectively attend to information that is consistent with the

schema and ignore information that is inconsistent. This is referred to as a

confirmation bias. Sometimes inconsistent information is sub-categorized and stored
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away as a special case, leaving the original schema intact without any alterations. This

is referred to as subtyping.

Social cognition researchers are also interested in studying the regulation of activated

schemas. It is believed that the situational activation of schemas is automatic,

meaning that it is outside the control of the individual. In many situations however,

the schematic information that has been activated may be in conflict with the social

norms of situation, in which case an individual is motivated to inhibit the influence of

the schematic information on their thinking and social behavior. Whether a person

will successfully regulate the application of the activated schemas is dependent on

individual differences in self-regulatory ability and the presence of situational

impairments to executive control. High self-regulatory ability and the lack of

situational impairments on executive functioning increase the likelihood that

individuals will successfully inhibit the influence of automatically activated schemas

on their thinking and social behavior. However, when people stop suppressing the

influence of the unwanted thoughts, a rebound effect can occur where the thought

becomes hyper-accessible.

2.2 Social cognitive neuroscience

Early interest in the relationship between brain function and social cognition includes

the case of Phineas Gage, whose social behavior was reported to have changed

radically after a mining accident which damaged his frontal lobes. More recent

neuropsychological studies have shown that brain injury disrupts social cognitive

processes. For example, damage to the frontal lobes can affect emotional responses to

social stimuli , performance on social reasoning tasksand performance on Theory of

Mind tasks . In the temporal lobe damage to the fusiform gyrus can lead to the

inability to recognize faces.

People with psychological disorders such as autism, Williams syndrome, Antisocial

Personality Disorder, Fragile X and Turner's syndrome show differences in social

behavior compared to their unaffected peers. However, whether social cognition is

underpinned by domain specific neural mechanisms is still an open issue.
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There is now an expanding research field examining how such conditions may bias

cognitive processes involved in social interaction, or conversely, how such biases may

lead to the symptoms associated with the condition. It is also becoming clear that

some aspects of psychological processes that promote social behavior (such as face

recognition) may be innate. Studies have shown that newborn babies, younger than

one hour old can selectively recognize and respond to faces.

2.3 History

Social cognition came to prominence with the rise of cognitive psychology in the late

1960s and early 1970s and is now the dominant model and approach in mainstream

social psychology. It is very likely that social psychology was always a lot more

cognitive than mainstream psychology to begin with, as it traditionally discussed

internal mental states such as beliefs and desires when mainstream psychology was

dominated by behaviorism and rejected them as illusory. A parallel paradigm has

arisen in the study of action understanding, termed motor cognition. Motor cognition

is concerned with understanding the representation of actions and intentions and the

associated process.

In Section 5 of this course you will cover these topics:
Social Interaction

Applied Cross-Cultural Psychology: Some Highlights

Topic : Social Interaction

Topic Objective:

At the end of this topic student would be able to:

 Explain Social interaction

 Explain Social relation

 Explain Social behavior

Definition/Overview:

Anthropologists confirm that people tend to form groups in all known human societies. By

joining a group, we attain a status, a relative social, formal, or informal position, or rank
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within the group. As soon as we obtain a status, we begin to perform our social roles, the sets

of behaviors individuals occupying specific positions within a group are expected to perform.

Each group has a set of norms, or rules within a group indicating how its members should or

should not behave. Most of us identify our own in-groups, that is, groups to which we belong,

and out-groups, that is, groups to which we do not belong. There are groups to which we may

not belong but with which we identify ourselves: reference groups. Anthropologists suggest

that territorial behavior is natural for both individuals and social groups. Groups that are

inclusive will tend to tolerate trespassers, whereas exclusive groups will be particularly

territorial.

Studies show significant consistency in the rules of address across different cultures. Despite

many similarities across countries, there are various social, religious, and cultural factors that

regulate our specific contacts.

Conformity is a form of social influence in which individuals change their attitudes and/or

behavior to adhere to existing group or broader group or social norms. Conformity is a

universal phenomenon, which has some variations across cultures. There is a positive

correlation between individualism and economic wealth. In addition, in countries low on

individualism, conformity is popular, and autonomy is rated as less important. In countries

with high individualism, variety is valued. In particular, studies conducted in many Asian

countries indicate that people of these cultures engage in conforming behavior to a greater

degree than do people in the United States. Conformity is high in agricultural societies and

low in hunting and gathering societies. It is typically lower in upperclass groups, and higher

in lower socioeconomic groups. It is also higher in stratified societies.

Obedience is a form of conformity when a person simply follows orders. People tend to obey

other people who have power. Despite variations, it is more likely that in countries with high

power distance, rates of obedience will be higher than in countries with low power distance.

Groupthink is the tendency of members of groups to adhere to the shared views so strongly

that they ignore information inconsistent with those views. There is evidence suggesting that

groupthink is common in every culture. Group polarization is the tendency for group

members to shift, as a result of group discussion, toward more extreme positions than those

they initially held. In the case of group polarization, group cohesiveness may not be as

important for the group members. In some cases, the risky shift phenomenon occurs, which
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means that group decisions are often riskier than individual views held by the members

before discussion or decision making. If a culture values risky behavior in its individuals, the

risky shift is likely to occur.

Social loafing is the tendency of group members to exert less effort on a task than they would

if working alone or when the size of the group is expanding. In many cultures in which social

loafing does not occur, the existing collectivist norms stimulate interpersonal

interdependence. In competitive reward structure, a person gains when other members lose.

In a cooperative reward structure, peoples rewards are positively linked. In an individualistic

reward structure, the outcomes of individuals are independent of each other.

Leadership is the process through which some individuals (leaders) influence other group

members toward attainment of specific group goals. Goal-oriented leaders organize their

activities around the groups prime goals. The group-oriented leader is concerned first with in-

group relationships. The self-oriented leaders concerns have to do with their own power.

Traditionally, there are three major leadership styles recognized. In the authoritarian

leadership style, the leader makes important decisions.

In the democratic style, the leader makes decisions after consulting with the group members.

The third is called laissez-faire, and in this style the leader does not try to exercise control

over the group, but gives the group members general instructions and advice. The usefulness

of these styles is based on particular situational or cultural conditions.

Key Points:

1. Social interaction

Social interaction is a dynamic, changing sequence of social actions between individuals (or

groups) who modify their actions and reactions according to those of their interaction

partner(s). In other words, they are events in which people attach meaning to a situation,

interpret what others are meaning, and respond accordingly.

Social interactions can be differentiated into:

 Accidental (also known as social contact) - not planned and likely not repeated. For example,

asking a stranger for directions or shopkeeper for product availability.
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 Repeated - not planned, bound to happen from time to time. For example, accidentally

meeting a neighbor when walking on your street;

 Regular - not planned, but very common, likely to raise questions when missed. Meeting a

doorman or a security guard every workday in your workplace, dining every day in the same

restaurant, etc.

 Regulated - planned and regulated by customs or law, will definitely raise questions when

missed. Interaction in a workplace (coming to work, staff meetings, playing a game, etc.),

family, etc.

In sociological hierarchy, social interaction is more advanced than behavior, action, social

behavior, social action and social contact, and is in turn followed by more advanced concept

of social relation. In other words, social interactions, which consist of social actions, form the

basis for social relations.

2. Social relation

Social relation can refer to a multitude of social interactions, regulated by social norms,

between two or more people, with each having a social position and performing a social role.

In sociological hierarchy, social relation is more advanced than behavior, action, social

behavior, social action, social contact and social interaction. Social relations form the basis of

concepts such as social organization, social structure, social movement and social system.

2.1 Examples

In this sense, a social relation is therefore not necessarily identical with a unique

interpersonal relation or a unique individual relation of some type, although all these

kinds of relations presuppose each other; a social relation refers precisely to a

condition which groups of people have in common or share.

For example, the simple statement "Jack and Jill love each other" might refer to a

unique interaction between two people, the meaning of which might be difficult to

define for an outsider. Yet, Jack and Jill may also be socially related in many different

ways, insofar as they both are, as a matter of fact, members of the same or different

social groups, and thus their identity is shaped in good part by the fact that they

belong to those groups. If we wanted to understand and explain their behaviour, we
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would need to refer to those social relations. We might establish the milieu they grew

up in, their ancestors, the jobs they do, where they lived, who their friends are, and so

on, all of which helps explain why they necessarily interact in the way that they do,

and not in some other way.

At a higher level of abstraction, we might consider two groups which are socially

related, for example, although they live in different places, they depend on each other

in trading goods and services.

At an even higher level of abstraction, we might consider the relationship between an

individual and the whole of the world population, or the relationship of the world

population to itself.

Some might indeed argue that a social relation exists between mortals and a god (or

gods), though others would regard this more as an imaginary relation. In flights of

fancy, we could extend the analysis to the relation of all sentient organisms in the

universe.

2.2 Theorists

However, the difficulties only start here, because now it needs to be established how

these social relations exist, how we know they exist, what kinds of social relations

there are, and how we can find out about them, verify them or identify them. About

these questions researchers often disagree and debate, proposing different kinds of

methodology to obtain knowledge of social relations.

At one end of the spectrum, Karl Marx approvingly quotes Giambattista Vico's

argument that humans can understand their society in its totality because "they made

it themselves"; the limits to what humans can know are mainly practical in nature. At

the other end of the spectrum, Karl Popper rejects the possibility of objective

knowledge about society as a whole, suggesting that methodological holism must lead

to totalitarianism; progressive social change can only be achieved through the small

steps of piecemeal social engineering.
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2.3 Understanding social relations

There are at least three problems in understanding social relations.

o many social relations are not directly observable by an individual, and can only be inferred

from the observable effects they have with the aid of abstractions.citation required This raises

the question of how we know they exist, and how they exist.

o reflexivity: in the case of social science, the scientist is in a very obvious way himself or

herself part of the social world being studied (this occurs also in natural sciences; not just in

the sense that a biologist is also a biological being, but also even in theoretical physics - cf.

the reflections of David Bohm). This raises the question of the extent to which the scientist

can obtain objective knowledge about society beyond his subjective interpretation of it.

o animal and insect populations for example also display a kind of "social" behaviour, so that

social relations are not necessarily uniquely human relations (cf. the insights of

sociobiology), and social relations might exist between humans and animals (though some

dispute this; they argue that associative relations are confused here with true social relations;

a human being could associate with all sorts of things or organisms, without a social relation

being involved).

2.4 Types of social relations

In broad terms, we can distinguish six basic levels of human awareness:

o Unconscious awareness (studied by e.g. Sigmund Freud, Carl Jung, and Milton Erickson).

o Conscious subjective awareness (dissociated, focusing inward on the inner world, or

expressing an inner state outwards) (studied e.g. in phenomenology and general psychology).

o Inter-subjective awareness (an awareness which occurs in association with other people and

is internal to that association) (studied e.g. in social psychology and sociology).

o Objective awareness (dissociated, focusing outward to a world that exists mind-

independently, as is developed e.g. in science to a high level).

o reality-transforming awareness (transitions in practical action reframing the boundaries of

different forms of awareness and changing consciousness, or connecting different forms of

awareness - occurring in work, play, love, activism, politics etc.
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o Transcendent awareness (going beyond personal knowledge or experience - some would

include intuition and spirituality under this heading; it is the subject of much writing in

religion and New Age thought).

Corresponding to these levels of human awareness, we could also define different

kinds of social relations; i.e., the different ways in which humans might experience

the connections among their own kind:

o subconscious social relations (for example at the level of the collective unconscious or

between parents and children,

o social relations which exist only in subjective awareness or subjective perceptions (a person

might act as though a social relation exists),

o inter-subjective social relations involving shared meanings conveyed through

communication,

o objective social relations which exist whether someone is aware of them or not (they might

nevertheless be communicated insofar as we communicate with everything we are and do);

o social relations in the process of being transformed from one kind into another, or being

interrelated with each other;

o Spiritual or intuitive social relations of some kind.

An illustration, we can apply the foregoing to the notion of a group.

o A person might almost out of instinct identify with a group or relate to it;

o s/he might imagine being a member of a group, regardless of whether this is really the case;

o a group might exist only in the form of inter-subjective relations among its members;

o a group might exist as an objective description, or as an objective reality, even regardless of

whether one was aware of belonging to it;

o a group might be forming or dissolving, or both at once, and it might be changing its

boundaries of inclusion and exclusion, perhaps overlapping with other groups;

o A group might also exist at the level of a common spiritual affinity or identification (Cf. the

notion of a no sphere).

However the group may exist, or be perceived to exist at some level - with the

obvious consequences that has for the kinds of social relations involved - it is clear
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that understanding different kinds of group relations require different methods of

inquiry and verification.

Precisely because social relations may be experienced at different levels of awareness,

they are not necessarily transparent at all. Indeed, Karl Marx wrote ironically in this

respect that "science would be superfluous if the outward appearance and the essence

of things directly coincided."

3. Social behavior

In biology, psychology and sociology social behavior is behavior directed towards society, or

taking place between, members of the same species. Behavior such as predation which

involves members of different species is not social. While many social behaviors are

communication (provoke a response, or change in behavior, without acting directly on the

receiver) communication between members of different species is not social behavior.

In sociology, "behavior" itself means an animal-like activity devoid of social meaning or

social context, in contrast to "social behavior" which has both. In a sociological hierarchy,

social behavior is followed by social action, which is directed at other people and is designed

to induce a response. Further along this ascending scale are social interaction and social

relation. In conclusion, social behavior is a process of communicating.

Among members of certain species, such as apes (Superfamily Hominoidea), horses (more

broadly, Family Equidae), dogs and whales, young non-dominant males can spontaneously

form bachelor groups or bachelor bands.

Topic : Applied Cross-Cultural Psychology: Some Highlights

Topic Objective:

At the end of this topic student would be able to:

 Explain Cultural psychology

 Explain Anthropology

 Explain Sociology

 Explain What do sociologists do?
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 Explain The History of sociology

Definition/Overview:

Psychology remains a theoretical discipline so long as it answers the questions what? when?

and why? It becomes an applied field when it starts searching for some specific answers to

the questions How to use? or How to change?

Overall, poverty, social and ecological problems affect peoples health-related activities.

There are also cultural practices that are considered unhealthy or wrong, including spousal

abuse and child labor.

Many contemporary psychologists are only at the beginning stages of understanding

spirituality, a source of motivation and reasoning for many people living in traditional

cultures. Spirituality refers to a broad range of phenomena concerning nonmaterial matters

related to faith, trust, and hope.

Contemporary cross-cultural psychology makes a contribution to organization development,

which is a set of planned changes targeted at improving organizational and individual

performance and well-being in a private business or government company.

There are similarities and differences in negotiating styles and conflict-resolution strategies.

Knowledge about the other sides cultural strategies is a key to successful negotiation.

Assuming that cognitive tests are not biased against particular cultural groups and the child

has adequate proficiency in the language of testing, the teacher or parent can improve the

childs test performance.

Working with immigrants, psychologists often help them to overcome an acculturative stress:

an initial reaction of adjustment to a new culture. Specialists understand acculturative stress

as a distressful psychological reaction to any unfamiliar cultural environment, a set of

complex psychological experiences, usually unpleasant and disruptive.

Although psychologists do not have the power of judges or legislators, they can express their

opinion regarding a wide range of legal issues related to culture and behavior across ethnic

and national lines.
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Working abroad in nondemocratic countries, specialists are likely to deal with the restrictive

practice of censorship and resistance to change.

Key Points:

1. Cultural psychology

Cultural psychology is a field of psychology which assumes the idea that culture and mind

are inseparable, thus there are no universal laws for how the mind works and that

psychological theories grounded in one culture are likely to be limited in applicability when

applied to a different culture. As Richard Shweder, one of the major proponents of the field,

writes, "Cultural psychology is the study of the way cultural traditions and social practices

regulate, express, and transform the human psyche, resulting less in psychic unity for

humankind than in ethnic divergences in mind, self, and emotion. Cultural psychology is that

branch of psychology, which deals with the study and impact of culture, tradition and social

practices on the psyche for the unity of mankind.

Cultural psychology has its roots in the 1960s and 1970s but became more prominent in the

1980s and 1990s. Some of the classic texts promoting cultural psychology include Shweder

and Levine , Triandis , BrunerShweder , Markus and Kitayama , Cole , Nisbett & Cohen ,

Shore , Fiske, et al. , Nisbett, et al. and Nisbett . Cultural psychologists generally use either

ethnographic or experimental methods (or a combination of both) for collecting data.

Cultural psychology is distinct from cross-cultural psychology in that the cross-cultural

psychologists generally use culture as a means of testing the universality of psychological

processes rather than determining how local cultural practices shape psychological processes.

So whereas a cross-cultural psychologist might ask whether Piaget's stages of development

are universal across a variety of cultures, a cultural psychologist would be interested in how

the social practices of a particular set of cultures shape the development of cognitive

processes in different ways.

Cultural psychology research informs several fields within psychology, including social

psychology, developmental psychology, and cognitive psychology. However, the relativist

perspective of cultural psychology tends to clash with the Universalist perspectives common

in most fields in psychology.
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One of the most significant themes in recent years has been cultural differences between East

Asians and North Americans in attention perception, cognition and social psychological

phenomena such as the self. Some (Turiel) have argued that this research is based on cultural

stereotyping and faulty methodology (Matsumoto). However, proponents of cultural

psychology have countered these critics with evidence suggesting that such criticisms are

based on an over-emphasis of cross-cultural comparisons of self-reported attitudes and

values, which are relatively unstable and ultimately misleading. Instead, relying on

experimental and ethnographic evidence of deeper level mental processes, which are

relatively more stable and more reflective of tacit cultural and historical influences, has been

what cultural psychology is about.

According to Richard Swhede, the main finding of a universalistic approach to cross-cultural

psychology has been the repeated failure to replicate Western laboratory findings in non-

Western settings. Therefore, a major goal of cultural psychology is to have divergent cultures

inform basic psychological theories in order to refine and/or expand these theories so that

they become more relevant to the predictions, descriptions, and explanations of ALL human

behaviors, not just Western ones.

2. Anthropology

Anthropology is the study of human beings. (In Greek "Anthropos-" means "human", and "-

logy" means "study of"). Anthropology is a biological and historical social science that helps

us learn how groups of people are the same, and how they are different in all parts of the

world. Anthropologists do research in many places and study how people live now and how

they may have lived in the past (using the study of Archaeology). They research in modern

cities, small villages, tribes, and in the countryside. They study how groups of people

consider time, space, life, etc.

There are many types of anthropology, such as medical anthropology, urban anthropology,

etc., but the four basic types are:

 Archaeology - The study of how people lived in the past, things people leave behind, like

pottery, stone tools, or anything made or used by humans.
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 Physical Anthropology - The study of human biology, including how people adapt to their

environments and how bodies changed over time (evolution). Physical anthropologists also

study non-human primates).

 Linguistic Anthropology - The study of how people speak and the words they use and how

their language developed (evolved).

 Cultural Anthropology - The study of how people live their lives now and how they may have

lived in the past. It is also related to sociology.

3. Sociology

Sociology is the study of societies and how humans act in groups. Sociology is a social

science. Auguste Comte was first to use the term. The problems caused by the change to an

industrial society, where many people moved to cities and worked in factories, was an early

focus of sociology. Karl Marx, Max Weber and mile Durkheim were leading figures in the

study of social phenomena. Themes included: community, authority, status, alienation

(isolation) and lack of power.

In the 2000s, sociology looks at such things as: race, ethnicity, class, gender, the family and

social interaction. It also studies the breakdown of social structures; crime and divorce.

Sociology can also be looked at as the study of the world-wide society. A society is the

community of people living in a particular country or region and having shared customs,

laws, and organizations.

4. What do sociologists do?

Sociologists research the structures that organize society, such as race, gender (whether a

person is male or female), and social classes (rich or poor). They study the family and

examine problems such as crime and drug abuse.

Most sociologists work in one or more specialty areas or "sub-fields". Sociology includes

many sub-fields that examine different aspects of society. For example, social stratification

studies inequality and class structure in society. The field of demography studies changes in a

population size or type. The field of criminology examines criminal behavior and crime.

Political sociology studies government and laws. Sociology of race and sociology of gender

examine how people think about race and gender.
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Many sociologists also do research outside of the university. Their research helps teachers,

lawmakers, and government administrators to make better institutions, government programs,

and rules.

Sociologists often use statistics to count and measure patterns in how people act or behave.

Sociologists also interview people or hold group discussions to find out why people behave in

certain ways. Some sociologists combine different research methods.

5. History of sociology

Social analysis has been done since the time of Plato. Sociology became a type of science in

the early 1800s. European cities were changing as many people moved into cities and began

working in factories. Sociologists tried to understand how people interacted and how groups

interacted.

The word sociology was invented by a French thinker called Auguste Comte in 1838. Early

1900s thinkers who wrote about sociology included Karl Marx and Max Weber.

Sociology was taught in a university for the first time at the University of Kansas in 1890.

The first European department of sociology was founded in 1895 at the University of

Bordeaux by mile Durkheim. The first sociology department to be established in Britain was

at the London School of Economics and Political Science in 1904. In 1919 a sociology

department was established in Germany at the Ludwig Maximilians University of Munich by

Max Weber.
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